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Th~1main purpose of this study was to investigate some of the cause that contributes to 
grade nine students' grade retention in general secondary schools of Dabat Woreda. It has 
Jttempted to i<Jentify the major factors under two heading: in school and out of school factors 
to present separate area of intervention. In order to attain the objectives, the study was .. 
carried out on two general secondary schools which were selected using comprehensive 

. "Sampling techniques. The study involved 264(M= 106 & F= 158) grade repeaters that were 
.. selected using comprehensive sampling techniques and 44 teachers and two principals 

. purposely selected from the two sample school. The data gathered were analyzed using 
4'Jercentage, mean, spearmen rank order correlation coefficient and t-text. Based; on the study • of the analysis, the highest percentage of grade repeaters was observed at difficulty of 

language of instruction, students' failure to study hard, poor quality of teaching, lack of 
guidance and counseling and frequent absenteeism of students were in school related. On the 
other hand low level off amily income, parent (pupils) health problem, lack of parents support 
and child labor were identified as major out of school related causes for grade retention in 
grade nin~abat Woreda general secondary schools. The spearmen rank order correlation of 
the in school factors of homeroom teachers and grade repeaters was 0. 62 and the t-test result 
reveals 2.235 at 0. 05 two tailed df This shows the significance difference: between the 
reasons of grade repeaters and homeroom teachers. On the other hand, the spearmen rank 
order correlation of the out of school factors of homeroom teachers and grade repeaters was 
0. 9!:JQ and the t-test result reveals 8. 796 at 0. 05 two tailed df This result shows 'the 
insignificance djff erence between the reasons of grade repeaters and homeroom teachers. It 
was also found 011;t that the combined effect of both in school and out of school factors were 
important in explaining students' grade retentions in the secondary schools of the woreda. It 
was indicated that the cause of grade nine students grade retention is a function of variables 
which emanate from in school and out of school systems. In addition, this study found out the 

1 magnitude of the problem in terms of gender. The incidence of the problem is relatively higher 
• q,mong girls than among boys. The ref ore, it was recommended that to assign the best teachers, 

_pommunity sensitization , counseling service should effectively provide and education be taken 
tQ reduce the prevailing scope of grade nine students grade retention in Dabat Woreda. ~ . 

Abstract 
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Studies have shown the factors that relate to students educational wastage in different regions 

and countries (Genet, 1998; Tesfay and Thehay,2006; Tilaye 1997; Mayere, Mullens & Moore, 

2000). These factors can be categorized in a number of ways .Some of these factors are related to 

institutional practices and others are associated with society's customs, beliefs and attitudes 

· towards education. Many writers also claim that school environment is one of the determinant 

factors for grade retention of students. The availability of instructional materials and facilities, 

teachers education and attitude, class size academic difficulty, etc (Bustillo, 1993, and 

Fuller, 1987).0ther than raising the amount of time required to complete the educational cycle 

and demand for incurring additional resources, grade repetition or failure reduces the intake 

capacity of the school(UNESCO, 1980).It also results in overcrowded classes (Brimer and 

resource. 

'• 
From the definition given above one can deduce that failure of grade involves wastage of certain 

amount of resources. The state has to make large additional allocation for educating pupils who 

crepeat a class and thus hampering the education of others. In relation to this, Eisemon(l 997) 

reviews that. grade retention denoted wastage of individual, family, instructional and public 

Grade retention is referred to retaining students in the same grade previously attended or level of .. 
study where the normal expectation is either to promote or complete the course (Elsemon, 1997; 

Jimerson, Anderson & Whipple, 2002). Brimer and Paul (1971 :86) also define retention as 

"students who is a given year, remain in the same grade and doing the same work as in the 

previous year". More specifically, Potter (1996) defines failure as "retaining students in grade 

previously attended for a year or more due to (in most case )his/her unsatisfactory academic • 
performance." In this_ case, as Haddad (1979) states academic failure could not be the only reason 

for grade failure; as students who leave schools to work in the harvest or because of illness, are 

also considered as failure when they return in the following years to the same grade. Thus, a 

repeater is a student who is detained in the same grade for a year or more due to different reasons 

to sati' grade requirement for promotion to the next higher grade. 
\ 

1. _,.Background of the study 
r 

Introduction 

CHAPTER ONE 
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Based on the writers experience all people admitted to the first grade of an educational cycle do 

not complete that within the prescribed minimum period .Some of them drop out before the end 

of the cycle while others repeats one or more grade before completing the last grade of the cycle 

, successfully. Among the various reasons of grade retention, the major ones. include the 

following. First, the incidence of the class repetition has adverse effect on the students' motives 

and interests towards learning UNESO (1988). UNESCO (1984) also argues that grade repetition 

is associated with failure and discourages both students and their parents towards education. In 

the same way, UNESCO (1980) notes that stigmatize pupils as "repeater" may have negative 

effect on their incentive to learn as well as on their self-concept. To confirm this, El-Hassan 

(1996) affirmed that children who retained suffer more from academic achievement, personal 

adjustment, self-concept and attitudes towards learning. 

" 1.2 Statement of the problem 

,. 
was conducted in such away that it can rigorously diagnose the problems from its different 

angles. 

. 
identi~he problems why many grade nine students failed in Dabat woreda in North Gondar 

Zone where there is no research study is so far conducted on the fobject. Therefore, this research 

. 
schools' 2f our country seems to be high ,most research on the subject has focused on primary 

levels. The causes 6f grade retention in secondary schools, therefore, remain yet nor well 

documented. It also believed that different localities might have different academic causes for 

high grade retention of students . With this general framework, this research were launched to 

On that account ,most effective short run means of improving the internal inefficiency of 

education appears to be the reduction of grade retention ,a measure which has been suggested as 

urgent priority in earlier studies of educational wastage(Elsemon, 1997 ;Levy, 1971 ;Pratt, 1994 and 

Hussen,2000). In fact, policy measures to reduce grade retention can not be successfully 

designed unless reasons for such repetitions are known. However, grade repetition for secondary 

Pauli,1971). Consequently, the students and their parents' motives and interests towards learning 

decreases away (Eisemon, 1997; Davison, 1993; Levy, 1971 and Hussen, 2000). Levy (1971) 

revealed that a one percent increase in the average repetition rate is associated with an almost 

one percent increase in the commutative dropout rate. Thus, grade repetition is found to be the 

ntfun root causes for internal inefficiency (Haddad, 1979). 
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To the contrary, UNESC0,(1980) indicates that the level of repetition higher among boys than 

girls in all countries studied between 1970 and 1980 in Latin America, Europe and the 

Carribbean. Similarly, Schieflbein and others(l 994) and Bustillo(l 993) confirm that retention 

rate is higher for boys than girls in Latin American countries. Besides, Othuon and Kishor(l 994) 

' 
Correspondingly, Anbesn (1993) ascribes that girls repeat classes more than boys due to lack of 

time to study. Since they help their mothers after school hours in household chores: due to lack 

of motivation to study and encouragement and lack of support from their parents and teachers. 

4-According to Assefa( 1991 ),at all level, girls grade retention rate was higher than boys with the 

variation bet.ween boys and girls increasing as the grade level increases. Rose and Others( 1997) 

also ascertain that the difference in grade failure between boys and girls is considerable at the 

secondary level in Ethiopia. 

Several research reports (Elsemon, 1997; UNESCO, 1993) indicate that the tendency to repeat 

grades is higher among girls than boys, because of girls responsibilities at home and the gender • 
division 'of labor in !he house hold economy. Frequently grade retention for females is higher 

than of males in most African countries (Odaga and Heneveld,1995) and similarly, 

Elsemon( 1997)report on ten African countries that more than one female students out of three 

were actually .repeating in general secondary school. These finding suggest the extent of the 

proble' Likewise, in Ethiopia, research results show that grad~ retention higher for girls than 

boys(Rose and other,1997;and UNES0,1993).Researches like Dereje and Derese(1997) review 

that the percentage of girls class repeaters is higher in all grade education in Ethiopia. 

Secondly, grade retention has a negative impact on social relationship or relatedness (Connel and 

Pierson, 1992). When children repeat a grade they are removed from their familiar peer group and 

placed in unfamiliar one. Then, grade retention results in changes in status and promoted 

students maintain classroom contact with their age cohort (Connell and Pierson, 1992). 
,/' 

Thirdly, grade retention reduces the intake capacity of particular grade of the school (Hyde,1993; 

Bustillo.I ~93). Since repeaters stay in the school longer than the normal duration, they occupy 

places that could allow for other admittances, and this reduces the intake capacity of the 

corr,esponding grade. 
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The main purpose of this study was find out the causes of grade nine students failure with special 

reference Dabat woreda general high schools. More specifically, this study intended to achieve 

the following specific objectives. 

1.3 Purpose of the study 

4. Is there any between the reasons of boy grade repeaters and girl grade repeaters regarding the 

causes of grade retention? 

3. Is there any similarity between the reasons of grade repeaters and teachers regarding the 

causes of grade retention? 

.. 
2. What are the major out of school factor for grade nine students retention? 

1. What are the main school related factors for grade nine students grade retention? 

teachers .More specifically this aims to answer the following basic questions. 

Therefore, the study _is aimed at investigating the causes of grade nine students' grade retention 

and come up with strategies that should be implemented to alleviate the problem. So ,this study 

has been prioritized to identify some factors related to grade nine failures in Dabat woreda which 

might emanate either from the school itself or outside .Moreover ,the study has examined the 

compai:ive of those factors on boys and girls and also the reasons of grade repeaters and 
\ 

• 

The retention rate of Ethiopia, in grade 9-10, have oscillated up and down in the 20 to 25 percent 

ra_,ge for most the period (world bank,2002).The data 2007/2008 shows that the rate of 
r 

repetition in high school was 17.9 percent(MOE,2009). Again, in Amhara Regional state the data 

obtained from Amhara Educational Bureau, department of the statistics reveal that the average 

percentage of repeaters in high school was 15. 7 percentages in 2010/2011 academic year. This 

seems to be adequate evidence to conclude that grade retention has significant problem in 

secondary schools and requires great attention in the country in general and in Amhara in 

particular. 

and Stromquists(l 997) have found out similar research results. Hence, research evidences tend to 

be contradictory regarding the grade retention rate by sex. 
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alarming than at other grades in the high schools .For the purpose of this study then students who 

had repeated grade nine in 2003E.C academic year, homeroom teachers and principals was 

considered as a source of data. In addition, the study investigates the causes of grade retention in 

This study is delimited to investigate the causes of grade nine students' grade retention in general 

secondary schools of Dabat woreda in North Gondar .The first reason for limiting the study in 

~ · this woreda is that the writer of this paper has some experience related to school operation and 

also the writer believed that the problem of educational wastage at grade nine seems to be 

1.5 Delimitation of the study 

• The finding may also will generate interest or serve as a stepping stone for those who 

have an intention for further study in the field. 

• The finding will provide a necessary base for policy makers, planners, school directors, 

teachers, parents and other interested groups to realize the magnitude of the problem on 

gender specific basis of and attempt to solve it. 

• The finding will contribute to the understanding of those factors that play major roles in 

4:udents' grade retention of general secondary schools and provide relevant information 

mputs for designing viable and community based intervention for mitigating the problem. 

The results of this study are expected to have the following significance: 

1.4 Sigpificance of the study 

" To assess the similarity between the reasons of boy grade repeaters and girl grade 

repeaters regarding the causes of grade retention. 

causes of grade repetition. 
.. • To assess the similarity between the reasons of grade repeaters and teachers regarding the 

• To examine the out of school factors for grade nine Dabat Woreda general secondary 

-r? schools grade repeaters 

• To examine the in school factors for grade nine Dabat woreda general secondary schools 

grade repeaters. 
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Causes: The variables that contribute for students' grade retention in general secondary schools. 

Standards: .The knowledge and skills that are considered appropriate and adequate to have 

acquired at particular levels in education system (MOE,2006 ). 

General secondary school: The first cycle (9-1 O)in the secondary education program. 

Dropout: A student who leave school before the end of the academic year of an educational 

cycle in which he/she is enrolled (Levy, 1971 ). 

' Retention: The practice of requiring a child to repeat a particular grade or requiring a 'child of 

appropriate chronological age to delay entry to the next grade(Setencich, 1994). 

1. 7 Definition of key terms 

.. 
sample size of the study was only limited to grade nine students, homeroom teachers and 

principals in two selected schools, as stated earlier, at Dabat Woreda. Thus, the findings of the 

study cannot be generalizable to other zones or regions. It would have been better and more 

effective if a good number of schools and participants were include in the study to gather 

sufficient information and to obtain better results . • 

This study is believed to have certain constraints. Primarily, it is worth keeping in mind that the 

1.,- Limitation of the study 
~ 

two heading, such as in school related and out of school related factor. The researchers also limit 

his study to compare the reasons of boy grade repeaters and girl grade repeaters regarding the 

cause grade retention in Dabat Woreda. 
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Among the various reasons why grade retention is considered as a waste to the educational 

system, particularly in developing countries like Ethiopia, the major ones include the following. 

• resource. 

From the definition given above one can deduce that failure of grade involves wastage of certain 

amount of resources. The state has to make large additional allocation for educating pupils who 

. repeat a class and thus hampering the education of others. In relation to this, Eisemon (1997) 

reviews that grade retention denoted wastage of individual, family, instructional and public 

'• 
previous year". More specifically, Potter (1996:54) defines failure as "retaining students in grade 

previously attended for a year or more due to (in most case )his/her unsatisfactory academic 

cperformance." In this case, as Haddad (1979) states academic failure could not be the only reason 

for grade failure; as students who leave schools to work in the harvest or because of illness, are 

also considered· as failure when they return the following years to the same grade. Thus, a 

repeater is a student who is detained in the same grade for a year or more due to different reasons 

to satisfy grade requirement for promotion to the next higher grade. 

Grade retention is referred to retaining students in the same grade previously attended or level of 

study where the normal expectation is either to promote or complete the course (Elsemon, 1997; 

Jimer~, Anderson & Whipple, 2002). Brimer and Paul (1971 :86) also define retention as 

"students who is a given year, remain in the same grade and doing the same work as in the 

.. 
Society invests in education with intent of obtaining returns, with minimum inputs, as it does in 

other sectors. Failure to use the available resources efficiently indicates wastage 

(lm°ESCO, 1980; Haddad, 1979; and Brimer and Paul, 1971 ). Wastage in education, therefore, 

shows the ability to attain the intended goals that have been set, due to various obstacles in 

educational system UNESCO (1988) and Levy (1971) note different obstacles that make the • 
realization of the ed1:cational aim difficulty. Among which is grade retention. 

'C? 
2.1 Meaning and Nature of Grade Retention 

Review of related literature 

CHAPTER- TWO 
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Grade retention or Pupil non-promotion is not a new concept or practice. In the early twentieth 

century, educators became concerned for students who were unable to master the material at 

their particular grade level and faced the prospect of non-promotion (Barnard, 1848 cited in 

Julius wynn,2010). Consequently, the practice of grade retention emerged. It has been estimated 

that one-half of all children were retained at least once, between grades one through eight, in the 

2.2 Historical Overview of Grade Retention 

Generally, it is imperative that reducing grade retention should be a high priority. Then, 

improving of repetition first and foremost requires a better understanding of the causes. 

\ 

In other words, high grade retention rate has been found as an obstacle for others to "come in" or 

for the school to accommodate more students. To confirm this, Bray and others (1986) assert that 

c in poor countries where educational resources are scarce because of high rate of repetition, many 

children are .deprived of the opportunity of participation due to narrowed school places, Carron 

and Chau(l 996} also revealed grade retention as a key deterrent to increasing educational access 

in less developing countries. 

Thirdly, grade retention reduces the intake capacity of particular grade of the school (Hyde, 

1993; Bustillo, 1993). Since repeaters stay in the school longer than the normal duration, they 

occupy places- that could allow for other admittances, and this reduces the intake capacity of the 

corres~ding grade. 

Secondly, grade retention has a negative impact on social relationship or relatedness (Connel and 

Pierson, 1992).When children repeat a grade they are removed from their familiar peer group and 

placed in unfamiliar one. Then, grade retention results in changes in status and promoted 

students jnaintain classroom contact with their age cohort (Connel and pierson, 1992). 

adjustment, self-concept and attitudes towards learning. 

First, the incidence of the class repetition has adverse affect on the students' motives and 

interests towards learning (UNESCO, 1988), UNESCO (1984) also argues that grade repetition 

is associated with failure and discourages both students and their parents towards education. In 

the same way, UNESCO (1980) notes that stigmatize pupils as "repeater" may have negative 

citect on their incentive to learn as well as on their self-concept. To confirm this, El-Hassan 

( 1996) affirmed that children who retained suffer more from academic achievement, personal 
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Retention became a problem of some magnitude and disturbed the public as well as private 

school officials. After the school super in ten dent of New York declared that at least a third of the 

students attending elementary schools were over the normal age for their grade, the press had a 

• 
and failure (Barnard, 1848) . 

. 
school system was reporting the results of promotion and retention as early as the turn of the 

century (Owings & Magliaro, 1998). Maxwell's (1904) age-grade progress study became the 

standard vehicle for school system reports on retention, promotion, and dropouts. Within the next 

two decades, researchers started to examine the efficacy of retention in terms of student 

achievement. During the early 1900' s, educators began to examine specific measures of student 

ability and achievement with an aim toward obtaining greater school efficiency. Grade retention 

• · became an issue for the educational scientist as it jarred their sense of order, representing waste 

It was not until about 1860 that it became common in U.S. elementary schools to group children .. 
in grade levels, with promotion dependent on mastery of a quota of content. The New York City 

retained today in Ethiopia. 

. 
public i9ucation, state-supported education, the practical success and astonishing economy of 

the monitorial system (monitors by older students trained by the teacher to help with teaching 

activities and duties), the several appeals of German education as interpreted by American 

spokesmen, and the call for trained teachers (Barnard, 1848 in wynn,2010). As the new grade 

systencegan, there developed standard examinations. If pupils did not attain certain academic 

standards, they were forced to repeat a grade (Barnard, 1848). Thls is similar to students who are ,. 

In Prussia, the Volksshule educated 92% of the children (Wynn,2010). Its purpose was not to 

develop the intellect, but to socialize the children in obedience and subordination. With this 

crusade, the start of the graded structure, and a precursor to grade retention began to be 

influenced by five major developments. They include the following: the movement toward 

.. 

early nineteenth century (Cunningham & Owens, 1997).Barnard (1848 in wynn,2010), he 

delivered a lecture Graduation of Public Schools, wanted to transform classrooms into a 

systematic plan of graduation based on the Prussian model. The goals were simple for the 

Prussian model: obedient soldiers to the army, subservient workers to the mines, submissive civil 

s/rvants to the government, and compliant clerks to industry, and citizens who thought alike 

about major issues . 
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Most writers agree that grade retention is a more series problem in the developing countries. For 

, instance, Carron and Chau (1996) testify that the educational system of most developing 

countries is characterized by high repetition rate that hampered the normal progress of students 

in education. Thomas (1975) also indicates that grade retention has been a common problem in 

the developing countries which "retards" the educational progress of most of the students. 

Particularly, grade nine serves a bottle neck for many students who began their academic years 

only to find their academic skills are insufficient for high school level work (Thomas, 1975). 

Various researchers identified specific risk factors, such as low attendance or lack of student 

2.3 Pattern of Grade retention In Secondary Schools. 

to improve the quality of education in most developing countries including Ethiopia, retention 

has become a practice. Despite this fact, much of the grade retention research has shown that 

-.retention does not improve students outcomes overtime (Ayer, 1933; Brain and Lars, 

2009;Carron. and Chau, 1996;Levin,2007). 

promotion policies meant promotion was based on social variables rather than just academics. As 

social promotion policies became popular, academically based policies faded (Potter, 1996). The 

goal of grade retention was to improve school performance by allowing more time for students to 

develop adequate academic knowledge (Reynolds, 1992). 

' The writer of this paper observed that today because of increasingly public and political pressure 
'• 

promotion. Research during the nineteenth century, in the new discipline of psychology, showed 

the importance of developing a child's emotional well-being. Peer groups were found to be 

significant to the maturation process. These findings became factors in retention and promotion 

decisions (Potter, 1996 cited in wynn,2010). With a changing perception of the value of grade 

retention, schools began to adopt -social promotion policies. Social promotion or automatic • 

.. 

field day(Wynn,2010). Ayres wrote in 1909: Under our present system, there are large numbers 

of children who are destined to live lives of failure. We know them in the schools as the children 

who are always a little behind physically, a little behind intellectually, and a little behind in the 

power to do. Such a child is the one who is always it in the competitive games of childhood. As 

etfucators and parents awakened to the potentially detrimental effects of retention on a student's 

self-concept, social factors became a consideration when it was time to decide for or against 
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On the other hand, Bishop(l 998) and Befekadu(l 998) indicate the general cultural and economic 

conditions are more responsible for grade retention and dropout than factors with in the school 

In fact, there are different views as to which one of these factors play a decisive role regard to 

grade retention. As Carron and Chau(l 996); the World bank report(l 998),indicate that school 

· related factors(Example, curriculum, teacher quality, textbooks,, guidance and counseling service 

etc) exerts a greater influence on students' performance than out of school factors. According to 

Adane(l 993) grade repetition is the function of school related variables. 

where as external factors included all those factors which have no direct relationship with the 

school system. 

'• 

others(1997) and Elsemon(l971) thoroughly summarized various causes of repetition and 

dropout under internal and external factors. Thus, since grade retention said to be the result of the 

'- interaction of both school related (internal) and out of school ( external) factors, a separated 

discussion on them would help to give a clear view of the problem in secondary schools. In the 

study, therefore; all factors directly related to the school are categorized under "internal" factors, 
' 

. 
in dif~ent areas. These studies shows that the major causes can be broadly categorized under 

two headings, as a school related and out of school related factors. For instance, Rose and 

In order to identify the factors affecting grade retention of students, studies have been undertaken 

2.4 Factors Related to Students' Grade Retention In Secondary School 

As a developing country, Ethiopia could not escape from the problem of grade retention. The 

rejention rate of Ethiopia, in grade 9-10, have oscillated up and down in the 20 to 25 percent 
r 

range for most the period (world bank,2002).The data 2007/2008 shows that the rate of 

repetition in high school was 17.9 percent(MOE,2009). Again, in Amhara Regional state the data 

obtained from Amhara Educational Bureau, department of the statistics reveal that the average 

percentage of repeaters in high school was 15. 7 percentages in 2010/2011 academic year. This 

seems to be adequate evidence to conclude that grade retention has significant problem in 

secondary schools and requires great attention in the country in general and in Amhara m 

particu1aJ. 

engagements, which identify future grade retention (Alliance for Excellent Education, 2009; 

Elsemon, 1997; Garman & Brown, 1989). 



J 
12 

.. 

. 
education (Mulualem,2011 ). School facilities also provide conducive situation for student's 

achievement. Studies indicate that school facilities and academic achievement of students are 

associated directly. For example in Harison and Hanusheck studies on the relationship between 

facilities and students' achievement in developing countries,22 out of 34 studies showed positive 

relationship(Nebiyu,1999 cited in Mulualem,2011).It is also a widely accepted fact that schools 

with better facilities and materials to facilitate instructional process are possibly more efficient 

· than others without. However, schools may not be efficient only because they have all the 

facilities rather be efficient if they utilized their materials and facilities properly. Thus, together 

with other factors the scarcity of school materials (Textbooks, reference books etc) that particular 

related to instructional activity contributes to high repetition (Adane, 1993). Materials related to 

the subject matter are essential for the learners to widen their horizon of knowledge in addition to 

what they have learned in class. In school with out text book and related references materials the 

The Physical resources and facilities include school buildings, equipments, furniture, laboratory, ... 
textbook, etc. Shortage of physical resources and facilities at school level cause wastage of 

2.4.1.1 School Materials and Facilities 

As different researchers have mentioned it, school environment is one of the major factors that • 
contribute students' grade retention(Malglad, 1994;world Bank, 1998; Rose and others, 1997;_Hyde 

1983 ;setu,2002). Regarding this, factors like absence or shortage of instructional materials, poor 

quality of teacher, inappropriate content of curricula, distance from to school, absence of 

guidance and· counseling services, absenteeism and the like are most common causes for 

studenJ grade retention of secondary school. 

2.4.1 Internal Factors (School Factors) for Grade Retention in Secondary schools 

system. Bishop(l 989) further argues that the root problem of educational wastage lies in the 

socio-economic conditions of the pupils concerned. By the same token, Haddad(l 979);Lueck 

and McGinn (1975); Summers and Walfe(l 977) conclude that out of school variables like family 

background and personal pupils characteristics are more important in determining pupils 

p{o°gress at school( cited in UNESCO, 1980). Thus, different findings showing that internal or 

external variables play a determinant role in intensifying grade retention. In this regard, the .. 
present study tries to mediate the two views by bringing about a result that confirms with one of 

the results aforementioned. 
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possibly more efficient than others without. In this regard, for instance, teachers' motivation, 

Dantes(l 992) cited in Getahun(2002:30)indicate 

, Teaching practices are the major influencing elements on students result and performance. 

Teaching practices, according to this paper include teachers' motivation, teacher's lesson 

preparation, students active learning, length of instructional program and time spent for 
• 

instruction significantly affect students academic performance (Getahun,2002;Anderman, 1998; 

Brown, 1999).It is also a widely accepted fact that schools with better teaching practice are 

2.4.1.2 Teaching Practices as a cause for students' Grade Retention 

vln general, lack of school materials and facilities such as libraries, latrine, laboratories, 

instructional, media, large class size and others tend to exacerbate students poor academic 

performance (UNICEF, 1993). 

The above idea clearly tells us that instructional media has major roles in determining students 

academic achievement. 

The availability of educational materials has received increasing 

attention in the last couple of decades because of growing evidence 

that it is an important correlates and a probable determination of 

classroom achievement. 

On a survey study of pedagogical centers in primary schools of Addis Ababa, Amare and Tasew 

(1996:36) indicated that: • 

teaching learning process may not be effective as where the materials are available 

Cappen(l 972) cited in Mulualem(2011) suggested that to teach effectively a teacher has to get at 

least teachers guide, syllabus and students text. Also to learn, the students have to get at least the 

textbook and if possible related reference books too. 
,/' 

A number of educators wrote about the influence of the inadequacy of reference materials on 

students' performance and results. Stromguist(l 997) found out that the inadequacy of reference 

materials provided by the school is a serious problem and this problem has a direct impact on 

students performance and results. 
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As the above author said, teachers have been observed while they face problems of what to 

teach. They touch one topic and leave soon; and start the other. Such problem, of course, has 

Many instructors and teachers have feelings of uneasiness about 

teaching. Sometimes it is because they do not know what to do, 

formatives it is because they lack confidence in their ability to do it. In 

both instances, the solution is careful planning. 

Teachers' lesson preparation has also a significant effect on student performance. AS Davies 

(1981: 14) stated that importance of preparing lesson plans in resolving the problems that 

teachers encounter during teaching as follow: 

Motivation is provided for an effort done by an individual or group. Of course, the type of 

motivation provided varies from one form of effort to another. Teachers as changing agents who 

always work to bring a desire behavior on students should use this instrument, i.e., motivation to 
\ - 
encourage their learners and hence reach the desired goal. 

• 
Motivation will also suffer when a student believes that his/her 

instructor is making unreasonable demands for performance and 

progress. The assignment of goals which the student considers difficult 

but possible usually provides a challenge which promotes learning. 

The assigning of impossible goals discourages the student, diminishes 

' his/her efforts to perform adequately, and retards the learning process. 

.. 
In addition to the above quotation, Dantes(l 992)in Getahun(2002:31 ), stated that if students feel 

the motivation of teacher negatively, the results of motivation becomes negative and does not 

encourage students. 

. ,/'" 

Students are like all other workers in wanting a tangible return for their 

efforts. If such motivation is to be effective, they must believe that their 

"take-home pay" is worth while, and that their efforts will be suitably 

rewarded . 
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- (involving, for example, the community or the parents in the 

management of school) so that teachers actually tum up in schools for 

the lessons they have to teach. 

It is the real number (rather than the paper number) of hours of 

instructional time that is important. There are many countries where 

officially there may be say, 240 school days per year, but in effect 30 

are given free because of local public holy days, visiting dignitaries, 

and teacher absence, (for whatever cause, e.g., illness, death or 

marriage in the family, teacher attending courses, etc); thus the real 

number of days is much less. Teacher attendance at school is another 

important problem. In some countries measures have to be taken 

'• 
students' academic results and performances. If students learn within allocated instructional time 

properly, their achievement will increase accordingly. According to Bruce (1986:84), the 

vfollowing importance of using instructional time is stated. 

1986). 

' Length of instructional program and time spent for instruction has also a significance effect on 

• 
Students' active lean:ing is another significant factors that affect students' academic performance. 

The objective of all true learning is to effect behavioral change. Behavioral changes can best be 

acquired or gained if students are participated in the learning processes with interest (Bruce, 

As the above author stated, lesson plan helps one to determine the end and find the means how to 

reach this end. It guides and searches options to reach the set goals . 

A plan for teaching is a guide for action. It is entire teaching process in 

projection the goals sought, what will probably be done to reach them, 

what is needed to take the proposed steps, and why it is important to 

actually take action. 

.. 

Wilcox(undated) stated the importance of lesson plan in such a way: 

been the result of poor preparation which could be resolved if they have lesson plan a head of the 

delivery. 



' 

I 

16 

.. 

and guiding his students' both simply and as a class. 

as to faster the development of all his various students and observing 

Material for teaching them, presenting this material in such a ways 

especially capable of setting goals for learning, selecting the right 

A good teacher loves knowledge and imparting it, beyond this he is 

Teaching is" a job that requires understanding and imagination. Therefore, the quality of good 

teacher, are important particularly in developing the students' skill, attitudes and cognitive 

aspects. Supporting this idea Sorenson ( 1964) suggested 

for him. 

but that fulfillment of child's special individually which is motivated 

part of his development towards maturity. Not just maturity in general, 

Teacher job is to help each child to make progress in his school was as 

. 
every to_od teacher should learn more about his subject every year, every month, every week of 

possible. A good teacher is also interested in development of his pupil. In supporting this idea 

Taylor said (1956:127) 

As time passed with experience the education became more and more complex. Therefore, the 

consequence in the complexity of education helps some of the successful teacher to evaluate 

their qualification in order to master the subject matter that they thought at the school level. So 

2.4.1.3.1 Teachers Qualification 
.. 

As the above study shows, the planned academic time is not often executed in schools. Due to 

various reasons which include teachers' absenteeism, less number of days has been used for 

teaching. Teachers in many cases are involved in school management affairs and their principal 

duty has been forgotten, which in tum affects the learners' academic achievement. 
,/' 

2.4.1.3 Teachers Quality as a cause for students' Grade Retention 
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Accordingly, Heyneman and Loxely (1976) studied the science competence of EI Salvador 

(Primary), Iran, India, and Chile students through science teachers and hence the outcome has 

shown positive effect. On the other hand, on study conducted Bycarnoy, Puerto Rico (Primary) 

students have show positive effect on reaching. Thias and Carnoy also studied that Kenya's 

• • 

Fuller, (1986) further stated the following research finding made on various countries regarding 

the influence of teachers' teaching experiences have on student achievement. 
• 

. , 

West Malaysia found a notable correlation between length of teacher training and student 

achievement (r = .27). This factor retained its significance when entered in to a multivariate 

model which controlled for the effects of pupils' family background and other elements of school 
\. 
quality. This research also discovered an achievement effect for the interaction of teacher . 
training and length of teaching experience. Similarly, the IEA study found a modest bi-variant 

correlation for science achievement among 3,153 students from 124 schools in India (r = .23). In 

addition, the level of teachers' credentials was the strongest predictor of student achievement 

with in a sample of 463 primary school graduates in Uganda when tested against several other 

elements of school quality . 

~ . 

Teachers' experiences in influencing students achievement has shown inconsistent result in 

many '1dies. According to Bruce (1986), of the study consisting of 89 secondary schools in 
\ 

2.4.1.3.2 Teachers Length of Services (Experiences) 

Erikiyhun (2000) citing Fuller stated that the impact of various characteristics of teachers' such 

as the level of previous schooling, pre-service training, in service training, experiences; social • 
class and salary are major factors that affect students' achievement. 

.. 

.. 

This idea in general explains that outstanding and intellectual qualities enable a teacher to 

manage his work. Therefore, the teacher should be intellectually developed; he must be a person 

healthy attitude and skills full with necessary techniques including good language, artistic skills 

and the mastery of the subject. 
./· 

According to Bruce, (1986) on World Bank discussion report, a total of 30 studies or analyses 

have been- made about teacher years of tertiary education and training on students academic 

achievement and hence 21 of the studies have shown positive correlation, and hence strong 

impact on students performance . 

~ . 
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' From the above quotation, we can generalize that teachers who are hypothetically stated above 

should have a good verbal proficiency, because they often instruct in the class and students task 

. performance is very limited to such research effect. According to Fuller (1986) from the Review 

of school quality Research from industrial countries, the following general statement on 

teacher's quality as influencing element on student academic achievement is indicated in the 

following ways: 

3. Teachers who elicit greater achievement gains do not merely maximize "time on task"; in 

addition, they spend a great deal of time actively instructing their students. 

2. Differences in achievement gains occurring part because of differences in exposure to 

academic content and opportunity to learn. 

'• 
1. Teachers make difference. Some teachers reliably elicit greater gains than others, because 

of differences in how the teach. 

The verbal proficiency of teachers in determining student academic achievement has been 

strongly emphasized in relating with teacher's total effectiveness in teaching. According to 

process outcome Research that concentrates on Teacher effect research, Brophy (1992) stated by 

Citing (Biophy and Good 1986), teacher behaviors and patterns of teacher-student interaction 

associ'd with student achievement gains in the following three major conclusions: 
\ 

• 
2.4.1.3.3 Teachers Verbal Proficiency 

.. 
shown no effect on students academic achievement. Therefore, from the above studies in 

consistent findings have been observed. But, as one that requires study this paper would like to 

see the effect on students academic performance. 

National exam, and Malaysia's (Primary) comprehensive exam, and hence both have shown 

positive impact on student achievement. In contrary studies conducted by Heyneman (1976) on 

National exam of Uganda (primary); Schiefelbein and Farrell (1973) on language and Maths of 

Chile secondary; Hartley and Swanson on literacy and numeracy of Egypt (primary); Youdi on 

l~guage and Maths of Congo; Klees on language and Maths of Mexico; Rivarola and Corvalan 

on reading of Paraguay. Echart et.al. on reading of Argentina (primary and secondary) have 
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accustomed to English as a medium of instruction properly the whole of their works will suffer. 

Thus, in Ethiopian secondary schools, English language fluency can influence learning. 

According to Widdonwson(l 978) students in developing countries who have received several 

., In the new educational and training policy of Ethiopia English is used as a medium of instruction 

for various subjects in secondary school and higher education institution (EEP, 1994). It is also 

. given subjects in both primary and secondary schools. Dakin (1968) say that, in most African 

countries good secondary education lies in English language and without English their is no 

• history or geography, mathematics or science teaching. According to him, unless the pupils are 

• 

vln dealing with the importance of communication in curriculum Marland(l 980) put that language 

is a large p.art of any professional task. He added the success of secondary school mainly 

depends upon the level of achievement in language. Supporting this idea, Gather cited in 

Marland (1980) that unless the pupil can read, write and talk completely, he can't benefit from 

their learning which the secondary school provides. 

2.4.1.S Difficulty of Instructional Language 

. 
acadetCf performance. Hence, both analysis and studies have shown positive impact on students' 

academic performances. These also due contribution for studentsgrade retention. 

. 
Teache1'f absenteeism in teaching-learning process highly affects students' academic 

performance. Contents to be covered during the given academic period will be left without being 

covered if teachers are constantly absent from school. According to Fuller (1986), a total of 2 

analysis or studies have been made regarding teachers' absenteeism and its impact on students' 

2.4.1.4 Teacher's absenteeism 

These statements can clearly indicate that teachers who do have lot of experience in teaching 

sh1w greater academic achievement of students. Mean while, the verbal competence or 
~ 

proficiency of teachers has also greater impact on student achievement. Fuller further stated that 

a total of two studies have done in Uganda and Iran, the effect of teachers' verbal proficiency on 

National exam by Heyneman and Ryan, and hence both have should positive effect on student 

academic achievement. 

"The quality of teachers more consistently influences achievement. The most marked effects are 

for teachers' level of experience and verbal competence." 
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Since education should take place by student teacher interaction and among their friends too, 

teacher centered class could not be advisable. If the teacher is the highly dominating person in 

So, the teacher is an important person for the struggle of students towar~s success by making his 

relationships systematic with his students. The teacher should also have to help his students by 

listening their problem. Supporting this idea Cole and Chan (1994) says that if the teacher often 

~ . qualitatively encourages students, give positive comment to wards their work, or listens to their 

particular problems can improve teacher student relationship and results in students' motivation 

• of learning. 

For the student to be successful in learning and the teachers to be effective in teaching there 

vshould be good relationship between them. Unless the teacher likes his/her students and the 

students like their teacher, their relation in teaching learning process will not be effective. As 

Borich and Ladd cited in Juvonen and Wentzel(l 996) the success of students and students class 

adjustment mainly related to the quality of teacher-student relationship. 

2.4.1.6 Teachers Relationship in Teaching-learning Process 

. 
studen& grade repetition is due to the problem of language of instruction. 

Similarly, UNESCO (1998),Rose and others (1977), Brimer and Paul (1971) indicate that 

instruction is a gr~ve obstacle for the secondary school pupils coming from deprived 

backgrounds and this difficulty itself with particularly acuteness for students' academic failure. 

Teaching in developing countries in generally of given in a language other than the national or 

regional language. According to Gell and Others (1973), lack of familiarity with language of • 

In Ethiopian context, many researchers have concluded that most students on secondary schools 

la~ the basic English language skills to help them cope with the academic requirements. . 
~ 

Medihin (1984) states that one factor that increased the attrition rate among students in 

secondary .. school that most of them have difficult to comprehend the subject due to language 

problem and they can not follow their courses properly. They have difficulty understanding and 

appropriate manipulation of English language. 

years of formal English teaching, difficulty in the ability to actually use the language and to 

understand in normal communication, whether in the spoken or the written form. 
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As a result, as Jable (1988) shows, a vast majority of students have poor result because of 

absence from school, which often in concomitant with grade retention. 

' Many researchers level that school girls miss schools more often than boys for the reasons that 

they are entirely responsible for house hold works and child rearing practices. For instance, 

. UNESCO(l 986); Mbilinyi(l 969) depict that female students in most case experience frequent 

school absenteeism, for they have to feed the family, fetch water and fire wood, clean the house, 

look after the young children etc. 

' rate of attendance had greater learning gains and lower rates of repetition, a finding consistent 

with many other studies(Miske, Dawd et.al, 1988). 

In addition to this, a study of village -based schools in Malawi found that students with higher 

A recent study made by Elsemon(l 997) on repetition has also confirmed that absenteeism has 
\. 

been significantly related to grade retention. 

From the above cited quotation, it is easily understand that absence from the school causes the 

students to be .educational backward and perform poorly leading of grade failure. 

' Similarly Haddad(1979) reveals that frequent absenteeism from school (14 days to 2 months) is 

behavior highly associated with repetition of classes and dropout. 

The more children miss school, the less they learn, the less they learn, the 

lower their grades, the lower their grade, the greater the possibility that they 

will failed. 

• 

.. 
Garman & Brown,1989). Absenteeism in education however, limits a child's life long potential 

by keeping him/her away from school. This could logically be expressed as, Garman & Brown 

(1987:48) state: 

al°gular attendance is a necessary activity of the learning process and a key for good education 

performance. In other words, irregular attendance and reduces the ability to good education( 

2.4.1.7 Students Absenteeism 

the class, the students couldn't be able to ask questions for clarification. Without clarification on 

the subjects matter they fill to their lesson. A result could be students' failure in their learning. 
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. Writers like Hargewoin & Yusuf(l 994) and Ballantine(l 993) indicates that that guidance and 

counseling services in secondary schools is more important for adolescence because of . 

• absenteeism, dropout, repetition inferiority complex, late coming to school, etc Yelfign and 

others(1995), Tsigie(1991) and Borcelte(1985) also reveal that guidance and counseling services 

should center students personai and educational problems in order to overcome discrimination 

and inequalities against girls and women prevailing in the society. In relation to this, UNESCO 

Thus, the condition calls upon trained counselors services for high school adolescence to adjust 

them selves to their school environment, their home, and their peers. Emphasizing this, many 

research affirms that lack of guidance and counseling services particularly at secondary school 

can aggravate educational wastages(Tilaye,1997; Ballantine,1993; UNESCO, 1988) also 

, confirms that" poor progress of students can be reduce or corrected by means. of properly 

organized guidance and counseling services in secondary schools" . 

In his detailed. study in Cameroon, Cooksey (1982) found that age of adolescences of as a cause 

for stu,nts wastage in schools. To confirm this, UNESCO (1 ~88) has this to say Secondary 

schools deal with students at a high complex and irresponsible age when an evolving personality 

is preparing for entry in to adult life ... a storm process of building up the personality ensures and 

this will require the guidance , orientation and counseling of pupils at secondary school. 
\. 

Most students in secondary schools are in the age range of 15 to 21 (UNESCO, 1888 & Hamblin, 

188;). Psychologists called this period "adolescence age" or Juvenile age" as a highly complex 

transitional period from child hood to maturity. During adolescence period students manifest 

broader and more sophisticated interests, many personal, social and emotional problems which a 

rises f~!11 home, boy-girl problems, difficulties with studies etc (UNESCO, 1988). Similarly, 

Garman and Brown(l 989) review that since adolescence in secondary school are subject to 

complex" life difficulties" the situation causes poor performance on the part of students. 

2.4.1.8 Guidance and Counseling Services 

In Ethiopia, Research also report that absenteeism in higher for girls than that of boys Rose and 

others,1997; Yelfign and others1995;UNESCO-UNICEF,1988.The finding of Rose and 

ot!,ers(l 997) shows that students grade failure was due to their frequent absence from school. 
~ 
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Again Good & Brophy(l 995) says "well educated, high SES parents, for example are likely to be 

• more interested in school activities than are low SES parents, especially those who have had 

limited education and disappointing association with school." 

This indicates that parents who are well educated generally value of education is an expect their 

children to be well educated too. 

No single SES variables cause all of other in any simple way, but the 

educational level of parents is probably the most basic because the 

other variables lose most of their power for predicting things such as 

students achievement. Once the educational level of parents rs 

statistically controlled. In any case, parental educational level is 

especially important to teachers because it is linked to parental interest 

in and attitude towards education. 

According to Good and Brophy(l 995); socio-economic status(SES) in an individual or group 

status based up on educational level, financial wealth, quality of housing, place of residence and 

occupational level. 

~ 
The researchers Stevenson et al; (1978:8) as cited in Good and Brophy (1995), stated that; 

2.4.2.1 ~ocio Economic Status of Family 

2.4.2 External Factor (Out of school Factors) for grade Retention in secondary school 

T,e implication is that ineffective use or lack of proper guidance for students with in educational 
~ 

system exaggerates poor progress or repeating classes, which in tum is likely to produce a worst 

damage OH the personality of students in the social life. Therefore, to reduce the students grade 

retention guidance and counseling showed involve the people who are both insides and out side 

the school, 

(1988), reviews that where the organization and values held by society have hindered the 

advancement of women for full participation on an equal basis with men in all concerts of 

society. 



J 

24 

.. 

where there has been financial difficulty there is a trained towards 

deterioration, further that being on only child is likely to be associated with 

improvement , especially among the working class pupils, and that 

which determine ones standard of living regarding the relationship between families income 

level and the students academically success. Strains Nelvioson(l 968) in their sociological 

, analysis of students school performance, admit that there is a significant positive correlations 

between family income level and student's academic success. Before the investigation of Strains 

and Nelson (1968); the national foundations for educational research, allocation study (1955:5) 

have shown the impact of family income on academic achievement. It states that 
• 

All families do hot have equal level of materials possessions and saving in the form of money; 
' 

Generally, the urban people are exposed to modem thinking and they value education. On the 

other hand the rural families who have less knowledge and experience about urban life and 

occupation, low income and low education than urban families affect their children academicals 
\. 
performance. 

. 
' they devoted for schooling activities. 

Even if parents of the low SES provide poor achievement for their 

children, their children could have good academic performance due to 

their l:5rilliant activities in learning processes, and through his SES 

parents provide good environment themselves grow up in their children 

on the average could have low academic performance due to less effort 

• 

.. 
Moreover, UNESC0(2000) states that pupils who come from families with high SES as 

measured by factors such as family income, parental education and books in the other hand 

opposing the above idea Brimer and Pauli( 197 5: 7) stated that 

A~in Bloom(l 967) says that home is the single most important influence on the intellectual and 
r 

emotional development of children, particularly in the pre-school years . 

The researchers (Davies,J) as cited in Bloom(l 967) by classifying each family on the basis of 

social class gain that" There is a relationship between the position of the family in social class 

structure and the educational pattern of its children." 
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Simmon(l 980) found that although, study habit, attitudes and behavior patterns may be set up 

students, students' success is influences by his/her family's education level. Similarly, Bridge, et 

al (1979) pointed out that parents' education directly or indirectly affect the performance of their 

children. In relation to this, Lockheed & Verspoor( 1991) assured that educational level of the 

parents has shaped the school attainment of children with the same level of magnitude. 

\.A lot of research studies have shown that parents and the family considerable contribution to 

child's achievement from early childhood through high school. They further disclosed that the 

education level of parents is positively related to the child's achievement (Merga, 1999 and King 

& hell; 1993. In this regard, Tylor,et al(l 983) pointed out that the educational level of parents 

influence children's school performance more than other family related variables such as income, 

, family size and occupation similarly, Stevenson and Baker(l 987) indicated that the educational 

level predicts more of the variance in students' achievement than do other family background 

variables, particularly for young children. 

2.4.2.2 Parents Educational Background 

Thus, there is disagreement among different researchers, that whether the family income level 

positively correlate with students academic success or not but what ever it may be the education 

of chi~en at any level needs the families materials support with certain amount of money, if 

they have to learn achieve satisfactorily. 

" confidence and academic achievement in relationship to socio-economic status of their family in 

Uganda come out with a finding that students from improveshed or poor family exceed those 

from a well-to do house hold in academic achievement. The probable reason for this could be the 

poor students determination and strong achievement motive to get relief to such family short 

comin~s. In order to have equal social status and social acceptance. This study clearly showed 

that lack'of money doesn't of it self, produce unstable academic performance. 

In contrast to the above finding Stephen(l 979) in his investigational analysis of students self- 

Besides, other researcher like Marthur & Hundar (1972),Kohli(l 975) and Krishanan,(1982) have 

sh?wed the positive correlation between family income and academic achievement. 
~ 

belonging to a family of four or more likely to be associated with 

deterioration than progress of the predicted level. 
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There are some studies that tried to differentiate the degree of parental education influence by 

gender. Among them, for example, Jabre(l 988) have ascertained with the schooling of 

daughters; whereas the education of father's is more closely associated with schooling of sons. 

. 
Laosa(l 982) elaborated that children from more educated families excel at school are like those 

they have learned to master at homes, whereas, children from educated families fail in school 

because the form, the content of teaching-learning and assessment processes in school are 

different from those they have learned to master at home. Regarding this, in Cotediviore, a girl 

with a university educated father is thirty-five times more likely to enter and attain in secondary 

school than the daughter of a man with no education(King and Hin,1993). Kelly.r(l999) 

~ · indicated that students with parents who were both college educated tended to attain better at the 

college education. 

Students who come from educated parents are better able to cope up with the challenges of the 
\. 

learning process as they have enough orientation and preparation at home. In relation to this, 

until they complete. 

. 
Literate ~f well- educated parents can be involved in school matters and understand the value of 

education. They can· encourage their children better than the illiterate parents (Brimer&Pauli, 

1971 ). In support of this idea, Morton (1969) noted that students whose parents are well­ 

educated get important material that help in facilitating their education. However, most illiterate 

parentcack the ability to initiate and support their children in education as that of the literate 

ones similar, if parents are illiterate, it is difficult to secure the attendance of children i~ school 
'• 

to wards the value of education in general and to affect their aspiration of their children. 

Similarly, Fine(l 967) revealed that the educational background of parents highly contribute for 

the ·success or failure of students (i.e, poor educational background of parents adversely affect 

students academic performance). 

.. 

The role of parental education has a tremendous effect on the over all activities of the school. 

Regarding this, Craft(l 972) stated that parents own educational experience may well affect their 

understanding of what the schools are trying to achieve and may limit the extent to which they 

are able to follow what their children are doing irrespective of how interested they are or how 

at&ious to encourage their children in their school work. Craft further elaborated that the type of 

education which parents themselves have had is likely color their attitudes in one way or another 
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Many researchers have argued that the structural situation of the family strongly affected the 

learning situations of students. AS Brimer and Pauli (1971) pointed out, the disunity of the 

family in different cases such as death, divorce or distance, work etc, is the other additional 

factors that affect the students' grade retention in the secondary schools. This implies that the 

2.4.2.3 Disintegration or Breakdown of Family 

. 
parents who are .themselves educated may have a more enlightened attitude about their daughters' 

education or provide a more stimulating environment for the education of their daughter than 

uneducated parents. Y elifign ( 1995) depicted that the more the levels of mothers education, the 

more the girls' academic performance. Moreover, Wanna and Tison (1994) indicated that grade 

repetition and low academic achievement for female students are higher for those whose parents 

are illiterate than literate. 

Genet (1998) reported that most parents treat their sons and daughters differently in regard to 
\ 
their future roles, expectations and education. Another study, Merga(l 999) has pointed out that 

more value to education and expect their children to become well educated too. 

In local studies, Sewent(l 995) raveled that parents are supposed to have great effects on the 

overal~evelopment of personality trait of education and they can play important roles in 

shaping in future career of their children. Sewent further stated that well educated parents give 
'• 

have more contracts. with teachers and were likely to have taken action, when necess~ry to 

manage their child's academic achievement. 

• the knowledge required by her children. Similarly, Turner (1977) emphasized that material 

importance in the child's scholastic performance is given greater place. Baker and Stevenson 

(1987) found that more educated mothers know more about their child's school performance • 

as teachers. They are primary sources of knowledge, language, value and social relationship to 

the child. Therefore, the higher educational level of the mother, the more effective she is transmit 

.. 

Besides, Ramberger(l 983) found that parents did not have the same effect on boys and girls in 

different ethic groups. Ramberger further stated that the higher the mother education level, the 

more likely girls achieve at school. On the other hand, Chervichovsky and Measook(l 985) 

specifically argued that mothers literacy does not matter as much as the fathers' to decide 

~{ether or not their daughters are provided with the necessary materials and psychological 

support. Another study by Brown ( 1990) explained that mothers are expected to play a great role 
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Students that join high school as they have difference in performance. The reason for difference 

in performance could vary. For instance, According to Griffiths (1968) the teacher will usually 

have had some years of secondary education , in many cases up to school certificate level. Some .. 
will be in addition, have had two years at a teacher training college, but many will be untrained. 

Moreover, Combs (1985) says.,"Many rural areas are utterly devoid of reading materials; they 

Supporting this idea, Bloom (1967) stated that, the home environment seems to be most 

significant in affecting the level of measured intelligence of the child as well his school learning. 

Moreover, Hendrick(l 986) claims that probably more significantly home experience greatly 

influences a child language development, its complexity and ease with which he can use in to 

communicate ideas and a vehicle of thought. 

\ 

Students grow up in different environment. There different home environment are believed to 

have influence on the academic performance of students. There exists a strong correlation 

\ between variables in the home environment and students' achievement. 

To sum up, the unsuitable family circumstance due to death, divorce, quarrel, etc are the most 

sever causes for students' grade repetition and dropout in the secondary school (Tadesse, 1974). 

2.4.2.4.esidence of Students 

to leave schooling. • 

~ 
Besides the above statement, Stow and Selfe (1989) also suggested, school girls who have 

divorced parents are more victim of education than boys since they will be exposed to the burden 

of house work taking their studying time of education. It is also clearly noted that girls who are 

living with their step mother or performance are. This is the reason that most girls who are living 

with their mother and father will be successful rather than they are going to be retained or.forced • 

Furthermore, as Ediger (1987) states that the breakdown of the school-age students' family will 

le~ them to poor achievement of education which contributes for their grade repetition and 
~ 

finally withdraw from school. 

disunity of the children's family influence their Strong positive feeling towards educational 

achievement by creating tension and instability in their life situation. 
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. According to the research made on the situation in Anglo phone Africa obtained from Internet, in 

Botswana, Ethiopia, Ghana, Kenya, Malawi, Nigeria and Uganda, girls repetition and dropout 

from school is more serious than boys. 

According to the Ethiopian Action Plan, available on line, of 27 million people living in absolute 

poverty, women comprised the majority because of different reasons such as access and control 

over resources, many discriminatory traditions. Social indicators indicates that 75% of Ethiopia 

, girls marry before the age 17 & 3% marry between the age of 2 &17, as the result these girls' 

repetition and dropout from school is more serious than boys . 

2.4.2.5 Marriage 

Resea~er report by UNICEF entitled "Early marriage child sp<{uses" (200l)cited in Mulualem 

(2011 ),examined early marriage, the marriage of children and young people under the age.of 18, 

from the human right perspective. According to international and regional reports on early 

marriage, it is most common in sub-Saharan Africa and Asia where poverty, traditional taboos 
\. 
about pre-marital sex. 

Generally, rural students have some special difficulties because the school learning environment 

and materials are so very different from the settings which are familiar to them. It is difficult for • 
them to Team to be quiet and to attend to a flow of words (many of them, they don't understand) 

from the teacher. 

According to Hendrik ( 1986); urban children often do better in school than do rural children, 

pa,tly because many schools fail to take in to account their differing experiences and 
~ 

backgrounds. Similarly, UNESCO (2000) concluded that pupils in urban areas have better 

performance than those in rural areas. The reason can be explained by related conditions such as 

the fact that many pupils in rural areas come from poorer families with less educated parents or 

that.their schools have limited educational resources. 

are essentially oral societies." This implies that rural students doesn't succeeded as good as urban 

students when join high school. 
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There are certain classifications of students for whom retention is greater. These include poor 

and minority students, and male students (Foster, 1993). Byrd and Weitzman (1994) also indicate 

the following factors in reference to circumstance related to retention; poverty, gender, hearing 

· and speech impairment, socio-economic status, lack of guidance and counseling service. The 

National Association of school psychologists(NASP, 1998) indicate <<those at highest risk of . 

retention are Males, Black or Hispanic, delayed development and /or attention problems; live in 

poverty, in a single parent house hold or have parents with low educational attainment; or have 

changed school frequently. Retention rate appears higher among minority 

students(Roderick,1994; Meisels& Liaw,1993; Cosden, Zimmer & Juss,1993;NASP; Smith and 

Others reasons cited for retained young children (1998) include: the pressures of teachers 

vaccountability, development of more homogeneous classrooms, and parental emphasis on more 

academic sk.ills. Bergen, Osburn and Clyan(l 996)conducted a survey of high school teachers, 

and they found ·that a student's level of independence was a greater reason for retention than 

gender. 

The American National Association of school Psychologists (1998) attributes the following 

reason~or retention. Poor reading or math skills, frequent movfS or absences, limitedEnglish 

skills, and failing standard tests. 

2.5 Reasons for Grade Retention 

needed to work at home. 

when the labor needs of the family have been met income to ensure household labor by family 

have also an effect on students' grade retention. As it is cited by Genet (2000), in Brown. (1991) 

in rural areas, it is a common practice to withdraw children from school for the harvest season, 

because all hands are need to pickup crops. Similarly Cole et al,(l 997)indicates that children 

whom might have attended school in better time are kept out or pulled out because they are • 

In poor families, children contribute as much as 40% to family income. They set to school only .. 

Child labor is the principal factor for grade repetition and dropout of children from schooling, 

children help to increase the labor power of parents both by engaging in domestic service thus 

m,i<.e their parents for income generating activities and by working to subsidize family income. 
~ 

2.4.2.6 Child Labor 
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Correspondingly, Anbesn (1993) ascribes that girls repeat classes more than boys due to lack of · 

time to study. Since they help their mothers after school hours in household chores: due to lack 

of motivation to study and encouragement and lack of support from their parents and teachers. 

According to Assefa(l 991 ),at all level, girls grade retention rate was higher than boys with the 

' variation between boys and girls increasing as the grade level increases. Rose and Others(l 997) 

also ascertain that the difference in grade failure between boys and girls is considerable at the 

. . secondary level in Ethiopia. 

Several research reports ( Elsemon,1997; Dalamont,UNESC0,1993) indicate that the tendency 

to rep~ grades is higher among girls than boys, because of girls responsibilities at home and the 

gender division of labor in the house hold economy. Frequently grade retention for females is 

higher than of males in most African countries (Odaga and Heneveld, 1995) and similarly, 

Elsemon(l 997)report on ten African countries that more than one female students out of three 

\ were actually repeating in general secondary school. These finding suggest the extent of the 

problem. Likewise, in Ethiopia, research results show that grade retention higher for girls than 

boys(Rose and other,1997;and UNES0,1993).Researches like Dereje and Derese(1997) review 

that the percentage of girls class repeaters is higher in all grade education in Ethiopia. 

• 
Studies of different times and places have come up with varying result regarding grade retention 

pattern by sex. A briefreview of these is therefore, essential. 

2.6 Patterns of Grade retention by sex 

American Federation of Teachers(l 997) also indicate there are several reasons why students fail; 

deJayed development, physical intellectual, and language disabilities; poverty; low aspirations, 
Ir 

poor self-efficacy; dysfunctional family situations; disvalue of education; behavior problems; 

poor standardized test scores; culturally diverse backgrounds; English is not the primary 

language; and a history of poor instruction and inadequate school resources. These items will not 

be corrected if students continue to be retained in school. 

Shepard, 1998). Meisels and Liaw(l 993) found that boys, minority and children from low socio 

economic status families were disproportionately retained. 
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• 

To the contrary, UNESC0,(1980) indicates that the level of repetition higher among boys than 

girls in all countries studied between 1970 and 1980 in Latin America, Europe and the 

Carribbean. Similarly, Schieflbein and others(l 994) and Bustillo(l 993) confirm that retention 

rate is higher for boys than girls in Latin American countries. Besides, Othuon and Kishor(l 994) 

ar{d Stromquists(l 997) have found out similar research results. Hence, research evidences tend to 

be contradictory regarding the grade retention rate by sex . .. 
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According to the data obtained from sample schools, there were 282 grade nine students who had 

repeated grades in the two sample schools in 2003 academic year. During the data collection the 

researcher collected the names of grade repeaters from 2003 academic year rosters and checked 

Source:- Woreda educational offices. 

No School No of grade repeaters in 2003 E.C 
M F T 

1 Dabat General Secondary School 80 92 172 
2 Woken General Secondary School 41 69 110 
3 Total 121 161 282 

Table Ir-list of sample general secondary schools with corresponding number of grade 

repeaters in 2003 E.C academic year. 

the sample and it applies when the number of units is small. Accordingly Dabat General 

Secondary School and Woken General Secondary School were sampled as shown in table 1. 

below. 
~ 

In this study, two general secondary schools in Dabat such as Dabat General Secondary school 

and Woken General Secondary School were selected by using comprehensive sampling. 

Accor'1g to Yalew (2011 ), comprehensive sampling is used when every unit is including in 
\ . 

3.2. Sample and sampling techniques 

The target population of this study is students retain grade nine in 2003 E.C academic year. 

Principals and teachers were also included in the subjects of the study as they are expected to be 

the rigkt sources of information on the causes of students' grade retention in secondary schools . . 

3.1 Data Sources 

Methodologies and Research Design 

The main purpose of this study is to look in to the major causes of grade nine students' grade 

re1ntion in Dabat Woreda general secondary schools in North Gondar Zone .To achieve this 
I' 

purpose ,therefore, a descriptive methods was employed on the assumption that it could help to 

exhibit the.current state of the problem. 

CHAPTER THREE 
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· According to Selinger and Shohamay(l 989), a questionnaire is widely used to collect data from 

large groups of subjects with a short period of time and easy to administer to a number of . 

subjects in one place at a time. Thus, two sets of questionnaire were developed for two groups of 

respondents i.e. for homeroom teachers and grade repeaters (see appendix A and B) in this study. 

Before developing the questionnaire, however, the relevant and related literature was thoroughly 

examined, selected and revised. Based on the information obtained from literature and 

3.3.1 Questionnaires 

. 
document analysis were used as data gathering instruments. As indicated by Koul (1984), 

questionnaire, interview and document analysis jointly could make the finding of a study more 

meaningful, precise and representative. In this study, the questionnaire and the interview were 

used as the main instrument and the document analysis was a complementary instrument. 

\. 
In order to obtain important and reliable information for this study, questionnaire, interview and 

3.3 Data gathering tools 

was measured by main dependent variable called students grade retention in general secondary 

school relative to their gender. On the other hand, the determinants of the grade retention (in the 

case of independent variables) were seen as grouping them in to two major categories: those 

relateA the student experiences in the school (in school factors) and in his/her socio-economic 

environments ( out of school factors). 

principals from the sampled school were purposely selected and interviewed. So that, this study . . 

Accordingly, all homeroom teachers of the selected academic year were purposely selected to 

take part in the study. Thus, 44 teacher respondents used fill the questionnaire. Two -school • 

Tl),E other 18 students were not found in the sample schools and might have dropped out or 
~ 

changed to other schools. Thus, from available 264 students retain grade 9 in 2003 academic 

year and attending their education in the two sample schools in 2004 academic year all repeaters 

from both sample schools totally 264 repeater were selected to fill the questionnaire by using the 

comprehensive sampling system. 

their names from 2004 academic year student list. However, the writer found only 264 students 

among those who had repeated grades in 2003 academic year and were attending their education 

in 2004 academic year in both sample schools. 
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Unstructured interview was chosen to gather information from principals. The interview 

questions were a bout principals views on students grade retention in their school. The interview 

was chosen as it would allow the interviewer to get more detail information. The interview 

questions were given to one instructor who has knowledge of preparing interview questions. 

· Based on his comments some amendements have been made. In order to ensure accuracy of the 

results; all interviews were undertaken on a one-to-one basis with the researcher asking the 

questions and filling in the response on the questionnaires. Both participants was interviewed for 

It was intended to elicit information about the reasons that would be ascribed to grade nine 

students, grade retention in general secondary school of Dabat woreda.40 minutes these 

interview took place in a private room on the participants office and was conducted in the 

3.3.2 Unstructured Interview 

5. Do the items give hint? 

4. Are the items limited to single idea? 

3. Are the item free from biased? 

1. Are the item directly relation with the problem? 

' 2. Are the items relevant? 

. 
item a~q_ one to the least. The mean score for each item was calculated using the median as a 

dividing line (that is three) those items whose mean become below three were assumed 'to be 

dropped. The five points to evaluate the item were: 

Then after, five evaluators were made to determine the appropriateness of each item of the 

questionnaire. The evaluators were five teachers working at Gondar teachers training colleague. 

The judges evaluated the items on five point scale where five is allotted to the most appropriate 

grade retention in their schools. 

considering the locality of study. The questionnaire prepared for teachers designed to obtain 

information regarding teachers personal and educational as well as grade repeaters 

characteristics. Similarly, the questionnaire prepared grade repeaters designed to obtain 

information regarding grade repeaters personal as well as reasons their retention in grade nine. 

~ teachers and students questionnaire administered in English and Amharic respectively. Both 

teachers and students asked to rank items according to their degree of contribution to students .. 
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also used to analyz~d various characteristics such as respondents personal back ground~ and 

other factors. Grade repeater ranking regarding the causes of their grade retentions were analyzed 

simultaneously with teachers rankings of those factors. Similarly, male grade repeaters ranking 

regarding the .cause of their grade retention were analyzed simultaneously with female grade 

repeat' rankings of those factors. To see the degree of agreeme\lt between the ranking pf grade 

repeaters and teachers on one hand and male and female grade repeaters on the other hand mean 

and spearmen's rank order correlation coefficient was used. To test whether the obtained rank 

order correlation coefficient of both in school related and out to school related factors are 
\ 
significantly different or not the correlation difference test was computed. The significance of the 

correlation c~efficient was determined by test of significance. The significance level largely used 

for statistical test was 0.05 degree freedom. To tolerate errers that comes due to chance, this 

level of conventionally used in social science research (Mccall: 1994 ). 

Depending on the nature of the problem and the data collected, different statistical methods were 

employed in this study. The percentage of repeaters was computed simply by adding the number 

of repeaters and then divided the sum by the total number of pupils in that particular grade it was • 

3.4. Methods of data analysis and interpretation 

.. 

Ofua regarding students' grade retention and information related to teachers were gathered from 

documents of the sample schools and Dabat Woreda education department. 

3.3.3 Document 

Amharic language. It was intended to elicit information about the reasons that would be ascribed 

to grade nine students, grade retention in general secondary school of Dabat woreda. 
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Regarding student age, 94.42%, students' respondent were in the age between 15-19.This age 

ranges seems to be the normal high school age. However, this is the age range when youngsters 

counter part of boys. 

~ · As you can seen from the personal details shown table 4.1, the students respondents consisted of 

251, 41 % boy and 59% girl. This shown the majority of grade repeaters are girls compared their 

Grade nine repeaters characteristics No \ % . 
1 Sex 

Male 102 40.63 
Female 149 59.37 

I, Total 251 100 
2 Age - - . 11-14 years - - 

15-19years 237 94.42 
20 and above 14 ' 5.58 
Total 251 100 

3 Residence 
Urban 146 58.16 
Rural 105 41.84 

Total 251 100 

Table 2: Characteristics of student respondents N(251) 

The preceding table 2 and 3 show the characteristics of student and teacher respondents 

respectively 

4.1. Characteristics of respondents • 

This part of the thesis deals with the presentation and analysis of the data gathered from through 

q~stionnaires, interview and documents. From the total copies of questionnaires distributed, 13 
~ 

( 4.92%) from students and 3(7.31 %) from teachers were not properly filled and returned. This 

means 25}. (95.08%) and 41(92.69%) questionnaires collected from grade nine repeaters and 

teachers respectively were used. There was also data obtained from interview of principals from 

both sample school. Therefore, the analysis was made based on the response obtained from those 

groups of respondents supplemented by the data collected from the school documents. 

Presentation and Analysis of data 

CHAPTER FOUR 
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According to the personal details shown in table 4.2, the teacher respondents consisted of 63.41 

male and 36.59% female. This shows female teachers are small in number in secondary schools 

of Dabat Woreda compared to their counter part. The data obtained from Dabat woreda 

NQ % 
1 Sex 

. Male 26 63.41 - 
~ Female 15 36.59 . 

Total 41 100 
2 Academic qualification 

. diploma 1 2.44 

. degree 40 97.56 
r. MNMED/MS - - 

. Total 41 100 
3 service year 

. 0-5 years 23 56.09 

. 6-10 years 10 24.39 

. 11-15 years 3 7.31 

. 16-20 years 5 12.31 

. above 20 years - - 
Total 41 100 

1:_able 3: Characteristics of teacher respondents (N=41) 
• 

T~le 2 further shows the percentages of grade repeaters in terms of their residence. As shown in 
~ 

the table 58.16% of grade repeaters reported that they are from urban areas while 41.84% are 

rural residence. Even though urban areas are assumed to better social and economic services 

including education and urban students we expected to show better progress in education than 

those from rural areas, this study revealed higher percentage of grade repeaters to be among 

urban students. The finding goes with research results reported by Rose and others (1997); Hyde 

(1993); and lock heed and Verspoor (1991) . 

manifest many social and emotional problems which adversely affect their academic progress. 

Therefore, it is the time when youngsters need proper guidance and orientation to adjust selves to 

their environment. 
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Therefore, the data indicates that the majority of teachers have small years of experience. 

Accor£.g to Bruce (1986), of the study consisting of 89 seco11,dary schools in west Malaysia 

found a significant correlation between length of teacher services and student achievement. 

However, 56.09% of the total teacher respondents teaching in secondary school of the woreda 

have small years of service. The data obtained from Dabat woreda education department also 
\ 
shows that 63% of the total teachers teaching in high schools of the woreda have 0-5 years of 

service whil~ length of teachers service are essential to ensure quality and efficiency of education 

yet teachers small years of service in secondary schools in Dabat woreda. This year of service 

may lack the skills needed to arouse the interests of students as well as to provide better guidance 

service. This problem may implicate grade retention in general 

Table J further shows that 56.09% of teachers have 0-5 years of services and 24.39% oft~achers 

have 6-10 years of experience. Also 7 .31 % of teachers have 11-15 years experience and 12.19% 

of teachers have 16-20 years of experiences. 

According to the regulation of the Ministry Of Education the minimum requirement for senior 
~ 

secondary school teachers is first degree. Therefore, 97.56% of the total teachers' respondent 

teaching in general secondary schools of the woreda are fulfilled the minimum requirements of 

the Ministry of education. The data obtained from Dabat woreda education department also show 

that 98.4% of the total teachers teaching in high schools of the woreda have degrees. 

Regarding academic qualification, 2.44% of the teachers are diploma holders and 97.56% are 

B~BSC/BE degree holders. 
r 

education department also reveals that secondary school female teachers constitute 31.2%, of the 

total teachers teaching in the woreda were 68.8% are males. 
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- Researchers like wanna and Tsion (1994) in the case of Ethiopia schools, found that grade 

retention for students is higher for those whose parents are "illiterate" than "literate". A person 

offered for such differences is that "literate" parents have better awareness of chance a waiting 

educated child than illiterate parents. 

, A number of studies have found the educational back ground of parents is an important 

determinant factor of students' academic progress ( caron and chau, 1996; Debela, 1980). Parents 

who are themselves educated may have a more enlightened attitude about children education or 

provide a more stimulating environment for education of their children than uneducated one. 

Therefore, parent's very limited education might have contributed to grade retention of their 

children in grade nine in the Woreda. 

mothers, 8, 76% had mother at primary school education and 2.39% have obtained secondary 

school and above. In general, the data shows that large proportion of parents' education level 

'-was below primary level as reported by their children. This implies that a large number of 

parents were with very limited educational background. 

As shown table 4.3, regarding parents education 70.91 % of grade repeaters reported to have thir 

fathers are illiterates, 25.49% have primary school and 3.58% are secondary school and above 

education. This indicates that the majority of grade repeaters fathers are low level of education. 

' With reference to mothers education, the majority (88.84%) of grade repeaters had illiterate ,. 

Parents education No % _,. 1 Father's education - . Illiterate 178 70.91 
. primary school 64 25.49 .. . secondary school and above 9 3.58 
Total 251 100 

2 Mother's education 
• . Illiterate 223 88.84 

. primary school 22 8.76 

. secondary school and above 6 2.39 
Total 251 100 . 

• 

Table 4.: Background of grade repeaters 

4.2. Family Background of grade repeaters 
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In this way, the finding contradicts with what was reported by Golmbok and Firush (1999); 

Othnon and kishor (1994); Tsigie (1991); Langer (1987), Tayler (1978). According to them 

language problem was not a ·significant factor for poor academic performance of students. 

In our school most of the teachers and students faced the problems of Basic 

English language especially students have difficulty to understand the subject 

they learn. There fore, this problem lead students to repeat a grade. 

One principal said that 

also support the. results that problem of instructional language as a very strong contribution to 

students' grade retention. 

As noticed from table 4.4, the majority of grade repeaters (56.97%) strongly rated that they had 

repeated a grade due to problem of language of instruction. This view also gains support from 

\ (51.21 %) of teachers respondents who reported that problem of instructional language as a very 

strong contribution of students' grade retention in their schools. Similarly, principals interviewed . 

Item Respondents 
Grade Teacher 
repeaters . 

• . Problem of instructional language No % % 
High 143 56.97 51.21 

Average 102 40.63 48.78 
Little 6 2.39 - 
Not at all - - - 

• Total 251 100 100 - 

Table 5: Problem of instructional language 

.. 
4.3.1. In School Related Factors 

Grade retention is believed to be caused by various reasons that could emanate either from out 

side or inside the school system. In this study, an attempt was made to discuss some of the 

fa'1ors that lead students' grade retention of school. The impact of these factors is discussed here 
~ 

under. 

4.3. Reasons for Grade nine students grade retention 
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In this school there is no trained guidance and counselors and yet, the 

guidance and counseling service given by the teachers. However, shyness on 

the part of student's especially female students to approach their male teachers 

One principal said that 

As noticed from table 6, 45.42% of grade repeaters respond that lack of guidance and counseling 

' was a major problem for grade retention. And, 60.98% of teachers also indicate the existence of 

the problem in their school. In addition to this, principals interviewed also support the results that 

• . lack of guidance and counseling was a major problem for grade retention. 

\ 

The possibl~ reason for this act is still that many days of absence for students implies missing of 

large proportion of lessons offered in class and as a result they can not answer the questions in 

the examination which then eventually leads to failure or grade retention. 

As shown in table 4.5, the majority of grade repeaters (60.55%) admitted that they were 

frequently absent from school during the academic year they had repeated a grade; 70.73% of 

teache,also assured students absenteeism as a common problem in their schools. Therefore, 
\ . 

these problems had a major factor for student grade retention. However, the current finding 

contradicts with arguments by Edward and others (1997) and MCGinn and others (1992) cited in 

Darge (1997) that absenteeism has relation to grade retention. 

= Item Respondents grade repeaters 
1 Frequent absenteeism NQ % No % .. . yes 152 60.55 29 70.73 

.No 99 39.45 12 29.27 
Total 251 100 41 100 

• 2 Guidance and counseling service 
. always 10 3.92 - - 
. sometimes 127 50.59 16 39.02 
. not at all 114 45.42 25 6{).98 

• . total 251 100 41 100 . 

Table 6: Effects of frequent absenteeism and guidance and counseling service on students 
grade retention 

However, practically seen, problems relating to language lead to less mastery of the content and 

worsen students' result which in turn leads to repeating of grades. 
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. As shown in table 7 above, 29.55% of grade repeaters and 4.87% of teachers reported that 

teachers verbal proficiency highly contribute students grade retention. In addition to this, 63.74% 

.. of grade repeaters and 46.34% of teachers respondents reported that teachers verbal proficiency 

as averagely contribute to students grade retention. Similarly, under the in school related factor 

principals interviewed also support the results that problem of teachers verbal proficiency 

contribute to students grade retention. One of the interviewed principal said that 

Item . Respondents .. Grade repeaters Teachers 
I Teachers verbal No %\ No .% 

proficiency .. 
high 75 29.88 2 4.87 
average 160 63.74 19 46.34 

Little 16 6.38 12 29.26 -.. . not at all 8 19.53 - - 
Total • 251 100 41 100 

2 Large class size - 
. high - ' - - 
. average 72 28.69 4 9.75 
. little 104 41.43 27 61.85 
. not at all 75 29.88 10 24.40 
Total 251 100 41 100 

Table 7. Teachers verbal proficiency and large class size leads to students grade retention? 

Hence, the current result seems to support what documented by UNESCO ( 1987) that lack of 

proper~ organized guidance and counseling service relate to "poor progress" of students 

particularly in secondary schools. 

and carelessness of some teachers to provide advice for students are among 

the reasons for low provision of guidance service in the school. So teachers 

did not disguise their failure in providing proper guidance and encouragement 

for their students 
./· 

Therefore, lack of proper guidance and counseling services for students seem to be a serious 

problem. Even though as many grade repeaters (50.59%) and teachers (39.02%) replied the 

counseling service was sometimes provided for students in their school. Actually, this would not 

be enough to alleviate the problem of educational wastage due to grade retention. 
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As shown in table 8, the majority of grade repeaters (67.33%) reported that teachers were not 

frequently absent from school during the academic year when they had retain a grade and also 

75.60% of teachers assured teachers absenteeism was not a common problem in their school. 

Therefore, the finding clearly shows that teachers frequently absent form school contributed 

very little for students' grade retention. 

Teachers frequency absenteeism Grade repeaters Teachers 
"' NQ % No % 

High" 17 6.77 - - 

Average 39 15.53 - - 

Little 169 67.33 31 75.60 

Not at all 26 10.37 10 24.40 

Total 251 100% 41 100 

Table 8: Teachers absenteeism to school leads to students' grade retention 

As can be observed from the table 7, the majority of grade repeaters and teachers reported that 

the contribution of large class size for students grade retention is very little, only 28.69% of 

grade repeaters and 9.75% of teachers reported that large class size averagely contributed for • 
students" grade retention. According to the proportion of the MOE (2000) "the over all standard 

classroom ratio in Ethiopian secondary school is 1 :50." The data obtained from Dabat Woreda 

education department shows 97% of classroom ratio in general secondary school in Dabat 

Woreda is l:.SO ratio. Therefore, the finding shows that the very limited contribution of large 

class s~ for students grade retention in Dabat woreda general hi~h schools. 

In.'his way, the finding supports with what was reported by Biophy and Good 1986; and Fuller, 
r 

1986. According to them the verbal proficiency of teacher are determining students' academic 

achievement. Therefore, the finding shows that teaches low level of verbal proficiency leads to 

students' grade retention. 

As you know teachers quality is one of the determinants of students' 

achievement and yet, in our school most of the teachers lack proper 

verbal proficiency and proper use of the instructional language. 
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grade repeater respondents, the situation for other items has not been a major reason . 

l 
., grade retention. For instance, as indicated in table 4.8, the majority of grade repeaters (77.68%) 

/· · responded that lack of text books was not a cause for their grade retention. Only 13.94% of them 

claimed that shortage of textbook has seriously contributed to their grade retention. According to 

., 

Even though students have indicated the inadequate provisions of instructional materials and 

physical facilities as a major causes for students grade retention or failure, the above data shows 

that the situation of shortage in text books, school furniture (table and chairs) and services 

(library, latrine and laboratory) in both sample schools was not a serious problem for students 

"t-. 
\ 

T= teachers Gr= grade repeaters 

- -,;' 

Teaching Seriously Moderately Not at all 
~ t 
;•facilities and " Gr T Gr T Gr T 
rrfaterials 

' No % No % No % No % No % No % <\.. .. • 

- 
Tixtbook 35 13.94 - - 21 8.36 - - 195 77.68 41 100 

"' . 
Library I 29 11.55 - - 37 14.74 9 21.96 185 73.71 32 78.04 . 

. 
Chairs 39 15.53 - - 43 17.13 3 7.31 169 67.34 38 92.69 

Tables 36 14.34 - - 41 6.33 3 7.31 174 69.33 38 92.69 . 
• 

Latrine ~ •10 3.98 - - 23 9.16 13 3).70 218 84.86. 28 68.30 
,. 

Laboratory 54 21.51 9 21.96 69 27.49 10 24.39 128 50.60 22 53.65 

Responses and respondent 

Table 9: Teaching facilities and materials in aggravating students grade retention 

(Gr=251) and T=41). 
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. As can be seen in table 10, 76.90% of grade repeaters indicate parents' illiteracy or low level of 

education as strong factor for their grade repetition. This was also supported by 58.53% of 

teacher respondents. The findings seems to substantiate the result reported by Wanna and Tsion 

(1994) and Hyde (1993) that uneducated parents are less willing to support their children's 

schooling and that grade retention is higher for those children whose parents are illiterate or not 

well educated. 

Respondents 
GR T 

The contribution of parents lack or No % No % 
low 
level of education to grade 

retention 
High 193 76.90 24 58.53 
Average 34 13.54 17 41.47 
Little 16 6.37 - 
Not at all 8 3.19 - 
Total 251 100 41 100 

. 
Ta~ 10: Effects of parents education on their children grade retention as assured by 

grade repeaters and teacher respondents. 

In this study, be sides the internal (in school) related factors an attempt was made to investigate 

the cause of students grade retentions that emanate from out side of the school system . 

Out of school factors 4.3~.: 

grade retention. But if a country is economically and educationally low advanced people are not 

a ware of the use of school materials and facilitates that may be a serious problem for students' 

grade retention. Therefore, the research results may very depending on the economic and 

education situation of the country and other reasons. 

.. 

As can be observed in table 9, the majority of teachers also believed that the supply of textbooks 

and other facilities was not a serious problem to cause students grade retentions in their schools. 

Therefore, this finding contradicts with those of UNICEF (1993), Bustilo (1993); wanna and 

Tisi on ( 1994) where it was conclude that lack of school facilities and materials made students 

re;eat classes. If a country is economically, and educationally advanced, people are a ware of the 

use of teaching materials and facilities, in this case it may not be a problem to cause students 
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As can be observed from table 12, 47.01 % of grade repeaters cited their engagement in 

household activities as strongly related to their grade retention. A large proportion of teachers 

T- Teachers. • Gr- Grade repeaters. 

c 

Item Respondents 
To what extent helping parents at home was Gr T 
related to grade retention No % No % 
. High 118 ' 47.01 25 60.97 
. Average 73 29.08 10 24.39 
. Little 42 17.73 6 14.64 
. Not at all 18 6-18 - - 
. Total 251 100 41 100 
Do parents encourage their children's 
education in your school 

.Yes 96 38.24 8 19.52 

.No 155 61.76 33 80.48 

. Total 251 100 41 100 

Table 12: Effects of helping parents at home and parental support of students on students' 

grade retention. 

that botfi fathers and mother's education equally affect students' grade retention. The finding 

supports what was documented by Bustiollo (1993) that education level of both parents's had a 

strong positive effect on the educational attainment of their children. In view of this, providing 

literacy education for both parents therefore seems to have valuable contribution in an effort to 

decre& students' grade retention. 

As can be seen in table 11, the majority of grade repeaters (70.93%) and teachers (97.86%) say • 

.. 
'e/ Response Gr T 

No % No % 
Mothers' education 38 15.13 7 1.34 
Fathers' education 35 13.94 2 0.80 
Both have equal influence 178 70.93 32 97.86 
Total 251 100 41 100 

Table 11: whose education matters most respondents 

Regarding whose education matters most, table 4.10, below indicated that both fathers and 

mothers education has equal importance. 
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• 

Thus, the present finding confirm what was reported by Rose and other ( 1997), Wanna and Tison 

\(1994), Commish and Brock (1994) and stoop and others (1981) that show lack of family support 

as a cause of students failure or grade retention . 

In deed parents are seen opposing to their children's schooling in particular, perhaps because 

positive perception of educations as a means to better life is impaired by the long term potential 

benefits of education and uncertainty of educational outcomes (unemployment). This means, the 

combi'li phenomena of secondary school graduate unemploymept as well as the need of parents 

to their children's labor for farming and other household activities. 

As table 12 further reveals, the large proportion of grade repeaters (61.76%) reported lack of 

support or encouragement from parents as a reason for their grade retention. The majority of 

teachers' respondents (80.48%) affirmed that parents do not encourage their children's 

educations in their locality. In addition, principals in the interview generalized that lack of parent 

supporf ~s one of the major reason for students' grade retention. 

.. 

( 60. 77%) also reported that helping parents after school hours affect students study time at home. 

The information obtained from principal (interview) also suggested that grade repeaters are much 

involved in helping the family outside school hours for they have little time to study at home and 

this is an important reason for students not to perform better. Thus, the finding supports what 

w{s reported by Rose and others (1997), Kell and Elliot (1982); Brock and commish (1994) and 

Jabre (1988) that revealed household problem as a major factor for students' grade retention . 
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As indicated in table 13, a considerable number of high school grade nine students (79.4%'-of 

boys and 82.4% of girls) had repeated from grade due to ill health either themselves or their 

., 

Fac;lrs Sex 1 2 3 4 5 Mean . 
Parent (pupils) health M 6.9 13.7 26.5 29.4 23.5 3.529 
problem .. 

F 8.0 9.4 26.8 28.1 27.5 3.489 

Lack of parent support M 4.9 16.7 44.1 23.5 10.8 3.176 • 
F 7.4 15.4 32.2 26.8 18.1 3.~96 

Parents low level of M 27.4 29.4 27.5 12.4 2.9 2.343 
educations . 

. F 25.5 22.1 32.9 14.8 4.7 2.744 . 
Students lack of time to M 23.5 28.4 33.3 13.8 0.98 2.352 
study 

F 26.8 26.1 28.8 12.8 5.4 1.698 

Low levec'f family income M 2.9 6.9 33.3 38.2 18.6 3.588 

26.'i 
. 

F 4.7 3.4 34.9 30.6 3.825 
'• 

Disintegration or Break M 49.0 24.5 16.7 5.9 3.9 1.862 
down of family 

F 40.2 30.9 22.1 5.4 1.4 2.046 
\ 

Residence of students M 43.1 26.5 24.5 4.9 0.98 1.862 . 
F 42.2 20.8 24.8 6.1 5.4 2.154 

' 
Marriage M 43.1 16.7 20.5 4.9 2.9 1.765 

F 57 14.1 18.1 6.7 4.1 1.859 

Child labor M 5.9 12.4 40.1 25.4 15.7 3.196 

F 8.7 12.1 34.2 33.5 11.4 3.436 

Peer pressure M 33.3 20.6 39.2 5.9 0.98 2.196 

F 38.2 24.2 29.5 6.0 2.0 2·.040 

• 

Table 13: The impact of out of school-related factor in aggravating grade retention by 
Gender. 



so 

In North Gondar cultures including Dabat woreda, the high school age (15-18 on average) is 

taken as a very demanding one. In this age bound, the youth are required to accept a number of 

social and economic responsibilities. For example, in the woreda understudy, the young of this 

, Among them the economic problem comes at the forefront. Economy is vital for an individual to 

learn. It is important to mention at this point that students of this study also retain by their 

excessive involvement in family income, and by their overriding demand to win bread for their 

family. 

. 
concern for every body (i.e, for students, policy-makers, politicians, etc) further, the school 

children, especially in the poorest family there are a number-of other push and pull factors that 

leads to students grade retention. 

3.588 for boys and 3.825 for girls. Child labor in income generating activities accounted for 

3.196 for boys and 3.436 for girls. Besides, for these grade impediment factors, the extent of the 

severity of the inference was found to be more or less the same for the two sexes. The question 
\ 
of appropriate relation ship between education and the economic problem has been a matter of 

The• other major factor that can lead students grade retention is economic problem. This is to say 

that lack of parental support to afford some instructional materials, low level of family income 

and child labor. Lack of parental support for their child had 78.4% of the boys and 86.5% of girls • 
retain a grade. 90 .1 o_f boys and 91. 9 of girls retain a grade because of low level of family income 

and 81.2% of boys and 79 .1 % of girls retain due to child labor or child excessive involvement of 

in income generating activities in order to win bread for family or for them selves when the mean 

scores are taken as the measures of the influence of the factors, lack of parental support 

accom'd for 3.176 for boys and 3.496 for girls, while low level of family income accounted for 
\ 

Since Ethiopia is the developing countries, the provision of health care and food is very low. In 

Ii~ with this, other researchers like Zenebe work, 1976; Elleni, 1995, Tilaye, 1997; Tilaye, 1999 
~ 

indicated that in most developing countries school children often suffer from parasites, fever, 

recurring -headaches, stomach pains, gastritis, kidney problem, liver problem, anemia and 

asthmatic problems. Such ill-heath problems usually leads students retain in the same grade. 

parents. The cumulative average (3.529 for boys and 3.489 for girls) indicates that the health 

problems had seriously affected students' academic achievement of both sexes. 
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In this study, causal factors with the values of the highest mean ranking were those reasons 

highly rated by grade repeaters and teachers as a major cause for students' grade retention, as 

opposed to items with values of lowest mean rankings which were taken as the least preferred 

factors. As indicated in table 14, difficulty of language of instruction, students failure to study 

• 

Gr:-Grade repeaters. Rl :-Ranks of grade repeaters. T:-Teacher. R2:-Ranks of teachers . D:­ 
Difference b/n paired ranks D2:-Sum of the squared difference b/n rank. 

i 

Factor • Gr Rl Tmean R2 D Rl- nl 
\ . 

mean R2 
Poor quality teaching 3.505 3 2.682 5 -2 4· 
Teachers lack of interest to teach 2.609 6 1.682 9 -3 9 
Students lack of interest to learn 1.936 8 2.926 4 4 16 
~ifficulty of language of instruction 3.725 1 3.585 3 -2 4 
Lack of guidance and counseling 2.629 5 3.609 2 3 9 
service for students 
Lack of learning materials and 1.952 7 1.487 10 -3 9 
facilities ' 

Frequent absenteeism to students 2.812 4 2.463 6 -2 4 
Students failure to study 3.517 2 3.878 1 1 1 
Large class size 1.916 9 1.780 7 2 4 

'In appropriate examination 1.848 10 1.585 8 2 4 

Table 14: In school related factor rank of students and teachers 

Below is· table 14 and 15 that indicates respondents ranking of in school related and out of school 

related factor for students grade retention. 

• 

In addition to the economic factors, there are social factors that could contribute students' grade 

rejention in the study undertaken. These include disintegration or Break down of family, 
r 

marriage and peer pressure. A close look at the data reveals that disintegration or break down of 

family affected 26.5% of boys and 27.5% of girls' student academic achievement. Moreover, 

28.3% of the boys and 28.9% of the girls had retain from grade due to marriage, while 46.08% of 

the boys and 37.5% of the girls had retain because of peer pressure. When the mean scores are 

taken to be the measure of influence, out of the three social factors the impact of peer pressure 

for grade retention has appeared as a serious problem, (see table 13) . 

age range are expected to feed their family either by working at home or helping with them by 

participating in income generating activities for the family. 
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This is also supported by their teachers who rated the variables as a major factor for students' 

grade retention. This may go with the observed fact of students faced economic problem. This is 

to say that parental inability to afford educational expense for the children and excessive 

involvement of children in domestic work as well as in income generating tasks are leads to 

• 
·I 

., 

As can be observed from table 15, low level of family income, parent (pupils) health problem, 

lack of parent support and child labor was as the most important factors for their grade retention 

among out of school variables listed in table 15. 

Gr:-Grade repeaters. RI :-Ranks of grade repeaters. Ti-Teacher. R2:-Ranks of teachers . D:­ 
Difference bin paired ranks D2:-Sum of the squared difference bin rank 

Factors . Gr mean RI T R2 D DL 

mean Rl-R2 
Parents (pupils) health problem 3.505 2 3.317 2 - - 
Lack of parent support 3.366 3 3.0 4 -1 1 
Parents lo&level of education 2.581 5 2.609 6 -1 1 
Students lack of time to study 1.964 8 2.41zl 8 . - - 
Low level of family income 3.729 1 3.829 1 ', - - 
Disintegration or break down of family 1.972 9 1.780 9 - - 
Residence of students 2.047 7 2.707 5 2 4 
M.1trriage 1.820 10 1.731 10 - - 
Child labor . 3.338 4 3.097 3 1 1 
Peer pressure 2.103 6 2.439 7 -1 1 

• 

Table 15: Out of school related factors as ranked by grade repeaters and teachers as a 

cause for students' grade retention . 

To measure the degree of agreement between the teachers and students ranking orders of in 

scj,ool related factors, the spearman rank order correlation coefficient (rs) was computed. This 
~ 

result of the rank order for in school factors listed in table 4.13. The result reveals a positive 

correlation (rs= 0.62 at 0.05 two tailed level of significance refer appendix (DA), this implies the 

selected in school related are insignificant related to students grade retention as rated by 

respondents. 

.. 

hard, poor quality of teaching, frequent absenteeism of students, lack of guidance and counseling 

service for students' were highly ranked factors for students' grade retention. 
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Regarding the procedures employed to select the aforementioned variables those similar to the 

· procedure followed for the foregoing ranking of the in school related factors were used. The 

causal items with the values of highest average rankings were taken as a major out of school . 

related factors for students' grade retention. To see the degree of concordance between grade 

repeaters and teachers rating, the spearman rank order correlations coefficient was calculated. 

\ Table 15 also showed that lack of parental support identified as one of the major deterrents to 

students grade retention and student and teacher respondents rated this variable as a third and 

fourth important out of school factors respectively. Of course, if parents are not supporting their 

children education either morally or economically, poor performance on the part of children is 

imperative which eventually gravitates them towards grade retention. The result support carron 

, and chau ( 1996) who found lack of parental support as a major cause for grade retention. 

As seen from table 15, parental (pupils) health problems was identified as one of the major 

deterrents to student grade retention and both student and teacher respondents rated this variables 

as a siond important out of school related factors. The resutt support Zenebe work, 1976, 

Elleni, 1995, Tilaye, 1997 who found parental or pupils heath problem as a major important 

reason for grade retention. · 

Therefore, the result seems to confirm the contention of Brock and commish ( 1994) and Kelly 

and Etl~itt (1982) who indicated that the family economic problem as a major cause for students 

grade retention. 

~ 
you know most of the grade repeater comes from the poor family they are highly 

participated in the family work. Because of this, students lack time to study hard 

· that lead students perform low level of achievement. 

One principal said that 

.,/'" Of course, there are a number of out of school factors that lead to students' grade 

retention, but the major one is child excessive involvement of the family work 

students' grade retention. Similarly, principals interviewed also the economic factors are the 

major causes for students grade retention. 
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.... 
Factors Males R1 Females R2 D DL . mean mean 

(Rl-R2) 
' 

. parental (pupils) health problem 3.529 2 3.489 3 -1 1 

. Lack of parent support 3.176 4 3.496 2 2 4 

. Parents low level of education 2.343 6 2.744 5 1 1 
' ' ' 

.Students lack oftime to study 2.352 5 1.698 10 -5 25. 

. Low level of family income 3.588 1 3.825 1 - - 

. Disintegration or break down of family 1.862 9 2.046 7 2 4 

. Residence of students 1.892 8 2.156 6 2 4 

. Marriage 1.765 10 1.859 9 1 1 

Table 16: students' rank-order correlation for out of school related factor by Gender 

When the t-test was applied to check whether or not there was a significant difference between 

the means of the two populations (teachers and grade repeaters) with respect to the cumulative 

effects of the in school related and the out of school relate factors the result for in school related 

factors• t-critical value is 2.306 (with 8 degree of freedom and 0.05 two tailed level of 

significance) greaterthan t-obtained (calculated) value 2.235. This shows the significance of the 

differences between the opinions of the two groups of respondents. On the other hand, the result 

for out of school related factors, t-critical value is 2.306 (with 8 degree of freedom and 0.05 two 

tailed level of significance less than t-obtained ( calculated) value (8. 796). This shows the 

insign~ance of the differences between the opinion of the two ~roups of T and Gr respondents 

(see appendix D(a) and (b) 

A,- attempt was made to look in to the combine effects of those factors by grouping them in to 
~ 

two major categories (in school related and out of school related factors). In this case, the t-test, 

rank-order-correlation and percentages have been computed. 

The result reveals a very strong positive correlation (rs=0.952 at 0.05 two tailed level of 

significance refer appendix (D8), this implies the selected out of school related factors are 

significantly related to students grade retentions as rated by respondents. 
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To mecure the degree of agreement between the ranking orders of out of school related factors 

the spearman rand order correlation coefficient (rs) and t-text was computed. This result of the 

rank order correlation for in school related factors listed in table 15, despite the observed 

difference on some items shows positive correlation (rs=0.746 at 0.05, two tailed) and the t- 

\Computed value 3.168 at 0.05 and 8 df) refer appendix (E(a), this shows that both (male and 

female grade repeaters) groups were equally influenced by out of school related factors 

considered in this study. 

Further, the study has attempted to compare the impact of the out of school and in school related 

factors by gender with respect to the ranking of the mean scores (see table 15 and 16). As a 

resillt, among the ten out of school related factors the first four main factor with mean scores 3.0 

and more) for aggravating grade retention for the males include low level of family income, 

parental (pupils) health problem, child labor and lack of parental support in that order of ranking 
• 

(from 1-'4). In the case of females, they are raised to three which include low level of family 

income, lack of parental support and parental (pupil) health problem in that order of rankling 

(from 1-3). 

RI .-Rank of male. R2:- Rank of female. . Dr-Difference bin paired ranks D :-Sum of the 
scyiared difference b/n rank 

I' 

. Child labor 3.196 3 3.436 4 -1 1 

. Peers pressure 2.196 7 2.040 8 -1 1 

~ 
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The established correlation coefficients for the two set of mean scores (male and female grade 

repeaters) are found to be 0.746 for the out of school factor and 0.891 for the in school related 

language and students failure to study hard in that order of ranking (from 1-3). 

r ' · language and students failure to study hard in that order of ranking (from 1-2). In the case of 

girls, they are raised to three which include low quality of teaching, difficulty of instructional · 

• 
·I 

Among the ten in school related factors, the first two main factor (with mean scores 3.0 or more) 

for aggravating students' grade retention for the males include difficulty of instructional 

., 

I Factors Male Rl Female R2 D D2 
mean mean Rl-R2 

• -,;' 

"Low quality teaching 2.980 3 3.838 1 -2 4 
.. 

I Teachers lack of interest to teach 2.460 6 2.711 4 -2 4 

• • Students Iack of interest to learn 1.921 8 1.899 10 -2 1 

' 
' 

Difficulty of language of instruction 3.647 1 3.731 2 -1 1 . • - 
Lack of guidance and counseling service for 2.588 5 2.563 6 -1 1 
students 

Lack of le,ing materials and facilities 1.931 7 2.00 7 - - 

~ . 
Frequent absenteeism of students 2.696 4 2.651 5 -1 ·. 1 

Students failure to study hard 3.568 2 3.181 3 -1 1 
. . 

Large class size. 1.882 9 1.959 8 1 1 

Problem of test 1.671 10 1.845 9 1 1 

Table 17: Students' rank-order correlation for in school related factors by gender 
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accounted for 50.2% of the total influence refer appendix F(a and b) . 

factor. These values are also found to be statistically significant beyond 0.05 two tailed level of 

significances, refer appendix E(a &b).This implies that the selected reasons exhibited a strong 

relation ship for the selection by male and female grade repeaters. In other words, both groups of 

factors influenced both groups of grade repeaters in more or less similar degree. What is more, 

\f{en the cumulative percentage of influence for each of the factors is computed, out of school 

related factors accounted for 55.2% of the total influence while the in school related factors 
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Data regarding students' grade retention and information related to teachers were gathered from 

documents of the sample schools and Dabat woreda education department. 

were properly filled and returned and thus used in the analysis of data. 

In addition 44 teachers in the two sample schools were taken as a source of information and were 

drawn using purposive sampling techniques. Purposely selected two school principals one from 

each school was also used as a subject of the study. Out of the total number of questionnaires 

dispatched to students and teachers respondents 251 (95 .08%) and 41 (92.69%) respectively , 

year were selected by using comprehensive sampling techniques to answer the questionnaire. 

\ The study was carried on two general high schools that were selected using the comprehensive 

sampling techniques. The study was conducted using questionnaire, interviewing and 

documentary analysis as data gathering tools, 264 grade nine repeaters in 2003 E.C academic . 

• To assess the similarity between the reasons of boy grade repeaters and girl- grade 

repeaters regarding the causes of grade retention. 

• To assess the similarity between the reasons of grade repeaters and teachers regarding the 

'auses of grade repetition. 

• To examine !he out of school factors for grade nine Dabat Woreda general secondary 

schools grade repeaters 

• 

• To examine the in school factors for grade nine Dabat woreda general secondary schools 

grade repeaters . 

The main aim of this study was to investigate some of the factors that contribute to grade nine 
" students' grade retention with special reference Dabat woreda general high schools. More 

specifically, this study intended to achieve the following specific objectives. 

5.) Summary 
r 

Summary, conclusion and recommendation 

CHAPTER - FIVE 
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5. The finding of this study also reveals that the incidences of the problem which emanated 

either from the in school or out of school system was found to be relatively high for 

females than for males grade repeaters 

4. Similarly, out of school related factors such as low level of family income, parents 

(pupils) health problem, lack of parental support, and child labor are found to be major 

factors for grade nine students grade retention. 

'• 
learning materials and facilities were found to be less important in causing the problem in 

the study. 

. 
causative factor for students' grade retention in grade nine in Dabat woreda general 

secondary schools. However, inappropriate examinatiori, large class size and' lack of 

3. Among the in school related factors included in the study, difficulty of language of 

instruction, students failure to study hard, lack of guidance and counseling service for 

students, poor quality of teaching and frequent absenteeism were identified as a major 

2. This study indicated that participation of students is low because teacher used a single 

teaching method that inappropriate to encourage students to ask or answer questions in 

the classrooms. Specially, the study proved that shyness of participation of female 

students in the classroom . • 

? 1. The majority of grade repeaters said that their parents' educational level is very low. This 
I' 

applies particularly to mothers. Indeed, both mothers and fathers education was said to 

have equal influences on students' grade retention. 

The data obtained were analyzed using percentages, mean, spearmen rank order correlation 

coefficient and t-test, depending on the result of the analysis made the following major finding 

were obtained. 
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The study reveals the participation of students in the classroom is low. So,it can be possible to 

conclude the new-approach teaching ( constructivism) was not applied in the school. 

The study shows both mothers and fathers education as a serious factor for students grade 

retention. Therefore, it is possible to conclude the intervention to "educationally empowered" 

parents through expanding non-formal education program seem important to reduce grade 

retention. 

Moreover, the study reveals the difficulty of English language as a serious problem for students 

grade retention. Thus, it is possible to conclude that student English language capacity needs 

extra help to reduce the problem. 

,. 
repeaters and girl grade repeaters on the other hand towards the out of school factor reveals a 

positive correlation and the t-test result also shows the insignificance difference. Thus, it is 

vpossible to conclude the reasons of all participants of the study towards the out of school factors 

of grade retention. 

~ 
respondents' grade retention in grade nine Dabat woreda general secondary schools were the 

functions of both selected in school related and out of school related variable. In addition, the 

incidence of the problem which emanated either the in school or out of school system was found 

to be relatively higher for female grade repeaters than male grade repeaters. With regard to the 

reason s of teachers and grade repeaters towards the in school related factor the overall rank- • 
order correlation sh~ws positive correlations. However, the t-test result reveals the rank~order 

score was found to be statistically significance. Thus, it is possible to conclude that teachers and 

grade repeaters have different reasons towards the in school factors of grade retention of both 

General Secondary Schools. 

' The reasons of homeroom teachers and grade repeaters in one hand and the reasons of boy grade 

Based on the analysis of the finding, it was found that grade retention was caused by multitude of 

fa&ors which emanated from both what students have experience in school and out of school 

environment. In other words, as reported by the majority of grade repeater and teacher 

5.2 Conclusion 
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.. 

. ,l 

The study also shows the frequent absenteeism was the major factors for students' grade 

retention. Thus, it is possible to conclude the positive effort to make schooling more "flexible" 

through community involvement seem important to reduce grade retention . 
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3. The availability of proper guidance and counseling services for students in high schools is 

also likely to be beneficial to give them more confidence in their abilities and to help them in 

their academic and personal difficulties especially at adolescence. Therefore, guidance and 

counselors, teachers and schools administrators should work in line with this to help students 

to adjust themselves to the high school environment and to reduce students' grade retention 

in general secondary schools. 

\ 

domestic work as well as in income generating tasks. In deed, as students spent more hours 

doing household activities, it will take time and drains the energy that could be used 

\ educational activities. In this case, parents would be willing to accomplish to chores 

themselves and late their children free to study at home or to do home works. Therefore, it is 

advisable if rural technology center attempt to introduce their to the labor saving 

technologies which would reduce the work load of students so that time saved is spent on 

study. 

. 
retttion in general secondary schools of Dabat wereda. Due to this parental inability to 

afford educational expenses for the children and excessive involvement of children in 

2. Low level of family income was also found to be the major factors for students grade 

the problem since it is the backbone for most other subjects given in the general secondary 

schools. 

~ 
grade retention, one approach is to provide remedial classes to improve the achievement of 

students in lesson they have difficulty with. More specifically, English seems to receive extra 

help as the difficulty of English language is reported as a very serious factor for students' 

grade retention as it is assured by the grade repeaters and teacher respondents. Thus, English 

teacher should arrange tutorial class on frequent basis for lower achieving students to .reduce • 

1/ .. Putting more resources including teaching time for academically weaker students seems to 

have greater importance to relieve if not abolish the rate of their educational wastage due to 

On the basis of the finding and the conclusion drawn, the following recommendations were put 

forwarded 

5.3 Recommendation 
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6. There is also a need to organize regular meeting with the community where the purpose is to 

develop community awareness about the difficulties students' face in their education. Parents 

may conceive that students have enough times at school and may not see the need for 

additional time at home. They may also be not aware of the damage that too much 

absenteeism may cause to children education. They may be not aware of the importance of 

modem education to solve the economic problems. It is, therefore essential to orient parents 

about the need to allow children to study at home, to reduce children's excessive 

involvement of domestic works as well as income generating tasks and attend classes 

be the best abate the labor demand to children which in tum curtails (reduce) frequent 

absence from the school. 

general secondary schools of Dabat woreda with collaboration from zone and woreda 

education offices should plan their school calendar by participating parents that 

\ accommodate the harvesting and collecting times of the crops (the seasons when children's 

labor seems to have the greatest demand in the woreda) to reduce the problem of absenteeism 

that causes retention of grades. A positive effort to make schooling more "flexible" seems to 
' 

5. As it can be seen in this study, frequent absenteeism was one of the major factors for . 
stua~nts' grade retention. In this case, the possible strategy should be the intervention 

through community involvement in school management. This can promote parental concerns 

about students' absenteeism that may help to minimize grade retention. Besides, the schools 

should be able to identify the peak time for absence and attempt to adjust their programs after 

di~ssion with parents and students. Since our country follows decentralized policy, zone 

and woreda education offices are in positions to organize the 'school calendar. Therefore, the 
'• 

directors should do well to assign the best teachers to work with the secondary school 

beginner students to alleviate the problem of educational wastage prevailing at this grade 

level of secondary school. 

4. The highest percentage of students' grade retention is found in grade nine which is the 

beginning grade of the educational cycle in focus. Hence, besides the provision of properly 

organized guidance, orientations and counseling services that helps students to adjust 

themselves to the high school environment, the selection of responsible teachers who are 

,/· professionally competent for the new entrants (students who enter the ninth grade for the first 

time) should be priority efforts to combat highest grade retention at this grade. School 
~ 
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8. Finally, it is interesting to note that responsible bodies should strive to address the problem of 

students' grade retention in general secondary schools before it leads to loss of credibility, 

particularly, schools should provide a pleasant school environment, improved services, and 

directly attack the causes of student grade retentions and conducting rigorous research in the 

fie' Besides, the educational leaders in different levels ~hould try to discuss with the 

students' parents and sensitize them on the importance of modem education for their 

children's future in particular and all over the country in general. 

• 

7. Low level of parental education was also found to be the major factors for students' grade 

,-retention. In fact, education tends to generate its own demand. Educated people want and 
~ 

appreciate education of their children and encourage them to acquire at least as much 

education as they themselves had. Hence, interventions to "educationally empowered" 

parents through expanding non-formal education program seem important. Such strategy 

would have at least two prongs: it reduces parent's dependence on the labor of their children 

and can help to surmount (overcome) social and traditional barriers and raise parental 

willingness to support their children's education . 

regularly. Teachers should invite parents regularly m groups and sensitize them on the 

problem of students' education. 
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D 
B.No 

D 
Do students miss class more frequently? A. Yes 5. 

4. If your answer question No 8 is "B" why? 
D B.No A. Yes D 

Name of the school---------------------- 
'- 

1. Sex A. male B. female 
2. Academic qualifiOm A. DiploCt] B. Degree D C. MA /MED/ MS D 
3. Service year A. 0-5 years D 6-10 years D C. 11-15years D 

D. 16-20 years D E. above 20 years D 
Part two: - Questions 
1. How often do students get guidance and counseling services m your school for their 

academic difficulties? 
A. Always D B. sometimes D not at all D 

2. To what extent do you think your absenteeism to school leads to students grade retention? 
A. High D B. Average O. Little D D. not at all D 

3. Do you have good relationship with your own students during the teaching-learning process? 

Direction for .respondent 

1. 4'on't write your name ~ 
2. Please, give appropriate answer to the following question by putting "X" in the box or 

writing the space provided. ,. 
Part one: - Back ground information 

Thank you for your kind cooperation! 

The purpose of this questionnaire is to identify major factors that contribute grade nine students' 
grade .retention (failure) in Dabat Woreda general secondary schools. Since your sincere 
response- has a great influence on the study, your cooperation in answering the questions will 
highly appreciated? · · 

Dear respondents 

Teacher's Questionnaire 

Department of Curriculum Studies 

Faculty of Education and Behavioral Science 

Bahir Dar University 

Appendix - B 
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17. To what extent do you thi.nk helping parents at home affect students study time? 
A. High B. average . C. little D. not at all 

D D D D 

16. To what extent the parents "lack or low level of education leads to students grade retention in 
your school? A. High O B. average D 

C. little D D. not at all D 

D D. I am not certain C. Both have equal influence D 
A .Fathers' education O B. Mothers' education O 

14. Whose parent education matters most for students grade retention in your school? 

--------------------------------------------------------------------------~------------------------------------------ 

A. Yes O B. No O C. I am not certain O 
14. If your Answer for question No 18 is "No" what do you think the reason would be? 

13. Do most parents in you locality encourage their children's schooling? 

12. To what extent do you think the class size of your school contribute to students'' grade 
retention? A. High O B. average O C. little O D. not at all D 

11. If your answer for question NQ 15 is "A" what do you think the reason would be? 

A. Yes D B. No D 

• 10. Do you think your teaching practices as a cause for students' grade retention? 

9. 'fo what extent do you think school materials and facilities lead to students' grade retention in 
your school? A. High O B. Average D 

C. little D D. not at all D 

7. Did you use some other supplementary reference materials in addition to the given text book 
/and syllabus in your teaching? A. Yes O B. No O 

8. If your answer for question NQ 12 is yes/ No, what do you think the reason would be? 

6. If your answer to questions No 10 yes, what do you think the reason would be? 
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Materials and Seriously Moderately Not at all. 
facilities 

Textbook 

Library 

Chairs 

Tables 

Latrine 

25. To what extent do you think the shortage of the following teaching materials and facilities 
have contributed to students' grade retention in your school? Indicate by selecting seriously, 
moderately and not at all putting "X" mark in front of each items 

D C. I don't observe D A. Rural D B. urban 

22. To what extent do you think your verbal proficiency leads to students grade retention? 
A. High B. Average C. Little D. not at all 

D D D D 
23. To what extent do you think the difficulty of instructional (English) language leads to 

students' grade retention in your school? 
~- High B. average C. little D. not at all 

D D D \ D 
24. According to your experience and observation the majority of students who have repeated in 

your school were 

___________________________________________________________________________________________________ ...._ _ 
• 

20. Do you think the present time allotment is enough to teach the entire subject respectively? 

• . A. Yes D B. No D 
21. If your answer for question No 25 is No what do you think the reason would be?--------------- 

D D. not at all C. little D A. ljigh D B. average D 

1 J To what extent do you think "disintegration or breakdown of family" leads to students' grade 
" retention in your school? 

18. To what extent do you think" low level of family income leads to students grade retention in 
your school? A. High D B. average 

D 
C. little D D. not at all D 
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Item Rank I 2 3 4 5 

• Parent health problem 

• Lack of parent support 

• Parents low level of education 

• Students lack time to study 

• Low level of family income 

A. Out of school related factors 

Item I 2 3 4 5 

• Low quality teaching 
. 

• Teachers lack of interest to teach 

• Students lack of interest to learn 

• Difficulty of language of instruction 

• Lack of guidance and counseling service for ~ 

students 

• Lack of learning materials and facilities 

• Frequent absenteeism of students 

• Students failure to study hard 

• Over crowded cresses ' 

• Problem oftest 

A. In School related factors 

I 

• 

{ft Below is a list of possible reasons for students grade retention in general secondary schools 
they are grouped in to in school related and out of school related factors. Based on your 
experience and observation rank the items according to their contribution indicate 5 = for 
extremely serious, 4 = very serious, 3= serious, 2 = not serious and 1 = not observed at all 
please putting "X" mark in front of each items. 

Other 

I Laboratory 
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Thank you! 

• Disintegration or Break down of family 

• Residence of students 

• Marriage 

• Child labor 

• Peers pressure 
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, Factor Gr mean RI T R2 D D2 

J . 
• mean Rl-R2 - . 

Poor quality teaching 3.505 3 2.682 5 -2 4 

Teachers lack of interest to teach 2.609 6 1.682 9 -3 9 

Students lac~f interest to teach 1.936 8 2.926 4 ~ 16 ~ 
,. 

Difficulty of language of instruction 3.725 1 3.585 3 -2 4 

Lack of guidance and counseling service for 2.629 5 3.609 2 3 9 
"" students 

Lack of learning materials and facilities 1.952 7 1.487 10 -3 9 . 
Frequent absenteeism of students 2.812 4 2.463 6 -2 4 

i . 
• Students failure to study hard 3.517 2 3.878 1 1 1 

., 

.~ Large class size 1.916 9 1.780 7 2 4 
• ~ . 

1n appropriate examination 1.84 10 1.585 8 2 4 
\ 

• Iv2 = 64 

' . 

.. 

.. 
Teachers and students calculated valued of spearmen rank order correlation coefficient(rs) for in 

school related variables . 

Appendix (D) 
.,l" 
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DF=l0-2=8 n = 10 

DF = n-2 · rs= 0.62 

Given 

H1 = There is correlation between the two rankings 

HO= There is no correlation between the two rankings 

n = number of in school related factors 

'- rs = correlation coefficient of in school related variables 

:-v~ 
t=--- 

1-r2s 

Testi°&a sigmficance of rs 

rs= 0.62 

= 1 -0.38 

• 
990 

rs= 

1.-6X64 

10(102-1) 

n = is the number of paired ranks 

D2 = is the sum of the squared difference between ranks and 

rs= Where, D = is the difference between paired ranks 

1-6Eijt-­ 

n(n2-1) 
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.. 
\ . 

Gr-mean Rl T- mean R2 D(Rl-R2) D2 .. 

3.505 2 3.317 2 - - 
,_ 

3.366 3 3.0 4 -1 1 . 
2.581 5 2.609 6 ' -1 1 

1.964 8 2.414 8 - - 

3.729 1 3.829 1 - - 

1.972 9 1.780 9 - - 

2.047 7 2.707 5 2 4 

1.820 10 1.731 10 - - 

(B) Teachers and students calculated value of spearmen Rank order correlation coefficient (rs) 

for out of school related variables . 

at = 0~05, two tailed), Because the critical value is greater than the calculated (obtained) value. 
• 

Therefore, there is significance difference between the rankings of grade repeaters and teachers . 

• 
t critical = 2.306 at 00 = 0.05 two tailed. 

t calculated= 2.235 

l.753624~1 

0.78460\8l 
.,t 

t= 

t= t critical = 2.306 

co.62)( .JTH 
,/(1-0.62 
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n = number of out of school factors 

rs = correlation coefficient of out of school related variables 

rvn 2 
~ . t=--- 

1-r2s 

Testing a significance of rs 

= 1 - 0.04'8 

1-48 

990 

rs= 

1-6X8 
10(162-1) 

' 

n = is the number of paired ranks 

D2 = is the sum of the squared difference between ranks • 

rs= Where D = is the difference between paired ranks 

1-6 EljZ 

n(n2-i.) 

3.338 4 3.097 3 1 1 

2.103 6 2.439 7 -1 1 

,. 
8 ~ 
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Males mean Rl Females R2 D D2 
mean 

(Rl -R2) 

3.529 2 3.489 3 -1 1 

3.176 4 3.496 2 2 4 

2.343 6 2.744 5 -1 1 

2.352 5 1.698 10 -5 25 

A, students spearmen rank - order correlation for out of school related factor by Gender. 

Appendix (E) 

value. 

Therefore, there is a strong positive relation ship between the rankings of grade repeaters and 

teache,(at = 0.05, two tailed). Because the critical value is less than the calculated (obtained) 

t critical = 2.306 at 00 = 0.05 

t calculated = 8.796 - 

t = critical = 2.306 = 8 and at 00, 0.05) 

2 .692 667-°UJ 

0.30609602 t= 

DF = 10-2 = 8 

DF = n - 2 

0.952../8 

tZ ./c1-o.9s2.. 

H 1 = There is correlation between the two rankings 

HO = There is no correlation between the two rankings 
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Testing a significance of rs 

. rs = 1 - 0.254 

1-.252 

rs = 990 

.r.> 

. 
1-6X42.. 

10(102-1) 

D2 = is the sum of the squared difference between ranks 

n = is the number of paired ranks 

Where D = is the difference betwee~ paired rank 

f.1-6 ~'P2 

rs= n(n2-1) 

3.588 1 3.825 1 - - 

1.862 9 2.046 7 2 4 

1~t92 8 2.157 6 2 4 

1.765 ~ 10 1.859 9 1 1 

3.196 3 3.43 4 -1 1 
• 

2.196 7 2.040 8 -1 1 

. • L D7 = 42 - . 
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Male mean -nt Female mean R2 D D2 
' 

(Rl -R2) 

2.980 3 3.838 1 2 4 

2.460 6 2.711 4 2 4 

1.921 8 1.899 10 -2 4 

3.647 1 3.731 2 -1 1 

2.588 5 2.563 6 -1 1 

1.931 7 . 2.00 7 - - 

2.696 4 2.651 5 -1 1 

'-B. Students spearmen rank - order correlation for in school related factor by gender 

(table) value. 

repeaters ( at 
~ 

= 0.05, two tailed). Because the t-calculated greater than the t-critical critical 

Therete, there is no significance difference between the ranking of males and females grade 
. 

t critical = 2.306, df8 and o» 0.05, two tailed. 

t calculated = 3 .168 

2.1100066'3 

t = 0.665945<lt..f • 

t= 

Ile~ number of out of school factors 

0.7 46-V""io-=z 

,/(i-0.7462 

rs = correlation coefficient of out of school related factor 

rvn-2 
t=--- 

1- r2s 
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n = number of in school factor 

rs = correlation coefficient of in school related factor 

rs ,-----;:::.? vn- ~ 
t=--- 

1-r2s 

Testing a significance of rs 

rs= 0.891 

rs = 1 - 0 .109 · 

'- rs 99c, 

1-6'2< 18' 

rs= 

1-6Xl~ 
Ci O (102-"i. 

n = is the number of paired rank 

D2 = is the sum of the sequared difference between rank 
• 

rs= Where D = is the difference between paired ranks 

1-6 e&­ 
n(n2-LJ 

3.568 2 3.181 3 -1 1 

1.882 9 1.959 8 1 1 

1.671 10 1.845 9 1 1 
'CT LD2= 18- 

~ 
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Factor 1 2 3 4 5 Total 
'- 

population . 
Parents (pupils) health problem 19 28 68 74 62 251 

' 

Lack of parent support 20 41 100 66 24 251 

Parents low level of education 66 63 78 35 9 251 

Students lack of time to study 67 70 78 34 2 251 

Low level of family income 10 12 75 95 59 251 

Disintegration or breakdown of.family 110 68 50 13 10 251 

A. The communicative percentage (CP) of out of school response by scale 

Appendix (F) 

. 
difference between the ranking of males and females grade repeaters. 

. • t critical.ttable) = 2.306 at 00 0.05, two tailed. The result reveals that there is no significance 

t calculated= 5.550 

t =..5.550 

2 .5201296' 

t = O.j-540D3'3 

,____ 
0 .891 '11 o-z. 

t = \11-0.891z; 
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Factor Gr response by scale 

1 2 3 4 5 Total 

B. The Commutative percentage (CP) of in school related factor 

CPI= 55.2% 

2510 

= 1386 X 100% 

Commutative percentage of influence (CPI)= Total influence'X 100% 

Commutative of out of school factor 

The communicative percentage (CP) of out of school factor calculated using the last the three 
"scales. i.e. 3 (serious), 4 (very serious) and 5(extremely serious) 

Total influence= 728 + 437 + 221 = 1386 

5 = extremely serious 

) 3 = se11us 

4 = very serious 

2 = not serious 

1 = not observed at all 

• Where the scale refers 

Residence of students 112 52 62 14 11 251 

Marriage 145 40 38 15 13 251 

ofuld labor 19 32 94 76 30 251 

Peer pressure 92 58 85 15 1 251 

Tot~l 660 464 728* 437* 221* 2510 
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CPI= 50.2% 

2510 

CPI= 1260 X 100% 

Commutative of out of school factor 

Commulative percentage of influence (CPI)= Total influence X 100% 

Poor quality teaching 28 36 62 64 61 251 

Teachers lack of interest to teach 54 65 75 62 15 251 

St,<lents lack of interest to teach 114 66 50 16 5 251 
~ 

Difficulty of language of instruction 10 28 60 80 73 251 
" 

Lack of guidance and counseling service for 52 68 78 39 14 251 

students 

Lack of learning materials and facilities 97 84 55 14 1 251 
. 

Frequefn, absenteeism of students 47 58 91 39 16 251 
. 

Students failure to study hard 19 39 74 54 65 251 

Large class size 89 99 54 6 3 251 . 
In app,riate examination 121 76 \ 36 12 6 . 251 

'• 

Total 631 619 635* 366* 259* 2510 
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