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ABSTRACT

This study was intended to examine the prevalence, forms, factors and perceived consequence of
academic cheating among students. Assessing the status, identifying the forms & factors, examining the
consequences and inspecting the practice across socio-demographic variable were the objectives. The
study used cross-sectional survey design. Data were collected from students, teachers, supervisors,
educational experts, PTA, principal and vice Principals. Self made questionnaire consisting of forty five
items was administered for selected students with stratified random sampling. Mainly mean rank order,
one and independent sample t-tests and Pearson correlation coefficient were used for data analysis. The
finding of the study revealed that cheating is highly prevalent in second cycle primary schools. The most
frequently used forms of cheating were using crib notes, looking another answer sheets and copy, doing
the exam together and using exercise books or text materials during the exam. Major factors of academic
cheating were fear of failure and to get good result and fear of consequences of failure. The result also
indicated that perceived consequences of academic cheating was high in second cycle primary schools.
Regarding with socio-demographic variables, the result revealed that no statistically significance
difference between male and female students in practices of cheating. Grade level and schools have
statistical significant difference between them. The finding also indicated that age and prevalence of
academic cheating has statistically significant negative relationships. It was concluded that the problem
is serious and multifaceted. Urgent and everlasting intervention is needed to be taken by the concerned
body to tackle the problem.

Key words: -prevalence, forms, factors, perceived consequence, academic cheating.
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CHAPTER ONE: INTRODUCTION

1.1. Background of the Study

Education is a process by which human beings transmit their experience, new findings and
values from generation to generation over the year, in their struggle for survival and
development (MOE, 1994). It also enables individuals and society to participate in
developmental process by acquiring new knowledge and skills along with positive attitudinal
change. Battle & Lewis (2002), stated that in this era of globalization and technological
revolution, education is considered as a first step for every human activity. It plays a vital role
in the development of human capital and therefore, enhances national development, and is

linked with an individual’s well-being and opportunities for better living.

According to Ongeri (2009) examinations are used for placing students in various
institutions and jobs and provide feedback in the teaching and learning processes and curriculum
delivery in general. This means, quality of education can be determined by proper assessment of
academic achievement measurements such as tests/exams/ and assignments. Scholars of
education underscore the students’ assessment strategies as a core part in ensuring quality of

education.

One of the serious problems facing in school is cheating during tests and examinations, now a
days, cheating becomes serious problem for the students since it makes them to be dishonest
and they do not believe themselves. Securing good score and pass the exam are considered as

a triggering factor for cheating.

According to Jones (2001 & 2011), academic dishonesty is any deceitful or fraudulent attempt to
evade rules, standards, practices, customs, and norms to gain an unfair advantage or to protect

someone who has done so.

Academic cheating is a growing concern among adolescents in schools worldwide, it is a
problem that starts in elementary school and goes on through college. Previous research shows
that academic cheating is a serious problem in all educational levels in the entire world (McCabe,
Trevino, & Butterfield, 2001).



Cheaters are using technology to undermine academic integrity and students are becoming
innovative in their cheating techniques, so students are now using cell phones to get the exam
information, communicate with others outside the exam room to obtain answers and searching
for answers on the web during an exam and such techniques are posing a new challenge today’s

educators (Johnson and Martin, 2005).

Factors of academic cheating have been classified in to two major categories as personal
factors and external factors by Baird (1980), and Davis et al. (1992), these personal
factors include: laziness, awareness of the performance of fellow, students low grades,
previously experienced failure, a certain expectation of success, wish to help a friend, aversion to
teachers, to gain social acceptance/liking; while the external factors incorporated: seating order,
importance of the test, level of test-difficulty, unfair test scheduling, unfair supervision,
overcrowded classrooms, preparing multiple-choice questions, the desire to get economic
benefit, lacking of strict supervision, and badly organized courses.

In the study of Kwong et al. (2010), it is indicated that students participate in academic
misconduct, because of their workloads and time pressures, their desire to achieve good grades,
and unclear instructions from teachers about what constitutes academic misconduct. Moreover,
societal and technological factors that may contribute to increased tendency towards cheating
include: lack of awareness, peer culture, lack of punishment, absence of risk and pressure to
achieve good results (Ma, et al. 2006). Classrooms that stresses high grades and test scores may
lead the learners to cheat. Situational factors also contribute to the students’ tendency to cheat.
For instance, some students find their work challenging or boring, fear of failure, lack training

and may be pressured by insufficient time to study and heavy workloads (Razera et al., 2010).

Academic cheating has detrimental effect on academic integrity and the quality of
education provision as a whole. Academic dishonesty is more detrimental to the educational
community than other stakeholders, because it affects students, teachers, and the quality of
education as a whole (Wilkerson,2009). Academic cheating behavior is transferable to later
life and can affect the performance of the individual during life time. On the other hand, the
performance of the student rooted in honesty enables them to take pride in work which is
their own. Moreover, cheating can result in ethical erosion and exacerbate self centeredness

among the growing generation.



In the Philippine education system, its participants, learners in particular, are required to
faithfully follow the mandate of excellence, mastery and integrity of learning knowledge and
skills, which are intended for the proliferation of their infinite potentials which lie dormant, if
untouched with the graces of academic instructions. In this sense, the purpose is now a days
almost and always frustrated by misconducts or undisciplined performances among the learners
of this 21st century era while technological advancements have made cheating easier and more
prolific (McGregor & Stuebs, 2012).

Quality of Education is the great concern of Ethiopian government these days. Scholars of
education underscore the students’ assessment strategies as core part in insuring quality. Joughin
& Macdonald (2004) as cited in Mebratu (2014) stated that student assessment should be
regarded as a complex, multidimensional activity that requires alignment, balance and rigor

assessment in order to assure quality outcomes.

Cheating is one of the detrimental factors that affect the quality of education at all levels. In
spite of this fact, some researchers have conducted a study on academic cheating, but they
focused on one or two variables at a time and focus on higher education than primary schools.
Thus, the researcher has been initiated to conduct a study which is comprehensive and focused
on the prevalence, forms, causes, and perceived consequences of academic cheating in primary

schools.

1.2. Statement of the Problems

Academic cheating is a problem that starts in primary school and goes on through colleges and
universities (Mebratu, 2014). Cheating in higher grades may be attributed to the emphasis given
to grade scores (Payne, 2003) and high academic pressure from parents (Lindgren, 1980). But
the reason why cheating is common even in first cycle primary schools where all students who
attended in the class are allowed to pass to the next grade level provided that the teacher should

support these students until they improve performances is questionable.

Cheating can be considered an epidemic according to many statistics available on the prevalence
of cheating behavior, one third of elementary age students admit to cheating (Cizek,1999), and
approximately 60 percent of middle school students sit on cheating as a major problems in



schools ( Evans & Craige, 1990) ,74 percents of high school students admit to cheating on tests
(Macabe, 2001) and among college students cheating rates as high as 95 percent ( Macabe &
Trevino,1997). Based on the above data it is clear that cheating rates appears to be increasing,
because these numbers are substantially higher than those in the earlier studies.

Sterm and Havlicek (1986), result shows that between 70% and 82% of US College
undergraduate students engaged in some forms of cheating during their college careers whereas,
Maramark and Maline (1993) claimed 95% of college students have been dishonest at least once
in their academic careers. Fawkner and Keremidchieva (2004), stated that 80% of college

students committed academic dishonesty at least once.

In Ethiopia academic dishonesty is rising in an alarming rate (Bachore, 2014). According to
Tilahun (2009), research finding revealed that 88.2% urban and 80.2% of rural totally 84.2% of
the participants assured that there is cheating in primary schools. Similarly 68.87% urban and
59.2% rural totally 66.87% of participants reported that more than half of the class students cheat
during tests. Feyisa (2015), indicted that 52.3% of the respondents reported they have had
committed academic dishonesty at least once since they enrolled the university, 44.2% of the
students accepted that they have had engaged in sending or sharing exam answer with other
students during exam while 23.4 stated that they have received the answer from other students.
In addition, 20.6% reported that they have copied from unauthorized piece of papers in the exam

sessions.

The findings of Tefera & Kinde (2009, 2010), clearly indicated that the prevalence rate of
academic dishonesty in Ethiopian Universities is as high as 84%. In line with this Mebratu
(2016).revealed that factors of academic cheating in higher education 85% time scarcity, 81.6%
test difficulty, 78.3% course material relevance and pressure to get good grade and 68.3% of the
respondent proved that loosing clarity on the policy and the need of having extra points to raise

their grades.

Tefera & Kinde (2009) also reported that the perception and actual encounter of teachers of
Addis Ababa University and Jimma University School of Business and Economics and education
faculty found that 7.2% respondents reported that they did not encounter students engaged on

academic dishonesty, 14.5% encountered students engaged on academic dishonesty once, 14.5%



encountered twice, 30.1% encountered 3 - 5 times, 4.8% encountered 6 - 10 times and 25.3%
encountered more than ten times. According to this finding, only 7.2% of teachers respond that
they did not encounter with students engaged on academic dishonesty while more than 89%
percent of the respondent told the researchers that they encounter students engaged on academic
dishonesty. Tefera & Kinde, (2010) found that about 96.4% of the respondents (students) were
engaged at least once in one form of assignment related dishonesty while 82.1% and 82.0%

respondents reported they were involved at least once or more on research

The above research findings indicated that the focus of many researchers was on secondary
schools, college, and higher education institutions than primary schools despite being
the foundation for other upper educational structures. It is also noticed that the previous research
focus on factors and forms of academic cheating. As the researcher reviews, there are only a few
kinds of research conducted on academic cheating issues Primary schools of Ethiopian. No
research was conducted on the study area Mersa City administrations concerned of academic
cheating so far. Thus, this research was conducted to assess the condition of academic cheating
in Mersa City Administration public primary schools with a focus on the prevalence, forms,

factors, and perceived consequences.
1.3 Research Question

1. To what extent academic cheating is prevalent among second cycle primary school
students?

2. What forms of academic cheatings are practiced in second cycle primary schools
students?

3. What are the major factors of academic cheating in second cycle primary schools
students?

4. What are the perceived consequences of academic cheating in second cycle primary
schools students?

5. Is there a significance mean score difference in prevalence of academic cheating across

students demographic characteristics in second cycle primary schools students?



1.4. Objectives of the Study

1.4.1. General Objective
The general objective of the study was to assess prevalence, forms, factors and perceived
consequence of academic cheating among students in public second cycle primary schools of

Mersa City Administration.

1.4.2. Specific Objective
This study intends to:

e Assess the prevalence of academic cheating in Mersa City Administration second cycle
primary school students.

e Identify the forms of academic cheating practice in Mersa City Administration second
cycle primary school students.

e Identify the cause of academic cheating in Mersa City Administration second cycle
primary school students.

e Inspect the perceived consequence of academic cheating in Mersa City Administration
second cycle primary school students.

e Scrutinize the prevalence of academic cheating as a function of socio-demographic

variables in Mersa City Administration second cycle primary school students.
1.5. Significance of the Study

The findings of this study would be significant for various stakeholders working on education
and educational quality including regional, zonal, woreda and school level including NGOs like
Plan international, Save the Children, UNICEF, World vision and so forth.

e |t gives enough information for parents to what extent children are practicing in cheating
activities in exams and to take their own responsibility for controlling this misbehavior of
children.

e |t gives enough evidence about the prevalence, forms, factors and perceived consequence
of academic cheating among students in second cycle primary schools in Mersa City



Administration for teachers and school administrator to take their own preventive
mechanisms in relation to cheating.

e |t provides clear information for woreda, zonal and regional educational experts to what
extent academic cheating is prevalent in second cycle primary schools.

e The study may initiate other researchers to conduct further study by adding additional

variables and in other study areas.
1.6 Delimitation of the Study

The study was conducted in North Wollo zone Mersa City Administration, particularly Mersa
and Melkachefie primary schools. The variables of the study were delimited to prevalence,
forms/ techniques/, factors and perceived consequence of academic cheating on second cycle
primary school students. The researcher more emphasized on grade 7 and grade 8 students’
cheating behaviors’, because, students participate highly on cheating at this level and they also
exercise for grade 8 regional exam cheatings. The other reason was that, students at this level,
they are enough matured and can respond to the written questionnaire better than grade 5 and

grade 6 students from the second cycle primary schools.
1.7. Limitation of the Study

In spite of the attempts that the researcher has done to triangulate the data, this research has a
number of limitations. It has a limitation in collecting data from different stakeholders including
parents and the community. It would also be sound enough if quantitative data were collected
from teachers so as to make comparison with the data collected from students. It has also a

limitation in using variety of data collection tools including document consultation.



1.8 Operational Definition of Key Terms

Prevalence: - The frequency or level of occurrence of academic behavior.

Forms: - Types, kinds or techniques of academic cheating exercised in Mersa City

Administration primary schools
Factors: - The reason for the incidence of academic cheating.
Perceived consequence: - The negative effect of academic cheating on students.

Academic Cheating: is an academic malpractice or dishonesty in examinations, tests,

Assignments in sample schools



CHAPTER TWO: REVIEW OF RELATED LITERATURE

2.1. Over views of Academic Cheating

Various definitions are provided for Academic cheating in literature. Academic cheating
can be generally defined as behaviors aimed at the reception, transfer or acquisition of
information from others, using unacceptable materials or information, and avoiding the
adopted assessment process (Fauchners & Caves, 2009).

Academic cheating is defined as representing someone else's work as your own. It can take
many forms, including sharing another's work, purchasing a term paper or test questions in
advance, paying another to do the work for you, Copying answers from another
student during tests examinations, using crib notes in exam rooms, helping another
student during examinations, copying material without citation , and etc. In this study,
cheating in examinations also refers to candidates’ acts of gaining unfair advantage over

others in the examination (Ferrell and Daniel, 1995).

2.2 Theoretical Background of Academic Cheating

According to Ames (1992), it was concluded that goals had the capacity to influence, or
motivate students' academic behaviors on the way to classroom projects or activities. In
another definition which was put forward by Pintrich and Schunk (1996), achievement
goals were defined as integrated patterns of learners’ beliefs regarding their reasons for
engaging themselves in a learning task. The theorists of achievement goal also stated
that learners’ understanding of their interactions with principals, teachers and others
that worked within the academic setting may well effect their success in learning. In
fact, these perceptions were supposed to form their behavior and beliefs (Ames 1992).
Achievement goal researchers and theorists have traditionally identified a dichotomous
model of motivational goal approach including the mastery versus performance goals.
Later on, these two concepts have alternatively come under varying labels such as
learning versus performance (Elliot & Dweck, 1988); task-focused and ego-involvement

goals versus ability-focused goals (Nicholls 1984 ) and mastery versus ability (Ames, 1992,



Ames & Archer, 1988). The current study used the terms “mastery goals” versus

“performance goals” in describing the motivational goal orientations of learners.

Based on achievement goal theory, mastery goal oriented learners mostly focus on
increasing their knowledge base and mastering the new material, which is learning for the
sake of learning (Ames, 1992; Dweck, 1986). These learners focus on developing new
skills, having a comprehensive understanding of their academic work, and rely on
their own effort as a factor which determines their success (Ames, 1992). It is widely
believed that learners adopting mastery goals are more intrinsically motivated towards
academic tasks and strive for challenging activities and learning rather than being motivated
and inspired by external factors such as rewards, prizes and grades (Elliot & Church, 1997;
Nicholls 1984). Conversely, those performance goal oriented learners focus mostly on
their academic output (Ames, 1992). In fact, what matters for these types of learners is
how successful they are in demonstrating their ability and competence to others to see their
judgments or evaluations. Therefore, they hardly attempt to avoid negative feedback
and try to outperform others (Ames, 1992; Dweck, 1986) stated that learners with a
performance goal orientation tend to experience feelings of helplessness and debilitation
after receiving negative feedback or setback on an academic task. In other way performance
goal orientated students are more likely to be extrinsically motivated through the outcomes

of their work, such as grades, positive judgments, or through receiving tangible items.
2.3 Prevalence of Academic Cheating

Academic dishonesty is a global concern. According to numerous studies, dishonesty is
more prevalent than ever and actions need to be taken by universities to educate students
about academic integrity (Gillespie, 2003). Studies show that the global level of academic
dishonesty are as high as 80% when students self report and faculty members as having

witnessed academically dishonest behaviors in their students (Morales, 2000).

Research has shown high level of academic cheating in secondary and higher education (
Davis, Grover, Becker & Mc Gregor, 1992; Diekhoff etal , 1996 ;Haines, Diek,hoff, LaBeff
& Clark, 1986; McCabe, 1992 ; Mc Cabe & Pavela 2000; McCabe &

10



Trevino,1993,1996,1997; McCabe , Trevino & Butterfield , 1999, 2001; Newstead,

Franklyn-Stokes & Armstead,1996 which is problematic for several reasons.

Teixeira and Rocha (2010), conducted cross national examination research shows that,
academic dishonesty measured by asking students if they have ever cheated on an exams.
Using sample of students derived from 21 countries, analysis of self repot survey revealed
that the rate of cheating during exams vary considerably around the world. Cheating rate
were lowest for Scandinavian countries (less than five percent) and highest for Eastern
Europe countries (87.9%). Self report data also revealed high rate of cheating in Latin
America (67.9%), Southern Europe (66.4%) and Africa (approximately 50%). The US and
the UK reported similar rate of cheating approximately 17%) and 20.7% of New Zealand

students reported that they had cheated on an exams.

When looking at individual countries students from Poland, Romania and Brazil reported
that the highest rate of cheating compared to the relatively low rates reported in New
Zealand, the US and the UK. No students from Sweden reported cheating (with high
frequency and one percent of the students from Mozambique reported cheating regularly.

Student characteristics such as age, year in school and gender also contributed to academic
dishonesty. Those students with the highest propensity to cheat were young, close to
obtaining their degree and male students. A student GPA also significantly contributed to
academic dishonesty. But the direction of the relationship was not consistent across
countries; specifically students in Latin America, Western Europe and New Zealand were
more likely to cheat If their GPA was low. Conversely students with high GPA’s in the US,

the UK and Scandinavian countries were actually more inclined cheat on an exam.

Teixeira and Rocha (2010, p. 694) showed that “ the low level of coping in the
Scandinavian countries reflects to the large extent the Scandinavian philosophy regarding a
corruption free society defending a culture of ethically where corruption and falseness are
strictly not tolerated in these countries rules are clear, taken seriously high. Considering
these finding it is clear that macro- level variables are clearly important to consider in cross-

national examination of academic cheating.
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Most studies examined the prevalence of cheating in universities in quantitative terms
showed that the extent of cheating is considerable affecting over one third of students. In
one of the pioneering studies by Bunn et al. (1992), involving an analysis of two higher
education courses in Microeconomics in Alabama (USA), the authors found that half the
students surveyed admitted to having copied. They also found that cheating was ‘normal’
among students, with 80 percent of them saying that they had seen a colleague cheating and
half saying that they had seen a colleague being caught copying. Apart from the prevalence
of the phenomenon, such illicit behavior seems to be quite well accepted among the student
community, with 28 per cent of students admitting to knowing colleagues who copy
regularly. The widespread occurrence of the phenomenon seems to be explained by the fact

that most students (70%) do not see cheating as a serious offence.

In another context (two public universities in the United States) and covering more courses
(six Economics classes), Kerkvliet (1994), collected data in two different ways (direct
response and random response questionnaires), and found that in the random response
questionnaire (which he felt guaranteed greater confidentiality and thus more honest

answers), 42 per cent of students indicated they had copied in an exam at least once.

In Ethiopia context Tilahun (2009), research findings shows that 88.2% urban and 80.2% of
rural totally 88.2% of the participants assured that there is cheating in primary schools.
similar response from teachers and students during interviews was in line with the first
result found in questionnaire which was 37.5% urban and 20.45% rural students
participated in cheating during the exams. The finding also showed that 66.98% of cheating

during exam was fear of failure and it’s consequence of after the exams.

The result obtained by Feyisa (2015), revealed that 52.3% of the respondents reported
they have had committed academic dishonesty at least once since they enrolled the
university, 44.2% of the students accepted that they have had engaged in sending or sharing
exam answer with other students during exam while 23.4 stated that they have received the
answer from other students. In addition, 20.6% reported that they have copied from

unauthorized piece of papers in the exam sessions.
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The findings of Tefera & Kinde (2009, 2010), clearly indicated that the prevalence rate of
academic dishonesty in Ethiopian Universities is as high as 84%. In line with this Mebratu
(2016).revealed that the cause of academic cheating in higher education 85% time scarcity,
81.6% test difficulty, 78.3% course material relevance and pressure to get good grade and
68.3% of the respondent proved that loosing clarity on the policy and the need of having

extra points to raise their grades.

Tefera & Kinde (2009), also reported that the perception and actual encounter of teachers of
Addis Ababa University and Jimma University School of Business and Economics and
education faculty found that (7.2)% respondents reported that they did not encounter
students engaged on academic dishonesty, (14.5%) encountered students engaged on
academic dishonesty once, (14.5%) encountered twice, (30.1%) encountered 3 - 5 times,
(4.8%) encountered 6 - 10 times and (25.3%) encountered more than ten times. According to
this finding, only 7.2% of teachers respond that they did not encounter with students
engaged on academic dishonesty while more than 89% percent of the respondent told the
researchers that they encounter students engaged on academic dishonesty. Tefera & Kinde,
(2010), found that about (96.4%) of the respondents(students) were engaged at least once in
one form of assignment related dishonesty while (82.1%) and (82.0%) respondent reported
they were involved at least once or more. In general local and international studies indicate
that academic cheating during an exam increase in rates and changes its way of cheating

strategies from time to time and from place to place.

2.4 Forms of Academic Cheating

Research has revealed a range of methods and techniques utilized by students to
cheat in examinations. For example, studies conducted by (Choir, 2010; Danielson, et al.,
2006; Greene & Saxe, 1992; McCabe, 2009; Power, 2009) reported a range of cheating
behaviors within the classroom which include stealing a test, lying to an instructor to get
more time for an assignment, copying assignments from a classmate, falsifying lab

data, taking an exam for a classmate, and using a scribe paper during examinations.

A longitudinal study conducted by McCabe and Trevino from 1963-1993 compared
examinations cheating behaviors’ across 30 years and came up with an increasing trend in

the manifestation of these behaviors’, that is, copying from another student, helping another
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student, using crib notes, copying material without footnoting, and collaboration on
assignments requiring individual work showed an increasing trend throughout the 30 years
while turning in work done by another, falsifying a bibliography, and Plagiarizing,
decreased altogether during the thirty years. The main focus was on three typical cheating
behaviors: using crib notes, copying another student’s test, and allowing another

student to copy course work.

The most frequent cheating method we would use was the distraction method. One of us
would go to the front and distract the teacher, while the others would get the notes out of
their book sacks. Each one of us would go up to distract the teacher, to make sure everybody
had the right answers. Another method of cheating that was successful on multiple choice
tests for a while was using signs. This would work in the classes that had students facing
each other. For example, | would watch a student and he or she would signal me the answer
by touching the nose for A, touching the chin for B, the ear for C, and finally touching the
top of the head for answer D. This method was nice peeping at someone else's answer sheet;
writing the answers on the bottom of one's shoes, on top of desks, and hands and referral
to messages that have been written on parts of their body, clothing, or belongings
kept nearby, is part of the academic cheating mechanisms reported in research
findings. Ciskei, in a review of the literature on sex differences in cheating, concluded that
during the elementary school years, there is little evidence of sex differences (1999).
Research shows that with middle school students have not revealed sex differences in
cheating (Murdock et al., 2001).

Mekuanit, Mihret and Aynalem (2016), find out the easiest and feasible forms of cheatings
are using short notes ( aterera). Coping from the nearest students and writing on the wall,
chair an clothes. In some case students write exam answer on soft and send to his /her
friends. From the total sample 75% of the respondent agreed that sitting arrangement has its
own value to reduce cheating during exams. Similarly to this finding the result obtained by
Tilahun (2009), revealed that , student design different kinds of cheating methods during an
exam, like using crib sheet/ or exercise book/ text materials, by looking at another answer
sheet, by doing the exam together, writing answers on a piece of paper and transfer it,

writing main points that they expect will be on the question of the examination on different
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parts of the body, designing different code before the examination, throwing piece of paper
on which the answers are written through and by giving money or other services for other

students.

2.5 Factors of Academic Cheating

According to Airasian (1997), agreed that one of the factors of cheating is that the pupils
may be confused about what is acceptable behavior in a classroom where “everybody else
does it” if most of the students are cheating in the class, other students may misunderstand
what is acceptable behavior in a classroom and may cheat simply without understanding that

cheating is dishonest and bad behavior.

Fontana (1995), Payne (2003) and Lindgren (1980) argued that there is a direct relationship
between “academic pressure “and cheating. Strengthening this idea, Airasian (1997) pointed
out that pupil may experience external pressure to do well from their teachers and parents
and this may lead in to cheating when they are unable to do well as their teachers & parents

expect.

Teachers and parents should lead students how to study and how to behave in classroom
instead of putting high pressure on the scores that students got during tests. External
pressure focusing only on the grade points or test score regardless of intended knowledge,
attitude and behavior of students may drive students in to cheating during tests to score
higher marks.

Fear of failure can also be taken as another factors of academic cheating during examination.
According to Airasian (1997), one of the motives of academic cheating on tests is that the
students may fail to prepare for tests and rely upon cheating to get them through when they
are in an intensively competitive classroom. Lindgren(1980), conclude that in any given
situation, about one half of students will cheat if they think they can get away with it, but
that most of the cheating will occur among those students who generally make low scores or
who are especially anxious about grades. Similarly, Fontana (1995), assured that children
are likely to cheat for one reason, namely fears of consequences if they do badly in the work
concerned, i.e. fear of the teacher’s anger (or the punishment that might be meted out), or

they may be afraid that poor marks will put them in a low set next year away from friends,
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or poor marks deliver a blow to children’s self-esteem if they happen to have parents who

make a habit of asking how well they got on.

Fontana (1995), indicated that the teachers may (perhaps un willingly) have been
humiliating children who receive low marks by reading these marks to the class or getting
the students to read them out themselves and the students may cheat to get free from such
actions. Teachers’ handling method plays great role in students’ honest or dishonest

behavior.

Test administration method may be another additional factor of cheating during tests.
Airasian (1997), pointed out that the attention of teacher and the conditions under which
testing takes place influence the extent of cheating.

There is evidence that school and classroom environments are related to cheating in
that academic deception is more prevalent in environments that are competitive and
grade-focused than the others. For example, a study by Brands’ (1986), found out that rates
of cheating were higher in high achieving schools than in low achieving ones. In
connection with this finding, Evans and Craig (1990a), found that students tended to
implicate both teacher characteristics and Conditions of instruction as causal factors in

academic cheating.

A competitive goal structure and teachers’ marking practices, such as grading on a curve,
were associated with a greater likelihood of cheating. In addition, there was a grade
level effect, with these factors assuming particular importance during the high school
years.  Furthermore, classroom practices that exacerbate competition and ability
comparisons among students are associated with cheating. For example in a sample of
college students, competition for grades was cited most often as the reason for cheating
(Baird, 1980). Davis et al (1992), point out that pressure for good grades in higher
education, student stress, ineffective deterrents, teacher attitudes, and an increasing lack
of academic integrity are important determinants of cheating. In a study conducted by
Baird, 35 percent of the students stated that they had too little time for studying for
the exam and 26 percent of the students indicated that their working load made it

necessary to cheat.
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Maramark & Maline (1993), when looking for causes for cheating, found that stress,
competition for jobs, scholarships and admission to colleges were said important
determinants that derive students to cheating. McCabe et al.’s (1999), qualitative study
supported these findings and identified other factors that can influence cheating, including
pressure to get high grades, parental pressures, a desire to excel, pressure to get a job,
laziness, a lack of responsibility, a lack of character, poor self-image, a lack of pride in a job

well done, and a lack of personal integrity.

According to Callen, Paul & Peter (2013), research findings shows that 32.% of
examination cheating was poor preparation for examination and the second 26% factors of
cheating in examination was pressure to get good grade in order to save them from pressure
of parents, teachers , peers and society in general. The third factors of cheating was stiff
competition for better grade which was 13.8% and this will enable to admitted to the next
level of schooling and finally the fourth factors of cheating was poor invigilation of
examination which accounts 9.58% and it was also found to be the basic factors that

affect examination cheating in Masab districts in Kenya secondary schools.

In general, the pertinent factors of academic cheating have been classified in to two
major categories as personal factors and external factors by Baird (1980), Davis et
al. (1992) states that the personal factors include: laziness, awareness of the
performance of fellow, students low grades, previously experienced failure, a certain
expectation of success, wish to help a friend, aversion to teachers, to gain social
acceptance/liking; while the external factors incorporated: seating order, importance of the
test, level of test-difficulty, unfair test scheduling, unfair supervision, overcrowded
classrooms, ,multiple-choice questions, the desire to get economic benefit, lacking of

strict supervision, and badly organized and taught courses.

Tilahun (2009), study result revealed that 66.98% of respondent assured that fear of failure
and its consequence was the first strong factor causing student cheating during the exams.
Student fear of failure may be due to either they were not well prepared the exams or they
were not taught properly as they expected. 61.3% of the respondent reported that the
carelessness of the test administrator during test was another factors causing cheating,

40.56% of the respondent believe that strong desire to be perceived as knowledgeable is one
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factor of cheating during the exams and 38.67% of the respondent assured that the presence
of higher computation among students and schools are another cause of cheating in the

schools

Mebratu (2016), result indicates the major factors of academic cheating was, lack of time
to read 85%, level of difficulty of the test 81.6% , irrelevance of the course materials and
pressure to get good grades 78.3% and losing clarity on the policy and need of having extra

points to raise their grades.
2.6 Perceived Consequence of Academic Cheating

Cheating affects both the equity of instruction and the learning process, resulting in students
who are less prepared to advance in education or apply materials (Lupton, Chapman &
Weiss, 2000). Further, academic cheating has been linked to future unethical work place
behaviors’ (Carpenter, Harding, Finelli & Passow, 2004) and other deviant and criminal
behaviors’ (Alschule,1995; Bunn, 1992). Perhaps, most relevant to the current study is the
finding that the level of corruption in a country greatly influences a student inclination to

cheating.

Cheating tends to reduce the efficiency of a country’s education system by distorting honest
competition among students (Magnus et al, 2002).Academic cheating has detrimental
effect on academic integrity and the quality of education provision as a whole.
Cheating is an institutional and societal problem. An academic dishonesty is more
detrimental to the educational community than stakeholders realize because it affects
students, teachers, and the quality of education as a whole (Wilkerson, 2009) For example,
explained this issue when he argued that: academic dishonesty costs institutions
administrative time, loss of integrity within the school, and student lack of respect
for ethics and values. It contributes highly to the school members as failure of institutional
leadership to establish code of conduct on academic cheating. Cheating which is dishonest
and unacceptable behavior may have different negative effects on student’s behavior,
attitude and knowledge. Sax (1996) concludes that evaluation can help determine whether
instructional objective have been met: it provides that students have the necessary entry

behavior and it helps to evaluate the adequacy of an instructional strategy.
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Airasian (1997), also argued that cheating is dishonest and unacceptable classroom behavior
and is commonly viewed as signing of declining ethical standards. Producing dishonest and
unethical students from schools is out of instructional objective. Wentzel (1991) cited in
Pressley & McCormic (1995), argued that society wants young people to emerge from
schools ready to make decisions responsibility & such responsibility is valued outcome
&many agree that educating students to be socially responsible should be central mission of
schooling. The development of conformity to social rules, cooperation and positive style of
social interaction and participation that help students play active roles in the advancement of
the society have been some of the valued educational objective for Ethiopian primary
schools (MOE, 1994).

Students who fail to prepare for tests may rely upon cheating to get them through (Airasian,
1997). Strengthening this idea, Payne (2003), explained that a great deal of creativity &
effort has gone in to creating ways to “cheat the test” perhaps if that energy has been
focused on preparation and study on the parts of students, no cheating would have been
perceived as necessary, in other words students who are honest and who feel competent may

not cheat during tests.

According to Getachewu & Dereje (2017), result indicated that the effect of academic
cheating in particular for hardworking students as in the following manner, lack of interest
in study, missing classes during the instruction , inclined to cheat exams rather than study,
withdrawal, hopelessness and finally they will be delinquency and have behavioral problems

on their social interaction and on other activities.
2.7 Summary

Students dishonest behavior particularly academic cheating in exams are still now highly
prevalent in all levels of educational structures starting from primary schools up to higher
education institution in Ethiopia and all over the world. Cheating on exams are the most
common dishonest behaviors that students participate in various school community contexts.
This is due to poor classroom management, students and teacher incompetence and high
social pressure/ expectations are among the basic external factor of these behavior exists in

students.
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There is strong argument in cheating practice among students. Some students say cheating
should be avoided, but others say it cannot be. These are the ethical dilemmas that confuse

students to make a better decision.

Finally, literature clearly shows that definition of academic cheating, theoretical background
of academic cheating and prevalence, forms, and factors and perceived consequence of

academic cheating in international and local perspectives.
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CHAPTER THREE: METHODOLOGY

3.1. Research Design

In this study, a cross-sectional survey method was employed since the nature of the problem
demands collecting large data. The study begins with a broad survey in order to generalize
results to a population and then focuses, in a second phase, on detailed qualitative, open-
ended interviews to collect detailed views from participants (Creswell, 2009). Both
quantitative and qualitative approach was used. The researcher bases the inquiry on the
assumption that collecting the diverse type of data best provide an understanding of a
research problem. So the researcher used a concurrent mixed method approach. More
emphasis was given for the quantitative while qualitative was used for the triangulation of

the finding in the study.
3.2. Study Site

The study was carried out in Mersa city administration which is found in North Wollo zone
in Amhara regional states. Itis located 30km from Woldia which is the capital city of
North Wollo zone Administration and 395 km from Bahir Dar. The reason to conduct
research in Mersa City Administration was that, the researcher had a close personal
relationship with the staff members of both schools. This creates the researcher a good

opportunity to gather adequate data from the respondents for the study.
3.3. Population, Sample size and Sampling Techniques

The population of the study were grade 7 and grade 8 students who were registered in
2018/19 academic year in Mersa and Melkachefie primary schools in Mersa City

Administration.

There are two public primary schools in Mersa city administration. Since the number of
schools are only two in numbers and easy to manage by the researcher, both schools were
selected as a source of data for the study by comprehensive sampling techniques. From these

schools, the target population were grade 7 & 8 students who were registered in 2018/19
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academic year in both schools. The students were selected by stratified random sampling;
gender and sections were used as strata to take samples proportionally from all sections and
male and female students from both the researcher used systematic random sampling. Two
cluster center supervisors, two School principals; two vice principals were selected by
comprehensive sampling, because the numbers of participants were small. Thirteen teachers,
two woreda education  experts and two PTA memberswere selected by using
purposive sampling. In purposive sampling techniques the criteria was set for selection and
teachers were selected by the preference of their subjects which were Mathematics and
science subjects, because most students participate in cheating in these subjects and civic
and ethical education subject teachers’ whom they are more close to ethics of students.
Educational experts were curriculum experts they support schools in supervision and have
more information than other experts. PTA representatives were selected by their experience
and exposure to get information in relation to the teaching-learning program than other PTA
members because they present in schools more frequently than other members of parent-

teacher associations.

In the sample size determination the researcher used single population proportion
formulas suggested by Cochran (1977).

No=(Zx2)*pq/ (D)

nzno/(1 +no/N) + Where  Z,,=1.96 at 5% level of significance , d=0.08 (margin
of error), a=0.05 level of significance

~1.962(0.5)(0.5)_
"~ 0.08+0.08 =150

n
n=—->2

”% > 5% 1+”/ ”% < 5%
Note: If N ° We use N and If N °  Wweuse n=n0

In this case ne/N=150/931=0.161 >5%

150

= =129
1+no/N ~ 1+150/931

Therefore n=

The numbers of participant students = 129*2+10% non response rate = 284

22



Finally, participant students’ were selected by using proportional stratified sampling.

Table 1. Student’s population and Sample size

Total number of

students Sample students

Name of school Grade M F T M F T

Mersa Primary school 7 108 131 239 33 40 73
8 126 131 257 38 40 78
Melkachefie Primary School 7 119 108 227 36 33 69
8 102 106 208 31 33 64

7 227 239 466 69 73 142

8 228 237 465 69 73 142

Total 7& 8 455 476 931 138 146 284

Source: - Mersa and Melkachefie Primary Schools Record Office

3.4. Data Collection Tools

For the purpose of data collection: questionnaire, interviews and focus group

discussion were employed.

3.4.1. Questionnaire
In order to obtain the required information questionnaires were employed for grade 7 and 8
students to assess the prevalence, forms, causes and perceived consequence of academic

cheating among students in second cycle primary schools.

The questionnaire had two parts; the first part was the background information of students
such as age, sex, grade level, and schools. The second part consists of the main part of the
questionnaire with 45 items. 10 items were used to assess the prevalence of cheating, 11
items for forms of cheating, 14 items for causes of cheating and 10 items were for the
perceived consequence of academic cheating. The nature of the item includes, scale,
dichotomous/yes or No items and ranked items which were the researcher self-made from

the literature and its reliability was checked in the pilot study and calculated

23



by Cronbach alpha which was «a=0.77 for prevalence scale items and 0=0.82 for

consequence items.

3.4.2. Interviews

The researcher used Self-prepared semi-structured interview question for triangulation
purpose, data collected from school principals, vice principals, cluster center supervisors,
worda education experts and PTA representatives about prevalence, forms; factors and
perceived concrescence  of academic cheating among students in  Mersa
and Melkachefie second cycle primary schools.

3.4.3. Focus Group discussion

Four self-prepared focus group discussion question were prepared to gather data from the participant
teachers in relation to prevalence, forms, factors and perceived consequence of academic cheating in
second cycle primary school students by forming two FGD groups from Mersa and Melkachefie
primary schools. After this the researcher forwarded questions to the participants and take notes and

recording voices during discussion.
3.5. Pilot Testing

Pilot testing was used for checking the reliability of the data gathering instrument developed
by the researcher. Before the itemswere distributed for the pilot group, the
questionnaire was translated from English to Amharic and vice versa by language experts
and the thesis advisor to avoid meaning difference in the English and Amharic version of the
questionnaire. Finally, the pilot study was administered in kokono primary school which is 5
km far from the study area and employed to 15 students from grade 7 and 15 students from
grade 8 totally30 students participated in the study. As the result prevalence item
questionnaire scored reliability of a= 0.77 and the consequence item questionnaire scored
reliability of a=0.82.
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3.6. Data Collection Procedure

After the instrument was developed and made ready for administration the researcher
received a letter of cooperation from research and community service vice dean office and
was present to woreda education office. And then took a letter of cooperation from the
education office to the sample schools. After that, the researcher explained the objectives of
the study to the administration of both sample schools. The researcher continued to explain
the purpose of the study to the study participants and planned the time of contact. The
questionnaire was distributed to the participant students. In addition to this the qualitative
data were collected through interviews and focus group discussion from cluster center
supervisor, school principals, vise principal, PTA representative, educational experts and

teachers for the purpose of triangulation for research question one up to four.
3.7. Methods of Data Analysis

After the data were collected, preliminary process, like sorting, coding and tabulating of
items were made, and then data were analyzed by using statistical package for social
sciences (SPSS) version 21. One sample t-test, z-score, percentage, independent sample t-
test, and Pearson’s product moment correlation was used for analysis. More specifically, the
data analysis was done in the following manner. To assess the level of academic cheating
prevalence in second cycle primary school, one sample t-test was used, to identify the forms
of cheating practice in second cycle primary school students, z-scorewas used,
to identify factors of academic cheating in second cycle primary school students, the
percentage was used, to assess the perceived consequence of academic cheating in the
second cycle primary school students, one sample t-test and mean rank was used. to see
whether there exist significance mean score difference among gender, grade level, age and
schools in prevalence of academic cheating, Independent sample t-test and Pearson product

moment was used
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3.8. Ethical Considerations

To make the research process professional, ethical efforts was having make. The researcher
was informing to the respondents about the purpose of the study i.e. purely for academic
purpose and, the purpose of the study was also written in the introduction part of the
questionnaires to the respondents: and confirm subject’s confidentiality was protected. In
order to safeguard the feeling of participant in the time of data collection the following
ethical issues were considered. Name of the respondent was not written on the questionnaire
paper in order to keep its confidentiality, informed consent, freedom of withdrawal at any
time for the respondents was considered.
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CHAPTER FOUR: RESULTS AND DISCUSSION
4.1. Result

4.1.1. Demographic Characteristics of the Respondents

In this part, the data obtained through questionnaire, interview and focus group discussion
were analyzed both quantitatively and qualitatively. 284 students were participated (138
male and 146 female) in the study. However 2 male and 3 female students totally 5
respondent students did not return back the questionnaire paper and 5 male and 3 female
students failed to provide complete data. So the final analysis was done based on the data
obtained from 271 students.

Table 2. Background information of the Participant (N=271)

Characteristics Respondent
No %
Sex Male 131 48.3
Female 140 51.7
Total 271 100
Age < 14 134 49.4
15-17 121 44.7
> 17 16 5.9
Total 271 100
Grade
Grade 7 134 49.4
Grade 8 137 50.6
Total 271 100
Schools Mersa 147 54.2
Melkachefie 124 45.8
Total 271 100
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As shown in table 2, 48.3% male and 51.7% female students were included in the study.
The age ranges were as follows 49.4% of student’s age lies on less than fourteen years,
44.7% of them were in the age of 15-17 years and only 5.9 % of the total sample students
were above the age of 17 years.

4.1.2. Prevalence of Academic Cheating

The first purpose of this study was to assess prevalence of academic cheating in Mersa City

Administration second cycle primary schools. To do this, one sample t-test was computed.
Table 3.Prevalences of academic cheating in Second Cycle Primary Schools (N=271)

Variables Mean SD t-value df T Sig

Prevalence of cheating 31.14 6.5 30 270 2.91 . 004

Statistically significant at P<0.05
As indicated in Table 3 the results of one sample t-test demonstrated that the mean value of
students’ prevalence of cheating was (31.14) which is significantly greater than the mean
test value of 30. At 0.05 level of significance, t (270) =2.91 p=0.004. The result shows that
prevalence of cheating is significantly higher than the expected one in Mersa City

Administration second cycle primary schools.

In relation to the prevalence of academic cheating in second cycle primary schools the data
obtained from interviews and focus group discussion supports the above results and all
respondents said that cheating is becoming highly prevalent in primary schools from time to
time. In focus group discussion, one respondent teacher said that “students prefer changing
their name and sit with better students than studying and do the exams alone in grade 8

regional exam.”

Highly prevalent academic cheating may be the result of environmental factors including
migration and socio-economic related issues of students and parents. Most of the students in
Mersa city Administration live with their grandparents since their parents live in Arabian
countries. Due to the fact that these parents provide extra pocket money for their children,
these children don’t give attention for their education and finally they strive for cheating to
promote from grade to grade.
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4.1.3. Major Forms of Academic Cheating

The second objective of this study was to identify the forms of academic cheating practiced
in Mersa City Administration second cycle primary schools. To do this, mean rank was

performed.

Table 4 Major Forms of Academic Cheating Practiced in Second Cycle Primary Schools

(N=271)
Forms of cheating z-score  Rank
Using crib notes 1.72 1
Looking at another’s answer sheet and copy 0.84 2
Using exercise book or text materials during the exams 0.44 5
Doing the exams together 0.63 3
Allowing another students to copy answers during the exams 0.09 6
Asking someone for an exam answers 0.59 4
Giving exam answers for others during the exams -.59 8
Arrange to give and receive answers by signs -.05 7
Sharing exam answers by electronic device, like cell phone during -1.3.2 10
the exams
Getting answers from someone who has already taken the exams -.70 9
Using old exam papers -1.66 11

As indicated in Table 4, the results of z-score demonstrated that the major forms of cheating
used by the students are: using crib notes, looking at another’s answer sheet and copy and
doing the exams together. From this, the least forms of cheating used by the students during
the exam were, using old exam papers, Sharing exam answers by an electronic device, like
cell phone during the exams and lastly getting answers from someone who has already taken

the exams.

The data obtained from interviews and focus group discussion about forms of cheatings are
using crib notes, using mobile phone for sending and receiving texts, using discussion

during the exam, using body sign language, using bulldozing invigilator or teachers, using
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writing answers on tables, walls, and chairs before the exam, using deceit teachers during

the exam, using changing exam papers, and by using writing answers on their body parts.

4.1.4. Factors of Academic Cheating

The third objective of this study was to identify factors of academic cheating in Mersa City
Administration second cycle primary school. To do this, percentage and frequency were

used.

Table 5. Factors of Academic Cheating Second Cycle Primary School (N= 271)

Frequency

Item Yes % No %

Fear of failure 216 79.7 55 20.3
To be perceived as knowledgeable 93 343 178 65.7
Fear of consequence of failure 205 75.6 66 24.4
External pressure from parents, teachers and peers 152 56.1 119 439
Because of other students cheat 107 395 164 605
Difficulty of exams 160 59.0 111 41.0
Lack of time to do exams 102 376 169 624
Not well prepared to the exams 202 745 69 255
To do exams cooperatively 121 446 150 554
To get good results 216 79.7 55 20.3
Students exam seating order 126 46.5 145 535
Exam item type 106 391 165 60.9
Lack of strict supervision 183 675 88 32.5
Unfair exam schedule 128 472 143 528

As indicated in Table 5 above major factors of academic cheating in Mersa City
Administration second cycle primary schools were, fear of failure and to get good results
79.7%, and fear of consequence of failure which was 75.6% and from the least factors of
academic cheatings were, to be perceived as knowledgeable 34.3%, lack of time to the exam
37.6% and exam item types 39.1%.

Similarly the data obtained from interview and focus group discussion on factors of
academic cheating were, lack of preparation, lack of knowledge, lack of self confidence,
difficulty of subject content, lack of strict supervision from teachers, to get good results, lack
of clear rules and regulation in relation to cheating in the schools, local prejudice and

government.
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In relation to government on factors of cheating one respondent teacher from focus group
discussion said that
Regional government education bureau makes an evaluation among schools based on
their performance of promotion rates in grade 8, 10 and 12 regional and national
exams and give rewards based on their achievement, as the result woreda education

office and school administration wants to get that reward, they give clear orientation
for the invigilators, supervisors and exam center chief to do exam for the students

Factors of student academic cheating may be due to the gap between parent school
relationships on the issues of teaching learning process and lack of follow up by their
parents. As a result the students may be careless for their education and this lead to be lazy

and focus only on cheating.

4.1.5. Perceived consequence of academic cheating
The fourth objective of the study was to inspect the perceived consequence of academic

cheating in Mersa City Administration second cycle primary schools.

Table 6. Perceived consequence of academic cheating in second cycle primary schools
(N=271)

Test
Variables Mean SD Value  df T Sig
Consequence of cheating 34.6 8.9 30 270 8.52 . 000

As indicated in Table 6 the results of one sample t-test demonstrated that the mean value of
students’ perceived consequence of cheating was (34.6) which is significantly greater than
the mean test value which was 30. At 0.05 level of significance, t (270) =8.52 p=0.000. The
result indicates that consequence of cheating is higher in second cycle primary schools in

Mersa City Administration.
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Table 7. Z-score ranking of consequence of academic cheating (N= 271)

Item Z-score Rank
Decrease students engagement -1.35 9
Affects student learning 9 2
Creates wrong relationship among students -1.58 10
Hinders students creativity and efforts 81 3
Distorting honest computation among students -.68 7
Create bad behavior in students 32 6
Decrease students’ self-confidence .36 5
Creates conflict between teachers and students 72 4
Increase students’ dependence 1.21 1
Make teachers’ wrong decision about students achievement - 12 8

As indicated in table 7, the result of z-score revealed that the primary major consequence of
academic cheating on students are, increase students dependence, affects the quality of
education and hinders students creativity and efforts.

As the data obtained from principal interviews and teacher focus group discussions, the

consequence of academic cheating on students were.

Increase their level of dependence, makes them ineffective for their performance,
create lack of self confidence, decrease students creativity, makes them to dislike
their education, make conflict with their teachers, make them absent from the
class frequently, make the students hopelessness, creates result inflation and had
an influence on high achiever students

In relation to this the consequence of academic cheating on students, one respondent teacher
from FGD discussant said that “The leader who has been participated in cheating in his/her
learning experience, he /she practice in corruption case when he/she get the responsibility
to lead an institution.” As the result cheating creates unacceptable behavior for the students
in the future careers and this leads to produced non responsible and self centered citizen for

the country.

4.1.6. Academic Cheating Prevalence and Students’ Demography
The fifth objective of the study was to scrutinize the prevalence of academic cheating as a
function of socio-demographic variables in Mersa city administration second cycle primary

schools. To do this independent sample t-test was computed.
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Table 8. Academic Cheating Prevalence and students’ Demographic Characteristics
(N=271)

Variable Mean SD DF T Sig n2

Sex Male 30.8 6.2 269 -.79 433 0.002
Female 31.4 6.7

Grade Grade 7 32.5 5.7 269 3.42 .001 0.04
Grade 8 29.8 6.9

School Mersa 32.1 5.3 269 2.72 .007 0.03
Melkachefie 29.9 7.5

Statistically significant at P<0.05

As indicated in Table 8, the result of independent sample t-test demonstrated that there was
no statistically significant difference between male and female students. This shows that
both male and female students have a similar practice in cheating. The level of prevalence
across grade level has a statistically significant difference between grade 7 and grade 8
students and with medium effect size. The mean value of grade 7students was higher than
the mean value of grade 8 students which were 32.5 and 29.8 respectively. This shows that
grade 7 students participate more in cheating than grade 8 students in second cycle primary
schools in Mersa City Administration. Finally, the levels of prevalence of academic cheating
across the schools had statistically significant difference between Mersa and Melkachefie
primary schools and have a medium effect size between them. As the result shows that
Mersa primary school students participate in cheating than Melkachefie primary school

students.

Table 9. Inter-correlation matrix between Students’ age and prevalence of academic
cheating (N=271).

Variance  Sig.

Variables Means SD r shared
Prevalence of Cheating 2.82 0.78
-14
Age of Students 15 1.58 0.02 0.024

Statistically significant at P<0.05

As indicated in table 9, there was a negative correlation between prevalence of cheating and

students age. But there was statistically significance relationship between prevalence of
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academic cheating and student age (r= -0.14, P<0.05). This shows that as the age of student
increase, prevalence of cheating decrease and when prevalence of cheating increase age will

be decreasing.

Difference in grade level on students’ academic cheating may be the values of the exam
results, as we know that grade 8 students are expected sit on regional exams and their
promotion depends on the result scored in that exam, as the result, students may not give
attention for teacher made exams and not more participated in cheating for the exams. But
grade 7 students promotion depends on teacher made exam to pass from grade to grade due
to this they may highly participated in cheating during the exam than grade 8 students.

In relation to school setting, Mersa primary school students participate on cheating than
Melka chefie primary schools. This may be the result of student back grounds. In Mersa
primary school, students are living in the town starting from at birth and most children live
within their parents and have continuous follow ups on their learning, and this may result
fear of failure on their result and may be participate in cheating to get good results. But
student who learns in Melkachefie primary schools comes from rural areas around the
schools and live within their grandparents, since most children may not get enough support
from their grandparents and in steady of this they get more money from their parents abroad,
and they spend more time on other activities. This results to be careless for their educations
and may not participate in cheating.

4.2 Discussion

4.2.1. Prevalence of Academic Cheating in Second Cycle Primary Schools

At 0.05 level of significance, t (270) =2.91 p=0.004.The result shows that prevalence of
cheating had significantly higher in second cycle primary schools in Mersa City
Administration. The result is similar to the finding of other previous studies. For instance,
the previous result obtained by Tilahun (2009), revealed that the extent of cheating behavior
in primary schools was 88.2% of urban and 80.2% of rural totally 84.2% of the participants
assured that there was cheating in primary schools, similarly to this Tefera & Kinde (2009),
result shows that 96.4% of college students committed in academic dishonesty behaviors
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related to the exam at least once. Feyisa (2015) also conducted studies on prevalence of
academic cheating in higher education and his finding shows that 52.3% of the respondents
reported that they have had committed academic dishonesty activities at least once they
enrolled in the university. As the above research finding indicates that academic cheating is

prevalent in all levels of the education system starting from lower level up to upper one.
4.2.2. Forms of Academic Cheating in Second Cycle Primary Schools

The finding of the present study manifested that the major forms of cheating practiced in the
second cycle primary school students were ranked from high to low in rate of frequency
that, most students used at time of exams were, using crib notes, looking at another answer
sheet and copy it, doing the exam together, asking someone for an exam answer, using
exercise book or text material during the exams, allowing another student to copy the answer
during the exams, arrange to give and receive answers by sign, giving exam answer for
others during the exams, getting answers from someone who has already taken the exams
and lastly, the students use sharing exam answers by electronic device, like cell phone
during the exams and using old exam paper, were the least forms of cheating used by
students in second cycle primary schools.

In line with this Mekuanint (2014) and Mekuanint, Mihret, and Aynalem (2016), research
result indicates that from different methods of cheating used by the students, using short
note (aterera), coping from the nearest students and writing on the wall, chair and clothes

were the easiest and most feasible methods of cheating.

Similarly to the previous findings, Getachew & Dereje (2017), states that the cheaters try
their best methods to achieve the desired goal, as the result indicated among the methods of
cheating, most students were used, hiding necessary materials and they put in their pockets
and by receiving answer paper from their neighbors. In addition to this McCabe and Trevino
(1996) their longitudinal studies revealed that across 30 years in different countries, there
was an increasing trend in the manifestation of copying from other students, helping another

student and using crib notes during the exam for cheating.
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4.2.3. Factors of Academic Cheating in Second Cycle Primary Schools

The finding of the present studies revealed that the major factors of academic cheating in
second cycle primary school students computed in frequency percentage distribution shows
that, fear of failure and to get good results have higher percentage rate which is 79.7% and
next to this 75.6% fear of the consequence of failure, 74.5 % not well prepared for the exam,
37.6% lack of strict supervision and 59% difficulty of the exam was the major determinant
cause of cheating in second cycle primary school students. Whereas 34.3% to be perceived
as knowledgeable, 37.6% lack of time to do the exam,39.1% exam item type,
39.5% because of other students cheat and 44.6% to do the exam cooperatively were the
least factors of academic cheating in the second cycle of primary school students. Similarly
to the presents result Tilahun (2009) research findings indicated that fear of failure and
its consequence were the primary factors of cheating and carelessness of test administrator
comes the next cause for student cheating in the exams. In addition to this Airasian (1997)
Pointed out one of the motives of academic cheating on test is that the students may fail to
prepare for tests and rely upon cheating to get them through when they are in an intensively
competitive class room. Similarly to the resent result obtained from teachers’ group
discussion, Brand (1986) found that the rate of cheating was high in high achieving schools

than in low achieving ones.

In contrast to the present study Mebratu (2016), result shows that, test difficulty was the
primary factor for cheating and not enough time to read was the secondary factor in student
cheating in the exams. But test difficulty and not have enough time to read was the least
factors of academic cheating in the present research findings. Getacew & Dereje (2017) also
indicated the major factors of instigating students to cheat in exams were generally lies in
95% in economic problems and 80%, social problems and educational level of parents show

great impacts’ on the study habits of the child in order to avoid cheating
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4.2.4. Perceived Consequence of Academic Cheating in Second Cycle

Primary Schools

The result revealed that, at 0.05 level of significance, t (270) =8.52 p=0.000. This shows that
the consequence of cheating is significantly higher in second cycle primary schools
in Mersa City Administration. And also the mean rank order demonstrated that the major
consequences of academic cheatings are increase students dependence, affects student
learning and hinders student creativity and efforts.

Similarly to this the result obtained by Getachew & Dereje (2017) , summarized that the
effect of academic cheating on students were, loss of interest to study, missing classes, since
the cheater score high, they strive also to cheat in steady of exerting efforts to work hard,
withdrawal hopelessness, delinquency, and other behavioral problems. The findings of other
foreign studies, Lupton, Chapman & Weiss (2000), states that cheating affects both the
equity of instruction and the learning process, and resulting in students who are
less prepared to  advance in  education. Similarly  to  this,  Carpenter,
Harding, Finell & Passow (2004), reviewed that academic cheating has been linked to future
unethical workplace behaviors’, and as Bunn (1992), states that the level of corruption in a
country greatly influence as a student inclination to cheating. Strengthen to this idea, Payne
(2003), also explained that a great deal of creativity and effort has gone into creating ways
to “ cheat the test” perhaps if that energy has been focused on preparation and study on the

parts of students, no cheating would have been perceived as necessary.

4.2.5. Academic Cheating Prevalence and Students’ Demographic

Characteristics
To see the prevalence of academic cheating across socio-demographic variables,
independent sample t-test was employed, and the result shows that there was no statistically
significance difference between male and female students in Mersa City Administration
second cycle public primary schools. But in contrast to this the present finding the
Calabrese and Cochran (1990), and Leming (1980) cited in Feyisa (2015), revealed that men
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committed on academic dishonesty more often than women and female college students

commit academic dishonesty more often than male students respectively.

The relationship between age and prevalence of academic cheating Person’s product
moment correlation was computed, and the result shows that there was a negative
correlation between prevalence of cheating and student’s age, and had statistically
significance relationship between them. That means as age increase the level of prevalence
of academic cheating decrease and as prevalence of cheating increase age will be decrease
Similar to this result foreign study conducted by Teixeira and Rocha (2010), revealed that
those students with the highest propensity to cheat were young than aged peoples.
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CHAPTER FIVE: SUMMARY, CONCLUSION AND
RECOMMENDATION

5.1 Summary

The main objective of the study was to assess prevalence, forms , factors and perceived consequence

of academic cheating among students in public second cycle primary schools of Mersa City

Administration.

To this end, the following leading questions were raised regarding to prevalence, forms, factors and

perceived consequence of academic cheating.

1.

To what extent academic cheating is prevalent in second cycle primary schools
students?

What forms of academic cheatings are practiced in second cycle primary schools
students?

What are the major factors of academic cheating in second cycle primary schools
students?

What are the perceived consequences of academic cheating in second cycle primary
schools students?

Is there a significance mean score difference in prevalence of academic cheating
across students demographic characteristics (gender, schools, grade, and age) in

second cycle primary schools students?

The participant of the study were 271 students, 13 teachers, two cluster center

supervisors, two school principals, two vise principals, two PTA representatives and

Two educational experts. Various statistical tools such as, one sample t-test, mean rank,

percentage, independent sample t-test and Person’s product moment correlations were

employed to analyze quantitative data obtained from the respondents. From data analysis

the following findings were obtained:

As one sample t-test result shows, prevalence of academic cheating was higher in
Mersa City Administration public second cycle primary schools. The responses

obtained from interviews and focus group discussion confirms the t-test result.
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Regarding to the forms of academic cheating, the result of mean rank order
demonstrated that form of cheating committed or practiced in students many times
during the exams and most frequently used forms of cheatings were, using crib
notes, looking at another answer sheet and copy it, doing the exam together. On
the other hand using old exam papers, sharing exam answers by an electronic
device, like cell phone during the exams and getting answers from someone who
has already taken the exams were the least forms of exam cheating techniques.

The major factors of academic cheating in public second cycle primary schools of
Mersa City Administration were, fear of failure, to get good result and fear of
consequence of failure. From the least cause of cheating, to be perceived as
knowledgeable, lack of time to do the exam and exam item type were obtained.

In perceived consequence of academic cheating, the result obtained from one
sample t-test indicated that consequence of cheating was higher in second cycle
primary schools in Mersa City Administration. Particularly mean rank order result
indicates that the major perceived consequence of academic cheating on students
are, increase students dependency, affect student learning and hinders students

creativity and efforts.

In prevalence of academic cheating across socio demographic characteristics of
students, the result shows both male and female students participate in equal rates
in cheating practice during the exam. In relation to the prevalence academic
cheating across grade levels the result revealed that grade 7 students participate
more on cheating than grade 8 students. In the preference of school setting the
result shows that, Mersa primary school students practice cheating more than
Melkachefie primary schools. The relationship between age and prevalence of
academic cheating as computed in Pearson product moment correlation, the result

shows that there was statistically significant negative correlation between them.
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5.2 Conclusions

Based on the findings, the following conclusions are drawn:

As the finding shows that academic cheating is very serious issues in second cycle primary
schools. So an immediate intervention mechanism that minimizes the practice of academic
cheating need to be designed by different stakeholders in public second cycle primary
schools of Mersa City Administrations.

5.3. Recommendation

Based on the findings of this study the following suggestions are forwarded:

e The school administrators in collaboration with other stakeholders shall organize a
panel discussion on the issue of academic cheating.

e The regional education bureau, zone education department and woreda education
office shall change the evaluation methods of schools that contribute for engagement
in academic cheating.

e Exam administration shall be the central turning points for teachers and school
principals; all teachers shall know about common cheating techniques used by the
students and cheating controlling mechanisms during exam sessions.

e All teachers, school principals and parents shall give consistent support and advice
for students to develop self-confidence and study habits.

e School administrators in collaboration with other stakeholders shall create awareness
among students that academic cheating has immediate, intermediate and long-term
negative effects on students learning, their future behavior and interpersonal
relationships.

e Further study shall be conducted taking more heterogeneous participants and
involving different stakeholders including parents and the community along with a

variety of data collection instruments for triangulation purpose.
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APPENDICES
Appendix -A

Bahir Dar University
College of Education and Behavioral Science
Department of Psychology
Questionnaire filled by the Students

Opening: Dear participant, this questionnaire is designed to conduct a research for the

partial fulfillment of the requirements for the degree of M.A. in Educational psychology.

The objective of this questionnaire will be to gather data from second cycle primary schools

student’s about prevalence, forms, causes and perceived consequence of academic cheating.

So the successes of this study will be largely depends on your response. |, therefore kindly
request you to give genuine responses for each item, the responses you give is highly

confidential. Any kinds of participant personal information will not express on the study.

Thank you in advance!
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Part I: - General information

Direction: - This part contains items which refer to general information, read each item and

fill and circle your reply on the space provided.

Sex 1. Male 2. Female
AQe ---m-mmmmmem e
Grade 1.grade7 2. grade 8

Name of Schools 1. Mersa primary school
2. Melkachefie primary school
Part Il: - Prevalence of Academic Cheating

Instruction: - These items are designed to assess on how do you feel about the prevalence
of academic cheating. Read each statement carefully and choose your best answer from the

given alternative by marking “v”” under the options which describes your choice best

1= Never 2= Rarely 3= Some times 4= Mostly 5= Always

Alternatives

N | Items 1 2 |3 4 5

1 | Copying from other students during a test or exams

2 | Using unpermitted crib notes or cheat sheets during a
test or exams

3 | Got question or answers from someone who had
already taken a test

o

Using an electronic or digital device as un authorized
aids during an exams

Helping someone else cheat on a test

Doing the exams by turning question or answer sheet

Using text material during the exams

Arranging to give and receive answers by signs

OoIN|O| Ol

Giving exam answers during the exams

10 | Doing together the exam cooperatively
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Part I11: - Forms of Academic Cheating

Instruction:- These items are designed to assess how you feel about the forms/strategies
used for academic cheating. Read each statement carefully and put in rank order by saying
1%, 2m 3 4™ 5™ 6" and 7" up to 11™ from more serious to less serious in the space

provided

Items Rank

Z
o

Using crib notes

Looking at another answer sheet and copy

Using exercise book or text materials during the exams

Doing the exams together

Allowing another students to copy answers during the exams

Asking someone for an exam answers

Giving exam answers for others during the exams

Arrange to give and receive answers by signs

O O N o O | W N -

Sharing exam answers by electronic device, like cell phone during the
exams

10 Getting answers from someone who has already taken the exams

11 Using old exam papers
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Part IV: - Factors of Academic Cheating

Instruction: - These items are designed to assess how you feel about factors of academic
cheating. Read each statement carefully and give your response by marking” v under the

options which describes your choice best.

Z
o

Items Yes No

Fear of failure

To be perceived as knowledgeable

Fear of consequence of failure

External pressure from parents, teachers and peers

| cheat,because of other students cheat

Difficulty of exams

Lack of time to do exams

Not well prepared the exams

O©| O N| o O &l W N -

To do exams cooperatively

[EEN
o

To get good results

[EEN
[EEN

Students Exam seating order

[EEN
N

Exam item type

[HEN
w

Lack of strict supervision

[EEN
IS

Unfair exam schedule
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Part V: - Perceived Consequence of Academic Cheating

Instruction: - These items are designed to assess how you feel about the perceived
consequence of academic cheating. Read each statement carefully and give your response by

marking” X’ under the options which describes your choice best.

1= strongly agree 2= Agree 3= Undecided 4= Disagree 5= strongly disagree

Alternatives

Z
o

Items 1 |2 3 14 |5

Decrease students engagement

Affects student’s learning

Creates wrong relationship among students

Hinders students creativity and efforts

Distorting honest computation among students

Create bad behavior in students

Decrease students’ self-confidence

Creates conflict between teachers and students

O O N| o O | W N

Increase students’ dependence

[ERY
o

Make teachers’ wrong decision about students achievement
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Appendix-C
Interview question for cluster center supervisor, school principal, vise principal,

PTA representative and education experts.

Opening:- The purpose of this interviews is to gather information on prevalence, forms,

causes and perceived consequence of academic cheating among students in public second

cycle primary school in Mersa City Administration

1. Instruction

Dear respondent here are some interview questions prepared to cluster center supervisor,

school principal, vice principal, education expert and PTA representatives. | will read

them in turn and then | very kindly requested you to listen them carefully and give your

response, | need you to be free for information you provide will be kept secret and used

only for the study.

I11.Personal data of the interviewee

1.

2
3
4.
5

Qualification------=-==-=nmmmmmmmmm oo
Field of study------=--=-=-=mmmmmmmmmemo oo
Year of service as a teacher--------------=--=-=--=-----

Present position--------=-=====mmmmmmmmmmm oo

Year of service in present position----------------------

Questions

To what extent academic cheating is prevalent in second cycle primary school
students?

What are the strategies used by students to cheat during exams in your school?

What are the causes of student academic cheating during exams in second cycle
primary schools?

What are the perceived consequences of academic cheating in second cycle primary

school students
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Appendix-D

Focus Group Discussion (FGD) questions for Teachers

. To what extent academic cheating is prevalent in your school?

What are the strategies used by students to cheat during exams in your school?
What are the causes of student academic cheating during exams in your schools?
What are the perceived consequences of academic cheating in your school?
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