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ABSTRACT

The general objective dhis research was to assess practickallengesand opportunitiesof students

with disabilities(SWDs)in the traditional church education of Ethiopian Orthodox Tewahido Church in

the area of Bahir Dar cityConceptually it was delimited to studeniiwphysical and visual impainent
Qualitative researctapproachand case study desigmas emplogd. Pragmatism paradigm was used to

this study. The sampling techniques were also applied both purposefully, available and snowballing. The
data collection instruments used was interview and focus group discussions by using recorder. The
participants were SW¥ in traditional church educationTCE), teachers and church leaderBhe data

was analyzed following the analysis procedwsaganizing, transcribing, coding, and developing themes
using thematic analysis. The finding of this research revdes SWDsin the traditional church
education are surrounded with enormous challenges. These problems are mostly related with teaching
materials, infrastructure of the centers, psychological, basic needs and financial problems. The existences
of these challenges haverced them to be hopeless, hate the program, and ultimately withdraw from
their education. And their withdrawal has led them to be street vendors, beggars, addicted to drugs and
involved in to crimes of robbing. They also become to be reasons for g@b&Ems in their community.

The main opportunities in the Ethiopian Orthodox Tewahido Church Education for students with
disabilities are having strong relationship among other STDs irrespectiveaad, rcolor, economic
background andtatus of disabilityThey see each other as family members. Teachers€ effort in engaging
SWDs in to the traditional church education through providing of readers, counseling and considering
them in any cases were supportive. The support they received from the communitgsrimeprbeiding

food was also encouraging. The education has aladethem to be strong spiritualljHowever, based

on the findings the researcher recommended, traditional church education does hatddagk attention

on strengthetin terms of learnes and learningnstitutions Hence, Bahir Dar Hager ébketas one of the

responsible associan needs tatrengtherthe church education.
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CHAPTER ONE

1INTRODUCTION
l1.Background of the study

The term traditional education refers not only religioushurch educationt also includes other
types of educatiotike, dravnings kill, swimming skill, architecture and literaturghich are
ancient in theihistory (Alemayehu, 201Q Kahisay, 201R Traditional ChurchEducdion is one
type of traditional educationTheroot of traditional education in Ethiopisterraced back before
introduction of religious educatiofGemechu, 2017)Ethiopian Orthodox Tewahido Htirch
(EOTC) has been offering traditionathurch education and it was the major provider of
education in the country until the western modern edutatas introduced in 1908 during the
reign of emperor Menilik 11 ezmur, 201). Ethiopian orthodox tradivinal church education is
providing education forall orthodox Christianity followers regardless of abilitiédisabilities
people who are interestéal learn in traditional church educations.

Disability is a relative and dynamic concept. It is a relative concept because it is differently
understood according to cultures, attitudes and prevailing social norms. Following the World
Health Organization WHO) and InternationalLabor Organization (ILO) definitions on
disability, Japan International Cooperation Agency Planning and Evaluafid8APE
Department2002) put the disability definition dEthiopiaasfollows, €A disabled person is any
person unale to ensure by himself or herself a normal life, as a result of deficiency in his or her

physical or mental capabilities

According to the 2011 World Health Organization report an estimated 650 million people with
disabilities live in the world, of which80% are from the developing countries where
rehabilitation services are poor. In the same year, an estimated 17.6% population (around 15
million people) lives with disability in Ethiopia, of which 11.9%, 32.1%, 19.2 were with total
blindness, physical dibility and hearing problems respectively (WHO, 2011).

According to the International Labor Organizat{@903), people with disabilities are the largest

invisible minority group in Ethiopia. In Ethiopia, some associate disability with spiritual evil and

1



do nd let disabled peopléo go out in public. This leads to families hiding disabled family
members which lead to inaccurate information and statisticksabilities(JICAPE Department
2002). The state of peopldth disabilities in Ethiopia is evenaore tragic and severe due to the
presence of diversified pre and posttal disabling factors (like infectious diseases, difficulties
contingent to delivery, underutrition, malnutrition, harmful cultural practices, lack of proper
child care and managentenivil war and periodic drought and famine) and the absence of early

primary and secondary preventigetions(JICAPEDepartment2002).

Over the years, perceptions towards disability have varied significantly from one community to
another; from oneulture to another; from one society to another and from one continent to
another.As research findings showan attitude towards people with disabilities across culture
suggeststhat societal pesptions and treatment of peopleith disabilities are neither
homogeneous nor static.Early Christian doctrine introduced the view that disease is neither a
disgrace nor a punishment for sinbut, on the contrary, a means of purification and a way of grace
(Baker et al. 1953).

During the " century, however, Christians such as Luther and John Calvin indicated that the
mertally retarded and other peopléth disabilities were possessed by evil spirits.Thus, religious
leaders of the time often subjected people with disabilities to mental gs|aa means of
exorcising the spirits (Thomad957)Throughout Africa, peoplevith disabilities are seen as
hopeless and helpless (Desi®95).The African culture and beliefs have not made matters

easier As a result, 90% of peopleith disabilities h&e no access to education in Afriglaid).

inclusion of peoplavith disabilities in the ranks of the Ethiopian priesthood (Alvarez, 1854).
Alvarez had seemithe host country regardy the participation of peopleith disabilities in
priesthood was quite different from his natidxs Alvarez narrated, peopleith disabilities in
Europe had no opportunity to serve churches and monasteries. Ratlebigribeof people with
disabilities was to banprisonedin large hospitalsEthiopians experiersd far more inclusion of
peoplewith disabilities in theearlier Christianity tharEuropean. Theschool system of the
Orthodox Church in Ethiopia had no discriminatiah ability/disability. All learned by

surroundingheir teacher at the centre. The system didn't allow someone's ability to influence the



other.In this educationystem people with disabilitiesere highly involved as learners and
teachergAlvarez,1954)

As Bairu (1967) notedhat, for centurieseducation has been recognized by most people as the
light of blind in Ethiopia However, it must not be forgotten that the idea that people who are
blinds are exceptionally gifted is often concomitant to the ganeelief in their educationThe
resultis that the failure of @ersonwho is blind is attributed to his/her reluctance and laziness
rather than his/hatisability. TheWestern special education programs started in Ethiopia in 1925
at Dembidolo by missimaries who came to Ethiopia to preach their relig®efore this time
people with physical and visual disabilities were attending traditional church education with high

achievement, especially in oral learning and teaching in the Orthodox (Bairth 1967).

Ethiopian Orthodox Churchhas a dng history of schooling peopleith disabilitieswho have
advanced to positions of decision makers in various churches and monasteries.This practice
continued untilthe beginning of the twentietbentury when westerreducation came to the
country in 1908.After the introduction of modern education in the counthe traditional
educationof the church started to decline. Andrently, the traditional education &OTC is
facing with frightening challenges which areery multifacetedand theyneedan investigative
discourse in order to correctly identify the problems ande with the accurateelucidation
(Ghelawdewos 2017).Accordng to Ayalkibet(2011), to overcome some of its shortcomings
the church should worik collaborationwith other organizations towards the same goals(ptv0).
addition to thism my previousobservation and gerience, People with disabilitiésce different
challenges throughout their life. The challenges they face are not restricteavitmlyheir

worldly life; they face diverse challenges in their religious difga

According to Vanderbilt Kennedy Center for Excellencein Developmental Disabilitiesa
number ofproblemswhich were facing people with disabilities who want garticipate in
religious communities in the past are being resolfaat instance, Ipysical barriers are being
resolvedso that people with disabilities get past the parking lot, into the building, and in the
pews worshiping.But, to achieve a full inclush of peopk with disabilitiesin the church
education bth curriculum andprogramming thaserve people of differing abilitieshould be

availablein many different faiths.



According toVanderbilt Kennedy Center for Excellence in Developmental Disaglgome of

the barrierswhich affectthe full participation of people with disabilities atack of training or
understanding; the attitudes of the congregation; and the absence of planning that fosters
participation These challenges concern all religgo leadersregardless of their religious
backgroundsTherefore the above challenges might concern the religious leaders of EQ$C.

study will particularly assess the challeng@sl opportunitiesf students with disabilitiem the

traditionaleducatio of EOTCBahir [arcity as a case

l.Statemeritthe problem

Religious education hasa distinguished roldor learnersby teaching them aboudifferent
religious and norreligiousworld outlooks It plays a vital rolg¢o fost era smoothunderstanding

and patience among people of different religions and backgroundslt helps to improve
relationships in society/communitigdVintersgill, 2015). In Ethiopia, before themergenceof

the modern formal educatipthe religious traditionatducation was a base for the overall life of
the peopleeven it was contextualized with the culture of the peopleen, whenthe formal
modern educatiobeganin the countrythe people refused to accept since it fails to recognize the
culture of the peopl Even now in the rural areas the people view about the modern formal

education is not good because of the above reason (Tekeg6).

Regarding the traditional church education of Ethiopian Orthodox Tewahido Church, researchers
have been conducting &efent studies. But, there is mesearchstudy which is conducted
focusing on the challenges and opportunities of peoples with disability in the traditional church
education of EOTCFor example Shelemay et al. (1993) studied the Ethiopian Orthodox
Chrigian chant and its notational system. In another research on the current status of music
research in Ethiopi&hristine (2009) conducted a reseamrphasizingon the necessity of
preserving the Ethiopian tradinal schooling SystemWoube(2009) assessehow scant such
studies are including those studies conducted on church music.

Moreover, another researcher has been conducted in the area of traditional church education
Aselefchi(2014) conducting in the role of traditional church education for thelal@went of
adult education. It,s found that traditional church educations are their own roles to expand adult

literacy specifically 3rs (reading, writing, and numeracy) and also conducted by qualitative
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methods.But she is not focused on studemigh disabilities in traditional church education.
Another researchers also study in this areaerMm (2012) investigated traditional church
education system and the number of teachers and students. He found that traditional church
education teachers and students @eclined or reduce depend on many cases like students to be
attained modern education and did not give attention for traditional education systems. But he is
not focused on what are the dbagesfacedto studentswith disabilitiesin traditional church
educaibn schools and also opportunitiegened in the churcithe recent study as Atale(2018)
alsoconducted the roles of traditional church education for the expansions of adult literacy, she
found that in traditinoal church edudeon adultslearn a lot of education contents and the
andiragogicalsprinciples of adultearnerare practiced, and also studemiith disabilitiesare

attend in traditioal church education. But she didt focuson what kinds of challenges are

facing studens with disabilitiesand also their opportunitstudied

Basedon the researcher,s knowledge, no research has been corfdaatadg on the chaliges

and opportunities of studentsith disabilitiesin the Ethiopian Orthodox Tewahido Church
traditional educationEventhough there are researches on church education in general, | have
soughta gap in such researches that they do giee attentionon the challengesand
opportunitieof studentswith disabilities To put it simply, my objective in conducting this study

is to assesshe overallpractice,challenges and opportunities of individuals witkathility in the
traditional church education dhe Ethiopian Orthodox Churcim selected traditiodachurch

education doools of Bahir Darcity.

1.3Resear@bestions
The study haveeenconducted to answer the followitgsicquestions
1 How dostudents with disabilitiekearnther traditionaleducation ithe EOTCE?
2 What opportunitiesloes theeOTCEprovideto students with disabilitiés
3 What challenges do SWDs encounter in their traditional education in the EOTCE?



1.he&bjectives of the study

1.4.General Objective

The generabbjectiveof this research is to assess practice,opportunitiesand challengesof
students with disabilitiegn the traditional church education of Ethiopian Orthodox Tewahido

Churchin the area oBahir Dar city

1.4.2pecific Objectives

This research is intended to address the following specific objectives:

1. To as®ss how students with disabilitietearn the education of traditional church
education in EOTC

2. To explore the opportunities which are aviliéafor students with disabilities/around
the traditional education &OTC.

3. To identify thechallenges thaBWDs encounter in their traditional education in the
EOTCE

1.%5ignificance of the study

This study will reveal the differergractice,challengeghose studentwith disabilitiesface and
the opportunities that tlyeget when attending the educatioifhe knowledge produced by this
study with special emphasis tife challenges and opporttias of students with disabilities
the traditional church education of EOTC whié valuable information for policy makers and
social service providers ithhe aredo address the challenges of the learnaraddition to these,
it will be an ice breaker to the other researchers who neeadntduct study in church education
generdly and students with disabilitiga the traditional church education of EOE@ecifially.
The last but not thésts this research importance ftormal educationareto takelesson drown

from traditional church education.



1.6cope of the study

Geographically. the studyhasbeen conductedn the traditional church schools of EOTiidse
arefound in Bahir Dar city The reasos behind tosalacty this placesare: basicjustifications;
firstly, in this traditional church education de¥ge numbers of studestwith disabilitiesare
attendng, secondly,before the introduction of western modern educatithvere were visual
impaired and plysical impaired teacher of traditional church educatiomhirdly, longer
experiences of the provision of traditional church education for traditional education |earders

nearesto me

Conceptually. thestudywasdelimited on studentwith visualand physicatisabilities that are
learningin traditional church education. The basic issfi¢he studyis to see, how to look like
the practices of traditional church education look likbat challenges aréacing studentswith
visual ard physcal disabilitiesand also whabpportunitiesare facilitating in traditional clurch
education for those studenigth visual and physical disabilitiei;e Bahir Dar city traditional

church educatia

1. Limitations of the Study

This study has its own shortcomings. The first limitation was the impossibility of obtaining an
organized and compiled secondary datantegration of the issue of SWDs and with TCEor

that matter, the researcher was enforced to focus mostly on primary data. This limitation might
have some effects on this research in one way or andtherSecondhe researcher is visually
impaired, it wasrery challenging to find a guiding person in the journey of the different parts of

the study area. Although the researcher applied for additional budget for such purpose, it wa
rejected by the universitylhe third shortfall of the research was related to methodology and
absence of previously conducted studies on the issue. The research was conducted using
gualitative research approach. It would have been better if it employed a mixed approach and
suppored the data through questionnaire. Nevertheless, due to absence of complete sampling
frame, large population and wide study area together with lack of experience of doing
guantitative research by the researcher, the study has been conducted by emp&ijatyeu
research approach. The researcher believe that focus group discussions would have been

conducted in the study to gather more data from the residents, however the study area was too
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large to select and manage focus group discussants. Absenavioluply conducted research

on the issue was another challenge that affected the discussion part of thelTbtiaher
limitation was inaccessibility of internet services, and limitation of advanced computer skill.
However, the researcher has made matgngts to his best to mitigate the aforementioned

limitations.

1.8 perational definition

Disability has differat models. According to Retief and Letsosa (2018) describe that there are
different models Those are;Traditional model, Medical (individual)model, and Social
(environmental) modelreligious model, identity model and otherlSrom this model | support

social or environmental model of disabilitBecauseof this model disability expresses that
disability is often taken as an effect of the la$an anatomical, physiological, or psychological
structure or function, which may result from a disease, accident or other genetic or environment
agents. It is not only a biological or medical fact, but also educational,- sndiaral, and
psychologicalissue appeared in the activity of daily living, in individual,s behavior, ability to
communicate, personal care, mobility and others, with negative social consequences, related to

cultural, social and economic effects.



CHAPTER TWO

2. LITERATRERHEWS

2.1 Introduction

This chapter mainly focuses on literatures reviews which are strongly linked to the research topic
in general and the research questions in particular. This review mainly comprises two broad
categories: traditional church education and Disability. Accgtgjnthe traditional church
education category includes the historical overview of traditional church education in Ethiopian,
the types and objectives of traditional church education, the teaching methods and the assessment
techniques in Ethiopia Orthodokewahido Church Education. On the other hand, the concept
and definition of disabilitytypes of disability causes of disability in developing countritdse

current situation of disability in Ethiopia, the practicdsallenges and opportunities dugents

with disability in traditional church education including the motivating factors for and the social

life of students. Besides, tipmssible problem solving mechanisms for people with disabilities

will be treated under the other disability category

2.0Dver View of Traditional Church Education in Ethiopie

Different literatures agree about the introduction of traditional church education to Ethiopia
during Aksumite kingdom in 4th century of Christianity and 7th century of Igldemayehu &
Lasser 2012) However, in that time it was not a traditional church education imported to
Ethiopia rather the dogma of religious education of Ethiopian Orthodox Tewahido Church and
Islam respectivelfAmare, 2005) The major concern of the traditional churatueation was
mainly to preserve the church dogma and religious teachings in Ethi®pian{on, 2008).
Similarly, there was a traditional education through which the diversified societies learn and
transmit cultural heritage, values, norms and indigenoligioes dogma to their children
(Asmarom, 1973).



Education can be acquired either through modern or traditional Education system based on the
situations.In fact many scholars define traditional church education as teaehtared delivery

of instructionto classes where students are considered as receivers of information whereas
progressive education as studeahtered approach where students take part in constructing their
own understanding Hyasu,2016).However, the prominent objective of traditionahuZch

education was to train priest, monks, teachers and debBatasnon, 2008).

The subject matter of traditional church education mainly focused on social studies like theology,
philosophy, language, art, and literature, then mathematics and atithataral sciencéAbebe,

1991). Besidesthe duration of traditional church education students in studying traditional
education was mainly seven years for spiritual music educaiemgbet), four years for poem

or (Qine bet)(studying Geez grammar laage) and ten years to Old and New
Testament@mare,2005) Accordingly, spiritual music educatioZémae) is the lowest level

that is almost equivalent to elementary school of westerns where as studying OIld and New
Testament (Bible translations) is one of the most advanced school of taught that requires ten

years to accomplish and certified effectivéymare2005).

2.3raditional Education vs. Cultural Education

There are two types of traditional education in Ethiopia context. One form of education is
traditional education introduced to Ethiopia in 4th century during the introduction of Christianity
and theother form of education is the cultural education of indigenous people which got

negligible emphasis in history of traditional educatiBggsu, 2016)

The ultimate source of knowledge in traditional education is Bible or Kuran whereas teachers are
consideed as transmitters of this reality towards their students. Furthermore, the responsibility of
teachers is to nurture the spiritual growth of their students, to bring latent knowledge and ideas to
consciousness and to be a moral and spiritual legleebe 1991). As per this philosophy,

human beings are knowledge receivers and the acquired Knowledge is inherited from heaven as
a gift (Solomon,2008). In shorta religious education gave more attention to a subject centered
that emphasis truths gained froemduring theological, philosophical, historical, literary, and

artistic works in the Bible / Kuran and engineering, poem, craftsman, and lead@&gasu,
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2016)0n the other hand, the source of the knowledge in cultural education of Ancient Cushitic
peopk is norms, values, and cultures that found in the society. The cultural education of Ancient
Cushitic people is very deep and complex than religious educations or dogmas. In this
philosophy, the cultural education teachers used participatory way of rigadhi their

descendents. This is the main reason why we found cultural medicine, storytelling, and life style

in 21st centuryKyasu, 2016)

2.40nderstanding the Concept of Disability

The concept of disability is a highly contested issue and theredkear definition of disability

: Globallyas well as in Africa countries. In Ethiopian society, people with disabilities have been
incorrectly understood, and this misunderstanding has led to their negative perception and
treatment. People with disabiés was the overcoming of negative attitudes and
misunderstanding about the significance of their handicapping conditions. To overcome these
perceptions, a broad program of public education and widespread dissemination of information
related to the disaldewas initiated. There are several beliefs for the negative attitudes revolving
around people with disabilities in Ethiopia. These beliefs cut across the Ethiopian society and
hence have a similar impact on the citizens, attitudes on students with tlesali@®nu
&Ugwuanyi, 2012).

As per WHO report, about 15% of the world population is disabled as a result of physical,
sensory or mental impairments. In terms of Ethiopia, the demographic survey of 1979/80 shows
that the number of disability was about 3/48vhile the national census of 1984 shows 3.6%.
Following this, a base line survey of 1995 shows that among the population of the country,
2.95% was people with disability and the national census of 1994 depicts 1.9%. On the other
hand, the national hougjrand population census of 2007 also shows that the number of people
with disability is reduced to 1.2 % (Tariku, 2016).

2.Definition of Disability

There are many different ways of understanding disabiisability is impairment or

abnormality in terms of psychological, physiological or anatomical structure or function.
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Disability is any restriction or lack (resulting from an impairment of ability to perform an
activity in the manner or within the rangensidered normal for a human being. Handicap is a
disadvantage for a given individual resulting from un impairment or disability that prevents the
fulfillment of role that considered normal (depending on age, sex, social and cultural factors) for
that an ndividual (Onu &Ugwuanyi, 2012).

Disability is a condition caused by an accident, trauma, genetics or a disease which may limit a
person,s mobility, hearing, vision, speech, intellectual or emotional functioning. Some people
with disabilities have one or more disabilities. A handicapaigphysical or attitudinal
constraint/barrier that is imposed upon a person, regardless of whether that person has a
disability. Some dictionaries define handicap as "to put at a disadvantage"(Department of Labor,
2002).Besides, disability is part of theuman condition. AlImost everyone will be temporarily

or permanently impaired at some point in life, and those who survive to old age will experience
increasing difficulties in functioning. Most extended families have a disabled member, and
many nonrdisabledpeople take responsibility for supporting and caring for their relatives and
friends with disabilitiegOnu & Ugwuanyi, 2012)

On the other hand, Disability is complex, dynamic, multidimensional, and contested. The
transition from an individual, medicalepspective to a structural, social perspective has been
described as the shift from a €medical models to a €social models in which people are viewed as
being disabled by society rather than by their bodies. The medical model and the social model
are oftenpresented as dichotomous, but disability should be viewed neither as purely medical
nor as purely social: people with disabilities can often experience problems arising from their
health condition (Urom&Mazagwa, 2014).

2.6Types of Disability

Impairmentmay either be physical or mental or a combination of both physical and mental
impairment means "a partial or total loss of a bodily function or part of the body. It includes
sensory impairments such as being deaf, hearing impaired or visually impaireadental
impairment is a clinically recognized condition or illness that affects a person,s thought
processes, judgment or emotions. This includes conditions such as intellectual, emotional and

learning disabilities. For reasons of public policy, certainddtns or impairments may not be

12



considered disabilitiesThere are different types of disability in Ethiopia. Those are physical
disability, mental disability, visual disability, heavy impact, multiple handicap and others
(Uromi&Mazagwa, 2014). From theifferent types of disability, the researcher of this study
mainly focused on assessing the physical and visual impairments

2.6.Rhysical Impairment

A physical impairment means any physiological disorder or condition, cosmetic disfigurement,
or anatomich loss affecting one or more of the following body systems: neurological,
musculoskeletal, special sense organs, respiratory (including speech organs), cardiovascular,
reproductve, digestive, genitearinary, lymphatic, skin and endocrine. In order te b
considered a disability, the disorder(s) must substantially limit a major life activity (Foster,
2010).

2.6.2isual impairment

The term visual impairment covers deficiencies ranging from partial sight to blindness. An
individual who is virtually handigaped, her/his ability to see is affected, hindered, or
completely lacking. This short coming has a serious implication for the learning event,
personally development, and progress towardsastlfalization. The partially sighted are those
who can read baés of large print and who need magnifying devices. A partial sighted person
has sufficient functional visual efficiency in such measure that vision rather than touch or
hearing can be utilized as a chief avenue of learnirpérman& Wilson, 2002).

Furthermore, visual impairment is often used as an umbrella term, but not allimgaatments

are the same. There are many different causes of visual impaiinemting cataracts,
glaucoma, corneal scarring (from a variety of causes)relgeedmaculardegeneration, and
diabetic retinopathyJanae& Jone2017) Besides, the people who are legally blind often can
still read regular print with accommodations and often can travel without assistance or the use
of a white cane. Low vision is a term usedd&scribe one,s vision when that individual has
reduced visual acuity, even with glasses, surgery, or other medical treatment. The term €low
visione can be used to describe anyone with reduced visual acuity; even someone who reads
Braille may have usableufictional vision that helps with daily tasks and therefore, would be

said to have low vision (Department of Education, 2018).
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A visual impairment, including blindness, is a sensory impairment that, even with correction
(e.g., prescription eyeglasses or tzmts), adversely affects the child,s educational performance
and access to the educational, home, and community environments. The term includes low
Vision, total blindness, visual field restrictions, progressive vision loss, and any other visual
Impairmen. Visual impairment means having difficulties with one,s vision. The difficulties
could be defined according to the severity of impairment. It is believed that when an individual
is visually impaired his learning, social interaction, locomotion, geneparabion and
adjustment are bound to be adversely affe(@rdede, 2015).

2. Causes of Disability in Developing Countries Includin

People with disabilities are being increasing in alarming rates from time to time in the world as
well as in Ethiopia context. As per World Health Organization (WHO), there are 300 million
people with disabilities in the world out of which 210 milliorO(percent) live in developing
countries. Apart from demographic reasons, the high prevalence of disability in poor countries
shows the existence of causal relationship between poverty and disability. Disability is caused
and aggravated by poor living catidn, such as poor nutrition, lack of health and sanitation

facilities and exposure to various forms of accident

In addition, the World Health Organization (WHO) reported in &@%ntry study in Africa that

the foremost cause of disability was infectialisease. The leading conditions included malaria,
polio and leprosy, along with other communicable diseases such as tuberculosis, trachoma,
media, meningitis and parasitic disease. The incidence of many of these communicable diseases
has been greatly reded in developed countries but they remain a significant cause of disability

in LICs. The second major cause of disability was war, trauma or accidents (primarily road
accidents). The third most common cause of disability was congenital anthfectiious
diseases such as epilepsy. The poor quality of prenatal care results in disabilities such as cerebral
palsy. Other causes of disability include malnutrition due to vitamin A, iron and iodine
deficiency and chronic medical conditions such as rheumaticsdiseatroke and diabetes. The
HIV/AIDS epidemic has further contributed to the prevalence of disability because many people
living with HIV develop different types of impairments and functional limitations
(Uromi&mazagwa, 2014).
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2.8he Current Biodfabicability in Ethiopia

The number of people with disability is above fifteen percent of the total population in Ethiopia.
As World Bank andvorld health organization (2011) report, there are an estimated 15 million
children,s, adults and elderly persowith disabilities in Ethiopia representing 17.6 percent of
population. A vast majority of peoples with disabilities live in rural areas where access to basic
services is limited. In Ethiopia 95 percent of all persons with disabilities are estimaiesl ito |
poverty. Most of them are dependent on their family support and begging for their livelihood.
People with a disability include: people who are blind or partially sighted, people with learning
or intellectual disabilities, people who are deaf orrimgaimpaired, people with a physical
disability, people with long term illnesses, and people with mental health or psychological

difficulties, people with an acquired brain injury.

Furthermore, the status of persons with disabilities in Ethiopia is reeee tragedy and severe

due to the presence of diversified pre and jpasal disabling factors (like infectious diseases,
difficulties contingent to delivery, undautrition, malnutrition, harmful cultural practices, lack

of proper child care and managemy, civil war and periodic drought and famine) and the
absence of early primary and secondary preventive acti6i3RE, 2002) The most current
problems regarding disability are: lack of public understanding; lack of information on the
number and statusf disabilities; shortage of basic needs, such as vocational training placement;
health facilities and inaccessibility to assistive devices etc. On the other hand, disabled persons,
in Ethiopia, currently didn,t to go out in public duedpiritual evils asociated with disability
(handicap).This inaccurate information and statistics on disabilities forced the families who have
disabled family members to hide their members from the public. To improve the current situation
and minimize the existing problemdich are related with disability, the EFDRG has established

a Formal Rehabilitation Department under the Ministry of Labor and Social Affairs (MOLSA).
The major responsibilities of the department are to make prattiealehabilitation activities,
capady building, and awareness rising. Besides, the government administration $yatem
been decentralized from the central to regional levels with structures extending from the zones to
the districts. With respect to organization people with disabilitie® fiarmed five associations

and one federation to advocate their rigifBRE, 2002)
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In addition, the Government of Ethiopia has formulated and implemented a number of laws,
policies and standards which related to people with disabilities: Some of thdawaj policies

and standards arthe rights to employment for persons with disabilities. Regarding employment
right, the proclamation No. 568/200&akes null and void any law, practice, custom, attitude
and other discriminatory situations that limituadj opportunities for people with disabilities. It
also requires employers to provide appropriate working and training conditions; take all
reasonable accommodation measures and affirmatoéen,s particularly when employing
women with disabilities; andssign an assistant to enable a person with disability to perform
their work or follow training (World Bank and World Health Organization, 20B&kides, the
proclamation No. 691/201énsures the conditions of equal opportunities and full participation o
persons with disabilities and those people living with HIV/AlDBe other framework document
2009rovides to have equal opportunities in terms of Special Needs Education (SNE) in
Technical and Vocational Education and Training (TVET) (World Bank andldMdealth
Organization, 2011).

Moreover, the Growth and Transformation Plan (GTP) 22016, has given more attentior
disability as a cross cutting issue of development where emphasis is given to prevent disability
and to provide education and traigjnrehabilitation and equal access and opportunities to
persons with disabilities. Still the other curredational Plan of Action of Persons with
Disabilities (20122021 aims at making Ethiopia anclusive society. It addresses the needs of
persons with disabilities in Ethiopia for comprehensive rehabilitation services, equal
opportunities for education, skills training and work, as well as full participation in the life of
their families, communities and the nation (World Bank and World Health Orgemz2011).

2.9Mhhe Perceptions of the People towards Persons with L

Most of the people have negative perceptions about students with disabilities. The perceptions of
the people are related to the cause of disabilities and which are: arcorseédd (due to gross
disobedience to God,s commandments); ancestral violation of societal norms (e.g., due to
stealing); offenses against gods of the land (e.g., fighting within the society); breaking laws and
family sins (e.g., stealing and denying); farsune (e.g., due to marriage incest); witches and
wizards (e.g., society saw them as witches and wizards); adultery (a major abomination); a

warning from the gods of the land (due to pollution of water and the land); arguing and fighting
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with the elders(a societal taboo); misdeed in a previous life (such as stealing); illegal or
unapproved marriage by the societal elders (arguing and fighting against the elderly advice in
marriage); possession by evil spirits (due to gross societal disobedience );randthas (Onu

& Ugwuanyi ,2012).

2.10he Major Challenges of People with Disabilities

In poor countries, disability makes it difficult for people to get out of poverty. The absence of
rehabilitation centers, lack of (equal) access to education, emplogmemther services makes

it particularly an uphill battle for people with disabilities to overcome livelihood challenges
(Policies & Program Implementation, 201&urthermore, person with disabilities face multiple
barriers when they enter in to diffeteeducational institutionsThey also face different
challenges in accessing health services as they usually get humiliated by health providers while
health centers,, infrastructure poses obstacles for them to reach the areas; gender imbalance of
employment opportunities to persons with disabilities as men with disabilities are more
employed than that of their counter parts and that the working environment are also not friendly
to persons with disabilities. Furthermore, persons with disabilities face apedlench as denial

of employment, economic marginalization because they are regarded as people who cannot

contribute to anything, are dependent and always wait to be helped.

The other challenge for persons with disability is lack of physical power ogyeteefight sexual
aggressors. In addition, most of people with disabilities are poor so they look for money and get
HIV/AIDS in the process. In terms of access to information, they are marginalized groups who
are not easily reached by health informatidgass for example many people with disabilities do

not have the opportunity to access where HIV/AIDS discussion, blood screening and
sensitization take place. In the same manner they deliberately have unprotected sex with them.
The last but not the challga is the wrong belief of the men in the society. Some wrengly

belief that women with disabilities are not HIV/AIDS infected. Accordingly, some men tend to
assume that women with disabilities are less likely to have HIV/AIDS and so involve them in sex

relations (Uromi & mazagwa, 2014).
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The disadvantages that make individuals vdibabilitiesand constitute significant deficiencies

in the lives of individuals vary according to the type of each obstacle. Therefore, the problems
faced by each type of diagles may be different from each other, as wetlie of the biggest
problems faced by orthopedic impairment, namely the people who use wheelchairs, crutches,
prostheses and so on, is the transportgtimilem. Auxiliary equipment used by these people
(wheelchairs, crutches, prostheses, etc). Raise their living standards, but the equipment never can

take the place of a human limkuzugudenli & Kaya, 2016).

More specifically, there are five barriers that face students with disability in educational
institutions. The first challenge is-arccessibility of physical environment; Secondly, accesses to
information especially for blind and deaf students are difficult; third, entrance to different
education for Persons with disability can be more comglé;aburth, assumption of normalcy:
Persons with disability face difficulties because they are operating in academic environment that
work without regard to their 20 disability; fifth, level of awareness student,s experiences with the
member of the stafhey came in to contact has its own impact on the experience of the students

in higher education institutions (Dawit, 2014).

2.10.1The Challenges of Students with Visual Impairments

Academic systems and institutions globally have faced pressures ofsingreaumber of
students and demographic changes, demands for accountability, reconsideration of the social and
economic role of higher education, the impact of new technologies among others. The situation
in Africa and particularly in Ethiopia is worse afdmpared to the other developing countries

due to the lack of maintenance and refurbishment of physical facilities, lack of technological
infrastructure, and poor library resources which are widespread features of current African

education organizeins (Omede,2015).

Besides, the different challenges for person with visual impairments strive to learn the content
required of all students despite the challenges their vision loss present. Barriers include under
identification of students with visual pairments, inadequate teacher training, lack of

appropriate support services, lack of supplemental curricula focusing on the needs of students
with visual impairments, general education environments which are highly visual, and teacher

perceptions of thesg#udents (Janae & Jon&d17)
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Still person with visual impairments often have other conditions which impact their ability to
learn, and their visual impairment is often not identified as their primary condition. Moreover,
the number of specialists imsual impairments in instructional positions is insufficient given the
number of students with visual impairments requiring specialized instruction. Because person
with Visual impairments are held to a standard of accountability for acquiring suffigidat s
andknowledgethrough their school career (Janae &Jo284.7).Another challenge to providing
adequate services to person with visual impairments is inadequate teacher training and
preparation. Teachers of person with visual impairments are reBfgorf&ir providing
specialized instruction and support services for these students, and this instruction should be
adequate to compensate for the student,s lack of visual functioning. There are many barriers that
could impact the academic and social progret a person with visually impairment (Janae
&Jones, 201y

As earlier mentioned above, educating the visually impaired in education institutions of learning
is loaded with many problems. If these problems are not given proper attention by government,
they may not be able to acquire qualitative education for their benefit and the betledtenitire

society. Some of these problems are discussed below:

Architectural Barriers : It is apparent that many buildings in some education institutions are not
accessible to the visually impaired because of the presence of highcsi®pesl, stair cases, and
narrow walkways. Basic design factors are not being considered to sissishts with visual

impairment in their academic activities.

Negative Attitude of the Public. Attitude is a trielementconceptembodying beliefs, emotions

and behavior; these characterize human beings in intra personal and in social interactions. If the
attitude of the public towards the visually impaired is positive, more enlighteaatinents
ensured and when attitude is negative, they will continue to suffer. This is one of the major
problems confronting the visually impaired and their education globally. Visually impaired
persons being educated along with their normal peers (wetlolfectives of fostering positive
attitudes and more acceptance of the visually impaired persons among others), negative attitudes
have continued to be expressed towards the visually impaired students by the teachers and

normal students.
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Inadequate Materials/Equipment The usefulness of materials and equipment in academic
exercise cannot be over emphasized as students cannot do without them. Special materials and
equipment required by the visually impaired are very important because the items almost replac
their eye sight. This makes these essential to their education. These educational items are not
easy to come by and the available ones are grossly inadequate to meet their educational
requirement. Asserted that facilities/equipment is grossly in adeqgtéective teaching and
learning as well as a quality driven educational system cannot take place successfully without
facilities/equipment such as cassette recorder, talking books, optical aids, optician, bailers,

typewriters etc.

Some of the visuallympaired are from poor socioeconomic background that makes it difficult
for them to afford qualitative education unless governments, Nongovernmental Organizations
(NGOs) and welto-do individuals come to their ai{®mede, 2015).

On the other handnstrucing children with visual impairments or any other students with
disability, teachers continually confront barriers. Among these barriers are challenges relating to
professional preparation, equipment, programming, time, communication, over protectiveness,

expectations, and apathy or poor attitulesberman & Wilson,2002).

2.10.2The Challenge of Students with Physical Impairment

As students with visuaimpairment, the students witlPhysical impairment have more
challenges. The challenges may include ang of the followings: orthopedic impairment
(acquired or congenital physical motor impairment); cerebral palsy; spinal bifida; muscular
dystrophy; arthritis; congenital anomalies; ontogenesis imperfect; chronic diseanaeaeable
conditions including tbseserious problems in terms of physical impairment evaluating criteria
such as accessibility, adequacy (usability), transportation, safety, equipment of open green
spaces for the use of physical handicépzugudenli & Kaya, 201650me of these problems
encountered in education with people in wheelchairs are riding / getting out of the cars and
travelling with them. Vehicles such as cars, buses and minibuses to be designed not considering
the disabled, and lack of proper embarkati@lisembarkation on vehicles form the basis of the

transportation problem.
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2.1Possible Problem Solving Mechanisms for Persons wi

Different problem solving mechanisms are developed in Africa including the Ethiopia context. In
line with idea Uromiand mazagwa, (2014), stated that the African states, including Ethiopia
governments in cooperation with civil society are supposed the following problem solving
mechanisms: formulating and implementing national policies, programs and legislation to
promote the full and equal participation of persons with disabilities; promoting the participation
of Persons with Disabilities in the process of economic and social development; promoting the
selfrepresentation of People with Disabilities in all publiecdionmaking structures;
enhancing support services for disabled persons; promoting special measures for children, youth,
women and elderly persons with disabilities; ensuring and improving access to rehabilitation,
education, training, employments, sgoithe cultural and physical Environment; promoting and
protecting disability rights as human rights; supporting the development of and strengthen

,Disabled Persons,, organizations and mobilize resources.

The solution of persons with disability in physlicimpairment can be achieved by the
elimination of shortcomings. The problems experienced in transportation will be reduced to a
minimum by selecting the proper vehicle designed for this work and the acquisition of
appropriate equipment to other vehicleess wheelchairs. Another problem for orthopedic
disabilities is the access problems in indoor (home, hotel, school, etc.). In particular, the width of
doors, lack of the appropriate standards for the disabled bathroom and toilets, lack of wheel chair
ramps the high thresholds of doors, lack of elevators are some biggest problems experienced.
Physical barriers restrict travel opportunities for many people with disabilities; and such places
should be accessible and open to all people including personsisathilities, and the disabled
people should be considered when arranging the physical environment of these areas from

planning and design stagééugzugudenli& Kaya, 2016).

2.12Types of Traditional Church Education

The traditional schools of Ethiopian Orthodox Tewahido Church are extremely endowed with
remarkable spiritual songs which are originated and formulated by St Yared for the first time.
Those songs are extremely incredible, incomparable with any otherdiimdgsic in the world

because of having its own spirit, its own differentiated characters from other world songs with its
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own melody, its own tune and its own notation of songs. The sacred songs are truly classical in
nature because it has been used inopth for along centuries by establishing its own tradition
that continues to let somebody know the spiritual and substantial lives of the indigenous people
(Mezmur, 2011)

As per Mezmur Tsegaye (2011dhere are different types of traditional educatiiorEthiopian
orthodox Tewahido church, such asading educatig(school of reading), Spiritual Music
education (school of Music), Poem Education, Aquaguam (Swaying), Zengavasite, Qidasie
(Liturgical Music)translation educatidechool of book). Thesg/pes of education have been

highlighted one by one in the following topics:

2.12.1Reading Education (School of Reading)

This type of education is the first stage in the traditional education system in Ethiopian orthodox
Tewahido church where primanystruction is given for students. The young pupils at the age of
five years go to the learning schools in church through the will of their parent for education. In
some case, the youngest children may be taken to traditional church schools by foroe thecaus
learners didn,t know the value of education and the harmfulness of ignorance. In theory, both the
boys and the girls and all members of the religious ethnic groups and classes are eligible to be
enrolled in church schools. Nevertheless, in rural sargarents generally discouraged the
education of girls, because their role is to be a good housewife, and for this role no formal
education is felt to be necessary. On the other hand, the role of the teacher is accepting such
pupils as series responsibjliand proceeds to teach them by threatening to punish them with a

little whip, as the occasion may demgiezmur, 2011)

The main objective of reading education is to teach children to read religious books, practically
all of which are written in Geez fguage and its instruction consists almost exclusively of
reading. Through the process of learning the children expected to master the 231 letters of the
Geez language, and are drilled in the art of good reading ways. Therefore, parents are obliged to
sendtheir children to the school of readiag a first step to be enrolled in a modern formal
government schodMezmur, 2011)

22



The number of students in a traditional school of reading, at maximum, can be as high as 200.
However, the average number of studeis 70 or 80 in traditional school of reading. The
teaching learning process or the lesson started at eight O,.clock in the morning lasted to evening
atl2. The learners are expected to read loudly towards the teacher to be listening carefully for
correcton combined with the shrill voice of young children can be quit deafening. The
readymade materials or the lessons are organized in a group of three, each composed of the

teacher, who is the more advanced student, the learner, and the ofddemraur, 2011

However, both the learner (reader) and the observers are required to concentrate their attention
towards the letter of the text being read. As a mastery of learning, the teacher teaches only two or
three of the most advanced students who have attainkedirny able to read the psalms of St
David ata given time. At the same time, he keeps full of activity at his handicraft such as making
mats, priming parchment, writing manuscript. The instruction of reading education is given in to
two different stagesof instance the provision of Geez Alphaldédél) instructions and reading

of the Psalms of St DavidMezmur, 2011)

In the teaching learning process, the traditional students in church education can exercise and
practice the reading education by usindfedlent religious textbooks usually known as the
Gospel of St. John. The methods of practicing reading education are those described under
Melikite Yohanneshawaria wolide Zebidewos or Alphabet (Fidelpamely, qutir, geez
wurdnebab and qum nebalif the learners mastered the reading style through practice and the
teacher being convinced by the mastery of students, reading from his daily observations, the
teachers lets the learners start to learn the reading of the Psalms to the next higher stage of
readirg. On the other hanthe outstanding learners may master the reading of psétima one

year or even nine months because the slower achievers may take as long as three years to master
the skill of readindMezmur, 2011)
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2.12.2Sacred Music Education(School of Music orZema)

Sacred music educatios useful and preequisite learning discipline to excel in other fields of
studies like poem ogine and scriptures. Due to this reason most of the Ethiopian fathers from
ancient times up to now havavored sending their sons to the school of sacred music education

to acquire proficiency in this fine ait¥ezmur, 2011)

The study ofsacred music or zenmeducationis important not only preparing children for career
advancement in the Ethiopian orthod®rwahido church, but also it provides a worthwhile
knowledge inherently exquisite art, as a thing of beauty. Besides, it can give very important
background information for other people who can compose secular tunes like war songs, funeral

dirges,begenand etc(Mezmur, 2011)

Even if sacred music education has similarities in different aspdese are contextual
variations oflikeKome Zema, [Achabir Zemagnd Tagulet Zemawidespread irKoma and
Taguletdistrict respectively. Yet the local dialect sEmacan never command the universal
acceptance and respect accorded taz#meaof Bethlehem which is of peerless melody and of
the highest refinemeriMezmur, 2011)

The teaching learning process for sacred music education can takes place at eightoo,clock
return from church after morning service or prayers. The teacher will applaud for students to
come around the teacher and the students will be gathered and assembled immediately around
the teacher to conduct a class. Furthermore, the teacher or tteredastudent assigned to
conduct a class will seat on white sheepskin or goatskin on a low earthen platform. Then, the
learners will be divided into different learning groups and proceed with their respective reciting
from a different book of sacred masducation. The most advanced learning groups from the
three groups, takes a seating place directly facing towards the teacher or any other mastered
student assigned to deliver a class by substituting the formal teacher. On the other hand, the other
two learning groups also take their respective places on the floor at the right and the left of their

teachers or the assigned master student to conduct {MeEmsur, 2011)
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Each group of learning member sings from a single text, or one of the groups sings and the rest
followed him what he said. In the process, the more advanced students serve as monitors of
instruction to instruct the other beginner students. If one of tidests believed mastered the
hymn, he is expected to go in front of the teacher and sing whether he has mastered or not for
examination. After the student presentation, the teacher either approves and gives the student a
new assignment or orders furtheagtice on the same text if he is not mastered well the text
(Mezmur, 2011)

The process of learning sessions or lessons advance day after day until the student finishes the
fixed text of the hymn and knows it well by heart through rote memorizations. iEvba

founding words become the PsalmsDavid, sacred music education has many chants such as
chapters rfiiraf), Deguaand Tsoma deguaAll ofthe lessons of music education are studied by

heart, unlike th®eguaor TsomadigugMezmur, 2011)

In this mamer, the teaching learning process or session assigned for the day ends at about four or
five o,clock in the afternoon even if there are evening memorization classes. After the learner
acquired the mastery of knowledge in sacred music education and hdessgd testimonial
blessings from his teacher, the young scholar departs in search of an opportunity to practice his

profession independently as professional in other §Mesmur, 2011)

2.12Boem (Qine) EdBationl of poems)

Poem education cabe conducted in different places if there are more qualified teachers for
example; the students can to go to Tigray, Yejju, Dimma or Were,elu to gituelgducatiorin

these teaching places, the freshman students spend a couple of days in the form of listening,
observing and generally familiarizing themselves with the context ofQine education school set
up.The new comer student is expected to present himself bbreeacheror the mastered
students in the area and formally asks permission to joiQihe classes. If permission is
granted, the freshman student will be assigned to an assistant teacher among the most advanced
students to train the student for thesfielementary steps. The freshman student is required for

the next week or ten days acquiring a minimum of geez vocabulary, memorizing classical poems

and analyzing them with the help of the assistant tegthermur, 2011)
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In a Qine school, there are ually three or four mastered or advanced students [Asnegary or
Zerafi] with a sizable student population having permission from the teacher to teach the less
advanced students or bingers. Theses assistant teachers perform all of the functions of their
teader, as they are implicitly recognized as appropriate teacher after prolonged observations and
practice by the master himself. Therefore, the assistant teachers will lighten the teaching burden
of their teache(Mezmur, 2011)

As other forms of educatiorthe evening class will be followed in the night with the
memorization of the daily installments géezvocabulary which are loudly repeated four to five
times by the students who divided into different learning groups. Each learning group is headed
by ore advanced student appointed by the teacher to guide it. Following the vocabulary lesson
practice, theeacher will present his own [mind generatgdije composition [Qine Zerefa] for

all students to learn each student by heart and analyze in grea{Metatur, 2011)

Qine education has many forms that follow different consecutive steps with its depth and width.
The first form of Qine educatioor stage of the lesson begins with a poem that consist two line
of verse called the ae Qanathe seconddrm of Qine is Ze€amlakidhat consist of three
rhyming line of versethe third form ofQine is Mi-bezhuthat consist three line of verse with
longer phrases, the fourth form\idazema that consistd five verses, the sixth form of Qine is
nilaamed Sils that consissix lines of verse. Next to these form of gine education the seventh,
eighth, ad ninth forms of gine educations named Zeyieze, Sahlekend Meweds

respectivelyMezmur, 2011)

To internalize these forms of Qine education, thestudents texb&cspend their times trying to
compose their own original poems. The studgiok educations a fulttime work that demands

a great concentration and attention. The more talented or gifted students therefore attain
graduation after a minimum of nimaonths of concentrated effort pursued night and day. In
order to master all the intricacies@ifieand of the geez language to the end of becomijigea
master himself, the young scholar has to continue his intensive studies for a further period of
three to four years. Even if the students graduatictenaor atDebre elyasthey are expected

to go to other schools like/asheraandGonjefor further training at a higher level for the sake of
mastery their knowledge. At this stage, they are alrgadjified to be assistant teacher [Asnegar

or Zerafy]& can teach the other lower class students in poem s@ealsur, 2011)
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2.12.4Aquaquam [Movement] Education (School of Movement)

This is the other kind of spiritual music that is different from puixgdical musicwhich is
conducted with the assistance of staffs those hold singing sticks ,Sistra and Drums. This form of
religious movement music is known as musidvtzhlet which has ancient origin, the so called

St. Yared that handed down to the presggeneration. After the students reach the required level

of Zema Education, the students may forced to proceed to the next school of [movement]
education oaquaquam educatiomhich represents the higher stage of musical training in which
the use of Drm and sistrum is the dominant element of Aquaguam edudsteamur, 2011)

In this discipline, the student first required to explore in advance about the qualifications,
personality, and ability of their prospective teacher in the area, about the anudfeties by the

nearby societies or monasteries where the school is located, about the number of students
attending in the school, and so(btezmur, 2011)

Although the form of education varies from place to place, the city of Godndar sustained being
the center of excellence faquaquam educatigmparticularly the so called Bata Mariam where

the freshman students join from different surrounding regions.[The variations may named as
lower house school (tach bet), higher house school (lay bet), TekileTke teaching learning
process delivered through the daytime and the students are expected to practice they learned
from the teacher at the evening and night sessions. Moreover, there is no one student who will be
allowedto teach another student unden keven if he advanced and mastered the skill of
agugquam education. The teacher is the only professional in the center of Excellency at Gonder
and he must teach all of the students exist in the center. This arrangement of the curriculum is
time consumig and coasty for students to witness the highest manifestation of the art by the
greatest masters under whom he must now perform in order to receive their testimonials for his

own mastery of the complex subjébtezmur, 2011)

In this form of education, #h youngest scholars can support themselves materially by doing
handicrafts like making mats and parasols. The students are expected to secure or earn their daily
foods being a regular (prayer books)reader of [the St Michael,] books in the Morning time
through directly going to the home of wealthy families or societies around the school. If the
learner is gifted or talented enough, he can complete his training in Gondar in a little more than a
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year. However, in the other extreme, there are some studentstayhfor a long period of time

in the center for instance, ten years in the studgudquam educatiofMezmur, 2011)

2.125e mmaiMewaseit Education

In this form of education, two concepts or types of educad@ngmare and Mewasetave

been discussed together even if one form of education is different from the other form of
education.Accordingly,Zemaremeans a song of communal praise and prayer. This is one of the
five forms of church sacred music educations that originated ar@d and handed down from
generation to generation up to the present time. The benefit of this form of church music
education is for special occasions related to the observances of Sundays and those of
anniversaries regarding our Lord, Our Lady, saimd athers. On the other hanBlewasit

means the other form of music education which is very important for praying purpose especially
for those people who died being Christiar{ityezmur, 2011)

Even though, this stage eflucations most complex and higrefined, the student will not be

as such challenged since they acquired a good background of generalzemeaeohd poem
education, and they can easily master these higher forms of educations only in one year and half
months. For the mastery of or syudf zemmare-mewasiteducation, the traditional church
students are expected to go to Zuraba in Begemder province because Zuraba is the center of
excellence fozemmaremewasiteducation. Both types of educations are equally important for
traditional chuch teachers and students in their future endeavors. This type of education will be

completed within a year and half even if it depends on the ability of the Iédeemur, 2011)

2.12B00k Translation Education (Metsehaf Bet) (School
This farm of education is the general term used to explain the four types of School of thoughts in
Ethiopian orthodox Tewahido church education. The first type of book translation education is

known as the Old testaments (Biluyat) translation with in which 46k8a@we translated and
studied one by one with appropriate comments (Meamur, 2011)
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The other type of Book translation education included under this category of education is the
New Testament translatiorH@ddisat translation) within which35 Books are translated and
discussed in detail. The other third category that will be discussed under this type of education is
[the book of professors in the church education or the book of scholars in the church education]
meshafeligawent in which the works of the church fathers or scholars such as e.g. St. John
Chrysostom, Qerlos and othEetha Neges€The Canon Lawe as well @ahre hasab the
calendar calculatione are translated and studied one by one. The last the leatst category of
education that will be presented in school of book translation is [the monks, bawletsitafe
menekosatThis book mainly focuses on the activities of the monks including their communal

life conditions in different monasteries witkffdrent perioddMezmur, 2011)

In these specialized branches of church educati@traditional church education students are
expected or exposed to internalize the traditions of the Church, theology, Church history and
laws through interpretation ohé various individual writing works. When each sentence or
phrase of a text is interpreted depending on the content, theological, moral and historical
guestions are raised, discussed, and developed. However, the commentaries of these teachings
do not proeed under systematic theological or historical categories rather it depends on the

content and theological aspects of the b@dkzmur, 2011)

For the sake of specialization the Old Testament, the scholars are expected tG@marto
province since it ishe universally acknowledged center of such study. On the other hand, for the
sake of the New Testament specialization the scholars are required to go to Gondar province in
which the study style of the translation is divided in to two categories knowayabet€the

upper Housee anthch betthe €lower houses. This creates a freedom for the youngest scholars
to choose and join the center of education they preferred to learn even if it is impossible both
types of education at the same ti(Mezmur, 2011)

The most interesting thing that observed in the life of the school of books among the students is
the existence of common understanding and support between the teacher and the students or
between the Master and disciple. The learners share their tedwddmess as well as happiness,

treat them in the time of sickness; serve them loyally and devotedly. In general the students look

after their teacher as well as their colleagues, wellbeing. The relationship between them looks
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like the relation of the fatlmewith his son in the spiritual plane. This condition motivates the
many young scholars to decide and give a service for their master for a long period oftime even

if they complete their studies on tifldezmur, 2011)

2.12L7turgical Music (Qedaatsioen Edahool of Liturgy)

This form of education is the other type of church music education in Ethiopian orthodox
Tewahido church. A teacher who specialize&@dasser the Mass is found to be practical in all
main churches all over the country. The meole of the teacher who specialized in this branch

of liturgy teaches and prepares for the servicgeadrediqunaand gebreqissinain the church

usual activitiesOn the other hand, the main functions of deacon and of a priest in the church are
serving the laity and the church Christianity. Children of the clergy, who use church lands
usually enter such schools in order to become deacon or priests in a church and thus keep their
church land in the hands of the their family. The rest, including teachmdraditions and
service of the Church, is learned through daily experience in the parish itself. Usually a candidate
for his training is attached to a priest or monk to whom he gives certain services, accompanying
him on visits of families, festivals, drceremonies in and outside the parish. Through thew day
to-day practice and instruction by his priest master, the boy learns the Church activities and
functions of a deacon and of a priest. The activities of the priest, therefore, are limited to the
rituals, which do not usually demand the understanding of the Scriptures. Thus relatively little
education is expected from a young man to be ordained an altar(prézshur, 2011)

For the sake of specialization kedasethe traditional church students asgpected to go to
Debra Abbay which is located in Tigray province or to Sededkula Qedasie Education in Wadla
(Lasta district). However, there is a tangible difference in tremestyles of educations in these
well-known centers, but both types of eduma are with very high quality .St. Yared has
contributed and composed around 14 musical compositions of Anaphora. The numbers of the
Anaphora are officially fourteen, the basic one normally being used are Twelve Apostles. The
number of  official Anaph@ of the Apostles are: our Lord Jesus Christ, our Lady Mary, St.
John Chrysostom, St. Dioscorus, St. John the Evangelist, St. Gregory the Armenian, the
3180rthodox, St. Athanasius, St.Basil, St. Gregory Nazianzen, St.Epiphanius, St. Cyril, and
James Seqetc. In any case there is no lack of teachersedfsseas a sideline with other
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specialties. For this reason, the youngscholar,s passage thtedgbses as a rule rather a
smooth onéMezmur, 2011)

2.13The Obijective of Traditional Church Education

Traditional church education has its own mission and objectives intended to achieve at the end.
Accordingly, thefirst objective of traditional education is to give moral and religious education.
The other main function of traditional church education iprepare the young men for the

service of thechurch as deacons, priests, scribes etc (Shiferaw, 2015).

In addition, traditional church education has three principal objectives: teachings, religious
practice, prepare men for church service and, the spmkéditeracy. The whole program of

church education takes longer time (Mezmur, 2011).

The other objective of traditional Church education was focused on religious matter; where the
curriculum is largely unchanged and uncontested that means the contemderednare true,
everlasting and worthwhile in nature for the follower,s people. In this idealistic educational

Philosophy, teachers are considered as a spiritual leader (Abbink, 2003).

Besides, the first most important mission has been to prepare irasiidu the priesthood and

the other most important mission has been to extend the faith through Christian culture. Church
schools trained not only priests, but also monks and church teachers or Debteras [Merigetas],
who were often more educated than phests [Merigetas are the teachers of priests], they are
served (Ethiopian history and background, 2002).

2.1Z27he Practices of Traditional Church Education in Eth

The practices of traditional church education in Ethiopia Orthodox Tewahido Clulrabls is
different depending on the levels and types of education provided in those schools because each
type of education system have their own teaching methods, course contents and competency
assessment techniques even if the target groups, &gis te be different. For instance, the
students in the school of reading and students in school of book translation is very different

related to the method of teaching, assessment techniques, classroom arrangement and the
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contents required to be magdrby the students in each education system. In short, the practices
of traditional church education in the Ethiopian Orthodox Tewahido Church are briefly presented

under here:
2.14.Treaching Methods in Traditional Church Education

Even if there were nony formal written documents of education and organized contents like
today in traditional education, there were a strong transmission of knowledge from one
generation to the next generations in different ways or methods of teaching. Traditionalist
teacherswere simply training their descendant’'s mind and hand through participatory way of
learning. In this teaching method, the students are actively participant in all aspects in cultural
education of Ancient Cushitic people and more engaged in the actiggdgo them and made
adaptation in each every day activities. This adaptation was built through process and over time
but not overnight. In this form of education, it was ancestors and elders who mold and coach the
successorsHyasu, 2016)

On the other had,in traditional church education, all learning experiences and the content were
predetermined by the church literates of religious leaders and teachers. In addition, the subject
matter to be learned was arranged based on their complexity level. Atstretdpge of learning,

they taught alphabet, next reading and writing then at the end religious dogma will be offered to
the students. In order to internalize or inculcate these contents in the mind of the traditional
church educations students, the teaslare expected to train mind and hands of the students
through rote memorization and imitation teaching method. It was just like spoon feeding style. In
the teachinglearning process, the teachers are transmitters of knowledge whereas students are
passivereceivers of knowledge from the teachers. Besides, the mode of delivery was simply

through talk and stick because there is no two way communid&@su, 2016)

2.14T2eaching Methods in Sacred Music (Zema) Educatio

Even if there are different types$ tvaditional church education such as: church music, church
poetry, and religious literature, etc, this research mainly focuses on spiritual church music
[Zema] education and discuses the teaching methods in spiritual music [Zema]education.In all of

the dove listed schools of thoughts, the traditional church education students required to learn
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the readymade material through heart. The teacher of [spiritual music education] Zema sits in the
middle of his pupils, who are practicing their daily assignménh® hymns individually or in

groups. Each group sings from a single text, or one of the groups sings and the rest observe him.
The more advanced students serve as monitors to instruct the beginners. When one of the
students has mastered the hymn, he goes sings before the teacher. The teacher either
approves and gives the student a new assignment or orders further practice on the same text. The
lessons advance in this manner day after day until the student finishes the fixed text of the hymn
and knowst by heart(Hailegebrial, 197Q)

Furthermore, most of educators and intellectuals of the previous time traditional church
education teachers were firstly educated in church schools. This practice supports the educational
statements that state teachers teach their students in the wayetieeaught. However, this type

of teaching approach is being criticized by different scholars due to its inability to develop
critical thinking, creativity, and problem solving ability of the learner (Mezmur, 2011).

Generally, the main teaching method toaditional church education is memorization and
recitation of religious text books with the guide of the church teachers how to memorize it.
Mostly, students memorize the text written in geez language without understanding the
meaning[the word] specigllin primary educations (school of reading, school of swaying, and
school of liturgy)but the way of teaching is the cooperative learning style one student support to
another and based on groups. As opposed the higher education system (school of mosic, scho
of pottery, and school of book) students memorize text, understand the meaning of the text,
develop creativity, and also ability for students as a critical thinker, even if the way of teaching
methods are group discussion and creativity. The churchatdnchas also practiced
cooperative learning style (Chaillot, 2009).

2.14T3he Contents of Education in Traditional Church Education S

In traditional church education schooling system, there are different types of contents to be
provided for students in each school based on the students, level of educations. The contents of
education primarily focus on religious matters which is biblteat written in Geez language.

The contents also include: reading different geez text books, writing the contents of education,

numeracy, religion, Ethiopian history, law, geez, etc. These contents of education is mostly
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provided and delivered for the tatggroups in school of reading, school of swaying, and school
of liturgy (Haile, 1970 & Alemayhu, 2010).

Besides of this, there are some contents which are being provided for students to learn at higher
levels, such fields are church history, pottery, tbgp the art of writing manuscript and
painting, philosophy, church music etc. These contents of traditional church education are being
delivered in the school of music, school of pottery, and school book translation in different

places with different mabd of teachindearning process (Chaillot, 2009).

Regarding this issues, Alemayhu (2010), argued that the traditional church education system
does not integrate vocational and technical education in its educational activities. It is the form of
exclusive type of education. Therefore, the direct contributions of the traditional church

education for economic development of the country are not as such significant.

2.14The Arrangement of the Learning Classroom in Chur

In Ethiopian orthodox tewatho church education, the teaching learning process being practiced

for more than thousand years are attached to each individual churches and monasteries under big
trees, and big halls (Shamely, 2017). The teachers, in traditional church educatiom syste
starting from its inception, adopted se&bntained classroom management system. Besides, as
per Alemayhu (2010), one teacher who assigned to teach students in traditional church education
expected to teach around 30 students. However, different sudhgues regarding this idea
differently, for instance, Mezmur (2011) noted that one teacher has the ability and the
responsibility to teach around 60 students; furthermore, both Challiot (2009) and Halie (1970)
argued that no need of assigning specifimhar of students for the teacher, rather all students
must be assigned to one teacher who is being employed in a given church.

In short, there are different views in different literatures regarding the number of students
assigned to the teacher for tieaching learning process. However, there is no problem either the
number of students became large or small in traditional church education because the main

requirement is the existence of one teacher in one church for the teaching learning process.
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2.8 Assessment Techniques in Traditional Church Educe

Since the main teaching method of church education is memorization and recitation of religious
texts, its teaching approach is being criticized due to its inability to develop criticainthink
creativity, and problem solving ability of the learner (Mezmur, 2011). In this teaching learning
process, most students memorize text books written in geez language without understanding the
meaning of the text specially in primary form of educai¢school of reading, school of (art)
swaying, and school of liturgy) but the way of teaching is the cooperative learning style one
student support to another and it is based on groups. However, the teaching learning process, in
traditional church educatmp opposes the higher education system (particularly school of music,
school of pottery, and school of book translation) students memorize the texts written in Geez
language, understand the meaning of the text they read, develop creativity, and theo dislidy

critical thinker even if the method of teaching is group discussion and creativity. Besides, the
church education has also practiced cooperative learning style (Chaillot, 2009; Inbakom, 1974).
In short, the assessment method of teaching intimadi church education is an oral test in all

education systems since written assessment is very rarely in church education.
2.15%tudents Motivating Factors to attend in Traditional

Children are motivated attend in traditional church education due to different interwoven
reasons: For example, religious beliefs take the lion share for students, attendance in traditional
church education. Because orthodox Christian followers haversgdtedieve to happen through

the promises of the words from the God, the so ca&iéel(pledge). This is a highly religious
agreement between the parents and the God if something has done from the God. Besides,
knowing and well understanding the princgplef Christianity is the others motivating factor

why children became traditional church education students and there is a strong belief about the
controlling power of God in every aspect of the believers is the part of their religion in
Christianity. Evenf there are multiple reasons, some reasons are: the will of God; the belief if
they study the religious education, their thoughts and actions will be shaped in a way God want
them to be and joining the kingdom of heaven after death. The other motiVatiog for
children to attend in traditional church education is culture that is being practiced and reflected at
the societal, familial or individual level. The contribution of the cultural and religious practice

is profound for being traditional churckducation studentyék€oletemari)The positive
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influence of the family members, role models students from traditional church education

attendant students, and friends isalso paramount factor for studshenéfi Kassahyr2012).

Furthermore, the resutif graduates, unemployment from modern education leads to attend in
traditional church education as alternative opportunity by choosing the traditional church
education over the modern education to be employed in church services as income generating
activities.  Still again children prefer attending in traditional education because of its time
flexibility to finish their studies in whatever time it might take than modern education because of
its nature of rigidity. However, in traditional education, it ntake them longer or short time
depending on their performance. There is no fail in the traditional education of EOC. Even if
some children graduated from modern education, they became unemployed because of failure to

join university and academic dismissdier joining the universityAshenafi Kassahyr2012).

2.16Students€ Social Life in Traditional Church Education

The daily life of traditional church education students are always engaged and mostly dominated
by educational activities. They do not eggan playing and leisure life activities because
playing is understood as childish activity and reflection of immaturity by the children and the
teacher. Even if the students are children, theysapposedo act like adults. This kind of
behavior is rdécted in their peer interaction which is primarily focused on chat and discussion.
However, this is different from other children in the area where play is an important aspect of
their life in addition to their contribution for the household reproductibme children expressed

less importance of play and leisure. This shows that how children in traditional church education
are culturally and religiously conceptualized as a special group of children in Ethiopia context.

In short, the social relationshipf the children can be seen in to two major categories:
horizontal and vertical social relationships. The horizontal (peer) relationship mainly focuses on
friendship relationship that is initiated and motivated by social networking and it is characterized
by sharing and cooperation. In this kind of relationship, conflict is not the acceptable behavior.
On the other hand, the vertical social relationship focuses on the students, relationship with their
teachers and other students with higher educatiowal.|&he children have interdependent
social relationship with the older students and teachéemgta) Furthermore, the students

consider the teacher as their holy father where social parenthood is prevalent in Ethiopia. This
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kind of interdependencesal characterizes the relationship between the students and the church.
While the church provides free educational opportunities for them, they provide different kind of
service for the church in return. Besides, there is also a strong responsibilitypetupéng the
tradition of the church through the education and this made the church dependent solely on
studentgAshenafi Kassahyr2012).

2.1Challenges and Opportunities of Traditional Church E

In this sub unit of the literature review, the bbiages and opportunities of traditional church
education in Ethiopia have been discussed and elaboEated.though the teaching of religion

has been practiced throughout our country for centuries, it has encountered some of the most
harsh trials and teptations in different periods. Among these challenges, the main are the

following:

2.17Tlhe Challenges of Traditional Church Education in Ethiopia

Under this sub topic the literature review, the challenges of traditional church education such as
the invasion of the Yodit Gudit and Gragn Mohammed,the conflicting ideological perspectives
from Catholic church in the f'Zcentury, the invasion of Derbush/Mehadist/ and Italy as well as

the causes of communist Regim# be presented and discussed ighiight.

2.17T2he Invasion of the Yodit Gudit and Gragn Mohamn

In the Ethiopian history, known as dark ages, frdhorthe 13 centuries it was not always easy

for the churches to flourish. In those times, our connection with Arab ports to the Ara
Muslims, to the breaking of the churches of our churches, and to the rest of the catechist
churches has ceased. Yodit was at that time the catastrophic collapse of church and our country.
During 14 years of Yodit power, she isolated and murderedd#seendants and clans of
warlords and she destructed education centers served as theology schools found in Aksum,
Debrdamo, Haike Gedam, Debre Hazalo, Mertulemariam, Tedebabemariam and Tanahaike ETC.
She Kkilled traditional school teachers and the monadiknyks, even so some of priests and
servants took up a stampede and by gurds of the king lion went to Zeway Island and North

Shewa, and because of this the system didn,t collapse at all (Kahesay, 2018).
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Besides, the Tigray region and the rest of Northehiopia are said to have been taught to teach

their children to keep their monks occupied their sanctuaries. The Ethiopian orthodox Tewahedo
church fell for the second time during the invasion of the left Ahmed, the great monasteries were
burned with theitbooks and pantomimes, the so called high ranking church elders and teachers
have been the victims of the abusive sword and razor. In general, the Ethiopian orthodox

Tewahedo church stripped naked by the plundering of the church (Kahesay, 2018).

2.17Theifference of Opinion with Cath€leasuiny the 17

Since the 1% century, Catholics who had intervened in the wake of the Ethiopian influences
were in the process of trampling for two constructive centuries of bloody wars and conflicts. The
main bdtles of this disagreement were the patriarchal schools. The conflict had stayed from
(15991761 EC.) and during the Zemen Mesafint especially Ras Gugesa and Ras Ali from (1791
1818 EC). At that time valuable materials and prestigious and followers wenleadd the

schools also were closed (Kahesay, 2018).

2.17Tdhe invasion of Derbush /Mehadist/ and Italy

Although the invasion of the Mehadist focused on Gondar and northwest Ethiopian, the
destruction of Gondar, a center of many ancient monasteries,egatigns of the religious

people (collections) and worship centers, has been witnessed in the past. When ltalians viewed
that their imperfections in Ethiopia are ineffective, their attacks directed at their own people are
plunging the people in to Ethiop@thodox tewahedo church. During this time, many priests,
deacons, and intellectuals were killed, including Archbishop Abune Mi&ad St Abune
Petros], churches and monasteries were burned and crushed, and the educational institutions in

them were crused, and empty books and artifacts were lost(Kahesay, 2018).

2.17.5Damage caused by communist Regime

One of the worst offenses in the dictatorship was land acquisition and developments under the

monasteries and churches under the cover of the land ggal#sna result, the students were
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abducted and their school children were dispersed. The Derge collect the rest of students to the

national troops without their will and goods (Kahesay, 2018).

2.18he Opportunities of Traditional ChuEthidpdacation in

In this part of the literature review, the opportunities of church education such as the provision
special education for students with disabilttye teachings of the priest and the stumbling blocks

will be given more emphasis for discussions.

2.18.The Provision Special Education for Students with L

Ethiopian orthodox tewahedo church has done a remarkable history by educating peoples with
disability because of different reasons, the kind of thing that has to do with natural disaster,
sickness, and disadvantaged. The church was not alone in teaching and the sick and giving more
than food and shelter, the church had contributed for blind students by teaching theology up to
higher levels the so called the €four eyese scholars in tersgratial knowledge for example,
teacher Esdros in Temben, he is the founder of lower house bible translation, teacher Goshu in
Mota,the other teacher Goshu in Gonder, Aleqa Gebre eyesus, Megabe Aelaf Henok Wolde
Mekael (the teacher of Movement(aquam)an Gonder Beatalemariam), Emhoy Gelanesh in
Gonj and Merigeta Yitbarek Qirqos, his naked name is St Yared and he is the teacher of poem
and Digua including merhaewuran and gemere areb etc. The church has contributed for students
with disability by eqipping different skills depending on their talent and the kind of the problem
they faced, for those who were deaf by giving training in building, carpentry, poetry, and
€Deguse skille [the skill of binding different holy church books] they called €hdnglsid». The

church were teaching large number of students with different disabilities especially, for blind up
to high ranking, and those they reached at this stage also has contributed a lot for the church
service by teaching other hundred of thousandesits and above deacons and priEsisesay,

2018).

2.18The Teachings of the Priest and the Stumbling Bloc

Education has been used as a reference to Ethiopia. It has been more than seven centuries old

since the beginning of the rule of law in thauotry. The teaching of Geez language was written
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by the priest of Median, thé"@Qjeneration of Uthur, who wrote the writing in stone, bones, clay,
and wood. At the time, education was given to Ethiopia in great detail, so people from the

surrounding coumies were educated in Ethiopia (Kahesay, 2018).

2.19 Summarief the Literature Reviews

The Ethiopian orthodox tewahido church is the first institution in Ethiopia in terms of providing
traditional education to the people fadong period of times. Thetlopian orthodox tewahido
church traditional education is changing from time to time dating back to the birth of Jesus Christ
up to now particularly, between the 15th centuries up to20th centuries. The education system in
Ethiopia was mainly dominated thiopian orthodox tewahido church educations which have
been provided in the church. In the church, there are different forms of church education
delivered the students, such as reading, music, liturgy, special movement (the movement is back
and forth;and from right to the left side or vice versa with a special musical dancing) poem,
book translation educations. Each forms of education have their own course contents and
objectives to be covered and achieved at the end of the course. These levelssopfform
education are mostly requiring the students or the learners to learn by oral or rote memaorization,
group methods and cooperative /pkset learning groups to internalize the contents. The
teachinglearning process (learning class room) is mostly de#igt under different big trees and

the students are being evaluated by oral since written exam in traditional church education is
very rare. Duration of traditional church educations to complete the courses is different based on

the level of education arstudent,s talent and effort.

In addition to the teachinlgarning process, traditional church educations students have a strong
relationships vertically (studetgacher relationship) and horizontally (students with their friends

and the society) in thelife time. This leads towards the improvement of the learners' personal

life in particular and for the development of the country in general through cooperation work.
The teaching learning contents such as; theology, philosophy, music, languageratrditand
mathematics increases cooperation and sense of pride, encourages creativity, increases politeness
and togetherness. On the other hand, there are some motivating factors for students, attendance
in traditional church education, such as familfiuance due to Silet, the existing role model

students in the village, religious belief, cultural influence, lack of job after students, graduation
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in modern education etc. The main opportunities that the students gained from traditional
church educatiorre the ability to read and write including speaking geez language perfectly.
Besides, the students with disability have been provided special eduttagieo, called the €four
eyese scholars in terms of spiritual knowledge like teacher Esdros in Tigthbdeachings of

the priest and the stumbling blocks are some of the opportunities of traditional church education.
Even though the teaching of religion has been practiced throughout our country for centuries, it
has encountered some of the most haratstand temptations in different periods. Among these,
the main challenges athe invasion of the Yodit Gudit and Gragn Mohammed,the conflicting
ideological perspectives from Catholic church in the™ 1@entury, the invasion of

Derbush/Mehadist/ and Italy as well as the causes of communist Regime.
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CHAPTER THREE

3. RESEARCH METHODOLOGY

3.Research Paradigm

According to Patton (cited in Farooqgi 2013, p.145), €a paradigm is a world view, a general
perspective, a way of breaking down the complexity of the real world. Paradigms provide a
system of thinking and perceiving the world, techniques and methods toedoreswell (2007)

points out, in conducting research, researchers employ either of the following world views or
paradigms: pospositivism, social constructivism, advocaggrticipatory and pragmatism.
These paradigms have distinctive characteristicsivan philosophical assumptions: ontology
(what the researcher believes about the nature of reality), epistemology (researchers, believes
about how the researcher knows/ what he/she knows), axiology (the role of values in the
research), rhetoric (languagé the research) and methodology (methods employed in the
process of the study) (Hatch, 2002; Creswell, 206i0wever, in this research, based on the

research basic question to be addressed | used, pragmatism paradigm.

According to Creswell (2007) stateldat pragmatism focus on the outcome of the research, the
action, situation and consequences of inquiry rather than antecedent condition. That is concerned
in the application what works and what solution to do for gsearch problem. In this study
researber tried to examine the challenges and opportunities of students with disabilities in
traditional church education in Ethiopian atlox traditional chrch. Researchemlso
investigated and examined the relationship between students with peers, church leaders, and
church community, what are the factors that affect students to learn in traditional church
education and alsavhat kinds of opportunities are gain students withsability to learn
educationand also what are the challenges facing students with disability to learn traditional
church education. Therefore, this paradigm enables to have a contextual details and sufficient
representation of what activity to do or pieed in the real context. So researchbose this
paradigm as enables to identify or assess the challenges and opportunities of students with
disabilities to learn traditional church education.
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3.Research Approach and Design

3.2.1Research Approach

Research approach is the general orientation of conducting a given research (Bryman, 2012). The
approach of a research can be qualigatguantitative or mixed research desigihe choice of

which research approach to be used is based upon research ppEykanal experience and the
beneficiaries for whom the research is being conducted (Bryman, 2012; [8ebiricoln, 2005;

Woods, 2006; Cresswell, 2003).

This research was conducted using qualitative approach. As the pragmatism paradigm necessary
involves the qualitative studies, the qualitative approach is used to investigate this study. The
researcher preferred qualitative approach because of thevifajloationales. Firstlyit paves

ways for researchers to have a detailed account of information aktatjue approach allows
flexibility in collecting relevant data ranging from respondents that were not included in the
interview guide, but worth answers to the research questions (Bryman, 2012; Cr2e0&;]

Hatch, 2002). Secondlyqualitative approdt serves to explore a phenomenon when little is
known on the topic, community or an area (Bryman, 2012; Creswell, 2003). Prior study
conducted on théssessing the challenges and opportunities of SWDs in TCE: the case of
traditional chuch education schoslin Bahir Car City

Qualitative research approach is therefore, appropriate for a study that can be conducted under
such condition. Thirdly, qualitative approach helped me to undertake purposive selection of
participants for the study. Qualitatiaoproach is significant because it gives freedom for the
researcher to select information rich participants, documents or site that would help to address
research questions (Creswell, 2003; Hatch, 2002). The data that addressed the research questions
of this study were available in the SWDs in TCE, church leaders and TCE teachers

3.2.2Research Design

Research design is a structured approach to data collection which neatly and economically
addresses the research questions. The choice of a research dpsigiisd® the phenomenon
under investigation and the formulated research questions. A good research design is the one

which is flexible, appropriate, efficient and economical. On this regard, case study design is
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appropriate when the researcher seeks temakie an irdepth understanding on the issue under
investigation (Hedrick, Bickman and Rog, 1993; Gerring, 2007; Kothari, 2004; Yin, 2003). A
qualitative case study researcher can investigate a single program, event or a single site through
collecting daa using multiple sources of data collecting instruments ranging from direct
observation to interviews, focus group discussion and document analysis (Creswell, 2007;
Merriam, 1998; Starman, 2013).

The type of research design this study employed case witliyhe following justifications. A)

Yin (2014) argues a case study research design is preferred when and how or why question is
being asked about a contemporary event so that such types of questions were included in this
research. B) According to Yin (2@), case study allows the use of small humber of carefully
selected respondents who can provide accurate and rich information about the issue through in

depth examination as a result key informants were purposefully selected for the study.

3.2.Bata Soes and Instruments of Collection

The study consulted both primary and secondary sources of data which had relevance to the
study. The secondary datpllected through critical review of related literatures, document
analysis, published reports and maksriwhich dealt about both TCE and SWDs. However,
since the secondary data extracted from written materials may have been devised for other
purposes, due attention and crobgcking of different materials would have been made to
insure their accuracy andlevance. The primary data, on the other hand, were gathered directly
from informants such as church leader, TCE teacher and SWDs in TCE selected purposefully
from the five churches that are found in Bahir Dar city administrations. The data was extracted
through interviews and focus group discussion with church leader, TCE teacher and SWDs in

TCE to generate detailed information on the issue under investigation.

3.2.Bata Collection Instruments

3.2.4l.dterview

In qualitative research, interview is the main data collection instrument. Through interview, the

researcher tries to find out what is in someone else,s mind (Merriam, 2009). Yin (2014) states
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that researcher can ask informants about the fact of an issutheir opinions about events.

Such informants can become the sources of reference for further inquiry. Nevertheless, the
researcher should be careful and avoid over depending on the informants. He has to resort to
other sources of data for verificatiodowever, this instrument of data collection has its own
challenges. The major challenges of interviewing are biases due to poorly articulated questions,
response biases and poor recording among others (Yin, 2014). Considering these challenges, an
attempt vas made to insure proper articulation of questions and clarification where necessary
and not to influence respondents, thereby avoiding the biases.

Among the three types of interviews (structured, sseimictured and unstructured interviews),

this study erployed semistructured interview to increase the chance of collecting tremendous
data on the issue. Sewstructured interview by its nature requires open ended interview
guestions concerning the issue being investigated, so that the researcher prepsred a s
predetermined questions which are short and precisely worded. lrssaotured interview, the
researcher also has the freedom to elaborate questions which needs clarification at any time for
the interviewee (Mathers, Fox and Hunn, 2002; Dawson2 2@ interview guide is helpful to
undertake semstructured interview. According to Taylor, Bogdan and Devault (2016), an
interview guide is useful to remind the interviewer to ask about certain things. The interview can
be revised or expanded as thee&rcher conducts additional interviews. Therefore, interviews
were undertaken on a face to face manner instructed by the interview guide. Tape recorder was
utilized to those who are willing where as short notes were taken from those participants who
were not voluntary to be recorded. In order to keep the anonymity of participants and their
safety, the researcher coded the ideas of interviewees. Church leader and TCE teachers believed

to have key information.

Interview schedules were held through a bottomp approach considering the interviewees
proximity to the issue. In the first place, SWDs in TCE were interviewed., Tiltenviewees are

with church leaders of the two churches. In the following schedules, subsequent interviews were
undertaken with membe®SWDs in TCE. In order to conduct such interviews and discussions,
letter of collaboration written from Bahir Dar University [BDU] college of education and

behavioral sciences department of adult education and community development was presented to

45



the paticipants. Upon the submission of the letter of collaboration, interviews were held with

participants based on the appointments given.

Sample interviewee participants

3.2.4FDcus Group Doscuss

Focus group discussion (FGBIt is a special type of group interview (Johnson and Christensen,
2004) which is often used to triangulate information obtained from interview data collection
instruments. The researcher used these kinds of data gathesingments (focus group
discussion) for students with disabilities to gain real, fact, and different sourcesnfrong ¢éhe
student conversations. In this types of data collections instrument are facilitated and coordinated

by Tewoders MulatHe,s backgrund are PGDT students in Bahir Dar university Peda Campas.
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FGD participants

3.2.4D®dcument Review

The other important way of data collecting instrument to this study is document review.
Documents include students, TCE teachers and church leaderds used to shed lights for the
researcher to know the setting or where about of the participants of the study are essentials
(Creswell, 2012). Document review is one of the important sources of information in qualitative
researches. It is carried othrough consulting secondary sources so as to supplement the
primary data. To that end, various published and unpublished materials, other legal instruments
were referred. In general, this research was highly relied on interviews and focus group
discussionfor the collection of primary data and document review for the extraction of

secondary data.

3.Farticipants of the Study and Sampling Techniques

Participants of this study were church leader, TCE teachers and SWDs in TCE. In qualitative
research, partipants are typically selected based on transparent criteria, such as their
knowledge, life experience and particular characteristics of SWDs in TCE (Khan &Manderson,
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1992). Participants of this study were selected usingpmobability sampling techniquese.
purposive, available and snowball sampling techniques. The rationale behind the choice of
purposive sampling technique is because of the fact that it is essential for situations where one
needs to reach a targeted sample in a short period of tim&(K2007). The other reason is with

the assumption of generating primary data on those information rich individuals. The primary
consideration of selecting key informants is to gather relevant information that meet the study
objective (Kumar, 2011). Thud, believe that it is plausible to use purposively selected
participants who may have a good source of data since they have firsthand knowledge on the

subject of the study.

On the other hand, snowball sampling technique was used in the study to contastteandiata

church leader who participated in the decision to decision of teaching and learning. This
sampling technique involves locating key informants who can provide the researcher with
relevant data through the help of other individuals (Merrian@920Snowball sampling is
suitable to access potential informants and to broaden the number of informants threugh net
working (Matthews & Ross, 2010; Vandersto&pJohnston, 2009). Since it is relevant to
investigate sensitive challenges and opportunafeSWDs, | believed employing this type of
sampling technique is appropriate to collect complete data from church leader, TCE teachers and

SWDs in TCE behind assessing challenges and opportunities.

The other sampling technique used in the study was alaitsmpling technique. Available
sampling technique was employed for the selection of FGD participants. SWDs in TCE learning
were interviewed. As it was very difficult to access and interview FGD participants in different
place of living, the researcheragsthose available FGD participants who were learning in TCE
such as translation education aagliaguameducation that is provided by EOTC. Accordingly,
FGD participants, weravailableselected where as church leader who took part in the decision

of teacling and learning process was selected through snowball sampling for interviews.

Researcheplannedfor 16 participants to participate in the interview however the tatatber
of participants wa43 in the final interview and discussion because of the skturationSemi
structured interviews were personally conducted, who were classified in to three SWDs in TCE,

TCE teachers and church leaders SWDs in TCE classified in to two interview and FGD
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participant Thus, interviews were conducted until participant provided the same responses to the

interview questions.

3.4 Method of Data Analysis and procedures

Through data analysis, the researcher was addressed the research questions depending on the
evidences codicted. According to Yin (2003), data analysis consists of examining, categorizing,
tabulating and testing evidences in order to address the issue of the study. Qualitative data can be
analyzed in different ways such as content analysis, discourse and#gsigtic analysis,
narrative analysis etc. Of these methods of analysis, this study applied thematic analysis, which

is the most widely used data analysis in qualitative research (Creswell, 2007).

Thematic analysis is the method of categorizing, analyantyreporting themes within the data
(Braun and Clarke, 2006). The data collected from primary and secondary sources were analyzed
and discussed thematically based on the emerged themes. Data analysis was started with
transcribing and translating the aadted data from Amharic in to English followed by
categorizing and coding. The data were organized in a separate category i.e. interviews responses
with SWDs in TCE, FGD participant, TCE teachers and church leaders were separately
categorized. In such a wjathe primary data was thematically organized and analyzed
gualitatively. Then, analysis and discussion were conducted by triangulating evidence from
primary and secondary sources through examining and comparing with each other in relation to
the researclguestions. The data analysis also adopted code names to maintain the anonymity of
participants. Accordingly, the interviewees of SWDs coded as: | 1, 2, 3; interviewees of FGD
participant FGD, interviewees TCE teachers coded yental, 2, 3. church leaderoded MM

and MG

As far as procedures of data analysis are concerned, there are different steps of data analyzing
that the researcher followed. According to Creswell (2012), analyzing of qualitative data passes
the following steps. The first step is argzing and preparing the t@afor analysis. In this stage
researcherhave organized the data collected through interviews. In qualitative research,
organizing data is very crucial since a large amount of data is collected. In addition, in this stage,

theorganized data were transcribed. In qualitative research, to have a complete procedure of data
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analysis, all the collected data should be transcribed (Cres2@dl2). Thus, in this stage,

researchehastranscribed notes for all the collected data.

The seond step is reading the transcribed data. As to Creswell (2012), from the transcribed data,
exploring the general sense of data, memorizing concepts, thinking about the rearrangement of
data, thinking whether additional data is needed and so on are tevitabin the qualitative

data analysis. Hence, at this stage, by reading and rereading the transcribed notes of the data, |
have obtained a general sense of transcription. Moreover, in this step, | have immersed in to the
details of data and tried to tga sense out of the interview and document review in general,
before breaking them in parts.

In the third step, researchieasbegunthe detailed analysis of the data with the coding process.
The researcher in this stage segments and labels the tradsofdrenation to form description

and broad themes in the data. Starting to code the text information, memos and images in
gualitative research implies further process of analyzing (Creswell, 2012). In this research, the
labeling and segmenting process @gs up on the sayings of interviews and document reviews.

| have used coding of the data to reduce many codes in to specific themes.

The fourth step is using the coding process to build themes. In this stage of data analysis, the
researcher who examindgetdata in detail develops themes or broad categories of ideas from the
data. In this step, | have used coding process to describe and construct small number of general

themes.

The fifth step is representing and reporting themes through constructingveartat explain

what the research has found in the responses to the research questions. In this step, | have
interwoven and interconnected the emergent theme in narratives to represent and report based on
the participants, responses. Using the themesdimguthe emerged ones, in narratives that has
represented and reported as findings, implies the logical representations of the participants,
understandings about the issue under investigation. In any qualitative research, regardless of the
ways, narrations normal way of reporting the findings (Creswell, 2012; Merriam, 2009). In this
step, to report the findings in the form of narration, | have written the passages in a summarized

and detailed manor.
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3.%5trategies for Maintaining Trustworthiness
Throughot the process of data analysis and findings, it is necessary to maintain the credibility

and trustworthiness of the data. On this regard, various mechanisms were used to maintain the
trustworthiness of the study. According to Brink (1993), for qualitatesearch, triangulation

using two or more sources of data is recommended to maintain trustworthiness of the study.
Similarly, Denscombe (2007) assert that using multiple sources of data increases the credibility
of the study findings. Hence, this researeferred many sources of data and used instruments of
data collection for the extraction of relevant data ranging from conducting interviews in different
categories to document review of secondary sources. Moreover, strategies were employed to

maintain trtworthiness of the study.

In general, to ascertain trustworthiness, the primary data collected through interviews and FGD
were integrated and triangulated with the secondary sources. The use of proper sampling
techniques and data collection instrumens® aontributed for the credibility and dependability

of the study findings. Finally, throughout the study, peer reviewers and adviser were frequently

contacted to reduce errors in conducting the research.

3.&thical Consideration

Trustworthiness of theesearch is largely dependent upon the ethics of the researcher (Merriam,
2009). Establishing trustworthiness of the research is among the elements of ethical
considerations. Ethics of the research should be taken in to consideration throughout the researc
process. This resrch is carried out in the mamrbat is consistent with ethical issues that needs

to be considered in the conduct of a research. One of the ethical principles is that the researcher
must respect the dignity of research participants. In order to insure such ethical guidelines, the
reseacher relied on the principle of informed consent. The researcher has also shown letter of
collaboration written from BDU for TCE teachers and church leaders. After explaining what the
research was about, the objective of the research and its relevaticgygds of the study were
requested whether they are willing to participate in interviews. A prior consent of the participants
was requested before conducting any intervidlwey were reluctant to particgie in the
research. However, researchiged © convince and inform the participants that the research

would be sed only for academic purpose. Researelsw assured them the confidentiality of
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their ideas and documents and anonymity of participants when | would analyze the data and

report the restil Subsequently, interviews were conducted.

CHAPTER FOUR

4. DATA PRESENTATION INTERPRETATION, AND ANALYSIS

41 Background of the Participants and Study Area

The objective of this study was to investigate challenges and opportunities of students with
disabilities in taditional Church education at Bahir Deity especiallyDebrebisra Gordema

Kidus Gebrial, Selamigiw Mariyam, Felege Tsihay Shimbitidus Mikahel Andnet Gedam,
DebreMihrt Kidist Kidanemihrt and Felge é@et Kidus Gworgis. The data were gathered using
both interview and focused group discussion. This information gatheredSWébsin different
tradtional Church education such @me ket (poem education)Zema bet(Sacred Music
education) Aquaquam bet (Special Movement education) and Book Translation
educatiofiMetshaf bet) church education teachers and church leaders. Talep@rticipants of

the study wee 13 among those 10apgticipants are SWDs in TCEs 1hGrch education seher

and 2 Qwrch leaders are highly experienced in terms of teaching and administration. The
researcher used 8 participants for interviewee and the remaining 5 participants discuss in group.
The researcher plaad to include 16 participants in the study. But, the three participants were
absent during thdata collectionThis chapter deals with both presentation and discussion of the
findings and involves four basic sections: characteristics of participtrgs;hallenges of
traditional Church education dr students with disabilitiesfieaching éarning process in

traditional Church education and the opportunitiesSd/Dsin traditional Giurcheducation

Tabl€.1.1 Background of the interviewebuothradutcanialn learners

No Code of the Sex Age birth Types of Education Years of
participants Place disability stream attending
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education

1 -1 Male 24 Fogera Hand and lec Qenie 8
problem
2 [-2 Male 26 Gonder Visual impaired  Qenie 15
3 -3 Male 21 Fogera Visual impaired  Qenie 7
4 -4 Male 20 Mota Double disable  Qenie 7
5 [-5 Male 23 Addis Visual impaired Zema 9
zemen

The above tablndicates the characteristiocsspondent#n terms of sex, age, birth place, types

of disability, education stream and year of attending education. Based on the above table all
respondents are male and the age stream existed betw@ény2@rs old. This indicates that all
participants in TCE are found in the age of early adulthood. Participants efuilhe in TCE

came from different districts in the Amhara regidrhere is no one born at Bahir dar city.
Among the participants of the study, three of SWDs are visually impaired. And the remaining
two participates are one or more physically disabled. Rlega the education stream four
interviewees are learning Qenie education and the remains one is learning zema education. This
shows that SWDs are highly participatingn traditional church education and also all of

participants are attend their educationg period of time.

Tabl€.1.2 Background of the interviewee of traditional church lea

No Name Sex Age birth Occupati Work place Year of Disability
Place on experience type
1. MG male 43 Yilm Church  Bahir dar Felegge 14 work in church None
Qomos anade Ggenet Kidus leader, being witr
_ leader . . .
insa Giworggis Sebakie
Wenggieal.
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2. MMF Male 66 Zegiy Church  Debre mihrt Qiddste 37 total, 20 years None
e leader Kidanemihrt by teaching
students TCE. Anc

also

17 years being

churchleader in

EOTC.
3. ™™ Male 35 Yilm Qenie Debrebisrat Qidus 9 years teaching ir Physical
anade teacher Ggebrail Qenie education  disability

nsa

The above tabléndicate that the characteristics of traditional church leaders in terms of sex, age,
birth place, occupation, work place and year of experience. Basedeoabtive table, all
traditional Church leaders and teacher are male and above age of 35. Theldnglof the two
participants is Yimlandensaand the remaining one is fromediye. The first ad the second
participants are Church leaders working at Bahir Dar Felegegenet Kidus Giworgis and Debre
mihrt Qiddisit Kidanemihrt. The remain interviewee is @ermeacher works at Debrebisrat
Kidus Gebrel for 9 years. On the other hand, the first and second respondents are cumulated life
experience in Burch administration and teaching gubaye for 14 and 37 years respectively.

And also they are none disabledutBthe third participant is physical disabled. The third
respondent compared with the first and second respondehighly sensitive for the issuef

SWDs problems and situations. This showed that, the church leaders and teacher have huge
amount of lived experience in overall practice of teaching SWDs in TCE and tgatlichurch

of the community.

Tabl€.1.3 Background of the Focused Group Discussion of SWDs

N Sex Age Birth Types of Education Place of school Years of
o. Name place disability stream attending
educ.
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FGD- Male 25 Mota Visual Yemethaf Felege Tsehay Shimbt Kidus 15

1 disability temarie Mikheale Andnet Gedam.
FGD- Male 27 Sima Visual Aquaqua Felege Tsehay Ghimbt Micha 18
2 da disability m temarie Andnetgedam

FGD- Male 23 Addis Visual Yemethaf Felegge Tsehay Shimbt mikee 12

3 szem disability temarie Andnet Gedam
en
FGD- Male 28 Debu Visual Yemethaf Felegge Tsehay Shimbt mikee 17
4 bache disability temarie Andnet Gedam
fer
Male 19 Tissa Physical Yemethaf Felegge Tsehay Shimbt mikee 7
FGD- bay disability temarie Andnet Gedam
5 eandnetgedam

Regarding the above table 4.1.3 showed that, the sex, age, birth place, types of disability,
education stream, and place of school and years of atteediirogition in TCE participants the

focused group discussamtll of the above participants areale and are foundetween ages of

19-28. This indicates that they are early adulthood learners and young in age level. The birth
places of the participantseacome from out of Bahidar city, from fourth direction of Amhara
region (Simada, Adisszemen, Debubachefer, Tissabay and Mota). Except the second participant,
all participants are learning d®k translation education and the second participant learn
Aquaquam(Movemeneducatiol. In addition to this, all interviewees are learning in Felege
Tsehay Shimbt Kiduse Mikheal Aandnet Gedam. The period of time of the participant stayed in
TCE is from 7 to 18 years. This showed that, the participants have adequatetidn about

the challenges, process of learning, and the opportunities are available in EOTCE.

4.2 Participants€ Perception about church education and disability

4.2.1The meaning and origin of traditional church education

The meaning of traditional cnch education is varying based on the research participant,s

explanation because of all research participants are explainedltiplendirections. Regarding
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this, Flexplained tha€traditional church educatiomeans the education of Ethiopian Orthodox
Tewahedo Church and also people leabout the different contextse-2 described that,
€raditional church education is which people able to learn, search, dig and investigate of God
allegation and inform for other$-3 also stated that €traditionah@ch education is an asset of
EOTC the term derived from €Abgather)s.lt is father of education in Ethiopian ooithox

church education compare with modern educatieBedxplained that,€raditional church
education means all Christianity expected to kraowd are praying to their God, it is used for
communicating with our friends with geez language, to keep their s¢etetlsoexplained that,
Traditional church education is the way of learning bywimg from one place tglace. by
supporting this yentaxplained that, traditional church education means gave education for all
Christian community to create for stability goe ,love ,security and alsable to understand
others problem(Y). The fifthnterviewee and FGD discussaetslained that TCE isofmer of
education, Ethiopian Orthodox Church leaders teach about the faith of Christianity for the
follower and is the former of letter, the base or benchmark of education and also the former of
education, and source of wisdom or knowledB€E is a desa®l process to deliver for church
education service (MM)For the meaning of Traditional church EducatiMG explainedas

€c¥ ¥ep ce @ = (literally, it meangpassing through thigght way) this shows that how

much the Traditional Church Education praceschallengingln additian to this,explained that,

the age of traditional church education has a long period of time since period of ghahst
provided by Elias and MemhiElisa that existed yesterday, todaytomorranwd has been
recognized as faer of all knowledge and there is alsference book the title of €Stemhire

which is written by foreign writer suggest that traditional church education existed in reign of
Prophet Elias and prophet Elisa tm@enta) Whereas, other FGD participargsplained the
starting points oftraditional church education were ancient time originated by God. This
indicated that, TCE had long period of starting point in its history and contributed for social,
spiritual service for the people in EOTC. However,réhess no well documented source that
indicates where TCE have been started, when | collected the data | try to search to find clear
evidence that shows when TCE have bstamted in different Gubaie bé¥ly position for this
argument is that TCE is startbgt JesusChrist Because there is evidence thatsugChristhad

disciple.
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Different literatures agree about the introduction of traditional church education to Ethiopia
during Aksumite kingdom in 4th century of Christianity and 7th century of Igfdemayehu &
Lasser, 2012)The major concern of the traditional church education was mainly to preserve the
church dogma and religious teachings in Ethio@algmon, 2008)Similarly, there was a
traditional education through which the diversified sbeglearn and transmit cultural heritage,

values, norms and indigenous religious dogma to their chil{@smarom, 1973).

4.2.2 The meaning of disability from the perspectives of TCE participants

The first participant explained the meaning of disabibtynable to do labor work. The second
participant and MM explained that disability means loss of one part of the body by different
cases that we gain by nature (1). In addition to this the third respondent explained that the word
disability comes from nek meaning disability means mask of light or limited form light (2). The
fourth participant supported this idea about disability, € am visually impaired based on this |
understand my disability means limited from light, but | can do different activijy«T{de fifth
interviewee described about the meaning of disability is not equal peddferent activities
compared withothers (3). Disability means the examples of strengthen and they are interested or
ready to find other advantage regardless of tHesabilities. Based on the above information

disability has not one single definition and peoples understand in different aspects.

Yenta said that | can see disability in two directions in my assumption disability means nothing
for me because of there dngng and non living things that are disable. It is the gift of the god.
The community assumes that disability means inability to work and did not achieve or perform
any activity. Somebody able not to have two legs or two eyes but we have seen pdople wit
physically disabled can perform or implement different activities without legs. We assume
people with visual impaired can,t see everything but we have seen without any visual can move
place to place or perform activities like being a doctor, profesgsbrmambhiran (intellectual). So

this is the gift of the god. While others they are frustrated a sense of people with disability and
heated by the community.

The people understand children with disabilities are born by sinfémeily. For exampleYenta

sad:
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u- E ép “eEaa5 U &%f ¥éé # ,(and as Jesus passed by, dsav
a man which was blind from his birth and his disciples asked him saying master who did
sin ,this man or his parents, that he was born blind? Jesus answered, neither hath this
man sinned, nor his parents, but that the works of God should be madeshaniim. |
must work the works of him that sent me, while it is day the night cometh, when no man
can work. As long as | am in the world, | am the light of the world. When he had thus
spoken, he spat on the ground, and made clay of the spittle, ambimeea the eyes of
the blind man with the clay, and said unto him, Go, wish in the pool of Siloam, (which is
by interpretation, sent.) He went his way therefore, and washed, and came seeing, John
9 4-7).,

Yenta said tha€l assumeany human pasblethe ime being visual impaired for 12 hours from

24 hours because Prophet David and saint Yared saidtleat €~ «-Di - ¢« (Ce- o
e- e+ ¥"@ ¢ (This means in thy light shall we see light, psalms of David 3d@RBijs

indicatethat any person have not their ovight it is not their own source this means in the
eveninganybody cannot see everything without the help of hamaade source of light such as
Candle batteryand electricity. € recommendlleviatingthe problem of visual impairment and
replace the brigimess by human made it is better to do research again ancagastrengthen
this ideathe Researcheput the following definitions & U e - & ef ¥E+e

¥ Ue - ¥E.}e % "> 8- xE )meaning the Lord openefkick] the eyes of the
blind psalms of David46:8To express the wisdom of the God people with visual impaired can
move place to place, learn or live without brightness.
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MG explained that the meaning of @igal disability islack of one or morghysical pad rather
than mental partPhysical meanthe external part of the bodiat hinders taunable to do the
work effectively. It may be happened before birth in uterus or after birth with in natural or

human made events exist disability

According to FGDdiscussarg reflected the meaning of disablilitn the following way.
Disability means damageahe part of the body. That means €peak one part grassHeonouse
hoode. It happensaturally or human made like car accident, fire danger, war, light ray, flood
and other incidental actions may be happ®m the other &nd, disability may be happen
naturallybefore the birthVisual impairment is only unable to see calanage objects and any
physical things butpersonswith visual impaired able to walk, smile, touch, and any actions
swecessfully see ral understandthe exactmentally image PWD meansfinder solutions to
minimize they are facing problelPWDs to compare and contrast with other society are much

better in knowledge, attitude, and skill.

In general disability means unable to createnfortable environment to exchange the disable
body in from the side of family, society and government angle and also the exploration of new
technology and infrastructure results exist until dismiss the name of disability. For example, in
the real wold the sun down much after 12 dpck the world use light to solveé challenge of

dark like hurricane lamgkerosene lampbattery and the like. Asuchto minimize the challenge

of disability, it is better use new technology results through exchange inability into technology
materials. All respondents support the idea of disability is not inability rather than the absence of

suitable conditionso learn and able toompetence.
4.2.3 The Perceptons of Others about SWDs in Traditional Church

Education

Based on the explanation 8¥WVDsthere is different perception from others in different aspects.

Theawaenesf others abouBWDsis better which means other learners support and encourage
SWDs (1).
SWDsare understand the concept of disability and disability learners because of seeing equal not

one is inferior or superior from the others, learners assume that disable learners to be able to
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achieve and perform different kinds of activitydastongly work in together-Rexplain about

the perceptions or attitude of otheaboutSWDsis good becaus€nondisablelearners give
respect and dignity, give advice and support in different aspect in order to alleviate the sense of
hopeless and to achietlee goal lookhe previouglisable intellectuabther visual and physical
impaired teachers for example our n@iteacher is physically disabled therefore if you are
interested to be a teacher there is no limitation to reach that yowaméptray to @d always In

addition to this the other learners explairatthhe attitude of traditional ltirch education
learners are very limited and low because of majority of learners are assume or think about
SWDsdid not achieve the goal or led to higher stage, batdupportive aspects are good like
cooperatio, and supportive mechanism3hat means SWDs positive altitude for their

colleaguesBut, the other external society negative perception compare witdisahble group.

On the other hand FGD groups stidtthe attitude of disabled groups for other disables people
very good. Because of thele existed education by itsedf MEb 8" «M5¢ saint Yarad

de<ribe this € love your friendike yourselfe mostly Ethiopian orthodox church disabled
learners stablen spiritual life assuming disability is learn different things all things done by
God and learn wisdom from God. Disability comes by father and mother imprecation like
exceptional seed existed from much seeds, disability such like this. Any ways the anonster

of God. Majority of society judge disability group by other people,s mistake like drunk abuse
and other exit behavior in one bad behavior the societies show abnegate behavior in disable
group. This implies that person with disable groups tndee and negative perception by other
person like sense of inferiority by compared with other. This idea supported by different

literatures.

In Ethiopian society, people with disabilities have been incorrectly understood, and this
misunderstanding hasdeo their negativattitudeand treatment. People with disabilities was the
overcoming of negative attitudes and misunderstanding about the significance of their
handicapping conditions. To overcome these perceptions, a broad program of public education
and widespread dissemination of information related to the disabled was initiated. There are
several beliefs for the negative attitudes revolving around people with disabilities in Ethiopia.
These beliefs cut across the Ethiopian society and hence havda snpact on the citizens,

attitudes on students with disabilities (Onu&Ugwuanyi, 2012).
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In addition to this Most of the people havegativeattitudeabout learners with disabilities. The
perceptions of the people are related to the caudesalbilities and which are: a curse from

God (due to gross disobedience to God,s commandments); ancestral violation of societal norms
(e.g., due to stealing); offenses against gods of the land (e.g., fighting within the society);
breaking laws and familgins (e.g., stealing and denying); misfortune (e.g., due to marriage
incest); witches and wizards (e.g., society saw them as witches and wizards); adultery (a major
abomination); a warning from the gods of the land (due to pollution of water and the land)
arguing and fighting with the elders (a societal taboo); misdeed in a previous life (such as
stealing); illegal or unapproved marriage by the societal elders (arguing and fighting against the
elderly advice in marriage); possession by evil spirits (dugréss societal disobedience ); and

many others (Onu&Ugwuanyi ,2012).

4.2.%fhe CausdasafbDity

Ethiopian Orthodox Traditional Churchdkcation learnerarelisted as different cases because

of disability comes from in different direction. Regarding tlaik interviewee stated about the
cause of sability. I-1 rosehis reasorfwhen| was keeping cattle in the childhood | was sleep

for 2 hours incidentally then after | wake apdcan,t walk or move in myself I-2 responded

about his cause of disabilif am visually impaired and my cause of disability isumknown

case | 2. In addtion to this| -3explain that€l am visual impaired by such cases, one day | go
out from the home at the night time suddenly the light ray contact my eyes somethifig klap
think this is devil Thisinterviewee listed many of cause of disability like lack of personal and
environmental hygiene, unexpected occasion, conflict with others, car accident, dust and ashes
particles are the case of disabHity-4 responded&my disability is happened at the age of four

by unknown case. In addition to this thBdescried about the reason, | was able to see since my
birth day until the age of 11, one day | was keeping crops are coming highly jet stream at that

time huge amount of dt particle get in my eye aftdrdt stopped see everythinge

On the other hand about the cause of disabiliyD groups said thdhe first interviewee said

that the visual impair problem happened during age 5.at that time my family their haven,t
option,s to care me in case of farmer family unable to do different force need activates so, my
families push me to enroll orthodox churetiucation and help me. After that | a changed time to

time internally motivated to sustain this education. After two or three years start the education
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and adapted the system. | am very interested to be adiaykon and priest. But my father and
mothers supporand help me until finish mezmur dawit. After finish dawit based on my

understand motivation sustain zema, kine, akuakuam and the like by my selves (FGD 1).

In our environment the person face disability by birth or human made directly follow Ethiopian
Orthodox Church education rather than treating in medicine. This attitude originated does not
based on the advantage of orthodox tewahido church rather than the assumption disciple,s
people,s dose not able to do any activities in the society. It is theolabss of the societies

enroll disable groups in orthodox tewahido church education. So, | was effective and happy in
this education. During starting the education | do not know the advantage and disadvantage of
abnet education. At that time our churelagcher mergeta is visual impaired and | believed one
day | will a mergeta. (FGD2), Disability comes by father and mother imprecation like
exceptional seed existed from much seeds, disability such like this. Any ways we are the monster
of God. Majority ofsociety judge disability group by other people,s mistake like drunk abuse
and other exit behavior in one bad behavior the societies show abnegate behavior in disable
group9 FGD5).This indicates that the cause of disability happen by nature or humaraftexde

the birth date by environment incidents.

Regarding the cause of disability different literatures suggested different thimgsumber of

people with disability is above fifteen percent of the total population in Ethiapi&Vorld Bank
andworld health organization (2011) report, there are an estimated 15 million children,s, adults
and elderly persons with disabilities in Ethiopia representing 17.6 percent of populdten.
foremost cause of disability was infectious disease. The leading cosditicluded malaria,

polio and leprosy, along with other communicable diseases such as tuberculosis, trachoma,
media, meningitis and parasitic disease. The incidence of many of these communicable diseases
has been greatly reduced in developed countriethkytremain a significant cause of disability

in LICs. The second major cause of disability was war, trauma or accidents (primarily road
accidents). The third most common cause of disability was congenital anthfactious
diseases such as epilepsy. Ploer quality of prenatal care results in disabilities such as cerebral
palsy. Other causes of disability include malnutrition due to vitamin A, iron and iodine
deficiency and chronic medical conditions such as rheumatic diseases, stroke and diabetes. The

HIV/AIDS epidemic has further contributed to the prevalence of disability because many people
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living with HIV develop different types of impairments and functional limitations

(Uromi&mazagwa, 2014).

4.3Teaching Learning Process of Traditional Church Educatons

4.3.1The Motivating Factors to StudentsLearn In TCE

SWDs listed different reasons to learn in traditional church education programs. The first

participant pufactors motivated to learn in TCE there puling and pushing factors

As pushing factor sompeople insulted me who are lived as neighborhood because of | cannot to
do labor work pulling factor when | was a child | have seen the clergies when they are chanting
in the epiphany ceremony there are priests and teacher who live in our village amiighétye
by the community and also they advised me if you are learn TCE you will be respgdtesl

people and you will be Mergietau will get good salary and also you help can famiily.(

My motivation factor | cannot work in the farm so it leads mkarn TCE. The third participant
listed the reasons based on family influence and by their own need and interests, | observe persist
when they serve in the church, community give respect for church learners gain charismatic,s,

and pray to god, | beliewdat learning TCE can to help me live well and spiritual li8.(

before | started TCE | have learnt modern education around my home it is primary school the
education service provided until grade four only after completed grade four | would have to
cortinue my education far from my home so | couldn,t to continue my education because of lack
of assistance unable to carry food and go back to repeatedly and | decided to learn TCE. | can
gain moral satisfaction and | believe get dignity by different peoflbse other interviewee

stated that the reason someone who is visually impaired lived our neighborhood he was mergita
he get high respect by the people who has see him came to me and advised as | can mergita like
him if you learn then | went to asked hirarcl learn in TCE? He told me | as can learn and
initiated me after the mergita irated | started TCE the perstmere is no accessible education

center near my community or environment because of | am physical impaired persons (5).
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In addition to theabove reasons church leadisted the studentgeasoncoming in traditional

church education by their own need and interest but depend on their own reasons that reasons are
positive or negative aspects so the reason is very different. Therefore feomftiimation,s
researcher understand the motivating factors are different and depend on problem disability
learners to attained traditional church education. In supporting this Atale (2010), found that the
major motivating factors of traditional churchueation learners are; based on their need and
interests, by influences of the community, family and freenbh addition to this Aselefech

(2014), found that the motivating factors of traditional church education learners specifically
disabled learners arefluence by something like accessibility of modern education around the

community, did not able to do daily labor and the like.

4.3 .RPeaching Learning Process of Traditional Church Ed

The respondentsaid that the teacher is coming and claphaad then students meet together

and start teaching and learning process. Due to the presence of large number of students, the
teacher is not able to teach all students at the same time; other assistant teacher, who is better
than other students in knowdge, will be asigned by the main teachdrhe remaining students

also learn with each other. There is communal learning in the morning and at night.

The teaching learning process will be applied as follows. One student stands up among all
students and Wibe ready to accept kinie education that is raised by the teacher. Then the teacher
speaks loudly and the student accepts the idea reflected by the teacher. After a few atlinutes

students collectively repeat the teacher speaks out.
The second interewee shared the teaching learning process like the first respondent.

The teaching learning process is very difficult to go on with others because of the other
students with visually able can learn in texts. | also learn orally all tgbdsarning day

and night. The oral learning process is difficult to go on equal and forget the past | have
learnt. In the absence of teachers, asnedadvanced studentyill be assigned to teach

by representing teachers. The researcher asked what is the meaning ofr@3nEya
interviewee suggested that asnegary is the one who approached to the level of teacher is
called student teacher (4).

In addition,interviewee explain that there are three students they are varied in there levels of
education above student beldwetteacher and named student teacher are selected their duty is to
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teach students next to their master teacher and their rank the first ¢giriBycomposition}he
secondasnegariyand the lasasketsagpeer leader)n addition to this the teacher gvadditional
time or the breaking time for teaching and learning purpose to zerstfiggariy and asketsay
respectively.

In addition to this from thé=GD (2) participantsaquaquanstudent explain that the teaching
learning process we learn from teachers, friends and read thdpankselves. For example in
aguagiam education before studying this we understand the seed of the poem witbrieafrd

care attention tsifat,web, Zmame and the like things consider beg¢ostarting the education. In
aquagquam education the student contact the teacher for the first time to ask permission and after
that all things are support and guide by the senior students. In education time doetbt the
teachers the high level students from five up to six chairs, the teachers rotate those chars and tell
for each groups. Each groups decided on the number of the student®&stadents each chair.
Sometimes the students directly contact #mcher exist higher education position, otherwise

teach each activity each other.

The students finalize the aquean education get witness peidecognition from other place
Debre Tabor or GondaOrthodox Church education. Witness means the certifioatéhe
evidence of teaching ability in education system. The other FGD participants and book
translationstudent,s explain that the teaching learning proce®&ook Translation Gubajean

book education we study all things by verbally means as well as@egm. In tudying time

our mentally boredo read long period of time and we challenged in verbally is forget but the
book inherit for long period of time. We have as book stugenchek ourselves with answer

and question teaching learning processesdarcher concluded about the teaching learning
process of TCE in Ethiopian Orthodox Church school are different because of teachers and
students follow based on the content of education and learners learn in the morningaafter
evening and in the nighime. So learners learn in everyday without holidays. In supporting this
Ethiopia Orthodox Tewahido Church schools teaching process are different depending on the
levels and types of education provided in those schools because each type of edudation sys
have their own teaching methods, course contents and competency assessment techniques even

if the target groups, age needs to be different (Eyasu, 2016).
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Table 4llearning and teaching time table

No Time Lecture Other duty Discussion Brainstormi Presentation
ng
1 3:00am6:00am ou By
teacher

2 6:007:00 Praying
3  7:00am9:00am Searching

food
4  9:00 am12:00pm ou
5 12:00pm4:00pm ou oral
6 4:00pm6:00pm Searching

food
7  6:00pm7:00pm Cooperativ

e Praying
8 7:00pm4:00pm ol
9  4:00pmunimit Rest ol

4.3.Beaching Methods of TraditidmabGborch E

Theintervieweerespondedhat therels no special teaching methoded for SWDsThey learn

oral methodthat students visually able and physicaligabled can learn in texts what is the
problem learning oral when | loss the reader may not both my mind is getting bored when | learn
oral both oral and text learning. € € i(3 °~ 8fM iE3 ¥+0 °E, €itis forgetthatis
presented in oral and asset which is presented in tekter.talked will beforgottenand the

written recalled

Therefore the basic problem of oral learning is forgetting the previous lasgsamable to pass
next lessonThe thrd respondent responded that supported the idea reflected by the second
interviewee in addition to this that all we learn together there is no special teaching method used

for SWDs. The fifth interviewee supported the third respondent idea the teachemngikeup
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class for SWVI to compensate the problem that are encountered being oral learner haven,t you

tape recorder for the help of your learning? We have no because of economic problem

Therefore from the above data presented, one can understand thelsnethieaching in
traditional church educations are different but not there is no special teaching methods used for
PWDs. In addition to this MG explain that In traditional church education different teaching
methods are applied those are; group stuayltistage group, cooperation learning, and peer
group learning methods, learn by itself and learn by each other in communal house. The other
teaching learning method is teaching the society get about in the place, revision, reputation
reading and thdike. The dominate teaching method in traditional church educations is
multistage group study. Regarding to this (Atale, 204€kelefech 2014; Mezmur,2012) found

that in traditional church educations are the basic teaching method are practiced multisgage gro
or group study and the teaching learning process and methods of teaching are very attractive
from others because of every kinds of contents are learn by practiced and understand perfectly.

Teaching methods in traditional church education
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43 . dheContent dwdcEAation naditionChAlurcBducation

The interviewes stated that the content of education is good. It esaisleexamine our mind.
Theydescribe that all contents of education may not take the same time long, short contents can
be catch p easily rather than contents are too long, if the content is long in size we dived in to

small contents to create suitable condition.

The third respondent supported the idea of the above participants he evaluated the
content of educations are very golecause of all contents are prepared for praise pray
purpose, but the content may not give the chance to recommend to improve or criticize to
be short or too longl8).

The participant explained that content of education is very good beitaersables tanvolve
spiritual and social aspects. In addition to this the content of education has not problem except
the capacity limitation o$tudents. Thehave opportunity to learday in text in night oral which

respet spiritual and social life.

What | have unérstood from the above presented data the content of traditional church
educations are well because of not only focused on spiritual life. The contents of education

primarily focus on religious matters which is biblical text written in Geez language .ohtents
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also include: reading different geez text books, writing the contents of education, numeracy,
religion, Ethiopian history, law, geez, (Haile, 1970; & Alemayhu, 2010). But | argue that the
basic limitations of traditional church educations conteet @erdetermined, cannot able to
modify the content of education. In supporting my argument Alemayhu (2010), argued that the
traditional church education contents does not integrate vocational and technical education in its
educational activities. Thefmre, from this information one can conclude that the content of

educations is different but did notégrate with technical educations.

4.3.Assessment mechanisms

The researcher askadhat are the teachers used continuous assessment mechanisms in the

EOTCE? The first andecond respondent explains that,

Wetest ginie verbahgreement foassessment mechaniswihatis giss? @ 300 *p+5

p 8meaning acknowledge stand up another. Assessment is balancing gene it means
checking subject verb agreement another main assessment is muyaoas@iatysis
structuring languagegarefulnes®f zema standard (metne zeni).

In addition to this learners tisd different assessment mechanisms as it,s all students evaluate,
those are: first one knowing deeply the geez verb, knowing the style of chaetirggknowing

and crategene knowing effectively their profession and pass one level of education from the
other and also able to knaseme ena wor&nd the basic assessment methods are oral exam. In
addition to this, all learners,, respondents responded in traditional church education system there
is no special assessment of methods used for students wathilitiswithout oral test or

evaluation methods.

In supporting this from the above data FGD respondents explain that the assessment methods are
vary from subject to subject. for example we see the kine education to pass from gubaye kana
zeamlakiye the tev sentence respect the secret of the structure we give the exact meaning of the
Amharic to defined the geez education zeamlakiye. The following things cannot fulfill we say
again please learn the topic. In zema education effectively deliver the stugmrapom before

contact the teacher the learner pass that issue and lean again and again. In metsihafit education
the learner educate like lecture method, read the book, ask questions for the student, give real
answer for asking questions, men women lagguaear far, one many legible language say pass

the level of education. But not fulfill those things the student see repeat agdindk for long
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period of time. The main criteria of assessments used for all types of traditional church education
are pedp#idE 6B déxéeltiamallyfor music education or special movement, up and downs

of voice are the criteria considered contextually.

Therefore from the above presented data the assessment methods in traditional church
educations are different because of the assessmentepend on the content of education, but

all assessment mechanisms are applied by orally, there is no written assessmanismsdire

applied in traditional church education and there is no special assessment mechanisms used for
SWDs. Regarding to this a lot of researchers found that the assessment mechanisms of traditional
church educations are oral exam (Chaillot, 2009; kobg 1974). In addition to this Atale

(2010) revealed that the assessment methods of traditional church education are oral reflection

and performancedased assessments.

4.3 Opportunity of Traditional Church E ducation with SWDs

The research finding has revedl various opportunities that students with disability are
prospected with. Generally, they are grouped under six main themes or categories namely, social
and spiritual lives, social support, teachers, effort to engage SWDs emokducation,

relationshp of SWDs with others in the EOTCE and employment opportunities.

4.4.1Social and $iritual life.

Social and spiritual life was mentioned as opportunity by students with disability while attending
in the EOTCE. Socially, they found it interesting as theg collectively with other students
sharing what they have. Students also have good relationship among each other and understand

as brothers.

opportunities are available in the traditional church education focusing on facilitation,
encouragementsocial supports of different aspedike living together with friends,
communicating people by teaching, to response their duty support and provide food,
finance, for our social life. (11).

Participants also mentioned the spiritual benefit they got thentraditional church education. It

makes them to be religious people by adhering to the commands of the orthodox doctrine.
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Spiritual life also teaches the role of God and gaspects like honesty, royalty, giving
respect for others, and how to contiemhd manage own life. It saysf don€t kill, don€t
cheat, don€t theft another asdm,fasting and pray to the God. (13).

Participantsalso explained that the opportunities of church community are giving advice to be
strong in spiritual life and strong bekers of Christianity Additionally, focus group discussion
participantsmention about the spiritual life of learneras seéng the church education in
spiritual aspectrespect father and mothelp not steal, not promise in falsehood, and love each
other There areprinciplesthat shouldapply in social lifeof the church education like learn
together, live together in one home, eat togethé&hout discriminatingn race, age, villagand
toleratng each otherStudents used tove from four up to fivestudents with in one house.

FGD particimnts explaired about the importace of living together Students comdrom
different far place andtheir living togethemelp them do things easily without any challenge.

We wish happy things for all human beings in case of fear God and we teaerve our
families,howto live with spiritual person by communicating and tolerate each other. In orthodox
Tawahido church education we eat together and develop lovehlatitdoes notast within
modern education system. So, the EthiopianOrthodox Churcheducationthey learn love,

cohesion, tolerance, livg togetherandlearncultureof othes.

In supporting this traditional church education leaders explain that the socegdisable
students likethe rea®ns and when they get sick the society provide traditional treatments.
Spealing honestly for patriarch, archbishop, and district church holy orders from us and under us
societies give higher pride for our recognit@Ne acknowlege societies they provide higher

service forAbnet education (12).

The Ethiopian Taahido Orthodox Church educations play a higher iolereating inclusive
social and spiritual life for person with disability students. Studeritis disability did not
isolated by any means from God. We must acknowledge Ethiopian Orthodox Church
education studenfsr assistance in minimizing @hallengs of person with disable students and
teachers. Mostly in differenteremonieslike mahber, ézar, zikrand market place disable
students move with other spiritual brother friend,s help each other to develop mutuality. So,
needdo give respect for thenThat means person with disable student modisabledstudents

live by adopting sense of brother. Regarding to this church leaders explain that; the church gives
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higher contribution for person with disable students like tolerance, love, curiosity, cooperation,

social life the €God give the respect the persast be give respecte (1).

Therefore, from the above presented data one can undergtanthe traditional church
education isproviding differentopportunity for learners to be able to strong in social and
spiritual life. In social life learners eate good social relationshipith their friends, community
peoples and church leaders. Besides, there is also a strong responsibility of perpetuating the
tradition of the church through the education and this made the church dependent solely on
students (Achenafi, 2012).

4.4.2Social supportive systems by others for disability learners

The respondestexplained thathe very good social support systerasistedspecifically with
classmate studentsThey mentioned educationachievements is depesat on classate
students support in which without them SWDRse not able to attained full education and did not

achieve the goal.

*Because of my friends are supporting me in different aspects like; by materials, begging
food, washing cloth, lead and support thjferent issue, see us as family and also my
teachers are support specifically by giving advice able to committed to follow effectively
the education and lead yourself to reach highest stage for the future timeTIGH).
support is very good not only niyends, teachers and church leaders but also from the
community because of giving food for learners (I5).

In supporting thisthe datagaired from the FGD participantsevealedthat SWDs are getting
supportlike food from friends, help each other teaching learning process, study togetfide
followers of the religiorteach educatiqrget feedback and recognition from them and sometimes
invite dinner or launch in their homegAt the first ime my ant son came with me irhigibg
church education buafter some time his drop out destroyed me at that church educations
learners encourage and helper(i8).

In addition to this church leader explain that the social service for disabled gsaipslarlike
normal person. There is no any exceptional sttpjoo disable students. In Ethiopian Orthodox
Church there is no exceptional social service. But the society gives good respect, food,

psychological support by sympathize€kenfermemiteteiprsgrvicg. The employee partnership
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depends on their educatitevel. Without the exact professidiney cannot employ. But, by any
job disable studentgetpriority.

Therefore, from the above data presenteglcam understanthatthe social supportive system of

by others for SWDs are very good because of allomdgnts explain that without supportive by
others did not achieve the purpose of education because of by nature disability learners are need
support systemand isreliart ontheir own lck. In this regard, Ashenafi (2014) stated that the

social relationsip and mutual understanding are the common tradition in Ethiopian orthodox
Tawahido church. Because of the church by itself facilitate, support and encourage every person
able to support, understand about different adpettigoodand bad things

4.4 Beachers EféEngage SWWAstained Education

The respondentreflected the teacher effort &dtend,engage andontinie SWDsin the church
education are bestit was because teachefacilitate different supportive mechanisms like;
monitoring and evaluate, mentor and manage the progress of their eduCiagplsogive time

for counseling services about the internadlihgs, problems, gimg advice to the disabled
learner are equal performofn the other learners, facilitate and inform other students to support
SWDs and assign students to readdeeryindividual SWD. A participant describe the support

of teachers as,the Ethiopian Orthodox Church education teachers are high concenfiation
disable group students by give advice, asdignreader for visual impaired students and foHow

up and checking themselvg#4).

In supporting this other FGD respondents explainghatessfutlisable teachers are a model for
disable group studentseyond supporting. In the previous titteerewas knie, zema, akuakum
teaches wereaskng if there are problems amlper to learn effectively

€The teachers help and protect us in exceptional way. The teachers highlytadvisedisable
group educton. In this regards traditional church education leaders talks #imiuexperiences
and give priority for visual impairedstudentse (I12) New arrival SWDs also get attention in

fulfilling some basic needs.

If the Learner is new, | suggest buildingthhouse at urgent time. | communicate with
the community society for help visual impaired persons in essential book materials and
cloth. So, | said that | am responsible person for visual impaired students. The church
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gives higher contribution for persasith disable students like tolerance, love, curiosity,
cooperation, social life the «God give the respect the person must be give respect.
(Yenta).

Therefore from the above data presented regarding the social sugpaientswith disablity

get very hgh attention by giving priority from their teachers not only teachers by colleges and
societiesThe teachers facilitatendgive advices for their colleges to give good things by giving

in general create awareness and teach for the society. So, thenehdihurch education
teacherdavea lot of roles or contributions for disabled learners able to continue their educations
without any problem. Regarding to this the church were teaching large number of students with
different disabilities and thoseho reached at deacon and priéstel contributed a lot for the

church service by teaching other hundredihousand of students (Kahesay, 2018).

4.4.4Relationship of SWDs with the other friends in EOTCE

Students with disability havbetter relationshipamongtheir friends. Regarding this the first

interviewee explain that

Therelationship with others is very strong because of our teachers and EOTC texts, has
taught M -b8& "~ M 5rmeaning love your friends as yourself. For examplee

personmight brirg food begging from the community then wetegether. In searching
for foods from the community, we use the name of Saint Marf ¢ p5 *é 5

e ( € not only feeding but also teach each other (I1).

Other esponderg supported the idea of spirituadlationshipand brotherhoodhat they arenot
only friends they seem alsamily. Learners explain that the first and the main saiafe
relationship arehe content of educatiorStudents with disabilithelpin fetchingwater, washing
clothes food making and feeding each oth&heymowe together by reading difficult course of

learning they develogstrong social relationship between friendling different experience

Therefore, from the above data presemee ca understand the relationship between SWD
learners with other friends very well. Because of classmatdéearners are perfectly treating
student with disability in traditional church educations. So, the relationships between their
friends are goodBut, reverseto the above informatignone interviewee explagd that €he

social relationship between my friends and others are very good but sométienesare
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problens like, stealingof different materials, distruggmong eaclother, conflictof idea, and so

on butmore or less it igoock (15).
4.4 5EOTCEE€s Responds tthe Needs and hterests of SWDs

In this regard the research participants explain different aspects. Responueiitonedthe

EOTC provids teaching and learning place for teachemsl students. In addition to this, EOTC
provides grass and woado build shelter. Nowa day there is notoilet houseas it isunder
construcion. Students with disability have no toilebuse for excretiorilhey are using the lands

of the community in widh members of the community an®t happydue to fear of health
problemsto their children and familyf€The EOTC provides food services when there is tezkar or
mahber There are no other services that are provided by the ehi2h€The thirdparticipant

noted that one of the services EOTC provide is employing adequate tea(BgrsThe
responderdreflected that there is no any supporting mechanism that has been done by EOTC in
general and for SWDs in particul&thiopian orthodox Tawahid@hurchis supervisingand

following up to knowwhether students are learnipgperly and timely.

Therefore, from the above data preseniedan beunderstood EOTCE are able to response and
fulfill the need and interests of student with disability leasnto attained in traditional church
education. In this regards Mezmur (2012) stated that EOTCE teach large number of learners and
SWDs learners in the church, in this case fatibihs should be adequadli&e living place,
teaching placewater, electgity and also other aspect. In addition to this Imbakom (2002),
argues that EOTCEhouldexertlot of efforts to do to respect and cover different peoples in the

church educations not only student with disability learners but also others.

4.4.6Employment in the EOTCE

Intervieweewere asked to answer the extent of job opportunities in the EOTExahainedthat
they have dreams of becoming a teadnehigher level inkinie, aququam, degua and other
professios. In addition to this participant explain that, after finishing the shelyants to serve

the church as a teacher.

| will become Ethiopian orthodox Tawahido church education teacher and serve the
church and the society, beyond this | want to travelitiereént areas to fulfill lack of
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accessenough education places and address effectively. | want to be a role model for
other disable students taisetheir potential. (14)

In addition to this traditional church education leaders explaindisable studntsarelearring
carefully each issue and lastly, they will be a teacher. They beagmedeguaand kidasie
teaches. Therefore, from the above data presentédcan beunderstood traditional church
education learnersanbe able to a teacher and openirtioevn gubae bet imne of thechurcles

In supporting tfs, different researchers describe that (Atale, 2018; Mezmur, 2012; Alemayehu,
2012; Asetfech, 2014; Eyasu, 2016; and Hil@97(Q stated that traditional church education
learneramight able to opertheir own gubae bets and teach different contents for others and also
serve for God. Generally, learners assuand thinkto be employedfrom the little up to the
higherlevel structurein the churctpositions

4.8 hallenge of SEVDISCikh

Regarding thechallenge of disability in traditional church education different respondents
describe their own idea in different way. Based on different challenges | categorize in to four
groups. Those are Challenge related to basic need, Challenge related tompmivisarning

material, Challenge related to psyelsocial problem and Challenge related to infrastructure.

4.5.Qhallenge related to basic need

Regarding challenge related to basic need different respondent,s rise the@hdezh leaders
mentionedthat the major problem for disabled person students lack of adequate cloth, food,
house and they protect themselves and hygiene service the major challenge for Ethiopian
orthodox education SWD3his indicatesthat this happenghirsty and hungry, espedig the
previous colleges going alone they face huge challenge until get another fnesidhilar to this
interviewee of SWDs stated,

There are different problems in EOTCE such as shortage of water, lack of shelter,
absence of toilet, lack of cloth,da of educational materials, and others. The major
problem for disabled person students lack of adequate cloth, food, house and they protect
themselves and hygiene service the major challenge for Ethiopian orthodox education
learners (I 2).

This concludeghat lack of sufficient of basic needs in traditional church education the major
obstacle of SWDs.
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4.5.Qhallenge Related to Provisiomatefriméarning M

The intervieweedisted down different problems like; deep sleep, lack of books and shortage of
money to buy necessary materidis.additionto this the other challenge for visual impaired
studentswas unable t@wompeteequally with sightedstudentsin the eduation systemAgain,

since they are learning both day and nigiift oral, they feel bor@d and fatigueThis becomes
wastage of time, functionality of mental and hopetess. Because of this, they midbtget the
previous understanding and they dismiss their education joining to streets life face challenge for
sustainable lifeWe heard in radern education system deliver different materials for visually
impairedstudents to help, kiand recorder. But in Ethiopian Orthodox Church education there is
not any supporting material for visual impaired students. It is not lack of budget for tlod chur
education but lack of attentiomé knowledge for the education. €The metallengs of SWDs

in traditional church educatiormare lack of teaching learning mates&{FGD 2).That means
SWDs in traditional church education face a challenge in termaaosf of fulfill necessary

teaching learning material lik&in, CruncheRecorder and necessarpdks.

| am not learning that | am expected, my expectation in this season was to reach Selasie
but currently I am learningZeamlakie so Mibezhu and wazemais reaming to reach
Selasie(I1).In this year my expectation was being a teacher, currently | am delayed to
achieve the goal. The reason behind my delayed is being oral learner all types of
learning, unable to geteader and boringhte education. (12)My expectatn was learn
Aquaquam but | amow learning Qene. Due to lack of reader and time constraint face
different problems(13)

Respondent stated thdteir expectationto learn is not considered due to the various learning

materals related problems.

4.5.Bhallenge related teogsgthpooblem

In Orthodox Church educatio®WDs facedifferent economic challenges that le@dosyche
social problers like entering to unknowiplaces, absence of supporting friend, negadititudes
towardsthe socig¢y, sense of hopelesgss andirop out their educatiorConsequently, students
tend to settle ariousdangerouglaces like streets, drug house and adducti®here is also a
belief among the majority of the people that Churcludadion is a backward and less useful

aspect of education
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In line with the lived experiences of disable studeddsiaeand Jones2017) stated that, titude

is a trielementconceptembodying beliefs, emotions and behavior; these characterize human
beings in intra personal and in social interactions. If the attitude of the public towards the
visually impaired is positive, more enlightened treatments ensured and when attitude is negative,
they will continue to suffer. This is one of the major problemsfronting the visually impaired

and their education globally. Visually impairpérsons being educated along with their normal
peers (with the objectives of fostering positive attitudes and more acceptance of the visually
impaired persons among othersggative attitudes have continued to be expressed towards the
visually impaired students by the teachers and normal studdmese are many barriers that

could impact the academic and social progress of a person with visually impairment

The usefulness ahaterials and equipment in academic exercise cannot be over emphasized as
students cannot do without them. Special materials and equipment required by the visually
impaired are very important because the items almost replace their eye sight. This nskes the
essential to their education. These educational items are not easy to come by and the available
ones are grossly inadequate to meet their educational requirement. Effective teaching and
learning as well as a quality driven educational system cannofpta&e successfully without
facilities/equipment such as cassette recorder, talking books, optical aids, optician, bailers,
typewriters etc. Some of the visually impaired are from poor socioeconomic background that
makes it difficult for them to afford qlitative education unless governments, Nongovernmental

Organizations (NGOs) and wet-do individuals come to their a{@®mede, 2015

4.5.4Challenge related to infrastructure

The patrticipants listed different kinds offrastructural constraints that impd the career of
students The infrastructures of the church education systaresnotfound suitableto disable
studentsProblems like communal housede, transport and the likee the major problems in
the programAll of the interviewes listed down different problems likejectricity, latrine,deep
sleep water, lack of books and shortage of mon@yese problems caused hindrances for disable

groups taactively participate in traditional church education.

On the other hand, interviewddG said that one of the challenge of disability in traditional

church education lack of fulfill infrastructure for disable student. The infrastructures of the
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church are not suitable. Like teach school, water, electricity, rode, transport and the like. The

major problem for disabled person students lack of adequate cloth, food, house and they protect
themselves and hygiene service the major challenge for Ethiopian orthodox education learners.
On the other handhe situation in Africa and particularly inltbpia is worse off compared to

the other developing countries due to the lack of maintenance and refurbishment of physical
facilities, lack of technological infrastructure, and poor library resources which are widespread

features of current African edation organization€fOmede,2015).

Generally, Ethiopia enacted legislations with regard to infrastructures to disable stQuents.
the legislationss concerned with building according Belayneh (2013)He pointed thabne of
the legislationsenacted is the FDRE building proclamation No0.624/2008s is not being
practiced in the study ared@he proclamation provides:

1. Any public building shall have a means of access suitable for use by physically impaired
persons, including those who areigbt to use wheelchairs and those who are able to
walk but unable to negotiate steps.

2. Where toilet facilities are required in any building, as adequate number of such facilities
shall be made suitable for use by physically impaired persons and shallelssilalecto

them

79



CHAPTER FIVE

SSUMMARY, CONCLUSION AND RECOMME

S.Summary

The geneal objective of this research w#o assess the opportunitesd challenges of students
with disabilitiesin the traditional church education of Ethiopian Orthodox Tewahido Church in
the area of Bahir Dar cityhe following basic research questions were developadh®ve the
aboveobjectives:

ol How do students with disabilities learn their traditional education in the EOTCE?

oU What opportunities does the EOTCE provide to students with disabilities?

oU What challenges do SWDs encounter in their traditional education in the EOTCE?

In order to achieve the above objective of the study researcher em@uyadidative research
approach and also case study design to be uUdezl.datawere collected from students with
disabilities, teachers and church leaders in Ethiopian Orthodox Tewdhadrch by using
interviews and focus group discussidine datawvereanalyzed through qualitative data analysis
proceduresising code, narration artdematic analysis.

Based on the data analyzed the following results are found:

In terms of participanbackground, all of the participants were males and most of them were in
the adolescent stage. In addition to this, all of the participants were single, and the majority of

them were did not attained modern education and all church leaders are a loriehegge

5.1.1 Theteaching learningprocess ofTCE in EOTC.

The study shows that SWDs behind thenrollment in the EOTC is because they iaternaly
motivated for their beliethat they can only be effective if they learn in the church education
than other activitiesAgain externally,their relatives and neighbors push them to learn in

traditional church education by indicating some successful disabled scholars who have been
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through EOTC.The main teaching methods in the EOTC are both teacher centered and student
centered. Lecture method, presentations, group discussions, brainstorming, question and answer
and debatingThe main contents in the church education @ienarily focused on religious
matters which is biblical text written in Geez language. All assessment mechanisms are applied
orally, there is no written assessment mechanisms applied in traditional church education and
there is no special assessment mechanisms fose8WDs. There is any experience sharing

scheduled by the EOTC, only inteted learners attend other guabayoluntarily.
5.1.20pportunity of TCE with SWDs

The traditional churcleducation hatot of opportunity learners to be able to strong in aloand

spiritual life. In social life learners are to crate good social relationship from their own friends,
community peoples and churtdaders the social supportive system of by others for SWDs are
very good because of all respondents explain that witeopportive by others did not achieve

the purpose of education because of by nature disability learners are need to supportive systems
depend on their own lacks. The traditional church education teachers are a lot of roles or
contributions for disablecehrners able to continue their educations without any problem facing.
The relationship between SWD learners with other friendgelsy well. Because of classmate
learners are perfectly threat student with disability learners in traditional church edsic&tion

the relationships between their friends are good. The social relationship between my friends and
others are very good but sometimes happen different problem like, theft different materials,
doubt one from other, idea conflict, and so on but asgo@l Teachers and students are using
different ground rules to solve the problem butdents,academic dismissal for facing other big
challenges like stertism. Learners say EOTCE is able to respond and fulfill the need and interests
of student with disability tattendin traditional church educatioeffectively. Lastly, SWDs in

TCE are after compted content of education will be able to a teacher and open their own gubae
bet in one church.
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5.1.3 Challenges ofSWDs encounter in their traditional education in the
EOTCE

There are challenges related with fulfilling of basic needs like lackfbfiemt of basic needs in
traditional church eduti@an the major obstacle of SWD&hallenge related to provision of
learning material for example they presented t@&inot learn or achieve the goal or plan
because of we have different problems like ladkeconomy, lack of materials, attitudinal
problem, lack of supportive friends, lack of provision of learning book. In relation to this all
respondents explained that they expectation are not accompl@haitenge related to psycho
social problenof challenges that leads for psychsncial problem like unknown entry and exit
places, absence of supporting friend, negative attitude of the society, and lack of work
opportunity, Sense of hopeless, drop out their education and their going of the tendenctsy var
place like streets, drug house and adductiohallenge related tohé infrastructures of the
church education systemsnet suitable. Like teach school, water, electricity, rode, transport and
the like. The first interviewee listed down differenbplems like; deep sleep, lack of books and
shortage of moneyThe challenges facing students after complete dismissal from church
educationof facing students after complete dismissal from church education highly damaged in
streetwise, begging, and dependy for others, discrimination and isolations compared with the
first pride.

5.2 Conclusions

Based on the findings of this researitte following conclusions are made:
The teaching method, material and assessment are not updated with recent advancement
in instruction that simplifies and supports students, learning particulsWViDs. It
dominantly shows the strength of particularly teachersaMiDsin passing through all
sorts of challenges.
The main opportunities in the Ethiopian Orthodox Tewahido Chidhcation for
students with disabilities is having strong relationship among other STDs irrespective of
race, color, economic background status of disability. They see each other as family
members. Teachers, effort in engaging SWDs in to the traditionakcltheducation

through providing of readers, counseling and considering them in any cases were
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supportive. The support they received from the community members in providing food
was also encouraging. The education has also make them enable to be stmong the
spiritually. Hence, it gives them a sense of fulfillment and efficacy.

Based on the challenges it cée concluded that SWDs in the traditional church
education are surrounded with enormous challenges. The existences of these challenges
have forced them to be become hopeless, hate the program, and ultimately dropout from
the program. And their withdrawhhbs led them to be street vendors, beggars, addicted to
drugs and involved in criminal activities like robbery. Generally, it is letting them to
become social burdens for the society.

5.3Recommendations
The following recommendations are forwarded

ol Traditional church education has a long history and played a great role by reducing
illiteracy, however, it does not received full attention in strengthening in terms of learners
and the learning institutionHence, Mahbere Kidusan as one of the respamsibl
association needs strengtherthe church education

o0U Based on the availability of resources, Ethiopian Orthodox Church betekihnet has to
limit the number of students in orehurch This is because; the program will not be
effective if the number gbarticipants exceed the resources the church can afford.

ou Ethiopian Orthodox Church betekihnet has to facilitate infrastructural services such as
library, electricity, water servicéatrine,food, medical services and learning materials.

ou In general,all responsible bodies in the EOTC (Mahbere Kidusan, church community,
hagere sibket, teklay betekihint based on their stru@ndeother interested individugls

are recommended to support disable students to be successful in their educational career.
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AP P ENDIE X

Bahir Dar University

Collegeof Education and Behavioral Sciences
Department Of Adult Education and Community
Development

My name is Seyoum Tilahun | am postgraduate student of adult education and community
developmentn College of education and behavioral scierateBahir dar University. Currently,
| am conducting my thesis faicademic study, which aims to assess major challenges and
opportunities of students with disabilities (SWD) in traditional church education of Ethiopian
orthodox tewahdo church education (EOTCE) in the case of Bahir dar city administration the
interview s conducted for the purpose of collecting the relevant data for the Btuahdition to
this, thisresearcher is undertaken totally for academic purpose and the confidentiality of the
information gained from the research is also well k&perefore, youare kindly requested to

answer the questions raised in the interview

Thank you in advance for your cooperation!!

Interview questions for learners

Part 1 personal information

Whetre did you came from----
Disability type----------------

Education streamt------------=----

N o g s~ DN

How long you live in the EOTCE
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Part 2 Challenge related guestion

8. How is education in the EOTCE?

9. How do you understand disability? what is the cause adbdity

10.What i your connection with your classmates?

11.How do you evaluate students understanding towards their disable classmates?

12.Can you tell me how do you share your experiences for others SWDs? If there is tell me

the practice

13.What are the main chaftiges you experience in the EOTCE?

14.How the EOTCE responds to your needs and interests?

15. W h the EOTCE is doing to solve the challenges you encountered?

16.What do you recommend to minimize the challenges you faced in the EOTCE?

N o o b~ Db

Part 3 process related question

What are the teaching methods that are practicing in the teaching learning process in the
EOTCE?

What are the teachers used continuous assessment mechanisr
What are the teachers used contimsoespassaldgnfentSMdch amik (
Which elements of theeaching m e is©movidecdhthd teachers used to SWD/you?

What you motivated to learn in EOTCE

How is the provision of learning materials in the church educatiosfav ® s

Do you think you arelearning what you are supposed to learn? What were your
expectation and your current practice in the EOTCE?

Part 4 opportunity related question

8. What are the opportunities of EOTCE to your social and spiritual life?

How do you evaluate the social supgooim orthodox community, classmate and EOTC
institution?

10.How do you describe the effort of teachers to engage/participate SWD in the sessions?

11.How do you evaluate the learning contents provided to you?

12. Where do you want to see yourself after completioyoof church education?

13.To what extent do you think the possibility of being employed in the church education

institutions?
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14.How do you see the effort of the church in sharing best experiences of previous learners of
church education?

Interview questions for teachers

Name

Sex

Age

Birth place
type of disability
Occupation
Work place

Job experience

© 0o N o o bk~ NP

What is traditional church education and how do you define it

10.How do you see teaching SWD?

11.What do you think about the meaning of disiaf#? What is cause of disability?

12.Can you explain your connection students with disability?

13.What are the teaching methods that are practicing in the teaching learning process in the
EOTCE?

14. What are you using continuous assessm&fQTi@echanisms for

15. What are you using used continuous assessment mechanisms

16.Which elements of theeaching m e i©hprovidechyomt used to SWD/you?

17.How is the provision of learning materials in the church educatiolsff ® s

18.How do you motivate SWD in the classroom?

19.How do you see the infrastructure in the EOTCE? Is it suitable for students with
disability?

20.What are the main challenges facing for SWDs in the EOTCE?

21.What is your contribution for minimizing to problem?

22. W h the EOTCE is doing to solve the challenges they encountered?

23.What do you recommend to minimize the challenges they faced in the EOTCE? Who do
what?

24.How do you describe the church education curriculum with respect to learners, needs?

25.What are the major changes in helping SWD learn in church education?
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26.What are the opportunities of EOTCE to SWDs social and spiritual life?

27.How do you evaluate the social support SWDs are gaining from orthodox community and
classmate?

28.Where do SWDs want to see themselvésrafompletion of their church education?

29.To what extent do you think the SWDs possibility of being employed in the church

education institutions?

Interview questions for church leaders

Name

Sex

Age

Birth place
Occupation
Work place
Job experience

What is traditional church education and how do you define it

© © N o g s~ w D PE

How do you see teaching SWD?

10.How the EOTCE responds to their needs and interests

11.How do you see the infrastructure in the EOTCE? Is it suitable for students with disability?

12.What are the main etlenges facing for students in the EOTCE?

13.What is your contribution for minimizing to problem and making decision?

14. W h the EOTCE is doing to solve the challenges they encountered?

15.What do you recommend to minimize the challenges they faced in the EQVGd&@0
what?

16.What are the opportunities of EOTCE to SWDs social and spiritual life?

17.How is the support system of the orthodox tawhido church community towards students with
disability? Have you ever made community mobilizations so far?

18.Where do SWDs wadro see themselves after completion of their church education?

19.To what extent do you think the SWDs possibility of being employed in the church education
institutions?

20.What is the extent of creating linkages with employers who demands graduates oirthe ch

education?
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FGD Guiding guestion

=

Introduction

How is education in the EOTCE?
How do you understand disability? what is the cause of disability

What i your connection with your classmates?

a kb 0N

How do you evaluate students understanding towards tisaibldi classmates?

6. Did do you get social support from orthodox community?
7. Church education reform
8. Challenges of disable learners
9. Ways forward/solutions for the challenges raised
10.What are the teaching methods that are practicing in the teaching lgamoegs in
the EOTCE?
11. What are the teachers used continuous assessment mechan

12. What are the teachers used continuous assessment mechan
EOTCE

13.What you motivated to learn in EOTCE?

14.How is the provision of learning maials in the church education f@ WD s

15.What are the opportunities of EOTCE to your social and spiritual life?

16.How do you evaluate the social support SWDs are gaining from orthodox community
and classmate?

17.How do you describe the effort of teachers toagggparticipate SWD in the
sessions?

18.Where do you want to see yourself after completion of your church education?

19.To what extent do you think the possibility of being employed in the church
education institutions?

20.Your integration with MahbereKidusan, Hagsbket and senbettmhrtbet
Thank you
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