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ABSTRACT 

�7�K�H�� �P�D�L�Q�� �S�X�U�S�R�V�H�� �R�I�� �W�K�L�V�� �V�W�X�G�\�� �Z�D�V�� �W�R�� �L�Q�Y�H�V�W�L�J�D�W�H�� �O�H�D�U�Q�H�U�V�¶ vocabulary learning strategies 

�D�Q�G�� �W�H�D�F�K�H�U�V�¶�� �Y�R�F�D�E�X�O�D�U�\�� �W�H�D�F�K�L�Q�J�� �V�W�U�D�W�H�J�L�H�V�� �L�Q���(�Q�J�O�L�V�K�� �F�O�D�V�V�U�R�R�P�� �Z�L�W�K���V�S�H�F�L�D�O�� �U�H�I�H�U�H�Q�F�H�� �W�R��

grade eleven students in Chet General Secondary and Preparatory School by the year 

2022/2024. The participants of the study were 250 randomly selected grade eleven students 

and five grade eleven English language teachers were taken by comprehensive sampling 

technique due to their manageable number. To achieve the objectives of the study, descriptive 

research design was employed.  Also, the data were collected through questionnaire, semi-

structured interview, classroom observation and document analysis. The quantitative data 

collected from the close-ended questions of questionnaire were coded and filled in the SPSS. 

Then, different statistical analysis such as frequency and percentage were applied to analyses 

data. Again, the data obtained from semi structured interview were transcribed   and 

analyzed qualitatively. From the data analysis, different findings were obtained. The study 

revealed that grade 11 English language teachers used limited vocabulary teaching and 

learning strategies at Chet General Secondary and Preparatory School. They were found to 

teach vocabulary via translation often. In the same way, the students hardly employed a 

variety of vocabulary learning strategies in the target school. They commonly learnt 

vocabulary through memory strategies, social strategies like asking classmates and using 

vocabulary notebook. In addition, the vocabulary lessons in the student text have not been 

presented sufficiently with a variety of vocabulary teaching strategies. Moreover, English 

language teachers and students were hampered by different difficulties to use vocabulary 

teaching and learning strategies in vocabulary lessons. The major �G�L�I�I�L�F�X�O�W�L�H�V���Z�H�U�H�����V�W�X�G�H�Q�W�V�¶��

limited knowledge of English, lack of available materials on vocabulary, the complexity of 

word knowledge, the difference in the spoken and written form of a word and as well as the 

grammatical forms of words. Thus, teachers should implement diversified strategies of 

�W�H�D�F�K�L�Q�J���Y�R�F�D�E�X�O�D�U�\���E�D�V�H�G���R�Q���W�K�H�L�U���V�X�L�W�D�E�L�O�L�W�\���W�R���G�H�Y�H�O�R�S���W�K�H�L�U���V�W�X�G�H�Q�W�V�¶���Y�R�F�D�E�X�O�D�U�\���D�E�L�O�L�W�L�H�V����

and students should practice a variety of vocabulary learning strategies ranging from 

decontextualized to contextualized strategies. The school should also provide all necessary 

materials for teaching and learning vocabulary such as different English reading books to 

promote �V�W�X�G�H�Q�W�V�¶ vocabulary knowledge.
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CHAPTER ONE 

1.1. Background of the Study 

As being an international language, English is the language of wider communication across the 

globe in international relations, science and technology, commerce and trade. It is also the 

medium of instruction for secondary and higher education in Ethiopia (MoE, (1994). Vocabulary 

is one of the micro - skills of English language. Even if it is a micro - skill, it plays a very important 

role in language teaching and learning. Vocabulary teaching and learning is a key issue for both 

teachers and students of foreign language (Mofareh, 2015) . Vocabulary teaching enables learners 

to understand the concepts of unfamiliar words, to gain a great number of words and use words 

successfully for communication (Cahyono and Widiati, 2008). Students learn and recognize the 

number of vocabulary words thr ough process. In this connection Shen, (2008) points out that 

learning vocabulary is a continuous process, or a continuum which means gaining the knowledge 

of the word and increasing the number of vocabulary and have great   quality to use the skills 

pract ically - Besides, Intaraprasert (2004) emphasizes that the main goals of vocabulary learning 

are:  to discover the meanings of new words; to retain the knowledge of newly learned words; 

and to expand the knowledge of English vocabulary. Employing effective s trategies both in 

�W�H�D�F�K�L�Q�J�� �D�Q�G�� �O�H�D�U�Q�L�Q�J�� �W�K�H�� �Y�R�F�D�E�X�O�D�U�\�� �Z�L�O�O�� �K�D�Y�H�� �S�R�V�L�W�L�Y�H�� �F�R�Q�W�U�L�E�X�W�L�R�Q�� �W�R�� �V�W�X�G�H�Q�W�V�¶�� �Y�R�F�D�E�X�O�D�U�\��

growth which will affect their language skills.  

�9�R�F�D�E�X�O�D�U�\���W�H�D�F�K�L�Q�J���D�Q�G���O�H�D�U�Q�L�Q�J���V�W�U�D�W�H�J�L�H�V���K�D�Y�H���J�U�H�D�W���U�R�O�H���W�R���L�P�S�U�R�Y�H���W�K�H���V�W�X�G�H�Q�W�V�¶���Y�R�F�D�E�X�O�D�U�\��

k nowledge and skills.  McCarthy (2001) claimed that vocabulary provides the largest part of the 

meaning of any language, and vocabulary is the main challenge for most learners. An instructor 

or educator needs to guide and teach students how to use strategie s effectively in order to learn 

more efficiently and to develop their vocabulary knowledge and vocabulary learning skills. The 

success of learning a word depends on the strategies employed and how the strategies are used 

(Sokmen, 1997). - According to Natio n (2001), vocabulary learning strategies enable learner to 

take more responsibilities for their own learning. He believes that a large amount of vocabulary 

can be acquired by using vocabulary learning strategies.  

The emergence of vocabulary teaching approa ch in the 1980s has caused to change, which is to 

shape approaches to teach vocabulary. Therefore, in recent years, there has been a major shift in 
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perspective within the language teaching profession concerning the nature of what is to be 

taught. Besides, there has been a change of emphasis from presenting vocabulary using drilling 

and rote memorization, which must be learned and practiced, to presenting language as a 

functional meaning.  

Accordingly, many scholars agree that language teaching has to do wit h enabling the learners to 

acquire effective strategies in the target language, so as to communicate through any form of 

language, the first thing which should be considered is whether one knows enough amount of 

word that enables one to express himself/ he rself precisely and effectively. From this view, 

knowing vocabulary is critical for the comprehension of texts. Building word awareness and 

vocabulary knowledge require the students to make a personal construction of meaning and 

expression (Cristina & Hous ton, 2010). In learning and teaching foreign language, vocabulary 

plays significant role. It is one element linking the four major skills of language i.e. listening, 

speaking, reading, and writing all together. In addition, Schmitt, -  (2008) asserts that v ocabulary 

teaching and learning has been given little priority in second or foreign language programs, but 

what is -  clear is that learning -  vocabulary is an essential part of mastering a second or a foreign 

language. In addition, Allen (1983, p.6) notes th at teachers have never doubted the value of 

learning vocabulary. They know how communication stops when learners lack necessary words. 

They do not believe that extra teaching vocabulary should be delayed until the grammar is 

mastered. In the best classes n either grammar nor vocabulary is neglected." This shows that 

vocabulary is important to teach and to learn in the classroom; without vocabulary, it is difficult 

to communicate, and communication breakdown happens when people do not use the right 

vocabulary . 

In the past time only a handful of well - known teaching strategies were devoted to vocabulary 

teaching in language classrooms (Wallace, 1982; Allen, 1983). However, few of their teaching 

recommendations were based on theories or research findings. Carter (1998) argued that teachers 

were devoted to practical approaches to vocabulary teaching which proceed without due 

recognition of  issues in vocabulary learning. Moreover,  the  strategies that teachers mostly 

practice in their language classes is to enhance t �K�H�L�U�� �V�W�X�G�H�Q�W�V�¶�� �Y�R�F�D�E�X�O�D�U�\�� �N�Q�R�Z�O�H�G�J�H�� �R�U�� �K�H�O�S��

them to be able to communicate by reading; speaking and writing on the basis of good command 

of vocabulary is very crucial (Anderson and Nagy, 1992).Goundar (2015), suggested that the 
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first goal is to identify th e strategies applied by the students to learn new English words. Then, 

the students need to be exposed to the many vocabulary - learning strategies that could be 

implemented in learning new words. One of the most significant subcategories of language 

learning strategies is vocabulary learning strategies. Jamal (2016), defined that vocabulary 

learning strategies as the instruments used to acquire vocabulary in the target language. Nation 

(2001) stated that vocabulary learning strategies are one component of la nguage learning 

strategies and generally a part of learning strategies as well.  

According to a review by Rubin et al. (2007), with regard to the intervention studies relating to 

language learning strategies; teaching students learning strategies, if effect ively done, increases 

not only their knowledge of strategies but also their motivation and performance.  Hence English 

language teachers are expected to develop their students' vocabulary knowledge by 

implementing different teaching strategies,  in the same way the students used their own 

vocabulary learning strategies because the more they master  vocabulary, the more they can 

speak , write, read, and listen as they want. The researcher of this study notices the students at 

Chet General Secondary and Prepara tory School have the problem of vocabulary knowledge. 

�7�K�X�V���� �K�H�� �D�V�V�X�P�H�V�� �W�K�D�W�� �W�K�L�V�� �L�Q�V�X�I�I�L�F�L�H�Q�W�� �O�H�Y�H�O�� �R�I�� �V�W�X�G�H�Q�W�V�¶�� �Y�R�F�D�E�X�O�D�U�\�� �P�L�J�K�W�� �K�D�Y�H�� �E�H�H�Q�� �U�H�V�X�O�W�H�G��

�I�U�R�P�� �W�H�D�F�K�H�U�V�¶�� �D�Q�G�� �V�W�X�G�H�Q�W�V�¶�� �I�D�L�O�X�U�H�� �R�I�� �X�V�L�Q�J�� �D�� �Z �L�G�H�� �U�D�Q�J�H�� �R�I�� �Y�R�F�D�E�X�O�D�U�\�� �W�H�D�F�K�L�Q�J�� �D�Q�G�� �O�H�D�U�Q�L�Q�J��

strategies. �,�Q�� �O�L�J�K�W�� �R�I�� �W�K�L�V�� �W�K�H�� �V�W�X�G�\�� �Z�D�V�� �G�H�V�L�J�Q�H�G�� �W�R�� �L�Q�Y�H�V�W�L�J�D�W�H�� �W�H�D�F�K�H�U�V�¶�� �Y�R�F�D�E�X�O�D�U�\�� �W�H�D�F�K�L�Q�J��

�V�W�U�D�W�H�J�L�H�V���D�Q�G���O�H�D�U�Q�H�U�V�¶���Y�R�F�D�E�X�O�D�U�\���O�H�D�U�Q�L�Q�J���V�W�U�D�W�H�J�L�H�V�����X�V�H���L�Q���(�Q�J�O�L�V�K���F�O�D�V�V���U�R�R�P���� 

1.2. Statement of the Problem 

Teaching and learning vocabulary is a significant issue in English language since words play an 

important role in expressing our feelings, emotions and ideas to others during communication 

(Aram, 2016).In addition,  Moeller et al. (2009) supports this idea by saying that vocabulary is 

central language and teachi ng of a second language as it affords learners access to all of oral and 

written communication. It meant that we cannot communicate effectively or express our ideas in 

both oral and written form without having many vocabularies. As most of the meaning is c arried 

lexically, vocabulary is a very important element within a language teaching and learning 

(Schmitt, 2000).  

In fact, without vocabulary communication in a second or foreign language is not possible in a 

meaningful. In relation to this, McCarthy (199 0) points out that without words to express a wide 
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range of meanings, communication in a second language (L2) just cannot happen in a 

meaningful  way. Lewis (2000) also argues that without grammar, very little can be conveyed, 

but without vocabulary nothing  can be conveyed. Therefore, Vocabulary improves all areas of 

communication which are listening, speaking, reading and writing. When students improve their 

vocabulary, their academic and social confidence improves, too (Daniela, 2003)  

Students, starting fr om high school, are expected to understand different types of lectures, 

discussions, and presentations. However, when most students come to high schools, even 

colleges and universities in Ethiopia, their knowledge of vocabulary is unsatisfactory 

(Gebremedh in, 2018). The researcher of this study has clearly noted this problem in Chet 

General Secondary an d Preparatory School in north Wo llo in Ethiopia as he has been working 

there as an English language teacher. Most students are unable to understand the ideas  from what 

the teacher said in classroom. They cannot produce and answer the questions through spoken and 

written words or sentences to express their own feelings. Besides, the researcher heard that many 

teachers complain that most students find difficult to answer vocabulary questions in school 

�H�[�D�P�V���� �7�K�X�V���� �W�K�H�� �L�Q�V�S�L�U�D�W�L�R�Q�� �I�R�U�� �W�K�L�V�� �V�W�X�G�\�� �P�D�L�Q�O�\�� �D�U�R�V�H�� �I�U�R�P�� �W�K�H�� �U�H�V�H�D�U�F�K�H�U�¶�V�� �L�Q�W�H�U�H�V�W�� �W�R�� �D�G�G�U�H�V�V��

this problem.  

 Some foreign researchers have carried out something on vocabulary teaching and learning 

strategies on their own studies. Asyian (2017) carried out a study on the perception of teachers 

and students on vocabulary teaching and vocabulary learning and found that both teachers and 

students had positive perception towards vocabulary teaching and learning.  Applying implicit 

and  explicit vocabulary teaching strategies, Al - Darayseh (2014) investigated the impact of a 

combination of both vocabulary teaching strate �J�L�H�V�� �R�Q�� �L�P�S�U�R�Y�L�Q�J�� �U�H�I�O�H�F�W�� �O�H�D�U�Q�H�U�V�¶�� �Y�R�F�D�E�X�O�D�U�\��

size and their reading whose findings revealed that the combination of explicit and implicit 

�Y�R�F�D�E�X�O�D�U�\�� �V�W�U�D�W�H�J�L�H�V�� �K�D�V�� �S�U�R�Y�H�G�� �W�R�� �E�H�� �H�I�I�H�F�W�L�Y�H�� �L�Q�� �L�Q�F�U�H�D�V�L�Q�J�� �V�W�X�G�H�Q�W�V�¶�� �Y�R�F�D�E�X�O�D�U�\�� �V�L�]�H�� �D�Q�G�� �W�K�H�L�U��

reading skill. Co ncerning vocabulary learning strategies, Zarin and Khan (2014) also examined 

vocabulary learning strategies among undergraduate learners and found that memory strategy 

was the most frequently used strategy whereas metacognitive strategy was the least frequ ently 

used. However, this finding is different from study of Kafipour and Naveh (2011) which 

indicated that students used Metacognitive strategy most frequently and social strategies least 

frequently.  
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Few studies have been conducted in the Ethiopian conte xt too. For example, Getnet, (2008) 

conducted a study on vocabulary learning strategy use in case of high and low achiever students 

at Gondar College of Teachers Education. He found that high achiever students frequently use 

more wide range of vocabulary l earning strategies than lower achiever students. Moreover, 

�*�H�E�U�H�P�H�G�K�L�Q�� �������������� �G�L�G�� �D�� �V�W�X�G�\�� �R�Q�� �D�V�V�H�V�V�L�Q�J�� �V�W�X�G�H�Q�W�V�¶�� �Y�R�F�D�E�X�O�D�U�\�� �O�H�D�U�Q�L�Q�J�� �S�H�U�F�H�S�W�L�R�Q�� �D�Q�G��

strategy use in Adigrat University. His finding revealed that students had positive perception 

about vocabul ary learning. Abebe (1997) also did a study on strategies of vocabulary learning 

employed by first year students at A.A.U. The finding indicates that many different English 

vocabulary learning strategies were known by the participants but a few of the stra tegies were 

explained to be used by them. Jeilan (1999) and Mulugeta (2006) have conducted researches on 

vocabulary learning strategies. Both found that their subjects use guessing strategy to infer the 

meanings of unfamiliar words. Ermias (2010) has shown  that dictionary use is important for 

preparatory level students in some way to tackle unfamiliar words in the text. Even though the 

�I�R�U�H�L�J�Q�� �U�H�V�H�D�U�F�K�H�U�� �D�Q�G�� �O�R�F�D�O�� �U�H�V�H�D�U�F�K�H�U�V�� �D�W�W�H�P�S�W�H�G�� �W�R�� �L�Q�Y�H�V�W�L�J�D�W�H�� �V�W�X�G�H�Q�W�V�¶�� �H�I�I�R�U�W�� �L�Q�� �X�V�L�Q�J��

vocabulary learning strategies and vocabulary teaching strategies in different way, the researcher 

�D�W�W�H�P�S�W�H�G�� �W�R�� �O�R�R�N�� �L�Q�W�R�� �E�R�W�K�� �V�W�X�G�H�Q�W�V�¶�� �Y�R�F�D�E�X�O�D�U�\�� �O�H�D�U�Q�L�Q�J�� �V�W�U�D�W�H�J�L�H�V�� �D�Q�G�� �� �W�H�D�F�K�H�U�V�¶�� �Y�R�F�D�E�X�O�D�U�\��

teaching strategies in EFL classrooms, so the researcher attempted to check the relationship 

between vocabulary learning strategies and vocabulary teaching strategies when students and 

English language teachers   utilize in the class room at high school level. Thus, this study focuses 

�R�Q�� �L�Q�Y�H�V�W�L�J�D�W�L�Q�J�� �D�Q�G�� �F�K�H�F�N�L�Q�J�� �W�K�H�� �X�V�H�� �R�I�� �E�R�W�K�� �O�H�D�U�Q�H�U�¶�V�� �Y�R�F�D�E�X�Oary learning strategies and  

�W�H�D�F�K�H�U�V�¶�� �Y�R�F�D�E�X�O�D�U�\�� �W�H�D�F�K�L�Q�J�� �V�W�U�D�W�H�J�L�H�V�� �Z�K�H�Q�� �W�K�H�� �V�W�X�G�H�Q�W�V�� �D�Q�G�� �� �W�H�D�F�K�H�U�V�� �X�V�H�� �L�Q�� �(�Q�J�O�L�V�K�� �F�O�D�V�V��

room and the difficulties  in both students and teachers use the vocabulary learning and teaching 

strategies respectively in grade 11 at Chet General Secondary and Preparatory  School.  

1.3. Objectives of the Study 

1.3.1. General Objective 

The general objective of the study is to investigate vocabulary teaching and learning strategies at 

grade 11 in Chet General Secondary and Preparatory  School.  
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CHAPTER TWO:  

2. REVIEW OF RELATER LITERATURE  

�7�K�L�V�� �F�K�D�S�W�H�U�� �U�H�Y�L�H�Z�V�� �W�K�H�R�U�L�H�V���� �Z�K�L�F�K�� �D�U�H�� �U�H�O�D�W�H�G�� �W�R�� �O�H�D�U�Q�H�U�V�¶�� �Y�R�F�D�E�X�O�D�U�\�� �O�H�D�U�Q�L�Q�J�� �V�W�U�D�W�H�J�L�H�V�� �D�Q�G��

�W�H�D�F�K�H�U�V�¶�� �Y�R�F�D�E�X�O�D�U�\�� �W�H�D�F�K�L�Q�J�� �V�W�U�D�W�H�J�L�Hs and literature related to the subject investigated. The 

chapter also reviews the recommendations by other studies carried in various countries on how to 

solve the problem. More specifically, this chapter includes definition and concepts of vocabulary 

learning strategies, methods of vocabulary teaching, theoretical background of vocabulary 

teaching, its implementations, etc.  

2.1. The Concept of Vocabulary 

There are various   definitions of vocabulary given by different scholars, and the term vocabulary 

has  a range of meanings. For example, some teachers use the term to mean sight - word 

�Y�R�F�D�E�X�O�D�U�L�H�V���� �U�H�I�H�U�U�L�Q�J�� �W�R�� �V�W�X�G�H�Q�W�V�¶�� �L�P�P�H�G�L�D�W�H�� �U�H�F�R�J�Q�L�W�L�R�Q�� �R�I�� �Z�R�U�G�V�� �L�Q�� �S�U�L�Q�W���� �R�W�K�H�U�� �W�H�D�F�K�H�U�V�� �U�H�I�H�U��

to words students understand as their meaning vocabularies. Still other teac hers use the term to 

�P�H�D�Q�� �O�L�V�W�H�Q�L�Q�J�� �Y�R�F�D�E�X�O�D�U�L�H�V���� �R�U�� �V�W�X�G�H�Q�W�V�¶�� �X�Q�G�H�U�V�W�D�Q�G�L�Q�J�� �R�I�� �Z�R�U�G�V�� �W�K�D�W�� �W�K�H�\�� �K�H�D�U�� �L�Q�� �W�K�H�� �V�S�R�N�H�Q��

�O�D�Q�J�X�D�J�H���� �:�L�W�K�L�Q�� �W�K�L�V�� �V�H�F�W�L�R�Q���� �Z�H�� �X�V�H�� �W�K�H�� �W�H�U�P�� �Y�R�F�D�E�X�O�D�U�\�� �W�R�� �U�H�I�H�U�� �W�R�� �V�W�X�G�H�Q�W�V�¶�� �X�Q�G�H�U�V�W�D�Q�G�L�Q�J�� �R�I��

oral and print words. Vocabularies include c onceptual knowledge of words that goes well 

beyond a simple dictionary definition (Snow, Griffin, & Burns, 2005).  

Vocabulary can be defined as the act of understanding or knowing new words. However, many 

scholars tried to define vocabulary in various ways based on different views. For instance, 

Graves (as cited in Taylor, 1990) defines vocabulary as the entire stock of words belonging to a 

branch of knowledge or known by an individual. He also states that the lexicon of a language is 

its vocabulary, which i ncludes words and expressions. Krashen (as cited in Herrel, 2004) extends   

�*�U�D�Y�H�V�� �µ�G�H�I�L�Q�L�W�L�R�Q�� �I�X�U�W�K�H�U�� �E�\�� �V�W�D�W�L�Q�J�� �W�K�D�W�� �O�H�[�L�F�R�Q�� �R�U�J�D�Q�L�]�H�V�� �W�K�H�� �P�H�Q�W�D�O�� �Y�R�F�D�E�X�O�D�U�\�� �L�Q�� �D�� �V�S�H�D�N�H�U�µ�V��

mind. In relation to this, Vocabulary is the glue that holds stories, ideas and co �Q�W�H�Q�W�� �W�R�J�H�W�K�H�U�«��

making comprehension accessible for students (Rupley, Logan & Nichols, 1998/99). Therefore, 

vocabulary is central to language and of critical importance to the typical language learner. In 

other words, vocabulary is the words we must know t o communicate effectively both productive 

and receptive vocabulary.  
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2.2. Definition of Vocabulary Learning Strategy 

Vocabulary is all about words the words in language or special set of words you are trying to 

earn vocabulary so important, we even created.  

The greatest tool we can give students for succeeding, not only in their education but more 

generally in life, is a large, rich vocabulary and the skills for using those words. 

Cohen(1998)state that vocabulary learning strategies as processes of which are  consciously 

selected by learners, and which may result in action taken to enhance the learning language 

through the storage retention ,recoil, and application of information.  

�$�F�F�R�U�G�L�Q�J�� �W�R�� �5�X�E�L�Q�� �������������� �D�Q�G�� �2�¶�0�D�O�O�H�\�� �D�Q�G�� �&�K�D�P�R�W�� ���������������� �O�D�Q�J�X�D�J�H�� �O�H�D�U�Q�L�Q�J�� �V�W�U�Dtegies are 

any set of actions ,plans, tactics, thoughts or behaviors that the learners employ to facilitate the 

comprehension ,storage, retrieval, and use of information. McDonough (1995) points out that 

language use and vocabulary learning can take place simultaneous, so vocabulary use strategies 

may over lap and hard to recognize the difference. Oxford (2011)states that the information used 

better trans ferried in to long memory, vocabulary use strategies allow learners stay in 

communication longer and ,t here for ,have more opportunity to practice and by lea rners. 

Strategies can employ by learners to assist with storage offing formation, to help with the 

construction of language rules and to help with an appropriate aptitude towards the learning 

situation. 

�$�F�F�R�U�G�L�Q�J�� �W�R�� �6�F�K�P�L�W�W�� ���������������������¶�Y�R�F�D�E�X�O�D�U�\- learning strategies could be any action, which 

affects this rather broadly �±defined processes. Similarly, Cameron (2001:92) defines vocabulary 

learning strategies as; Action that learners take to help themselves understand and remember 

�Y�R�F�D�E�X�O�D�U�\���� �1�D�W�L�R�Q�� ���������������������� �V�D�\�V�� �W�K�D�W���� �³�Y�R�F�D�E�X�O�D�U�\�� �O�H�D�U�Q�L�Q�J�� �V�W�U�D�W�H�J�L�H�V�� �D�U�H�� �O�D�Q�J�X�D�J�H�� �O�H�D�U�Q�L�Q�J��

strategies which in turn are part of general learning strategies.  

Therefore, vocabulary - learning strategies have great contribution to le arn language successfully. 

They are the means that students use them to develop their vocabulary knowledge to solve their 

problems in language learning. Nations (2001:217) argues that language - learning strategy must 

involve choice, i.e. there should be sev eral strategies to choose from, be complex, i.e. there 

should be several steps to learn, require knowledge and benefit from train in, increase the 

efficacy of vocabulary learning and vocabulary use. Hatch and Brown (1995:373) describe five 
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essential steps of vocabulary learning strategies. These are :having sources for encountering new 

words ;getting a clear image ,whether visual or auditory or both for the forms of the new 

word ,learning the meaning of word making strong memory connection between the forms  and 

meanings of the words and using the words.  

From all the above, the vocabulary learning strategies use are the knowledge to use strategies to 

find out and memorize meaning of un familiar and retrieve when needs arise whether in oral or 

written aspects .Krashen (1998) states, vocabulary conveys meaning which ensures an effective 

communication.  This is to say that words are the basic unit of a language form without which 

one cannot communicate effectively or express ideas.  

Vocabulary is basic to communic ation. If acquirers do not recognize the meanings of the 

keywords used by those who address them, they will be unable to participate in the conversation. 

And if they wish to express some ideas or ask for information, they must be able to produce 

lexical it �H�P�V�� �W�R�� �F�R�Q�Y�H�\�� �W�K�H�L�U�� �P�H�D�Q�L�Q�J�� �� �6�L�P�L�O�D�U�O�\�� �� �:�L�N�L�Q�V�� ���������������������� �Z�U�L�W�H�V���� �³�Y�H�U�\�� �O�L�W�W�O�H�� �F�D�Q�� �E�H��

�F�R�Q�Y�H�\�H�G�� �Z�L�W�K�R�X�W�� �J�U�D�P�P�D�U�� �E�X�W�� �Q�R�W�K�L�Q�J�� �F�D�Q�� �E�H�� �F�R�Q�Y�H�\�H�G�� �Z�L�W�K�R�X�W�� �Y�R�F�D�E�X�O�D�U�\�� �´�� �7�K�L�V�� �L�V�� �W�R�� �P�H�D�Q��

that if someone knows the morphology and syntax of an utterance addressed to him  /she will not 

be able to participate in the communication. Krashen (1998), cart her and different vocabulary, 

which plays indispensable role for making language meaning full.  

Vocabulary is thus, use full to create a communicative environment. Regarding th is 

Wallace(1982:9) indicates that: - It has often been remarked how strange it is that comparatively 

little has written on the teaching and learning of foreign language vocabulary, because there is a 

sense in which learning foreign language is basically matt er of learning the vocabulary of that 

language(Wallace1982).Vocabulary is also very indispensable for the acquisition process. 

�& �D�P�H�U�R�Q���������������������� �V�W�D�W�H�V���� �³�Y�R�F�D�E�X�O�D�U�\�� �K�D�V���E�H�H�Q���F�R�Q�V�L�G�H�U�H�G���D�V���P�D�M�R�U���U�H�V�R�X�U�F�H���I�R�U���O�D�Q�J�X�D�J�H���X�V�H���´ ��

Early foreign language learning of fers the chance for learners to build up solid core of words use 

full for further learning.  

�+�D�U�P�H�U�� �������������������� �Z�U�L�W�H�V���� �³ �,�I�� �O�D�Q�J�X�D�J�H�� �V�W�U�X�F�W�X�U�H�V�� �P�D�N�H�� �X�S�� �W�K�H�� �V�N�H�O�H�W�R�Q�� �R�I�� �O�D�Q�J�X�D�J�H�� �W�K�H�Q�� �L�W�� �L�V��

�Y�R�F�D�E�X�O�D�U�\�� �W�K�D�W�� �S�U�R�Y�L�G�H�V�� �W�K�H�� �Y�L�W�D�O�� �R�U�J�D�Q�V�� �D�Q�G�� �W�K�H�� �I�O�H�V�K���´�� �$�Q�� �D�E�L�O�L�W�\�� �W�R manipulate grammatical 

structure does not have any potential for expressing meaning unless words (vocabularies) are 

used. Vocabulary knowledge of a language is very vital order to understand or convey message 
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in communication and to pursue and succeed in ones learning. Zhihong (2000), states that 

vocabulary is a vital guarantee communication between and among people. It is the basic unit of 

language form without a sufficient vocabulary; one cannot communicate effectively express 

ideas. Having a limited voc abulary is also barriers that prevent students form learning a foreign 

�O�D�Q�J�X�D�J�H���� �& �D�P�H�U�R�Q�� �������� ������������ �V�D�\�V���� �³�9�R�F�D�E�X�O�D�U�\�� �L�V�� �I�X�Q�G�D�P�H�Q�W�D�O�� �W�R�� �X�V�L�Q�J�� �W�K�H���I�R�U�H�L�J�Q�� �O�D�Q�J�X�D�J�H�� �D�V��

discourse, since vocabulary is both learnt from participating in discourse, and is essentia l to 

participating in it.  

There are many words on which teachers may not be able spend time within the class time limits. 

Thus, if students have number of vocabulary learning strategies, they deal with these words on 

their own and as result have access to large number of target language words (Nation, 2001and 

�6�F�K�P�L�W�W�������������7�K�H�U�H�I�R�U�H���� �D�Q�� �L�P�S�R�U�W�D�Q�W�� �S�D�U�W�� �R�I�� �V�W�X�G�H�Q�W�¶�V�� �Y�R�F�D�E�X�O�D�U�\�� �G�H�Y�H�O�R�S�P�H�Q�W�� �G�H�S�H�Q�G�V�� �R�Q�� �W�K�H��

ability to use his or her own strategies for coping with new vocabulary in written or spoken texts 

(Atkiins,  et.al, 1996). The mine benefit gained from vocabulary learning strategies is the fact that 

they enables learners to take more control of their own learning so that students can more 

responsibility for their vocabulary learning(Nation,2001;Schard and Szabo ,2000). Consequently, 

�Y�R�F�D�E�X�O�D�U�\�� �O�H�D�U�Q�L�Q�J�� �V�W�U�D�W�H�J�L�H�V�� �I�R�V�W�H�U�� �³�O�H�D�U�Q�H�U�� �D�X�W�R�Q�R�P�\�� �L�Q�G�H�S�H�Q�G�H�Q�F�H���� �D�Q�G�� �V�H�O�I- �G�L�U�H�F�W�L�R�Q�´��

(Oxford, 1990:29) .Equipped with arrange of different vocabulary learning strategies, students 

can decide upon how exactly would like to deal wi th unknown words. A good knowledge of 

strategies and the ability to apply them in suitable situations might considerable simplify the 

learning of new vocabulary for students. (Schmitt, 2000; and GU and Johnson, 2000)  

2.3. Classification of Vocabulary Learning Strategies 

With the emergence of the concept of language learning strategies, scholars have attempted to 

link the strategies with language learning skills believing that each strategy enhances learning of 

�Y�R�F�D�E�X�O�D�U�\�� ���2�¶�0�D�O�O�H�\�� �D�Q�G�� �&�K�D�P�R�W���� ������������ �� �0�D�Q�\�� �O�D nguage researchers have attempted to 

develop taxonomy of vocabulary learning strategies (Oxford 1990; Schmitt 1997; Gu and 

Johnson, 1996; Nation 2001).These studies have provided insights into the process of vocabulary 

learning and the strategies. For exam ple, Sanaoui (1995) identified two distinctive approaches to 

vocabulary learning of learners: those who structured their vocabulary learning and those who 

did not. Structured learners engaged in independent study, did self - initiated learning activities, 
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an�G�� �U�H�F�R�U�G�H�G�� �W�K�H�� �O�H�[�L�F�D�O�� �L�W�H�P�V���� �6�D�Q�D�R�X�L�¶�V�� �U�H�V�H�D�U�F�K�� �V�K�R�Z�H�G�� �W�K�D�W�� �V�W�U�X�F�W�X�U�H�G�� �O�H�D�U�Q�H�U�V�� �Z �H�U�H�� �P�R�U�H��

successful than those who followed an unstructured approach.  

In the same way, Schmitt (1997) also set different vocabulary learning strategies to discover a 

new word �¶�V�� �P�H�D�Q�L�Q�J�� �� �7�K�L�V�� �U�H�V�H�D�U�F�K�H�U�� �F�D�W�H�J�R�U�L�]�H�G�� �Y�R�F�D�E�X�O�D�U�\�� �O�H�D�U�Q�L�Q�J�� �V�W�U�D�W�H�J�L�H�V�� �D�V��

determination (analyzing part of speech, analyzing affixes and roots, analyzing any available 

pictures or gestures, guessing meaning from textual context, using a dictionary, etc), 

socialization (asking teacher for a synonym, paraphrase, asking classmates for meaning, studying 

and practicing meaning in a group,  interacting with native speakers, etc).  

In addition, in a classification that is more a reflection of the strategies, catego rized the four 

strategies as repetition, word feature analysis, simple elaboration, and complex elaboration. The 

strategy repetition includes reading of related words, simple rehearsal, writing of word and 

meaning, cumulative rehearsal and testing. Simple elaboration consists of sentence translation, 

simple use of context, appearance. Similarity, sound link, and complex elaboration include 

complex use of context, paraphrase, and mnemonic. In the research, it was found that learners 

who had used a greater ra nge of vocabulary learning strategies recalled more of the learned 

words later (Bastanfar&Hashemi, 2010).  

 
Figure 1:  Existing  common vocabulary learning strategies 
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The above classifications are also parallel to Palmberg's (1990) category of vocabulary teaching 

and learning strategies. The two groups of teaching and learning strategies are contextual and 

consolidating dimensions and dynamics of strategies. The following section attempts to organize 

relevant research findings under these headings in terms of their advantages and disadvantages.  

A. Contextual dimensions and dynamics 

The current trends of vocabulary teaching and learning strategies use contextual meanings, 

retrieve words, restore them in long - term memory, and have appro priate lexical use in the four 

language skills (Coady 1993; Joe, Nation, and Newton 1996; Kang1995; Newton 1995).  

B. Consolidating dimensions and dynamics 

(1)Using a word list or traditional use of dictionary - deco textually highlighting words may be 

necess ary for helping learners to store new words, as giving conscious attention is also important 

to learn vocabulary (Hulstijn, Hollander and Greidanus 1996). Activities for using word - lists, 

dictionaries, flashcards, games, mnemonics, word - analysis, and the l ike can be very useful. They 

directly draw learners' attention to the words that need to be consolidated. When there is a word 

which has been recognized as important in terms of its frequency of use or learners' needs, 

students may intentionally make effor ts to retain it. This technique has been regarded as a de -

contextual method, and it is the most conventional strategy to 'pick up' words in a short time.  

(2) Memorization - There is, however, still an implication that the argument about the 

effectiveness of word lists or other de - contextual methods depends on whether the words are 

learned by special techniques of memorization. The question here is not whether words are 

learned from a list or from another context, but how the words are learned. Guy Cook (1994)  

argued for the importance of rote learning for some genres of discourse, which he termed 

intimate discourse. Memorization is important for vocabulary learning: if words cannot be re 

member, few are likely to be produced properly.  

     Common vocabulary-learning strategies 

In general, the above vocabulary - learning strategies stated can be classified based on Schmitt 

(1997 and 2000) taxonomy. With regard to language learning strategies, Schmitt (1997 and 


