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ABSTRACT 

The purpose of the study was to investigate educational challenges and opportunities blind students faced in 

Mengesha   Jenberie   Primary   School.  Qualitative research approach particularly case study research 

design was utilized to carry out the research. Semi structured interview guides were held with 4 Blind 

Students and 2 principals which were selected using comprehensive sampling technique. In addition, FGD 

was employed with 8 Blind Students, 10 teachers and 6 parents which were selected using comprehensive, 

criterion and availability sampling techniques respectively. Besides, observation and document analysis 

were also employed. The data were discussed qualitatively in line with the basic research questions and 

theoretical frameworks. Results of the analysis indicate that Blind Students gain access to learn with sighted 

peers; exposure to policy documents; support from SNE teachers, principals and sighted peers. Besides, the 

normal class size and sitting arrangement were some of opportunities. This implies that there are motivating 

factor for Blind students who were suffering from educational challenges.  However, the challenges they 

faced with poor instructional process used by teachers; absence of lack of Braille written materials and 

inadequate materials and equipment and ill-equipped service center and its delivery. In addition, Blind 

Students were challenged with: Issue of exams; nonexistence of IEP; and poor support from some of the 

school communities. This implies that even though there are some opportunities to support Blind Students in 

the School but still now there is a serious problem that restricts to use their full potential in their learning. 

Finally, some of the recommendations, such as the school: ought to provide training to teachers; need to 

minimize obstacles in exams; need to render library and resource room services; and create collaboration 

among stakeholders At last future research is recommended with large sample size to be generalized to a 

wider population. 
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Tirussew [2000] reported that in Ethiopia modern education system, blind students encounter 

variety of problems such as lack of special training of teachers; unavailability of educational 

materials; inadequate library and guidance services; and difficulty of getting enough 

information on different subjects. Thus, with this intention, this research tries to deal on 

educational challenges blind students faced and opportunities gained in their learning. 

 

1.2 Statement of the Problem 

Currently educational Access of blind students is encounter different educational barriers from 

different dimensions and their opportunities is not more than simply attending the class. The 

absence of visual clues in the environment is believed to be constrains for blind students in 

their educational development (Jindal, 2005). As Roe (2008) indicated that because blind 

students have no access to process facial expressions so they should be supported primarily to 

improve their learning. Similarly, Obani (2004) affirmed that a blind student may not be able 

to move around easily and may have to be carried for a long time than sighted peers. Unlike 

sighted peers who can easily learn so many things merely by observing and imitating, a blind 

student will need to be guided and supervised when learning so many concepts, thus requiring 

more time to be cared for. More specifically, Lydia [2014] indicated that blind students 

encounter several challenges such as lack of skill for most teachers to plan for these learners 

according to their academic needs; placement of blind students in integrated schools without 

specially trained teachers to handle the technical areas for example Braille; lack support from 

educational stake holders.  Likewise, in Ethiopia some discouraging results were reported on 

the education of blind students. Anto, (2004) reported that there is no indication to support 

blind students and move towards inclusion by teachers in integrated schools.  Similarly, 

Desalegne, (2007) reported that teachers and sighted students have negative perception toward 

blind students in integrated primary schools.  In addition, MOE, (1994) find out that the 

education of the blind students in integrated schools is very low in quality due to inadequate 

facilities; insufficient training of teachers; shortage of teaching materials and equipment; and 

the provision of services (p.3). Besides, Tirusew,  (2005) confirmed in research that in 

Ethiopia there is a general tendency to think of persons with disabilities as weak, hopeless, 

dependent and unable to learn and the subject of charity. 

In order to alleviate these problems, MOE (2012) call up on stakeholders to work 

hand in glove with each other in the implementation of educational access to CWDs. 

However, implementers at various levels have not yet given enough attention, for instance as 
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Geographically, the study was also delimited to Mengesha Jenberie integrated Primary 

School from grade 5 to 8 in Dangila Administrative Town in the year 2019/2020 among 8 

primary schools in Awi Administrative Zone. 

1.6 Limitation of the study 

Some factors were found to limit the study. One of them is that  observation checklist was 

not fully conducted as it was pre-planned inside the classroom due to fast expansion of the 

current global COVID 19 human executioner. It was difficult to include all components in 

the area of the study due to scarcity of resources and time as a result of COVID 19.  

Moreover, all Parents of blind students were not included as participants of the study due to 

abroad residence and some of they were not voluntary. 

1.7 Conceptual Definition of Terms  

The following are definition of terms frequently used in the study. 

Challenges refer to the situations or conditions that hinder (affect) educational activities of 

blind students in the integrated classes of Mengesha Jenberie primary school. 

Opportunities refer to financial, educational, material and social supports that are 

appropriate and suitable to blind students to fully participate in educational activities in 

Mengesha Jenberie integrated primary school. 

Integration refers to the placement of blind students in the regular classrooms that have 

equal access and participation with their class mates to manage their learning in the 

classroom 

Blind students refer to students who need adaptation, and modification in their educational 

practices because of inability to see or inability to do tasks through vision in Mengesha 

Jenberie integrated Primary School. 

Mengesha Jenberie integrated primary school refers to primary school where blind 

students attend their lesson in regular classes from grades 5-8 in Dangila Administrative 

Town of Awi Zone. 

Education is the teaching- learning process which refers to the way of providing 

knowledge and skills for blind students through instructional process in Mengesha Jenberie 

integrated primary school 
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mobility and Braille skill social skill, functional vision skill, and  listening skill needed by the 

children.     

With regard to academic characteristics of blind students, Taylor, R. L; Sternberg, L. 

& Richards, S.B. (1995) suggested that with the exception of unique problems of visual input 

and possibly a greater demand in processing the fundamental learning procedures, blind 

children do not differ from those of sighted children. Similarly, Ysseldyke & Algozine 

(1995) forwarded that with appropriate assistance SWVI academic success just like the 

neighbors and peers. The direct comparisons between the academic achievement of SWVI 

and sighted students are questionable, primarily because the two groups must be tested under 

such different conditions. For example, there are Braille and large type forms of some 

achievement tests. But because reading Braille is an inherently slower process than reading 

print, the SWVI are usually allowed to take a long time on the tests.  At present time, blind 

students are assigned to learn together with the sighted students starting from elementary to 

higher education. However, this integrated system has its own shortcomings. Some of the 

major challenges are discussed in the next subtopics.  

2.3.1 Regular Curriculum Implementation  

To identify and overcome the difficulties students should understanding the content of the 

lessons. According to Best (1992) Curriculum areas such as science, math, art, Rigby, and 

physical education which involve practical activities exert additional challenges and need 

amendment in teaching methods and special equipment. Another important dimension in the 

presentations of subject matter requires flexibility of teachers in using variety of strategies to 

teach blind students. For instance Bishop (1996) suggested that math instruction in primary 

grade level should be concrete as much as possible since math is basically the process of 

counting, measuring, separating, estimating, comparing etc.   

However, science and social studies too are usually taught in a concrete manner. 

Basic concepts can be taught through multi-sensory channel that make science exiting subject 

for blind students.  The teacher should fill the experience gap by providing hands-on 

experience, play, machine construction, models, field trip and visitors, that might benefit all 

children especially blind students. Also in teaching language there is a need of some minor 

modification. Pertinent to this concept, Smith and Luckasson (1995) reported that in using 

language when we speak, we use words that do not refer to other words, we say this, that and 
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there without naming the topic. Teachers write words without stating them aloud or 

explaining their meanings. 

In order to alleviate such problems, Fielder (1993, P.160) suggested that teachers 

should provide additional information needed by blind students through description, 

demonstration, explanation, providing handouts. Besides, quality voice is important in giving 

accurate information. Moreover, Gear heart et al., (1998) stated that physical education 

should be demonstrated by moving the students physically through the activity. The 

presentation of subject matter concepts should be accurate, precise, and to the point. In order 

to realize these concept teachers should avoid body language or facial expressions.  Pertinent 

to this point Best (1992) write that the words will have to carry all the meaning that the 

teacher needs to convey, as the additional information from body language may not be 

accessible.  Gestures, pointing to objects and hand movement should be replaced by clear 

verbal expression with quality voice. In Ethiopia, However, ICDR (2002) findings reported 

that curriculum content made of presentation has week sides; more remains to do to 

successfully implement the curriculum content designed for primary education. 

Another aspect is that sighted peers should assist blind students. In line with this 

Smith and Luckasson (1995) goes on saying that, teachers would provide opportunities for 

sighted peers to give feedback allow them to assist in academic and social skill development 

of blind students.  They must participate actively in the class and should complete 

assignments independently and turn them in at an assigned time. Social interaction of blind 

students with classroom teachers and sighted peers is another issue that requires focus in 

teaching blind students.  

To sum up, in teaching blind students the curriculum content is almost identical to 

that of the sighted peers, but there is a need of modification of materials as well as mode of 

presentation. However, in teaching math, science, Social Science and language the material 

and method used vary based on the nature of subject content. The role of the teacher is 

providing concrete and accurate information to blind students in order to promote their 

learning. Conducive classroom atmosphere is another point that enables blind students to 

learn better, interact with others. Sighted peers and teachers should provide assistance in and 

out of class for blind students in both academic and non-academic issues.  
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feeling of discomfort. The participants were assured that any information they shared were 

confidential. No name was asked on the interview and on the analysis parts to ensure 

confidentiality of the respondents. Finally, after assuring the trustworthiness and 

appropriateness of the interview instruments and obtaining the informed consent, the 

instruments were made ready for the final study and the main research was conducted in the 

natural setting of the selected sections of the school. 
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Table 2  

Demographic characteristics of participant blind students 

No 
Students name 

[Pseudonyms]  

Sex Age 

(Year) 

Grade 

level 

Average  

1st semester 

Result 

On set of 

Visual 

Impairment 

Degree of 

Visual 

Impairment 

1 BS#1 F 15 5th 53 Congenital Blind 

2 BS#2 F 16 5th 60 Congenital Blind 

3 BS# 3 F 15 6th 45 Adventitious Blind 

4 BS# 4 M 18 6th 64 Adventitious Blind 

5 BS# 5 M 16 6th 60 Adventitious Blind 

6 BS# 6 M 17 7th 45 Congenital Blind 

7 BS# 7 M 16 7th 49 Adventitious Blind 

8 BS#8 M 17 7th 51 Congenital Blind 

9 BS#9 M 17 8th 55 Congenital Blind 

10 BS#10 F 18 8th 65 Congenital Blind 

11 BS#11 M 18 8th 54 Adventitious Blind 

12 BS#12 M 17 8th 50 Congenital Blind 

 

Source: Mengesha Jenbrie integrated Primary School, 2020 

It could be read from Table 2, out of 12 blind students, 8 [66.7%] are males and 4 [33.3%] of 

them are females.  Again, about 5(42%) and 7(58%) are in the age brackets of 15-16 years 

and 17-18 years respectively. In addition, with respect to the grade level of students, 

2(16.7%), 3(25%), 3(25%) and 4(33.3%) are from grade 5, 6, 7, and 8 in the second cycle 

respectively. Moreover, from document analysis about 4 [33%], 5 [41.6%] and 3 [25%] are 

with first semester 2012 E.C academic achievement from 45-49, 50-55 and 60-65 

respectively. Furthermore, regarding the age on-sate of impairment 5(42%) was adventitious 

blind and 7(58%) was congenital blind. Their degree of visual impairment depicted that 

12(100%) are totally blind that cannot identify any thing with their sight. 
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Table 3 

 Demographic characteristics of participant teachers and principals  

N
o 

Ps
eu

do
n

ym
s 

Se
x 

A
ge

 

Q
ua

lif
ic

at
io

ns
 

Tr
ai

ni
ng

 
in

 
SN

E/
IE

 

W
or

k 
 Ex

pe
rie

nc
e 

cu
rr

en
t 

po
si

tio
n Percent % 

 
M 

 
F 

 
T 

1 T#1 F 36 Diploma Trained 15 Teacher  
 
 
 
 
 
6(50%) 

 
 
 
 
 
 
6(50%) 

 
 
 
 
 
 
100% 

2 T#2 F 31 Diploma Trained 14 Teacher 
3 T#3 M 52 Diploma Untrained 33 Teacher 
4 T#4 M 57  Degree Untrained 36 Teacher 

5 T#5 M 48 Diploma Trained 28 Teacher 
6 T#6 F 40 Diploma Trained 15 Teacher 
7 T#7 F 35 Degree Untrained 14 Teacher 
8 T#8 F 39 Diploma Untrained 15 Teacher 

9 T#9 M 40 Degree Untrained 20 Teacher 

10 T#10 M 37 Degree Untrained 12 Teacher 

11 PR#1 M 37 Degree Untrained 20 Principal  
2(100%) 

 
- 

 
100% 12 PR#2 M 36 Degree Untrained 15 Vice 

principal 
 
Source: Mengesha Jenbrie integrated Primary School, 2020. 

As can be seen from Table 3, about 5(50%) are male and 5(50%) female teachers. Regarding 

the educational background, about 6(60%) and 4(40%) are graduated at diploma and degree 

level respectively. About 2 [100%] are male principals with degree holders.  However, it 

could be observed that she/he has not graduated at diploma and degree level in special needs 

education. However, it could further observe those only 4[40%] of teachers have got short-

term training on special needs education. But 6 [60%] teachers and 2 [100%] principals have 

not yet got short term awareness training on special needs education. Most scholars believed 

that qualification, experience and on work training have positive impact in professional 

practices. Thus the demographic characteristics helps for critical analysis on the opportunities 

and the challenges blind students faced. 
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stakeholders to involve in technical, professional, material and capacity building support to 

SWDs for effective implementation of and learning at School level. However no one accepts 

the support is adequate and appropriately rendered to the fully addressed needs of BSs in the 

School.  

 In general regarding the overall opportunities BSs gained; almost all participants 

(BSs, Ts, PAs and PRs) from semi- structured interview and FGD argued that BSs had an 

opportunity on the existing international and national policies lead by rules and regulations; 

access to be admitted BSs in the school to learn. In addition, the finding of the research 
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Strongly 
agree 

33 36%  39  43%  19  21%  9 1 40%  

8 Fairness and 
equity 

Strongly 
disagree 

17 45%  13 34%  8 21%  38 17%  

disagree 18 24%  47 64%  9  12%  74 32%  
Neutral 11 19%  33 58%  13 23%  57 25%  
Agree 5 15%  17 50%  12 35%  34 15%  
Strongly 
agree 

7 27%  9  35%  10 38%  26 11%  

Source: survey result (2022) 

4.2.2. Ordinal Logistic Regression Analysis  
Ordinal Logistic Regression is effective model to describe the effect of independent variables on a 

categorical response variable (Josephat & Ismail, 2012) . Due to the order nature of the response 

variable, the current study employed the Ordinal Logistic Regression. The rationale for using Ordinal 

Logistic Regression for this study was that the dependent variable of the study, voluntary tax 

compliance, is a categorical and ordered variable. The dependent variable, voluntary tax compliance 

has three ranked levels - low, medium and high voluntary tax compliance levels. 

4.2.3.1. Assumptions of Ordinal Logistic Regression  

Assumptions related to linear regression, like linearity of relationship between the dependent 

and independent variables, normality of the error distribution, homoscedasticity of the errors, 

and measurement level of the independent variables are not applicable in Logistic Regression 

(Park, 2013).   

1. Assumption of Ordered Dependent and Independent Variable  

In Ordinal Logistic Regression Model there should be at least three orders in the response variable  

and at some ordinal explanatory variable (Hosmer & Lemeshow, 2000; Agresti, 2010).The dependent 

variable in this study, voluntary tax compliance is ordered variable; this assumptions of ordinal 

regression method have been already met. In the current study determinant factors for voluntary 

compliance level are also ordinal in nature. 

2. Assumptions of Parallel Regression  

The Parallel Regression assumption is one of the most important assumptions in ordered 

logistic regression analysis that underlies  the relationship between each pair of outcome 

groups is the same across all response categories (Liu, 2009; Schreiber -Gregory, 2018). A 

significant test statistics indicates the proportional odds assumption is violated (Liu, 2009; 
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Square test, LR chi2(5) =  232.75, p = 0.000, indicates  the full model with five predictor provided a 

better fit than the null model with no independent variables in predicting cumulative probability for 

voluntary tax compliance.  

In the current study the model chi-square is 232.75 with a P-value of 0.000 tells that the model as a 

whole is statistically significant. Which means that all explanatory variables have a significant effect 

on the voluntary compliance level of respondents. All independent variables together are 

significantly affect the dependent variable which is represented by Prob>chi2 which is less than 1% 

and concluded that all independent variables together are determinant factors.  

4.2.3.3. Chi-Square Test of Association 
To determine whether the association between the response and each independent variables are 

statistically significant, the p-value is compared to the significance level to assess the null hypothesis.  

Ho: No association between the independent variable and the response. 

Table 10:  Chi-Square Test Statistics 

Variables   Pearson Chi-Square Df Sig 

Corruption* compliance 159.4116    8 0.000 

Complexity * compliance 120.2577 8 0.000 

Knowledge * compliance 69.4793 8 0.000 

Cost * compliance 59.5867 8 0.000 

fairness * compliance 62.3298 8 0.000 

Source: stata 14 Extract (2022) 

Hence, in the current study, since the P-�Y�D�O�X�H������ �.�����I�R�U���D�O�O���S�U�H�G�L�F�W�R�U���Y�D�U�L�D�E�O�H�����L�W���F�D�Q���E�H���F�R�Q�F�O�X�G�H�G���W�K�H��

association is statistically significant 

Table 11 shows that compliance levels of respondents have a significant association with perception 

of corruption, Complexity of the tax system, Knowledge tax payer, cost of compliance and Perception 

of fairness and equity.  The full model with five predictor provided a better fit than the null model 

with no independent variables in predicting cumulative probability for voluntary compliance level.  

4.2.3.4. Goodness of Fit Measures  
The coefficient of determination, R2, in the linear regression model summarizes the proportion of 

variance in the dependent variable associated with the independent variables, with higher values 

showing that more of the variation is explained by the model (Elamir & Sadeq, 2010). However, in 

Ordinal Regression Model with ordinal dependent variable, it is not possible to calculate a single R2 

statistic that has similar characteristics of R2   in the Linear Regression Model (Elamir & Sadeq, 2010). 

There is no exact analog of the R-squared found in OLS for Ordinal Logistic Regression (Hemmert, 

Schons, Wieseke, & Schimmelpfennig, 2018). Instead, Log-likelihood-based pseudo- R2s is 
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strongly disagree, controlling for other variables were held constant in the model. In other words, 

strongly agree response for corruption decreased voluntary tax compliance by 0.002569 to lower level 

of compliance. 

Similarly respondents who agreed with presence perception corruption (odds ratio 0.017975, P-value 

0.000) were 0.017975 times less likely to be high compliant than strongly disagree respondents, 

holding other factors constant. Additionally,  respondent who responded neutral and disagree in the 

presence of corruption were 0.049968 and  0.099873 times less likely to be high compliant than 

strongly disagree respondents, controlling for other variables were held constant in the model.  

�$�F�F�R�U�G�L�Q�J�O�\�����D�V���U�H�V�S�R�Q�G�H�Q�W�V�¶���D�J�U�H�H�P�H�Q�W���O�H�Y�H�O���L�Q�F�U�H�D�V�H���Z�L�W�K���W�K�H���S�U�H�V�H�Q�F�H���R�I���F�R�U�U�X�S�W�L�R�Q�����W�K�H�L�U���Y�R�O�X�Q�W�D�U�\��

compliance level is likely low. 

Therefore, the ordered logistic regression estimates revealed that perception of corruption found to 

have a significant and negative influence on voluntary tax compliance level at the time of this study. 

These establishes hypothesis one (H1) that corruption has a negative and significant effect on 

voluntary tax compliance level of taxpayers.  

 Complexity of Tax System 
H2: Complexity of the tax system has a negative and significant effect on voluntary tax compliance 

level. 

The P-value of response categories (strongly agree, agree, neutral and disagree) in complexity is 

below alpha value 0.05 which is significant and satisfied interpreting the odds ratio of these responses. 

Here, all odds ratio values in the complexity are less than one, which implied tax system complexity 

has a negative relationship with the voluntary tax compliance level.  

As depicted in Table 12,  the Ordered Logistic Regression estimates revealed that, the odds ratio of 

strongly agree response was 0.009605 (P-value, 0.000). This indicates respondents who responded 

strongly agree with presence of complexity in the tax system were 0.009605 times less likely to be 

high compliant than respondents who responded strongly disagree for complexity, controlling for 

other variables were held constant in the model. Similarly, respondents who responded agree with 

complexity of tax system (odds ratio of 0.031775, p-value 0.000) were 0.031775 times less likely to 

be high compliant than strongly disagree respondents, holding other factors constant. Additionally, 

respondent who responded neutral and disagree complexity of the tax system were 0.132239 and 

0.158278 times less likely to be high compliant than strongly disagree respondents respectively, 

controlling for other variables were held constant. This shows that respondents are less likely high 

compliant as they agree more with the presence of complexity in the tax system.   
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study, fairness and equity of tax system has a positive and significant influence on voluntary tax 

compliance.  

To summarize, the above  findings imply that the significant factors affecting voluntary tax 

compliance in Fafen zone  at the time of this study include corruption (negatively ), complexity of tax 

system (negatively) tax payers tax knowledge (positively), cost of compliance  (negatively) and 

fairness and equity perception of tax payers  (positively). (Refer to Table 13). The findings of this 

study are consistent with the international voluntary tax compliance literatures. 

Summary of Result  

Table 12: The Summary of Results/ expected and actual signs of explanatory variables 

Source: study result (2022) 

Discussions and Implications  

Survey data obtained from sample individual business taxpayers was analyzed to understand  the 

association between voluntary compliance level and different explanatory variables, such as the 

perception of corruption, complexity of tax system, tax knowledge of respondents, cost of compliance 

and fairness perception of respondents with the tax system. The ordered logistic regression results 

revealed that there is a statistically significant relationship between voluntary compliance level and 

factors considered in this study. 

4.3.1 Perception of Corruption and Voluntary Tax Compliance  
The Ordered logistic regression result revealed that perception of corruption was found to have a 

significant and negative effect on voluntary tax compliance level of respondents at the time of this 

study. Thus, as respondents perceive high corruption, they are less likely to comply voluntarily with 

the tax system.  

This result is consistent with the theoretical prediction of Theory of Political Legitimacy. According 

to Political Legitimacy Theory, the higher perceived corruption by taxpayers the lower their 

willingness to comply voluntarily (Ali et al., 2013). 

 This finding is also in line with several empirical findings from abroad and Ethiopia.  For example, 

Rosid et al. (2017), Wolela & Fjeldstad (2016)  Frehiywot & Lemma (2018)  discovered in their 

research, higher perceived corruption affect voluntary tax compliance significantly and negatively.  

 Explanatory Variables  Expected effect  Actual effect  
1 Perception of corruption Negative and Significant Negative and Significant 
2 Complexity of tax system Negative and Significant Negative and Significant 
3 Tax knowledge Positive and Significant Positive and Significant 
4 Cost of compliance Negative and Significant Negative and Significant 
5 Perception of fairness and equity Positive and Significant Positive and Significant 
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The finding this study is also consistence with Augustine & Enyi (2020)  who stated that voluntary 

compliance depends primarily on trust in the state and its authorities.  

The implication of this study results with related to corruption perception and voluntary compliance is 

that, tax payers who perceive high corruption in the country and in the tax system, are  less likely to 

be high compliant tax payers.  

4.3.2 Complexity of the Tax System and Voluntary Tax compliance  

In the current study, complexity of the tax system was found to have a significant and 

negative effect on voluntary compliance level of respondents. This finding is consistent with 

both theoretical foundations and to various empirical studies.  According to the Economic 

Deterrence Theory, voluntary tax compliance decreases in complex a tax system (Ekpulu & 

Iyoha, 2016). The findings of the current study is also consistence with different empirical 

studies like Palil (2010), Torgler (2003) and Saad (2011, 14), who discussed complexity of 

the tax system as a contributing factors for noncompliance behavior among taxpayers.  

However, the result found in this study is in contrary with Hite & McGill (1992), who found 

a positive relationship between tax complexity and tax compliance. Their reson for such 

relationship was that cautious taxpayers might be more likely to be compliant fearing further 

mistakes and punishments. Their reason was however, not related with voluntary compliance 

premises of a full willingness of taxpayers to comply with the tax system without any 

enforcement action (OCED, 2010). In reality, it is obvious that as the tax system is getting 

complex, at least, taxpayers will ignore compliant requirements unintentionally. 

The implication of this study findings related to tax complexity is that complex tax return 

forms, length and ambiguous tax rule, sophistication computations and frequent change of tax 

regulations affect voluntary tax compliance negatively. 

4.3.3 Tax  Knowledge and Voluntary Tax compliance  
With regard to tax Knowledge, in the current study, it was discovered to have a positive and a 

significant effect on voluntary compliance level of respondents. This result is consistent with the 

theoretical predictions and findings of several previous studies from abroad and in Ethiopia.  For 

example, Palil et al. (2013) and  Kirchler (2007) noted that having general tax knowledge about the 

tax system has a positive influence on the compliance level of taxpayers. A similar Ethiopian study by 

Niway & Wondwossen (2015) , also found a significant and positive influence of tax knowledge on 

voluntary tax compliance. 
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�I�R�X�Q�G���W�D�[�S�D�\�H�U�V�¶���L�Q�I�R�U�P�D�W�L�R�Q���D�E�R�X�W���I�D�L�U�Q�H�V�V���D�Q�G���H�T�X�L�W�\���S�H�U�F�H�S�W�L�R�Q�V���D�Ue positively associated 

with compliance behavior taxpayers. 

The implications of this study with regarding to fairness and equity perception with is that, as 

tax payers perceive better fairness and equity tax system, they are more likely to be high 

compliant than those respondents who have low perception of fairness and equity for the tax 

system. 
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voluntary tax compliance. This can be achieved by continues tax education services by 

that authorities sing different media such as magazines, brochures, radio, TV, etc.,  

6. As the study found, taxpayers will be more likely to comply voluntarily if they feel 

perceive tax system is fair and equity. Therefore, the tax revenue authorities of each 

Woreda have to ensure fair and equity tax system that is trusted by taxpayers that 

ultimately enhance voluntary Tax compliance. 

As many international voluntarily tax compliance studies suggest, enforcement strategies will not 

grant consistence voluntary tax compliance, rather, create resentment on the tax system (Murphy, 

2008). However, enforcement strategies of tax compliance may be applied in the case of frequent tax 

evader and none-registered taxpayers (Saw, 2019; Murphy, 2008; Kirchler & Wah, 2010) .  

In general, tax authorities before implementing any tax compliance policies and strategies, they 

should understand clearly about factors that motivate deter voluntary tax compliance level of 

taxpayers.  In order to build efficient and sustainable high voluntary tax compliance level, tax 

authorities should fight corruption, minimize compliance cost, ensure easy tax system and build fair 

tax system.  

5.4. Limitations of the Study  

Although this research has been designed carefully, there still exist some limitations. The purposive 

sampling procedure, which this study was implemented, decrease generalizability of findings. 

However, from purposively selected study sites, upon determination of the sample size, the ultimate 

units of the study were selected on random basis using probability sampling. Online survey has some 

disadvantages like low coverage of population, as well as response error because participants are not 

familiar with the survey formation. It is difficult to conduct online sampling for all samples due to 

technology access limitations and knowhow variations among respondents (Andrews, Assistant, & 

Preece, 2003). However, in this study it has been tried to minimize this problem by reaching 

personally with respondents to assist how to fill the forms.  In addition, Google Forms were designed 

in the way that everyone with some reading skill could respond easily. Finally, to be flexible, self-

administered conventional questionnaires also employed.  

Tax compliance is a sensitive issue that most taxpayers will be reluctant to declare their actual 

compliance status. However,  in order to mitigate this problem the questionnaire were designed using 

indirectly phrased closed-ended type questions that are suggested by many previous studies as best 

�Z�D�\���W�R�����D�Y�R�L�G���W�K�H���L�P�S�O�L�F�D�W�L�R�Q���R�I���µ�Z�U�R�Q�J�G�R�L�Q�J�¶���E�\���W�K�H���U�H�V�S�R�Q�G�H�Q�W�V���� 

5.5.  Implications of the Study for Further Research  








