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ABSTRACT

This study aimed at investigating the implementations and challenges in using literary
texts in English textbook with reference to grade 10 Woldia General Secondary School
and Woldia Millennium General Secondary School students. To achieve this objective,
descriptive survey research design with mixed (qualitative and quantitative) methods was
employed. Textbook analysis, classroom observation, interview and questionnaire were
employed to scrutinize various themes of the study. The data were collected and analyzed
to find out implementations and challenges in using literary text in English textbook.
Participants were five teachers for classroom observation and interview, twelve students
for interview, and 302 students were selected for questionnaire using simple random
sampling technique through lottery system. Literary texts analysis showed that texts lack
activities to equip students’ language awareness. Classroom observation revealed that
teachers teach vocabulary before or after reading texts. They read texts in various voices
and ask students to read loudly. Then they do comprehension exercises. As a result of
interview a number new words, poetic structures, socio cultural unfamiliarity and lack of
horizontal relation affect learners and teachers. Based on the findings, recommendation
was given as stakeholders should take challenges in to consideration and add more
explanations on teachers’ guide. Teaching - learning resources including audio-video

should be in school library.



TABLE OF CONTENT

Contents Page
ACKNOWLEDGEMENTS.....coouiititiitiieisits ettt [
ABSTRACT e annes I
TABLE OF CONTENT L.ooiiii e ii
LIST OF ABBREVIATIONS AND ACRONYMS........ccooieeee e, Vil
LIST OF TABLES ..ottt viil
CHAPTER ONE ..o 1
INTRODUCTION.......etiiic ettt et e e e e e e 1
1.1 Background Of the STUAY .......c.cooeiieiiiiieiere e 1
1.2 Statement of the Problem ... 2
1.3 Objectives Of the STUAY .......ccveiiiee e 4
1.3.1 General ODJECLIVE .....ocviiiiiciee e e 4
1.3.2 SPECITIC ODJECLIVES. ....ccvee ittt e e e ree s 4
1.4 ReSEarch QUESTIONS .......ccuiiieiieiie e sttt ettt sraesaeenae e 5
1.5 Significance of the StUAY .......ccccv i 5
1.6. SCOPE OF the STUAY ...ocuviiiiiiiice s 5
1.7 Limitation of the StUAY ........cooeeieecc e 5
1.8 Definition Of KEY TEIMS ...c.vviiiiece e 6
CHAPTER TWO ..ottt 7
REVIEW OF RELATED LITERATURE........ccoooieeeeeeeeeeeeee e 7
2.1. The Definition Of Literary TeXtS......cccoveiieeiiiee e et ceeesee s see e sae e 7
2.2 Characteristics Of Literary TextS........cooiiiiiiii i 8
2.3. The Comparison between Non-literary and Literary Text .......cccccocvvvvevivennnen. 8
2.4 The Challenges of Teaching Language Skills through Literary Texts .............. 9
2.4.1. StUAENS’ AWATEIIESS ...vvveeiirreiiiiieeeiirieesitreesssreeesbreesansreesssaseesssbeeesssseessnseesannes 9
2.4.2. Teachers’ View of Literary TeXIS........cooviiiiiiiiiiiiciiicee e 9



2.4.3. The Literary Texts in the TeXtDOOK .........ccccevveiiiiiniiniienie e 10

2.5 Literary Work and Teaching Language SKillS .........c.cccoveeieeiiiiiiiiiciies e, 11
2.5.1 Literary Work and ReadING.......ccoveiiiiiriieiiniin e sie e see e e 11
2.5.2 Literary Work and WIItING .....cccooveiiiiic e 11
2.5.3 Literary Work, Speaking, and LiStening ..........ccccceviveiieiieesiiesiee e see e 11
2.6. The Role of literary texts in English Language Classrooms ............cccccue..... 12
2.6.1. Valuable Authentic Material............cccooiiiiiiiinieie s 12
2.6.2. Cultural ENFICAMENT .....ovviiiiiic e 13
2.6.3. Language ENriChMENt .........cooveiiie e 13
2.6.4. Personal INVOIVEMENT .......c.ooiiiiieiieiie e 13
2.7 Strategies Used to Read Literary TeXtS .....ccvvveveeirieeeiin e e sie e e seeesiee s 14
2.7.1 Steps INt0 LIterary TeXL......cviiee e 14
2.7.2 BOtEOM-UP PrOCESS.....citiiiiiiiiiie ittt 14
2.7.3 TOP-DOWN PrOCESS......ciiiiiiiiiiiie ittt ettt tee et 15
2.7.4 Aesthetic Reading APProach ... 15
2.7.5 Efferent Reading APProach.........cooeoiiiiiiiceee e 15
2.8 The Knowledge of Literary COMPEtenCe.........cccevuvereeiieeeiee e e s 15
2.9 Task theory and how to work with the texts .........c.ccovriiinie 16
2.9.1 Pre-reading tasks ........ccveiiieiie e 17
2.9.2 While reading TaASKS .....cccooiueriiiiiiriieie sttt 18
2.9.3 POSt-reading taSKS........ccouieeiie e 18
2.10. Advantages of Using Different Genres of Literature...........cccccoccevvvvennnnnnn. 19
2.10.1 Use of Poetry in Teaching LangUAagE.........ccccceeviureirieesiueeiineeseeesieesieeanenens 19
2.10.2 Use of Short Story in Teaching Language.........cccccveevveeiiveeneeeineesiee e 20
2.11. Ways of Reading Literary Texts in EFL Class........cccocvvviiniininniiicnenn 21
2.12. Disadvantages of Using Authentic Materials ............ccccoccveeviieiiic e, 21
2.13. What can be done to Overcome Difficulties of Authenticity? .................... 22
2.14. Considerations in Assessing Text DiffiCulty..........ccccooveviii i, 23
2.14.1 The Reader and the Reading TasK.........c.ccevrreririininienenie e 23



2.14.2 Surface Features of Text COmPIEXity .......ccccoceiiiriiiiiiiniinnie e 23

2.14.3 Deeper Features of Text COMPIEXItY .....ccocvvvverenieieiiniesesieesee e 24
CHAPTER THREE ... 25
RESEARCH METHODOLOGY ..ot 25
3.1. RESEAICH DBSION.....iiiiiieiie ettt s ae e aeenae e 25
3.2. Population, Sample and Sampling TeChNIQUE .........cccovevieiiieiieiiesiesee 25
3.3 Instruments of Data ColleCtioN...........ccocviiiiiniieieice e 26
3.3.1 Textbook/DOCUMENt ANGIYSIS .....uuurriiiiia e e e e e n e e e 26
3.3. 2. Classroom ODSErVALION ..........cccceiuiiieiiieiie e 26
3.3.3. SeMI-StruCtured INTEIVIBW ........c.coceeiiiiiieiieiceie ettt 27
3.3.4. QUESLIONNAITE .....veievieiiie ettt et e et e et e st e e st e e e e sre e e snteeaneeesnnas 27
3.4. Data Collection ProCEAUIES .........ccooiuiiiiiiiieiieiie e 28
3.5. ThE PHOL STUAY ..o e 29
3.6. Data AnalysiS PrOCEAUIES ........coiiieiiieiiee ettt e 29
3.7. Ethical ConSIAEIratioNS.........cueiieiieiieiie i nees 30
CHAPTER FOUR.....ooo i 31
FINDINGS AND DISCUSSIONS.........cooooiieeeceeeeeeeeee s 31
4.1 FINdINGS OF the STUAY.....ccviiiiiiiii e 31
4.1.1 The Implementations of English Language Teaching and Learning

through LIterary TeXES ....vveicee e 31
4.1.2 The Challenges of Using Literary Texts in English as a Foreign Class ...... 42
4.1.3 Students' Language Awareness Using Literary Texts Activities................. 48
4.1.4 Language skills and language areas implemented using literary text tasks...50
4.2 Discussion Of the RESUILS ...........ocoeeeiiiiicece e 54
CHAPTER FIVE. ..o 58
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
5.1 SUMMAIY ...eiiieiiiie ettt e et e et e e st e e sabe e e e anbae e s snbeeeannaeeenns 58
5.3 CONCIUSIONS. ....uiiiie ettt e et et e e beenae e 59



5.4 RECOMMENUATIONS ....eeeeeeeeeee e ettt e e e e e e e e e et eeeeeeeeeeeeee et aaaeseseeeennaaaeseeeeeeeees 60

REFERENCES ...t 61

APPENTICES. ... 65
Appendix A: Literary Text analysis checklist..............ooiiiiiiiiiiiiii e, 65
Appendix B: Classroom Observation Checklist ..., 66
Appendix C: Interview Questions for TeaChers ...........ccooiviiiiiiiiiiiii e, 68
Appendix D: Piloting questionnaire to be filled by students.................ccocoveiiiiiiinn. 71
Appendix E: students™ Piloting questionnaire (Amharic Version) ..............cccceevevinnnnn. 74
Appendix F: Revised students™ QUeSHONNAITe ...............oovviniiniiniiiiiir i eeenanas 77
Appendix G: Revised students™ Questionnaire (Amharic Version) .................c.c.euvveene. 80
Appendix H: Description of Classroom ObsServation..............ccccevieriririiinennenennnenn 83
Appendix I: Transcription of Teacher” Interview.............ooviiriiiiiiiiiiiieeeeee 88

Vi



LIST OF TABLES

Contents Page
Table 1: The Population of the StUAY ..o, 25

Table 2: An Overview of Sample Literary Texts in Grade 10 New English Textbook.... 32

Table 3: The Importance of Literary Texts in Students TextbookK............cccccvevvriervennnne. 38
Table 4: The Difficulty Level of Literary Texts in EFL CIasseS.........ccccooceviveveiiiervennenne 38
Table 5: Teachers’ Teaching Methods on Students' VIew .........cccccvvvieiiniiinnicniee e 39
Table 6: Elements Of Literary TEXES ......cccciiiiiiiiieieiesesie s 39
Table 7: Implementations of Literary Texts in English classe...... ....ccccooiiiiiiniininiennn, 40
Table 8: Teachers’ Teachers' Approaches in Using Literary TextS..........ccoovvvvirivervninnnnn 40
Table 9: Causes of Challenges in Using Literary TEXES .......ccccooverereierenerenesiseeeeeen, 45
Table 10: Difficulty Levels of Various Genres of Literary Texts .........ccccvvvevviieernenenne. 46

Tablell: Activities promote Language Skills and sub-skills through bLiterary Text.......48

Table 12: Stages of Reading ACLIVITIES.........c.covveiiiiie e 49
Table 13: The Opportunity to Express Feelings while Using Literary Text...........cc......... 51
Table 14: The Emphasis of Language Skills in Using Literary Texts.........c.ccoovvveieieenen. 52

Table 15: Language Skills and Language Areas Integration in Using Literary Text........ 53

vii



CHAPTER ONE
INTRODUCTION

1.1 Background of the Study

Literature is the main vehicle for teaching and learning language. Literature is the proper
place where language gets the superb position. Literary works provided additional
material of grammar practice, vocabulary learning, and translation (Hossein and Rahimi
2012:p.32). According to Collie and Slater (1990:3) there are four main reasons which
lead a language teacher to use literature in the classroom. These are valuable authentic
material, cultural enrichment, language enrichment and personal involvement. Rosenblatt
(1978) defines literary texts primarily in terms of how readers interact with them. She
states that the common way of distinguishing literary works of art from other types of
texts has been to examine the text itself. For Rosenblatt, a text is merely an object of
paper and ink until a reader interacts with it. The notion that the readers of a literary text
have is crucial in assigning meaning to the text. It was suggested that a great variety of
factors might influence the meaning that a reader confers on a text, ranging from the
individual psychology of readers to the social and political milieu in which they live.
There is no fixed meaning to a literary text, and then we are suggesting that any
interpretation is valid. The danger of not having strict definitions is that we are then
opening the way to accepting all and every interpretation of a text, however unlikely or
implausible it may seem to us.

In recent years, the role of literature as a basic component and source of authentic texts of
the language curriculum rather than an ultimate aim of English instruction has been
gaining momentum. Among language educators, there has been a hot debate as to how,
when, where, and why literature should be incorporated in EFL curriculum. Vigorous
discussion of how literature and EFL instruction can work together and interact for the
benefit of students and teachers has lead to the flourishment of interesting ideas, learning,
and improved instruction for all. Many teachers consider the use of literature in language
teaching as an interesting and worthy concern (Sage 1987:1).

Literary texts were used for language teaching purposes in the Grammar-Translation

Method (GTM) in the 19th century. They were the main classroom materials that students
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tried to understand and translate texts when GTM was a popular method. With the
emergence of some approaches like the Direct Method and Audiolingualism, literary
texts were no longer in the language classrooms due to the emphasis put on spoken
language in language classes, (Patricia, Dogan & Banu 2015). Over the past few decades,
and with the arrival of methods of language teaching ranging from audio-lingual to
communicative language instruction, literary texts have come to hold a position that
refers to as less privileged Patrikis (2002, p. 51).

Arab (1993:133) considers four main characteristics for literary texts: A literary text is a
sample of language use to be read and understood; The illustration and expression of
artistic sensibility embedded in a specific literary genres (fiction, poetry, drama) having
its own history and its own formal laws; An artifact to be related to its socio-historical
context of which the writer’s biography is one element. A semiotic constructs with a set
of devices and codes which definitely marks it off as literary and which therefore
amenable to interpretation and evaluation.

Richards (2001, p. 253) points out that alongside with these advantages, authentic
materials often contain difficult language, unneeded vocabulary items and complex
language structures, which causes a burden for the teacher in lower-level classes.
Martinez (2002) mentions that authentic materials may be too culturally biased and too
many structures are mixed, causing lower levels have a hard time decoding the texts.
There comes the question of when authentic materials should be introduced and used in a
classroom; in other words, can we use authentic materials regardless of our students'
level. Another view is the difference between artificial and authentic materials. The
disadvantages mentioned by several writers are: They may be too culturally biased, so
unnecessarily difficult to understand outside the language community. The vocabulary
might not be relevant to the student's immediate needs. Too many structures are mixed so
lower levels have a hard time decoding the texts. Special preparation is necessary which
can be time consuming. With listening: too many different accents. The material can
become outdated easily. There are many headlines, adverts, signs, and so on that can
require good knowledge of the cultural background. Instances of this abound in the

media, such as headlines that many times use abbreviations.



The use of literary texts for language learning, especially at the lower proficiency levels,
is an issue that has been subjected to considerable discussion (Barnett, 1991; Kramsch,
1985). Other challenges of using literary texts in EFL classrooms concerns culture claim
that cultural factors can present difficulties in a way that “it is clearly impossible for
outsiders to share fully the range of references of an insider”. The texts of literary works
can also cause problems if they are viewed as “an undesirable freight of cultural
connotations” (Collie and Slater, 1987, p. 2).

Paran (2000) also complained that “the role of literature within the mainstream of EFL is
still not firmly established” (P.75). This was due to a number of challenges such as,
teachers’ anxiety in using literature and pressing demands to justify its use are the most
common features. According to Brumfit & Carter (1986), the most important problem for
the use of literary texts in language teaching is that understanding the structure of literary
texts, the readiness level of the students and text choice.

Taking the advantages of using literary texts in English classroom in to account, various
literary texts have been incorporated in Ethiopian curriculum in general, in grade 10 new
English text books in particular than ever before. It included short stories, poems; novel
extracts, and leaflets essays.

As the researcher overviewed various related research works, hardly any of the above
researchers studied on how teachers and students implement and what challenges they
faced in using literary texts of grade ten English textbooks. This circumstance evoked the
researcher to conduct the study on the implementations and challenges of using literary

texts in English classroom of grade ten English textbook.

1.2 Statement of the Problem

English language is used as a medium of instruction at different levels of the educational
system in Ethiopia. It is also taught as a subject for the purpose of making learners
effective and efficient user of the target language in education, social interaction and
future career. Teaching and learning a foreign language needs attentive effort of the
students and the teachers to develop students' learning because language has close
relation to social and culture contexts. Teaching English as a foreign language to students

is a significant challenge in Ethiopia; however, the new grade 10 student textbook
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contains various authentic literary texts. The textbook was published in 2010. It was
designed based on communicative language teaching (CLT). Communicative language
teaching is manifested on student centered approach interactively. A grade 10 textbook
has included informative, structured passage, transactional texts. It is also assumed that
there are relatively more genres of literary texts mainly poems, stories, essays, novel
extracts, etc. to develop students language skills. When teachers use the literary texts in
the classrooms, they apply divergent approaches. Students perceive the literary texts
differently due to their level of understanding.

Researchers have conducted studies at different educational levels of Ethiopia to assess
the significance of literary texts in English language teaching. For instance, few
researchers (Mengistu, 2011; Hanna 2016; YenealemTesfaye 2014) assessed the
significance and method of using literary texts in teaching English as a foreign language.

Tasneem (2016) accomplished a study on the role of literary texts in Pakistani EFL
classrooms. The result of the study revealed that the role of teachers is important in
utilizing literary texts according to the interests and learning needs of their students. The
study highlighted the difference between the perceptions of the teachers and the students.

Mengistu (2011) also conducted a study on approaches of using literary texts in English
language classrooms in the case of grade eight language teachers’ around Haramaya. His
findings indicated that due to the nature of the approaches of using literary texts, teachers
were not found adopting effective methods in using literary texts. Hanna (2016) also
conducted a study on the role of short story in developing reading comprehension skills.
Her result showed that using literary works in the foreign language classroom has
advantages or benefits in various ways. Furthermore, Yenealem (2014) conducted a study
on assessing teachers’ and students’ views regarding the role of literary texts. In his study
, he found that teachers and most students perceive literary text as useful in terms of
motivating and language development but students were reluctant to study literary texts
as they had not included grammar and related activities.

Fikru (2009) conducted a study to prove textbook writers whether or not literary texts
could be applicable in Ethiopian high schools in general and in grade nine in particular.
The aim of his research was to investigate the applicability of literary texts if they are



integrated in considerable number in high school context and verified that using literary
texts to teach language have pedagogical advantage.

Literary texts in English classroom can enhance students’ language proficiency by
encouraging them to engage with meaningful texts and leading them to become
independent readers, however; the researcher discussed with his colleagues informally as
they were facing difficulties in using the literary genres in grade ten English textbook.
These difficulties may be related to students' overall lack of competency in English, the
textbook complexity for the abundance of far-fetched ideas in literary texts, and
something linked to teachers’ inappropriate approach.

At a crucial level, everyone is familiar with the reading skills rather than other skills in
literary texts. Teachers might be in challenges to integrate the language skills through
literary texts. Teachers considered literary texts as ordinary reading text and they do not
really discover the underlying principle and benefits of using literary texts in EFL classes.
In the informal discussion, teachers sometimes expressed as they proceed without
understanding, interpreting, evaluating and responding to the texts. Some of them run out
of focus on elements of texts. They think that students do not focus on these literary texts
too because they think that these texts do not integrate tasks that promote their language
skills and language areas which enable them to solve examination questions. Perhaps,
literary texts are tough for students due to their authenticity. Thus the researcher was
inspired to investigate the implementations and challenges in using literary texts with
reference to grade ten English textbook in Woldia General Secondary School and Woldia

Millennium General Secondary School of Woldia town administration.

1.3 Objectives of the Study

1.3.1 General Objective

The general objective of the study is to investigate the implementations and challenges of
using literary texts in EFL (English as a Foreign Language) classes with reference to
grade ten textbook in Woldia General Secondary and Woldia Millennium General

Secondary schools.



1.3.2 Specific Objectives

The specific objectives of this study are to:

1. Investigate how teachers and students implement literary texts in English classes;

2. Identify the challenges teachers and students faced in using literary texts in EFL
classes;

3. Verify if the activities from literary texts develop language awareness of the students;

4. Assess how teachers and students integrate language skills and sub-skills in literary

texts.

1.4 Research Questions
The study will answer the following research questions.
1. How do teachers and students implement literary texts in EFL classes?
2. What challenges do teachers and students face in using literary texts in textbook?
3. Do the activities in literary texts develop language awareness of students in English?
4. How do teachers and students integrate language skills and sub skills in literary

texts?

1.5 Significance of the Study

It was hoped that the study would be able to identify the implementations and challenges
faced by teachers. The study is also useful for students indirectly. It is important for the
researcher and readers to be aware of the different possible ways of tackling the
challenges in using literary texts. Second, it might generate enough information for
syllabus designers to consider the implementations and the challenges of literary texts in
EFL. Apart from the above, the result of this study would provide foundation to carry out

further research in related area of study.

1.6. Scope of the Study

This study was carried out in Woldia General Secondary School and Woldia Millennium
General Secondary School of Woldia town, North Wollo Zone. This study investigated
the implementations and challenges of using literary texts in grade 10 EFL classes in



2017/18 academic year. It was ranged to investigate in using poems, stories, novel
extracts given in the current grade ten English textbooks. However, the study did not go
into literary critical and stylistic analysis of the above mentioned literary texts rather it
assessed the extent to which the literary texts are used by the teachers and students.

1.7 Limitation of the Study

This study was delimited on two high schools in Woldia town administration of North
Wollo Zone. It is believed to be better if the study might have included more high
schools. It would also be reliable if it increases the size of the sample population since
the larger the sample size is the better the reliability. As the focus of this study is only at

literary texts the other non-literary texts in textbook were not considered.

1.8 Definition of key Terms

The following key terms are defined for the purpose of comprehending the study on

investigating the implementations and challenges in using literary texts of grade ten

students’ English textbook.

Authentic materials: In this study authentic material refers to the literary texts which
were not originally developed for pedagogical purposes, such as poems, stories
novel extracts and essays.

Genre -A category of literary texts marked by certain shared features as poetry, and
fiction.

Literary Texts: this type of text is fictional stories which are used to teach English as a
foreign language. In this research literary text refers to poems, short stories, and
novel extracts.

Poem: a piece of writing in which the expression of feelings and ideas given intensity by

attention to diction (sometime involving rhyme), rhythm, and imagery.



CHAPTER TWO
REVIEW OF RELATED LITERATURE

2.1. The Definition of Literary Texts

Fowler (1965) defines literature as literature is the record of the attempt of writers to
express and communicate their ideas about man's hopes, dreams, ideals, feelings,
thoughts, and experience, and his relationship to society. Literature deals with the life of
man in moments of crisis and anguish, with his most intimate relationships, with his
innermost thoughts and his deepest loves and hates, with his courage, honor, hope, pride,
compassion, pity, and sacrifice. These feelings are expressed through language and the
use of language in EFL classroom evokes personal response in the reader or listener. The
above definitions of literature highlight the important role that literature plays in the
language classroom. There is no fixed meaning to a literary text, and then we are
suggesting that any interpretation is valid. The danger of not having strict definitions is
that we are then opening the way to accepting all and every interpretation of a text,
however unlikely or implausible it may seem to us. Literature focuses on the literariness

‘41”

of a text whereas “literature” with small “I” refers to any texts whose imaginative content
will stimulate reaction and response in the receiver” (McRae, 1997) including simple
poems, short stories, drama and texts which present a kind of literariness inherent in them

(Moc, 2001). Using literature to teach language is known as small “I”.

2.2 Characteristics of Literary Texts

Arab (1993:133) considers four main characteristics for literary texts: A literary text is a
sample of language use to be read and understood; The illustration and expression of
artistic sensibility embedded in a specific literary genres (fiction, poetry, drama) having
its own history and its own formal laws; An artifact to be related to its socio-historical
context of which the writer’s biography is one element. A semiotic constructs with a set
of devices and codes which definitely marks it off as literary and which therefore
amenable to interpretation and evaluation.

On the whole, literary text is an artistic product with its specific genres (fiction, essay,

poetry, drama) and with some artistic features and devices which distinguish it from non-
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artistic text. These features manifest generally in grammar deviation and the use of
figurative language. Also, literary text should be studied within its socio-cultural context
in which the writer’s society and convictions have to be highly considered. Thus, it seems
insufficient to apply approaches and methods devised for non-literary text in order to
fully understand and evaluate such highly marked kind of text. Accordingly, readers need

to acquire some.

2.3. The Comparison between Non-literary and Literary Text

According to Bednarova-Gibova (2012), the substantial difference between non-literary
and literary text is that non-literary text is concerned with information, facts and reality,
literary text comprises the world of the mind, i.e. ideas and feelings and is grounded on
imagination. While non-literary texts are primarily about objects from the extra-linguistic
reality, literary texts usually revolve around fictitious characters, being ontologically and
structurally independent from the real world. Even though literary texts attempt to
represent reality, they only imitate it at their best, which makes them mimetic in nature.
Non-literary texts are based on precision, reason and can be characterized by more or less
logical argumentative progression, literary texts as the product of author’s imagination
offer breeding ground for vagueness of meaning, ambiguity and multiple interpretations.
Literary texts are produced to be assimilated slowly or repeatedly and widely appreciated
by readership. Non-literary texts, on the one hand, are expected to fulfill a certain
pragmatic function while literary texts, on the other, are not intended for any specific
purpose; they can convey a range of intentions (to inspire, offer advice or even shock),
although they can gain their more specific and possibly individual pragmatic function
during the reading process. Concerning linguistic properties of the investigated textual
genres, the language of literary texts is susceptible to getting old quicker because the
text’s stylistic layer is burdened more in comparison to non-literary text. By contrast,

what is getting old in non-literary text is actual text information only.



2.4 The Challenges of Teaching Language Skills through Literary Texts
Although literary text offers many benefits for both spoken and written language, it is
not easy for its implementation. It is known that literary texts (as a poetic discourse types
classification, lit-l: such as poems, stories, short story, novel, drama) play vital role in
collaboration with other variety of discourse types such as expressive, which focuses on
personal expression (letters, diaries, autobiography); and transactional, which focuses on
both the reader and the message (advertising, business letters, editorials, instruction) the
language proficiency of the learners. It has not been fully operating and implemented
since there are challenges emerged from students’ perceptions, teachers’ perceptions, and

the literary text incorporated in the textbook.

2.4.1. Students’ Awareness

One of the problems of teaching English in high school is that most students get easily
distracted. As Lado (1964) argues the students might begin to talk about literature in the
target language and return back into their own native languages even without reading the
presented or chosen literary text. This causes problems to attain the intended objective of
promoting students’ language command. Such a problem arises from different
experiences in the language proficiency level and background of the students. There
might also situations in which the students become incompetent and remain passive in
certain situations. This might be due to frustration of making mistakes or due to failure to
understand the activity preferred for the moment. This causes the teacher to despair to

continue his/her task due to unexpected outcomes.

2.4.2. Teachers’ View of Literary Texts

Another challenge which arises and might affect the effectiveness of teaching English
through literary texts is language teachers’ awareness. There is often reluctance by
teachers, and examiners to introduce unabridged and authentic texts to the EFL syllabus
(Ur, 1996). Indeed, it is difficult to imagine teaching the stylistic features of literary
discourse to learners who have a less than sophisticated grasp of the basic mechanics of
English language. The reasons why teachers often consider literary texts are inappropriate
to the language classroom may be found in the common beliefs held about literature and

literary language. Firstly, the creative use of language in poetry and prose often deviates
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from the conventions and rules which govern standard, non-literary discourse, as in the
case of poetry where grammar and lexis may be manipulated to serve orthographic or
phonological features of the language. Secondly, the reader requires greater effort to
interpret literary texts since meaning is detached from the reader’s immediate social
context. Therefore, teachers have responsibility to understand this issue and find ways to
use literary texts appropriately. It is obvious that this helps to improve students’ language
proficiency and communicative competence. Thus, communicative competence is more
than acquiring mastery of structure and form. It also involves acquiring the ability to

interpret discourse in all its social and cultural contexts

2.4.3. The Literary Texts in the Textbook

One of the main reasons that make a literary text improper to a certain context is its
linguistic difficulty level. Some scholars suggest that one can maintain the difficulty level
of a material the students’ capacity. However, many scholars such as Lado (1964),
Brumfit and Carter (1986) agree that such a method could not be a good means for it
distorts the authentic nature of the material and for it intends to produce homogenized
product in which the information diluted. Hence, the preferable means of obtaining such
materials is to select texts which are relatively easy as to the need and level of the
students. The other challenge concerning to selected literary texts might be the length of
the text. While some teachers may see longer texts as more difficult than short texts, it is,
however, possible that shorter texts may present more difficulties because they do not
offer the extended contextual support and repetition which longer texts do (Duff &
Maley, 1990: p.7).

2.5 Literary Work and Teaching Language Skills

According to Hismanoglu (2005), literary work is of great significance in teaching
speaking, listening, reading and writing skills. While it is typical to teach every language
skill separately, it should be considered that when using literature for teaching language,
the four skills (speaking, listening, reading, and writing) should not be taught separately.
Instead, they should be taught in an integrated manner. Instructors should consider the

four skills as an essential segment of oral as well as written language application.
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2.5.1 Literary Work and Reading

Hismanoglu (2005) said that language teachers should choose a student-based and
dynamic method towards understanding of literary texts. In reading classes, discussions
can begin literally by asking questions about setting, characters, and plot of selected texts.
When learners have literal understanding, then they can go to the inferential level in
which they should have some investigations and interpretations of the characters,
settings, and themes as well as the author’s view point. After understanding a literary text
both literally and inferentially, learners should be ready for a group work in which they
can share their assessments of the work. The individual evaluation motivates the learners
to activate their imagination about the work and even find some solutions to their

problems.

2.5.2 Literary Work and Writing

Literature is a valuable and reliable source for developing writing skills in foreign
language classes. Literature provides the learners with a model that provokes them to
write like the original work in content, theme, style and organization. Also, literature
embodies variety of themes to write on. Thus, it can give enough ideas to the learners to

start their writing with.

2.5.3 Literary Work, Speaking, and Listening

Literature can be a valuable source for teaching speaking and listening skills. Activities
such as oral reading, dramatization, pantomiming, discussion, and group activities can be
considered as the ways through which language teachers can improve the students’

listening and speaking.

2.6. The Role of literary texts in English Language Classrooms

Literary texts are rich source of classroom activities and can prove motivation and useful
for learners. According to Langer (1997), literature can open “horizons of possibility,
allowing students to question, interpret, connect and explore”. An interesting short story
or a poem can touch the students’ hearts instantly and leave an indelible impression up on
their minds. Moreover, the dialogic nature of literary texts ensures learners use their own

creativity and drives away the traditional language classes. Many scholars in the field of
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EFL like (Lazar, 1993, Collie and Slatter, 1994, Ur, 1996, Carter and, Malay, 2001) have
emphasized the benefits of using literature for language teaching. These scholars state
various reasons for the incorporation of literary texts in English language classrooms.
According to Collie and Slater (1990), there are four main reasons which lead a language
teacher to use literary texts. These are valuable authentic material, cultural enrichment,

language enrichment and personal involvement.

2.6.1. Valuable Authentic Material

Authentic Material refers to 'appropriate’ and 'quality’ in terms of goals, objectives,
learner needs and interest and ‘natural’ in terms of real life and meaningful
communication (Rogers, 1988). Most works of literature are not created for the primary
purpose of teaching a language. In a classroom, learners are exposed to use actual
language samples of real life settings. It can act as a beneficial complement to authentic
materials when the first “survival” level has been passed. Using authentic materials in
EFL classroom have a positive effect on learner motivation, provide authentic cultural
information, exposure to real language, relate more closely to learners 'needs and support
a more creative approach to teaching. On the other hand, Richards (2001) pointed out that
authentic materials often contain difficult language, unneeded vocabulary items and
complex language structures, which causes a burden for the teacher in lower level
classes. This view is supported by Martinez (2002), who mentions that authentic
materials may be too culturally biased and too many structures are mixed, causing lower
levels to have a hard time decoding the texts. However, authentic materials should be
used in accordance with students' ability and adds that suitable tasks can be given to

learners in which total understanding is not important.

2.6.2. Cultural Enrichment

Literature helps students to understand others culture. Literary works, such as novels,
plays, short stories and poems facilitate understanding how communication takes place in
certain country. Though, the world of literary text is an imaginary one, it presents a full
and colorful setting in which characters from many social or regional backgrounds can be
described. For instance, reading Shakespeare’s work will give students an idea of how

people lived at certain period of time in England (Joycilin, 2011). A reader can discover
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the way the characters in such literary works see the world outside that is thoughts,
feelings, customs, traditions, possessions, what they buy, believe in, fear, enjoy and how
they speak and behave in different settings. This colorful created world can help learners
to feel for the codes and preoccupations that shape a real society through visual literacy.
Literature is perhaps best regarded as a complement to other materials used to develop

the foreign learner’s understanding into the country whose language is being learned.

2.6.3. Language Enrichment

Literature that was initially read and enjoyed by enthusiasts and elites has gradually
paved its way to become a more dynamic resource in EFL teaching (Carter and Slater,
1991, Ur, 1996). It provides learners with a wide range of individual lexical or syntactic
items. Students become familiar with many features of writing, reading and
contextualized body of texts. They learn about the syntax and discourse functions of
sentences, the variety of possible structures, and the different ways of connecting ideas,
which develop and enrich their own writing skills. Students also become more productive
and adventurous when they begin to perceive the richness and diversity of the language
they are trying to learn and begin to make use of some of that potential themselves
(Joycilin, 2011).

2.6.4. Personal Involvement

Literature can be useful in the language learning process owing to the personal
involvement through interesting activities such as brainstorming, role playing, word
association, situational scenes and prediction. These activities of literature will give
opportunities for students to express their opinions about general subjects. It is an
important window letting one to have a view of the world and realizing the expression of
culture by means of sharing individual or collective life experience (ibid).The students
become enthusiastic to find out what happens as events unfold in the text and feel close to
certain characters and share their emotional responses. In this process, students can
remove the identity crisis and develop into an extrovert (Collie and Slater (1990). This
can have beneficial effects upon the whole language learning process. Edmonson (1997)
claimed that literary texts have a special role in language acquisition that is the use of

literature to augment students’ language potential through the exposure to literary texts
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usually reveals discouraging results. These suppositions exist because of the argument
that literary language is remote from the everyday usage that the students can achieve

little practical values from reading literary texts.

2.7 Strategies Used to Read L.iterary Texts

There are various strategies identified that could be used when reading literary texts. The
following are descriptions of some of the known strategies used.

2.7.1 Steps into Literary Text

Langer (1991) listed four major steps in the process of understanding a text. Firstly, being
out and stepping into an envisionment. This is where students make initial contacts with
genre, content, structure and language of text by using prior knowledge and surface
features. Secondly, being in and moving through an envisionment. Students, in this step
are immersed in their understandings, using their previously constructed envisionments,
prior knowledge and text itself to further their creation of meaning. Thirdly, stepping
back and reflecting on one’s own previous knowledge or understandings. Lastly, stepping

out in which the students react to the text, or to the reading experience itself.

2.7.2 Bottom-Up Process

Besides that, several models of the reading strategies have been developed over the years
to explain how a reader derives meaning from a text. A passive, bottom - up process, for
example, does not require students to use all of the textual clues. The better the reader is
able to make correct predictions, the less confirming via the text is necessary (Goodman,
1973). The reader uses graph-phonic, syntactic and semantic cues to predict meaning then
confirms those predictions by relating them to his or her past experiences and knowledge
of the language (Carrell, 1988).

2.7.3 Top-Down Process

The top-down process of reading provides relevant background of knowledge to readers.
(Carrell and Eisterhold, 1988) think the immediate goal for EFL/ESL teachers is to
minimize reading difficulties and to maximize comprehension by providing culturally

relevant information to students before they embark on their reading assignments.
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2.7.4 Aesthetic Reading Approach

Reader response approach believes that aesthetic text-approach is achieved through
aesthetic and stance. Aesthetic distance implies temporary detachment from the pressure
of the world in which a reader lives in order to enter the secondary world mapped out by
the literary text (Benton, 1992; Bredella, 1996).

Aesthetic approach is interaction based, which means that the literary text is viewed as a
structured stimulus brought alive by the reader. It offers a specific type of intellectual
challenge which is more open in focus than other intellectual activities. Apart from that, it
helps students to make connections between ideas, themes, characters and so forth. The
reading of literary text, therefore, can be improved while their experience of the world,
life and other cultures and people are also enriched. At the same time, the activities of
comparing and contrasting the content of the text will develop students’ ability to analyze

and criticize what they have learnt and already known. (Zafeiriadou, 2001).

2.7.5 Efferent Reading Approach

Efferent reading emphasizes on the knowledge that the text conveyed. In other words,
students are mainly involved in the information they are supposed to gain from the text.
Hence, efferent reading is not appropriate to the nature of literature teaching, which

contains much more than a simple opinion or knowledge. (Zafeiriadou, 2001)

2.8 The Knowledge of Literary Competence

Textual knowledge is knowledge of literary characteristics, terms, narrative structures,
imagery and analytic capacity. Students need textual knowledge to understand how
authors assemble literary texts, what the message of the text, and what it tries to convey
to the reader. Textual knowledge enables the student to understand how the text appears
as it does. It also provides the student with tools to disentangle intricate texts (Hennig
2010:265).

Contextual knowledge includes knowledge of different types of texts, genres, literary
history, authorships, and the ability to explain a text’s historical, cultural and periodical
context. Knowledge of the text’s societal and cultural origin is also important (Hennig

2010:266). Contextual knowledge helps the student to expand their referential database,

16



which in turn will expand their inter-textual competence and help them in their analytical
work.

Knowledge about reading means that to be a good reader the student should know how
he reads texts, evaluates them, and on that basis choose techniques appropriate for the
type of texts he is reading, whether it is a newspaper article, a literary text or and. This
competence is difficult to acquire, but once the student is able to use it, he will manage to
know how to read different kinds of texts and therefore be able to better understand and
analyze them (Hennig 2010:266-267).

Literary reading skills are skills that theoretically come easier to children and
adolescents than to adults, which in turn can make students in upper secondary school
ideal readers. In comparison to adults, children and adolescents are more in touch with
their imagination, and are able to interact with the text and «step into» the fiction through
their imagination (Hennig 2010:267). It describes the capability to imagine the text and to
engage in what they read. Hennig describes it as the ability to fill in the empty spaces in a
story by using imagination. To attain literary reading skills the student needs to have the
capacity to empathize with the characters in the text and to be open to other ways of
thinking about it, and also towards other cultures (267). This competence also demands
that the reader accepts that a literary text is ambiguous and that there is not only one right

way to interpret it.

2.9 Task theory and how to work with the texts

In most cases, the literary texts available in textbooks have at least one type of task, either
pre-reading tasks or post-reading tasks, or both. They also include a number of different
tasks within these categories, especially post-reading. In this section a brief theoretical
framework for why such tasks can be fruitful and what they may generate in terms of

learning will be presented with relevant theories.

2.9.1 Pre-reading tasks
According to Kelly (1992), pre-reading activities are necessary to provide the bridge
between a student‘s experience and the literary texts and a pre-reading activity helps

students connect their personal experiences with texts. The students understood the text,
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not from a literary stance but from personal associations (p.87). Therefore, a typical pre-
reading task will try to connect with the student by having them reflect on what they
think the text is about, for example by the title of the text, or providing them with a short
summary of the text or information about the historical and/or cultural background of the
text. Following the findings of schema theory, interactive models of reading suggest that
a reader reconstruct the text information based on the text, and on the prior knowledge
available to them says Rivas (1999). The short explanation of this phenomenon is
Schema theory

Schema theory is a learning theory which views organized knowledge as an elaborate
network of abstract mental structures which represent one's understanding of the world.
These mental structures are based on our previous experiences, and to understand new
information, we need to already have some similar information in order to make
connections between the old and the new information. When the new information is
understood, our existing schemata grow. Therefore, when presented with that specific
situation, we know what to expect

Therefore, in order for all the students to have a somewhat equal amount of prior
knowledge about the background of the text, information should in most cases be given
to them prior to reading. Long (2000) agrees that it is generally helpful to ask a series of
questions before reading the text, as an attempt to create the right mental attitude for
receptivity, a process known as set induction ‘They [possible questions/tasks] are in no
sense a test, even of general knowledge, and above all are designed to stimulate response,
and a willingness to respond (p.47). The question is whether knowing it all up front may
evoke less genuine responses than if the students were presented with an unknownl text.
There is also a question of how closely related to the text the pre-reading tasks should be
whether they are actively dealing with the content of the text or are they just there to
activate a small part of the student‘s content schema that may have something to do with
the text. Pre-reading activities must be directly, not obliquely, connected to the literature
unconnected pre-reading activities seemed to confuse students, making it more difficult
for them to respond to the text (Kelly 1992, p.87).
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2.9.2 While reading Tasks

When the preparation work is complete, it is time to do the actual work — it is time to start
reading. Where there are many sources on how to tackle preparation work, there is
significantly less written on the actual task of reading. However, there are a few issues
that need to be addressed. First of all is the question of where and when the actual reading
should take place. There is research that shows that providing time to read in school does
result in more reading for students. (Krashen, 2004). This means that despite busy
schedules and many tasks to complete in a foreign language class it would be important
to provide time to read in school, even for upper secondary students.

If reading occurs to a higher or lesser extent in the classroom, there is also a possibility
for the teacher to read with the students. Students and children do in fact tend to read
more when they see other people reading (Krashen 2004). The teacher has a golden
opportunity here to teach by example. Molloy points out another interesting effect of
having the teacher reading with the students (2003). If the students view their teacher as
merely another reader, they will have an easier time understanding that the teacher’s view
of the text is one among many. This will hopefully provide the students with the self-

confidence to draw their own conclusions and have their own opinions on the text.

2.9.3 Post-reading tasks

In comparison to pre-reading exercises, the types and number of tasks in this category is
usually larger, as the students have read the text and reached a conclusion about it,
whether they liked it or not, what they did not understand, etc. At this point, the tasks’
motive is not to prepare the students for what they are about to read, but rather to work
through what they experienced during the reading. The post-reading phase helps learners
to consolidate what they have read and, at the same time, aims to relate the text to the
learners’ experience, knowledge, and opinionsl (Rivas 1999, p.18). Often in post-reading
tasks, the aim is to put the literary text into a context in which reading is integrated with
other skills. This can make the array of different post-reading tasks very diverse, and may
also have tasks which can teach the students something within all the basic skills,
especially language acquisition. Long (2000) argues that the questions [to the text] are an

aid to response, leading the learner/reader to get an insight into the text which might not
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be possible otherwise (p.45). Obviously, reading a literary text without asking any
questions about it, or working with it at all will not be very pedagogical. He also
mentions that variation of presentation and questioning is important in holding interestl
(p.51), which may be the reason for the large diversity tasks. These tasks can be divided
into two or three rather comprehensive categories: talking about the text and writing
about/from the text, but also text comprehension. Tasks also can be categorized as
Reading comprehension and details, Genre analysis and genre specifics, reflecting on and
analyzing the content of the text, being a character, dealing with the author and narrative

choices and sharing experiences

2.10. Advantages of Using Different Genres of Literature

2.10.1 Use of Poetry in Teaching Language

Poetry is an art form in which human language is used for its aesthetic qualities in

addition to, or instead of, its notional and semantic content. It consists largely of oral or

literary works in which language is used in a manner that is felt by its user and audience

to differ from ordinary prose. It may use condensed or compressed form to convey

emotion or ideas to the reader's or listener's mind or ear; it may also use devices such as

assonance and repetition to achieve musical or incantatory effects. Poems frequently rely

for their effect on imagery, word association, and the musical qualities of the language

used. The interactive layering of all these effects to generate meaning is what marks

poetry from (Wikipedia, the free encyclopedia).

Poetry is a significant genre for teaching and learning language skills. Some benefits of

teaching poetry for language learning can be counted as follows:

1. providing learners with different viewpoints towards language applications

2. Motivating the learners for personal interpretations and explanations.

3. Evoking emotions and ideas in both heart and mind.

4. Making the learner familiar with figures of speech (metaphor, simile, etc.). As
retrieved from www.ccsenet.org/ies International Education Studies Vol.7, No. 4;
201.
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As stated in English for Ethiopia Teacher Guide Grade 10 (2002 E.C), in the introduction
session, it has been stated that poems have been included regularly throughout the course
to widen the students’ enjoyment and understanding of English. Then, it suggests the
techniques of teaching poetry as to read the poem aloud while students follow in their
books. Identify any unknown vocabulary and check that they have understood the general
mood and feeling of the poem and what the poet is trying to convey. Read the poem
again, taking care to follow the correct rhythm and intonation patterns and ask students to
read it aloud after you. Point out various poetic devices: alliteration, repetition, similes,
verse form and rhyme, and ask students to identify these in the poem. Teachers need to
explain any difficult concepts, then invite the students to read the poem aloud in groups,
pairs, or individually if they have the confidence. It is also teachers' responsibility to ask
general questions to test their comprehension, followed by specific questions on
individual points mentioned in the poem. Students might like to copy the poem out neatly
and illustrate it. Display their work in the classroom. The guide has stated the techniques
of teaching and learning above that should be used by the teachers and the students but it
has not given any information that is related to their prior knowledge. It assumed that

both teachers and students are aware of literary texts.

2.10.2 Use of Short Story in Teaching Language

Children like stories of everyday life, stories full of fantasy and magic. Every single day
of a child’s life is a kind of story. Children were born as a” tabula rasa.” As they grow up,
go to school, play with parents, or other children; young children keep the good and the
bad experiences in their little heads, the life story is written and hidden or open to
teachers, parents or schoolmates. Short story can be seen as a significant genre for
teaching language. In short stories, characters play authentically and symbolically, as
individuals do in their daily life. Indeed, short stories mirror and illuminate human lives
(Sage, 1987). Considering short story in foreign language classes has advantages such as
facilitating the learners’ reading task because of being short and simple in comparison
with other literary genres, Promoting the learners’ attitudes and knowledge on different
cultures, offering a world of wonders and mystery, developing critical thinking ability,

making the learners feel comfortable and free. Briefly, the application of short fiction is

21



very influential in foreign language classrooms. Also, short stories, like other genres of

literature, develop the cognitive analytical ability (Sage, 1987).

2.11. Ways of Reading Literary Texts in EFL Class

Recent approaches to reading literary texts emphasize the role of the reader in the process
of text interpretation and personal ways of decoding messages conveyed by literary texts
and constructing meaning. Thus, the voices of the critics should hardly be heard as
literary interpretations provided by the critics who drown out the learners’ own voices
and limit their personal interpretation ability and creativity. Moreover, learners,
especially immature, might feel demotivate to get involved cognitively in the process of
text analysis being provided a ready-to-go expert interpretation. Literary interpretation is
thus bound to be modified by the socio-cultural background, identity and position of the
reader. Literary text remains open to the reader who signifies it through the prism of their
subjective perception of reality. The asymmetry between the intention of the writer and
text perception by the reader reflects cultural reality and cultural imagination. Along with
the reality created by facts and events, the building blocks of history and culture of a
nation, an imposed cultural imagination or public consciousness might be identified,
which is also tangible and has been formed through centuries by works of art and
literature and the discourse of the press and other media. Moreover, a significant role is
played by myths which influence the perception of others by learners of a foreign
language which appears to be the reflection of their self-perception regardless of any
“objectively transmitted facts” (Kramsch, 2000: 2007). For this reason, Kramsch (2000)
argues that a FL learner will never be able to read a text from the position of a native
speaker since text interpretation seems to be a synthesis of linguistic and cultural reality

of a foreign and native culture.

2.12. What can be done to Overcome Difficulties of Authenticity?

We may conclude that learners feel better with authentic materials helping them involve
in the 'real’ language as long as we, as teachers, provide them with pedagogical support.

In order to achieve this, we have a wide range of choices. Martinez (2002) suggests that
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teachers may use authentic materials for the learners to listen for the gist of the
information presented and also he adds that by using authentic materials teachers will
have the opportunity to encourage students to read for pleasure especially certain topics
of their interest.

Ellis, (1991) discussed whether teachers should use the mother tongue within using
storybooks. Using only English is believed as a very useful learning strategy....”the more
you would use English and the more your pupils get better at and more familiar with the
language, the less you will need to use the mother tongue.” However, teachers should
think of when and why they would use their mother tongue. Some situations need to use
the mother tongue according to (Ellis, p.23): setting the scene by drawing upon the
children’s experience related to the story. Predicting what comes next in a story;
explanation of the main storyline beforehand; eliciting vocabulary or phrases; explaining
keywords, grammar, or cultural background, and revising of what has happened in the
story. Working with a text written in English with unknown words can be a hard work for
pupils. If the teacher ensures pupils that their understanding is supported in several ways,
pupils’ enjoyment will increase enormously. (Ellis, 1991) Young learners need to be
involved in learning in all ways — intellectually, aesthetically, emotionally, and with most
of their senses. This can be provided by a variety of activities based on learners” own
work such as making their own worksheets, drawing illustrations, making puppets, and
tasting samples of food chosen according to the topic.

2.13. Considerations in Assessing Text Difficulty

2.13.1 The Reader and the Reading Task

According to Murphy (2013), readers come to a reading task with background knowledge
and experience that impact on their reading. Examples of the influence of background
knowledge and experience on reading abound. Some of these are quite logical. The text
will be easier for the reader to understand, for example, if it employs vocabulary that the
reader is familiar with or draws on a socio-cultural identity, experiences and knowledge
similar to the reader’s own. The reader’s interest in the text and motivation to read it also

contribute to textual understanding and are factors that mediate text difficulty. For
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example, readers’ expectations of themselves as readers can impact on their competence
in reading. The reader’s familiarity with the particular structure of a text also impacts
how difficult or easy the text is to understand. These characteristics suggest that
providing readers with appropriate texts is not simply a matter of looking at the words but
also of thinking carefully about the reader’s background, dispositions, purposes and

beliefs about.

2.13.2 Surface Features of Text Complexity

The surface features of a text are an obvious place to look when considering text
difficulty. Surface features include elements such as vocabulary, word length, sentence
length and accompanying images. Sometimes the publisher’s recommended grade level
for a text is based on such features; however, such features are quite limited in predicting
the difficulty of a text for a student. Vocabulary is often gauged by comparing the
vocabulary of a text with the vocabulary represented in published, graded word lists.
Grammatical complexity, which is typically measured using sentence length, is calculated
using the average number of words per sentence in a text. On the surface, vocabulary and
sentence length seem uncomplicated and relatively transparent; however, in application,
such simple measures are not very reliable. In fact, different formulas often provide

widely varying estimates of the levels of a text Murphy (2013).

2.13.3 Deeper Features of Text Complexity

The deeper features of texts include ideation, organization, structure, concepts and
representational modes. These features overlap and intersect with each other and with the
reader’s characteristics so that it becomes difficult to disentangle specific influences. The
overall organizational structure of the text is often conceptualized through genre
categorization. On the whole, narratives are less difficult for students to understand than
non-fiction texts but narratives come with their own set of challenges Murphy (2013).
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CHAPTER THREE

RESEARCH METHODOLOGY
3.1. Research Design

This descriptive survey study was mainly designed to investigate the implementations
and challenges in using literary texts in grade ten English textbook. To achieve this
objective, a mixed method (the integration of qualitative and quantitative) paradigms was
employed to describe the real implementations and challenges of using literary texts in
English classes. The data was gathered in both quantitative and qualitative data gathering
tools. The researcher gathered data through text analysis, classroom observations, and
semi-structured interview qualitatively. Qualitative data also gathered through open
ended questionnaire. The researcher collected data through close ended questionnaire
quantitatively as well.

3.2. Population, Sample and Sampling Technique

Woldia town, which is the capital of North Wollo Zone, has four general secondary
schools and one preparatory school. Among these high schools, one is owned by Non-
Governmental Islamic Association, another school has not yet started teaching grade ten.
The preparatory school is beyond researcher teaching grade level, so this study was
involved on Grade 10 teachers and students in two government secondary schools. The
population of the two grade ten government schools is mentioned as follows:

Table 1: The Population of the Study

No of grade ten | No of grade ten | No of

No | Name of Schools English Teachers | Students Section
M| F T M F T
1 | Woldia General Secondary 4 2 6 427 | 438 | 865 16
2 | Woldia Millennium General
4 _ 4 1276 | 280 | 556 10
Secondary
Total 8 2 10 | 703 |718 |1421 26
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From ten teachers, five English teachers were chosen for classroom observation and
interview. About 302 participant students were chosen for questionnaire as well.
Participant teachers and students were chosen using simple random sampling through
lottery system. Regarding to the number of sample students, many scholars have various
sample size determination principles. For instance, according to Singh K. (2006:94)
descriptive research typically uses larger samples; it is suggested that one should select
10-20 percent of the accessible population for the sample. Masuku, Micah B. (2014:11)
states that when the population size is 1000 - 2000, the estimated sample size would be
286-333 respectively. Therefore; the estimated sample size for 1421 students was in the

range of 302. As a result, the questionnaire distributed for 302 participants students.

3.3 Instruments of Data Collection
In order to achieve the objectives of the study, four instruments of data collection were

used. These were document analysis, classroom observation, interview, and questionnaire

3.3.1 Textbook/Document Analysis

As Krippendorff (1980) defined document analysis is a technique which can generate
both valid and replicable data from documents. Text analysis was one of the document
analyses in qualitative research in which the document was analyzed using checklist
which are helpful to assess the suitability of the texts adapted from Duff and Maley
(2007). Grade ten English textbook has 12 units containing thirty-three literary texts.
Including all these literary texts as sample of the study would be unmanageable due to
time and financial constraints. Thus the researcher took eleven literary texts in 6 units (6-
12) as a sample. These literary texts were purposively sampled since they are manageable
in number. They were also accessible for classroom observation since the research data
gathering has been accomplished in second semester. Text analysis was used to look at
the type of genre of literary text, the title of literary text, the number of literary texts, the
nature of the tasks, length, and skills integration of literary texts in grade 10 English
textbook.
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3.3. 2. Classroom Observation

Observational methods are procedures and techniques that are based on systematic
observation of events, like using audio recorders, and checklists. According to Richards
et al. (1992:255), “Observational instruments are often used in studying language in
classroom events" “A major advantage of observation as a technique is its directness”
since a researcher does not ask language learners about their views, feelings or attitudes,
but he or she can watch what they do and listen to what they say. This can help the
researcher to get the facts during those situations. Therefore, the researcher selected five
(three from WI/G/S/S two from W/M/G/S/S) English language teachers who were
teaching students ten literary texts in grade ten. These teachers were selected using
simple random sampling technique in lottery system. The researcher observed five
English teachers while they were teaching seven poems and three short stories. The
observation took place on teacher participants twice about twenty five to thirty five
minutes. The investigator used audio-video recorders supported by checklist. Observation
checklist adapted from Yenealem (2014) (see appendix-B) was used as a guideline for the
observations to gather the reliable data while teachers were teaching literary texts. The
focus of the observation was the implementations and the challenges of literary texts i.e.
to investigate if teacher gave background information about the literary texts, if the
students read the given text, if the students and the teacher had interactions while doing
the tasks, if the teacher used different mechanisms to help students comprehend literary

texts, and if there was integration of language skills and sub-skills.

3.3.3. Semi-structured Interview

The purpose of the interview is to gather data how teachers use literary texts as resources
of teaching language skills interactively and (Koul, 198 et al) explains that semi-
structured interview helps to obtain a greater depth of information, free and flexible
responses and to get information concerning feeling, attitude or emotion to certain
questions which is not possible through questionnaire and classroom observation. The
researcher prepared the interview guide questions and gave to his two expert colleagues
to check its reliability. Then he selected five (three from W/G/S/S, and two from

W/M/G/SIS) teachers using simple random sampling in lottery system. Face-to-face
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interview was used as instruments to get firsthand information directly from informant
teachers. An audio recorder was used to record and then it was transcribed (see Appendix
- 1). The main focus of the interview was on teachers’ implementations and challenges in
using literary texts in English classes, what challenges they faced while using literary

texts, how they integrated language skills and sub skills through literary texts.

3.3.4. Questionnaire

Quantitative data were collected through questionnaire to generate the necessary
information to answer the research questions. This questionnaire was used for gathering
data from large sample. It was also cost effective to gather comprehensive data. It reduces
bias because questions are uniform for all participants and they have freedom to choose
close ended questions and write their own opinions for open ended one. Best and Kahan
(1989) state that questionnaire enables the researcher to collect data from large groups of
individuals within a short period of time; and it is also easy to administer to a number of
subjects in one place at a time. Thus, both closed-ended and open-ended questionnaires
were designed and administered to collect the necessary data from the respondents. For
this study, the questionnaire aimed to find out how teachers and students treated the
lessons of literary texts in students textbook, what challenges they faced while using
literary texts in English classes, how they integrated language skills and sub skills
through literary texts, and students’ experience about literary texts. The questionnaire
was prepared to get level of difficulty based on the bipolar five points verbal frequency
scale and some items were open-ended. First questionnaire for students was designed in
English and then it was translated into Amharic for students. The researcher thought that

students were unable to give intended data if the questions were delivered in English.

3.4. Data Collection Procedures

Firstly, analysis of literary texts in the sampled parts of the textbook was made. Then,
classroom observation was completed because grade ten students are national
examination taker after the second week of May. As a result, classroom observation had
to be employed early as students were in safe and stable learning conditions. The

researcher had arranged schedule of each participant teacher to observe while they were
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using the sample literary texts at certain time intervals. Classroom observation took
longer time because of its periodic time interval for each text. The observation was
accomplished safely having agreed appropriate time schedule with each teacher who
would be observed. Thirdly, these observed participant teachers were also assigned to
have interview. Having decision on convenient time, the interview was employed with
the help of audio recorder suitably.

Finally, the questionnaire was also distributed for the total sum of 302 sample students in
each class at the 10-20 minutes of a certain subject class by requesting the subject teacher
politely for his / her time. The questionnaire was completed in the morning and in the
afternoon shifts students. The participants were from both shifts. In order to administer
conveniently each copy of the questionnaire was given a code so that it was administered

safely.

3.5. The Pilot Study

The pilot study was conducted to check the appropriateness of the questionnaire. This
instrument could affect the results of the study if it is not suitable. Piloting was made in
Gobiye General Secondary School. This school was chosen for piloting purposively
because students have nearly similar features to main study areas. There were two
English language teachers and 154 students who were teaching and learning in grade ten
respectively. Fifteen students who were randomly chosen were given the questionnaire.
The researcher distributed the questionnaire to fifteen students. The questionnaire
focused on the implementations and challenges of using literary texts i.e. to investigate if
the teacher gave direction how the literary texts are read, the integration language skills
and sub skills, interactions in doing the questions of literary texts and the challenges
teachers and students faced in using literary texts. The result was evaluated in relation to
the objectives designed for the main study. For instance, in the piloting gquestionnaire,
there were twenty one questions. Among these questions seven Yes/No alternative
questions and five open ended questions, three tables and three multiple choice were
given to piloted students. Concerning to the interview, the researcher prepared the
interview guide questions and gave to his two expert colleagues to check its reliability.

observation checklist was adapted from Yenealem (2014) (see appendix-B) as a
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guideline for the observations to gather the reliable data while teachers were teaching
literary texts. Lastly the data gathering tools modified to achieve the designed objectives
and to get right responses to each research question. After correcting some errors, the
main data gathering tools were used for the study.

3.6. Data Analysis Procedures

The data was analyzed using both quantitative and qualitative methods of data analysis.
Text analysis, interviews, and classroom observation were analyzed for their meaningful
contents and they were interpreted rather than counted or measured. First analysis of
literary texts in the sampled parts of the textbook was made. All the literary texts from
unit 6-12 were analyzed based on their length, language based tasks activities, skills
integration through literary texts in EFL, the nature of literary texts, and the source of the
texts.

Then classroom observation report was discussed and organized for the element of the
research report. While data from interview was accomplishing, quantitative data
gathered through questionnaire was analyzed using number and percentage, mean and
standard deviation categories using SPSS 16.0. The result of the questionnaire showed
that its reliability statistics in Cronbach's Alpha was calculated as 8.60, so according to
Alpha Cronbanch statistics the questionnaire was reliable. Qualitative data collected
through these instruments have the process of explanation, interpretation of the situations
in relation to the implementations and challenges in using literary texts. This data was
usually based on an interpretive philosophy. The data which was collected through
observations was narrated in a description and developed inductively from the data and
raised to a higher level of abstraction. Qualitative data was gathered, coded, synthesized
and categorized in the categories of the implementations, challenges, and the integrations

of language skills.
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3.7. Ethical Considerations

The researcher asked private permission of each respondent before starting data
collection through interview and classroom observation. He also assured them that they
could withdraw at any time if they were not at suitable situation. After the selection of
informants, explanation of study's nature and the participants' rights concurrently
explained as well. The objective of the study was explained for the participants to collect
data through classroom observation and interview. For example before starting the
interview, the researcher explained the processing of information and the scope of the
interview and classroom observation. He also asked whether interviewee agreed up on
the recording or not. Concerning to the questionnaire, the researcher stated the purpose of
the questionnaire in the preliminary page clearly. The researcher also explained as

students had to fill the questionnaire anonymously.
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CHAPTER FOUR

FINDINGS AND DISCUSSIONS

This part of the study deals with the analysis of data, findings and discussion of data
obtained from textbook analysis, classroom observation, semi structured interview and
student questionnaires successively. The data from all tools have been analyzed in an
integrative way based on specific themes and sub themes of the study. These themes
included in the implementations and challenges in using literary texts in English
textbook and the techniques for teaching both basic language skills and language areas.
The findings were basically categorized into the following main headings; the
implementation of literary texts, the challenges of using literary texts, language
awareness based activities and the integration of language skills while using literary texts
in English class accordingly. In other words the study was to answer the following four
leading research questions.

1. How do teachers and students implement literary texts in English classroom?

2. What challenges do teachers and students face in using literary texts in English?

3. Do the activities from literary texts develop students' language awareness?

4. How do teachers and students integrate language skills and sub skills through

literary texts?

4.1 Findings of the Study
4.1.1 The Implementations of English Language Teaching and Learning

through Literary Texts
As there are a number of benefits in using literary texts to language teaching, the
Ethiopian Ministry of Education particularly, the department of English language
perceived and decided to include them in the curriculum as a component of the subject to
complement the existing resources for English language teaching and learning. The
explanation focused only on high school contexts as the intention of this study was the

implementations and challenges in using literary texts particularly in grade ten textbook.
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The following table shows the title, genre, length, cultural source and activities in literary

texts.

Table 2: An Overview of Sample Literary Texts in Grade 10 New English Textbook

. Genres of Cultural NaFu_re_ of .
Title activities given
No . Length -
literary texts source based on c
literary texts -
Nigerian Market L Reading and
1 Poem one page | Nigerian -
place comprehension 5
2 Who killed Short story | One page | Unknown Reading and_
Danny? comprehension
3 A sudden storm | Poem One and African Reading and ,
half page | story vocabulary
Two Ethiopian o Reading
4 Children Story One page | Ethiopian comprehension 8
5 | Shipwrecked Short story Two Unknown Reading and
pages vocabulary 9
6 | Keta Poem One page | Ghanaian Reading and_
comprehension
7 | The clever crow | Story One page | Unknown Gap f_||||ng
exercise
. East Reading and 1
8 Destiny Poem Half page Africa discussion
. East Reading and
9 | Witness Poem Half page Africa comprehension
East Reading
10 | Beloved Poem One page Africa comprehension | 12
11 | Face downwards | Poem One page | Unknown Reading .
comprehension

As revealed in Table 2, about 50% (unit 6-12) of the textbook consists of seven (63.6%)
poems, and four (36.3%) stories. Regarding to the length of the literary texts, seven
(67.3%) of the texts length is one page and two (18.1) of the literary texts are longer than
one page but one (9%) of them is half page. Therefore; the minimum length is a half page
and the maximum one is two pages. The size of the textbook is big, so half page of the
literary text in this textbook may be equal to one page in the previous textbook.

All 11 (100%) of the activities derived from each literary text is mainly reading. Three
(27.2%) promote vocabulary explicitly the other one (9%) encourage advanced

discussion (speaking) skills. The literary texts introduced different cultures in the
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textbook. For instance, one (9%) Ethiopian; three (27.2%), East Africans; one (9%),
Ghanaian; and one (9%), Nigerian culture oriented texts have been integrated in the
reading session of the textbook. Some literary texts are not clearly known since their
origin is not introduced. For instance, the source of the story "Shipwrecked" is unknown
or unstated in textbook.

The results from the literary text analysis checklist (see appendix -A) and students
questionnaire showed that teachers and students have interest on literary texts but they
are still challengeable. Although literary texts could be exploited for language learning,
they required cultural and literary background knowledge of students to comprehend the
massage. Most literary texts are at medium length. The literary texts had not used any
offensive language. The teacher guide gives little explanations about the concepts of the
literary texts. For instance, for the poem "Witness", "Beloved", and "Face downwards”
the teacher guide instruct teachers to ask students to look at the pictures and predict the
contents in each poem. It also leads teachers to divide the students in three groups and
ask each group to read one of the poems and share their own ideas. As classroom
observation revealed, teachers were not observed applying this guideline when they were
teaching English using literary texts. The other literary text, "The clever Crow" has
appropriate language level students, its length also short. The text is Ethiopian culture
oriented, concerning to this text the teacher guide instruct teachers to help students to
complete with appropriate discourse markers. The teacher guide also has full answer.
Another story "Two Ethiopian children” has mixed stories based on the picture, students
are asked to identify the accounts and reform the stories. The teacher guide simply gives
instruction for teachers but not the right answers. The language of these stories is not as
such difficult. The poem “Nigerian Market Place” is interesting poem however; it has
many new words that hinder students not exploit the language easily. Its length is nearly
one page. In this few words like calabash, bangles, brass, kola, bed stead, and mammy
wagon are considered as unknown words but there are many new words. The story "Who
killed Danny” is motivating students to read the first parts and finish the story using their
own language. It has appropriate length. The language of the story is pleasant. it could be
also easily exploited. The guide helped teachers what to do among students but there is

no even possible answer.
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After identifying the genres of literary texts in textbook, classroom observations were
made to find out the implementations of English language teaching and learning through
literary texts. Therefore, ten classes of five Grade Ten English language teachers were
observed.

According to the overall observation, what was observed in the classroom was presented
as follows. When teacher -T1 (see, Appendix-H) was teaching a poem entitled with
“Sudden storm”, he provided background information for students about the text. The
teacher read the poem in the textbook loudly for students with various rhythms and
intonations. He taught the meaning of unknown words in reading text. Then students read
the poem after their teacher read it loudly. He explained difficult concepts of the literary
text and he also asked them questions. The teacher focused only on reading skills and
vocabulary in the literary text. This participant was also observed while he was teaching
the poem entitled “Nigerian Market Place”. At this time, he explained the main points of
the poem and asked better students to read the poem loudly. Then he read the poem with
loud voice. He explained few new words from the long poem orally while students were
not taking short note of the new vocabulary. Then teacher asked students to write
comprehension questions and answer each question in their exercise book. He turned
round to help or check if they were doing the exercise. Finally, the teacher did the
comprehension exercise together with his students before the end of the lesson.

The other participant -T2 (see, Appendix-H) who was observed teaching the literary text
entitled with “Shipwrecked”. When the teacher was teaching this text, she simply
proceeded to ask students to read the story and did comprehension exercise. She left out
providing students background information about the literary text. As it is not advisable
to read loudly, she did not read the story in the textbook loudly for students. She went on
without teaching unknown words in reading text. Students read the story silently. Then
she explained difficult concepts of the literary text for her students. She asked students
general questions to test their comprehension. The teacher integrated reading and writing
skills in literary text. Students again left retelling the story in classroom. Without
practicing emotional response to the reading activities, they skipped to do comprehension

question without practicing. From this observation one could understand that pre reading
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activities were not given. Less attention was given for teaching new words in pre-reading
that activities.

This teacher was also observed while she was teaching the poem "Beloved". She chose
few students to read the poem as model and then she read it loudly. After she read the
poem, she asked students to infer the meaning of new words in context of the poem.
Lastly, she wrote the conceptual meaning of few difficult words of the poem.

The third participant (T3), (see, Appendix-H) who was observed while teaching literary
text entitled with “Keta”. While teacher was teaching this text, he provided students with
background information about the author of the literary text. He read the poem loudly for
students. The teacher taught unknown words in reading text. Teacher has various rhythm
and intonation in reading the poem without pointing various poetic devices. Then
students read the poem loudly. The teacher explained difficult concepts of the literary text
for students. He also asked students general questions to test their comprehension.
However; students did not try to mime the poem for their classmates. They did not
practice emotional response to the reading activities. They also did not analyze the
elements of the literary texts. The researcher also observed this teacher while he was
teaching the text entitled with “Face downwards” as well. The teacher elicited some
concepts related to the topic. Then he read this short poem loudly. He asked few
students to guess the meaning of new words. After they infer its meaning in context,
some students read the poem again. Finally, he wrote the conceptual meaning of few new
words.

The other participant (T4), (see, Appendix-H) observed while he was teaching the literary
text named “The clever crow”. As compared to the other story and poem, it was easier to
both teacher and students. Teacher described the objectives of the lesson. He provided
background information for students about the story but he did not read the story in the
textbook loudly for students. Teacher did not teach unknown words in reading text for
students. There are gap filling activities in the story, so students read each paragraph after
they fill the gaps in it. Teacher had various intonations while reading the story. He
explained difficult concepts of the story for his students. He also asked students general
guestions to test their comprehension. Teacher integrated reading and speaking skills but

students did not retell or recite the story in classroom. Lastly he taught the moral lesson
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of the story. This participant was also observed while he was teaching the literary text
named “Witness”. He simply told what the poem is about and then asked few students to
read it loudly first. Next he read the poem loudly with varying his voice. Teacher wrote
the meaning of some new vocabularies on the blackboard. Students copied all meanings
of new words. Finally he did the comprehension exercises given in textbook.

The fifth participant (T5), (see, Appendix-H) observed while he was teaching the literary
text entitled with “Destiny”. The teacher proceeded reading the poem without providing
students background information about the text. The teacher taught unknown words in
reading text. Teacher asked students to read the poem after he read it loudly. Then he
read with various rhythm and intonation in reading the poem. He explained difficult
concepts of the poem for students. Finally, the teacher asked students general questions to
test their comprehension and to speak out about their destinations.

This teacher was also observed while he was teaching English through other literary text
named as “Who killed Danny”. While he was teaching this short story, he read the text
loudly for students without providing background information about the literary text.
Teacher had various rhythms and intonations in reading the story. The teacher taught
them unknown words in the text. Then students read the IT after their teacher read it
loudly. The teacher explained difficult concepts of the literary text and he asked them
general questions to test their comprehension. He integrated the short story reading with
listening and vocabulary.

To sum up, most observed teachers taught vocabulary before or after reading while they
were using literary texts. However they were in problems of integrating other language
skills in using literary texts. Teachers who were observed did not ask students to reflect
their opinions. Students were unable to retell or recite the poem in classroom. They were
not practicing emotional response to the reading activities. Students did not evaluate,
analyze the elements of the literary texts. The students’ activities were focused on reading
and vocabulary activities.

Attempts have been also made to get appropriate responses for the research question how
teachers and students implement literary texts in English class. Regarding to this research
question, the researcher included some questions in the students' questionnaire. Among

three main parts of students’ questionnaire as shown in Table Three, the first part
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/questions 1-7 was intended to gather data for investigating the implementations of

literary texts in EFL classrooms

Table 3: The Importance of Literary Texts in Students Textbook

No Item Alternatives

1 | At what extent is V. Importa | Fairly Slightly Not
the importance of important | nt important | importan |important
including literary t
texts in English text

No 170 59 42 13 18

book to develop
language skills? % | 563 195 13.9 43 5.9

As revealed in the above Table 3, 170 (56.3%) of the student respondents agreed that
including literary texts in English language textbook was very important and 59 (19.5%)
of the respondents also agree that the inclusion of these literary texts was important. The
other 42 (13.9%) of the respondents believed that the inclusion of literary texts was fairly
important, and 13 (4.3%) of them also replied the question that literary texts was slightly
important in English textbook. However; 18 (5.9 %) of the students respondents
disagreed on the inclusion of the literary texts in English textbook.

Table 4: The Difficulty Level of Literary Texts in EFL Classes

No Item Alternatives
o | What s the difficulty o V.
_ V.easy | Easy | Average | Difficult o
level of literary texts difficult
in English textbook? No |11 |21 180 59 31
% (3669 |596 19.5 10.2

Table 4 above revealed that 11 (3.6%) and 21 (6.9%) of the participants described that
literary text were very easy and easy respectively. The other 180 (59.6%) and 59 (19.5%)
of the respondents respectively confirmed that literary texts in grade ten textbook were at

average and difficult. Further 31 (10.3%) reassured literary texts were even very difficult.
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This data indicated that literary texts had medium difficulty levels for most students. In
general, they were also difficult and very difficult for about 90 participant students

entirely.

Table 5: Teachers’ Teaching Methods on Students' View.

No Item Alternatives
3 | How often does your English teach
y J Always |Often nge Rarely|Never
teach you literary texts Times
(Poem, story, novel extracts)? No |65 65 56 48 68
% |21.5 215 |185 |15.8 (225

According to Table 5, 65 (21.5%) of the participants expressed their views on their
teachers’ teaching frequency of literary texts were always. and the same number of
respondents stated their responses as their teachers were often in teaching. The other 56
(18.5%) and 48 (15.9%) of the respondents indicated that teachers’ teaching method of
literary texts was sometimes and rarely correspondingly. On the other hand, 68 (22.5%)

of student respondents elicited that teachers were never teach literary text was poor.

Table 6: Elements of Literary Texts

Respondents
No Item Alternatives
No %
4 |Do you learn literary concepts such as characters, Yes 240 | 79.4
plot, setting, point of view while using these
creative writing? No 62 | 205

As shown in Table 6, more students 240 (79.5%) students assured that they were learning
literary elements like characters, plot, and setting, however; 62 (20.5%) of the
respondents disagree that they were learning such literary genre elements. However; the
researcher confirmed in classroom observation session as teachers were teaching some
highlights of poet background, characters, settings, plot, in one way or another however

almost all teachers have never taught their students the elements of poetry and stories.
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Open ended questions were also given to students to got justifications if they did not
learn lessons related to elements of literary texts, most students replied that teachers did
not teach the literary concepts like setting, plot, theme, characters, and conflicts in
classroom because students were not willing to learn and teaching literary texts was time
consuming. Teachers focused on teaching grammar and vocabulary rather than teaching
the literary concepts. Students assured that they simply read the passage and did
comprehension exercises and guess the meaning of new words in contexts or teacher

teach the vocabularies explicitly.

Table 7: Implementations of Literary Texts in English classes

] Respondent
No Item Alternatives
No | %
6 [When your A. He/she passes the literary texts by giving only

55 |18.2
teacher wants to for students to read
Im.eave teaching  |B. He/she does not indicate techniques of 156 | 613
literary texts understanding the literary texts '
which act does : -

C. He/she passes the literary texts without
he/she perform? . P 4 92 | 304
teaching at all.

As shown in Table 7, 55 (18.2%) of the participants replied that their teachers passed by
giving only for students to read the literary texts. Even if the classroom observation
showed as teachers provided students with background information about the literary
texts variously, 155 (51.3%) of respondents replied for the question that teachers had
taught literary texts in classroom without satisfactory techniques of teaching methods.
The other 92 (30.5%) of the respondents revealed that their teachers simply passed the
literary texts without teaching at all. This table showed that students were not satisfied

with teachers teaching methodology.
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Table 8: Teachers’ Approaches in Using Literary Texts

Frequency, percentage and mean
Teaching Some
= | Approaches Always | Often | _. | Rarely | Never

No | % [No|% |[No|% [No |% [No | %

Mean
SD

7.1 | Teacher
provides
students with 35 [11.5(25 |8.2 |88 [29.1 |96 [31.8 |58 [19.2 | 2.8[1.2
background
information.
7.2 | Teacher
explains the
content of the
text to the class.
7.3 | Teacher asks
questions to
check students’
knowledge on
what they have
read.

7.4 | Teacher
encourages
students to
express their
feelings
towards the
issues of the
text.

7.5 | Teacher asks
students to re-
tells the text for
their classmates
7.6 | Teacher gets
students to
describe the
theme of texts.

31 10.2 |41 (13.5 |69 [22.8 |100 33.1 |61 [20.1 |2.6(1.2

57 (18.8 |38 125 (85 28.1 |73 [24.1 |49 16.2 |29[1.3

26 (8.6 |39 [12.9 |47 (155 |64 [21.2 |126 41.7 | 2.2[1.3

47 155 |37 (12.2 |70 23.1 |66 [21.8 |82 [27.2 |2.6]1.3

74 245 |35 [11.5(85 28.1 |69 [22.8 |39 (129 |3.1[1.3

As it is shown in Table 8, 35 (11.1%) of the informants assured that teachers always

provided background information about literary texts. 25 (8.2%) of them assured that
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teacher often provided background information to students. 88 (29.1%) of other
respondents assured that their teachers sometimes provided them with background
information. 96 (31.8%) of other respondents assured that their teachers rarely provided
them background information and 58 (19.2%) of the respondents replied that their
teachers had never provided students with background information.

Concerning to content explanation, small number, 31 (10.3%) of the informers explained
that teachers elucidated the concepts of the text every time. 41 (13.5%) of the informants
confirmed that teachers often make clear the concepts of the texts. Other 69 (22.8%) of
the informants verified that teachers sometimes gave details the concepts of the texts.
Large number, 100 (33.1%) believed that teachers have rarely explain deep concepts of
the literary texts but the 61 (20.1%) that teachers have never explained deep concepts for
students due to various reasons.

Regarding to checking students knowledge their comprehension of reading texts, 57
(18.8%) of the participants explained that teachers always asked questions to make sure
students understand the reading literary texts. The other 38 (12.5%) of the participants
told that teachers often asked questions to make sure students understand the reading
literary texts. 85(28.1%) and 73 (24.1%) and the highest number of the participants made
clear teachers sometimes and rarely asked questions to check students understanding
literary texts respectively. 49 (16.2%) of the participants clarified that teachers never
asked their students to retell either the stories or other literary texts.

Regarding to encouraging students to express their feelings after or before reading the
literary texts, 26 (8.6%) of the participants were always encouraged to express their own
thought while teacher was using literary texts. 39 (12.9%) of the participants clarified
that teachers often encourages students to express feelings towards the issues of the text.
47 (15.5%) of the participants sometimes and 64 (21.2%) of the participants clarified that
teachers rarely encouraged students to express their feelings and 126 (41.7%) of the
participants denied teachers encouragements of students to express students' thought
based on the literary texts.

About retelling the stories and poems, 47 (15.5%) of the participants always motivated
their students to retell the story or poem. Other 37 (12.2%) of them assured that teachers

sometimes and often asked students to retell the stories using their own ideas. 70 (23.1%)
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of the participants sometimes and 66 (21.8%) of the participants rarely confirmed that
teachers ask their students to retell the story or to mime the poem. 82 (27.2%) of the
participants never retell the story or poem orally.

Concerning to the theme of the texts, 74 (24.5%) of the participants assured that teachers
always asked their students to describe the theme of the literary texts in the textbook. 35
(11.5%) of them often confirmed that teachers ask their students to describe the theme of
the literary texts whereas. The theme could be the morale lessons of the literary text or
the intentions of the poets. About 85 (28.1) of them confirmed that teachers sometimes
asked their students to describe the main points of the texts. About 69 (22.8) of the
participants were rarely asked to describe the theme of the literary texts. 39 (12.9%) of
the participants confirmed that teachers have never asked their students to describe the
theme of the literary texts.

As calculated mean showed in Table 8 that 2.8, 2.6, 2.9, 2.2, 2.6 and 3.1respectively.
Among the given teacher's approach, getting students to describe the theme of the literary
texts and asking questions to check students’ knowledge on what they have read had
better position correspondingly. According to the table, teachers asked their students to

describe, discuss, and rewrite the main idea of the given texts.

4.1.2 The Challenges of Using Literary Texts in English as a Foreign

Classes

The main purpose of teachers' interview was to identify the challenges of using literary
texts and to sort out ways of solving those challenges in EFL teaching. The total numbers
of general questions for interview session were seven. Five English teachers who took
part in observation were also interviewed (see appendix- J). Evidences from participants
suggested that they got various literary texts in grade ten English textbook. When the
interviewee asked if they had learned literary texts and ways of teaching English using
literary texts, one of the teacher informants /T5 (see, Appendix-I) elicited as:

“I have taken courses entitled Literature, Verse and Drama in university.
However, | get many new artistic texts here in grade ten English textbook. The

challenges I mostly faced in using literary texts is the students’ level of
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understanding, few stories and poems are full of new words, so they are
challenging even for me but I do not mean that the challenges students faced

and mine is similar [sic].”

Most participants confirmed that the main sources of challenges in literary text were
lack of experience in reading such authentic texts specially poems, students attitude
toward these texts, level of students understanding, lack of cultural competence, the
structure of the poem texts, and even the text book size were challenging in using literary
text in EFL class.

Teachers were asked to clarify the mechanism they applied when they faced difficulties
in using literary texts, one of the respondents (T3) (see, Appendix-I), suggested

mechanism to apply when he was facing challenges in using literary texts are as,

“I think poems are out of our context. Therefore, |1 resemble with using
structures and forms of poems written in Amharic. | tried to change the
messages of the text mainly poems and stories in to Amharic. Then students
are able to understand bit by bit. | also use advanced English-English
dictionary because there is no internet to use for difficult vocabularies and

concepts in literary texts [sic] ”.

The other participant replied that literary texts (poem, stories, novel extracts) were not
vertically written in correct orders in each grade levels in our contexts. He continued that
literary texts were full of new words with foreign cultural contexts. Teachers and
students got lack of good exposure in learning such literary texts, the literary texts were
beyond the level of students’ understanding, the length of the texts, the methodology of
the teacher was not appropriate and lack of horizontal integrations with other subjects
were some challenges.

As one of the participants-T4 (see, appendix - 1) assured:

“Literary texts are not given in the contexts of our cultures. The size of the text book
also affects students learning literary text. It is so large that students are not willing
to bring every day at school, so they are not attending each reading text attentively.

The other challenge is lack of vertical integration of the literary text for example the
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difficulty level of the poem in grade nine is nearly the same as the poems in grade 10
or by far different. Another is the horizontal relation which means words in poems
and stories have not possibility to be found in other school subjects”
According to the teacher participants of interview, the most difficult genre of literary
texts was poem because they were written in various socio cultural contexts for different
purposes; they have various sound effects like rhyme, rhythm. Most stories and poems
were challenging not only for students but also for teachers. Specially, poems used
limited words and describe wide and deep concepts. Some words were from old English
which mean students need to know the history of that socio cultural background of the
poet community; few poets also used their own language terms rather than English.
As one of the participants (T4) (see, appendix -I) replied, teacher’s methods of solving
difficulties in using literary texts:
“I use my own mechanisms to solve these challenges. I prepare my own
short stories if there are resources in the school library. Then | duplicate
for group of students to read. | use advanced dictionary to understand new
difficult vocabulary word meaning. | sometimes use internet if there is
access and I advise my students to use internet. [Sic]”
The other teacher participant assured:
“I focus on teaching grammatical concepts of grade 10 English textbook
rather than missing a lot of time on using literary texts and students
emphasized on the contents that help them to pass their national exams. |
also teach only sample poems and stories from the textbook not all of them.
When | teach samples, | also use advanced dictionary if I get word that i do
not know [sic].”
Most teachers confirmed that they tried to solve challenges related to vocabulary, sound
effects of poems, and linguistic problems by visiting internet, using electronics and
written dictionaries, using context clues and teacher’s guide. Moreover efforts were made
to get responses for challenges that teachers and students faced in using literary texts
through questionnaire. The second part (item 8-11) of the questionnaire was designed to

get data in relation to the challenges of using literary text in EFL classes.

45



Table 9: Causes of Challenges in Using Literary Texts

Level of the Respondents

Some
No | Items Never | Rarely _ Often Always
times

S.D

Mean

No |% [No [% |[No |% |No| % |No | %

8.1 | Lack of
sufficient
56 [18.5 (114 [37.7 |65 [21.5 |55 [18.2 (12 |3.9 [2.51 [1.18
background
knowledge
8.2 [The length of

the literary text

21 |6.9 |104 34.4 |106 35.0 |47 155 |24 (7.9 |28 |1.0

8.3 | Language level
of the literary (31 [10.2 | 74 [24.5 {106 [35.0 (51 [16.8 |40 [13.2 [2.98 [1.16
texts

8.4 | Cultural

unfamiliarity

45 149 |66 21.8 |54 [17.8 |60 (19.8 |77 |25.4 |3.1 |14

As shown in Table 9, there was a list of challenges in using literary texts, the participants
of the study identified the frequencies of facing these challenges in grade ten textbook.
As a result, 56 (18.5 %) of the respondents had never faced challenges due to insufficient
background knowledge. 114 (37.7%) of the participants had rarely faced this problems.
65 (21.5%) and 55 (18.2%) of the respondents sometimes and often faced difficulties
caused by lack of sufficient background knowledge in using literary texts respectively.
whereas 12 (3.9%) of the participants always faced challenges due to insufficient
background knowledge. In regards to the challenges because of the length of the literary
text, 21 (6.9%) of the respondents rarely and 104 (34.4%) sometimes were mugged
difficulties owing to the length of the literary texts respectively. 106 (35 %) of the
participant students assured that length of the literary text caused challenges in using the
texts. About 47 (15.5) and 24 (7.9) of the participants explained that length of the literary

texts often and always affect respectively.
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About 31 (10.2%) and 74 (24. 5%) respondents assured that language level of the literary
texts never and rarely caused challenges in using literary texts. About 106 (35%) of the
participants sometimes faced difficult due to language levels of literary texts. 51(16.8) of
informants assured that length of the literary texts affect their understanding and other 40
(13.2%) of them also understood that length of the text cause challenges.

One of the sources of challenges in using literary text was socio cultural issues. Students
were asked about the effects of cultural unfamiliarity of the literary texts. 45 (14.9%)
participants revealed that unfamiliarity of the culture in the literary texts caused it
difficult. 66 (21.8%) and 54 (17.8) of the participants rarely and sometimes respectively
caused challenges. 60 (19.8) and 77 (25.4) of the participants often and always
respectively caused challenges. As tried in the text analysis, there were some long texts
that cannot be covered in a lesson unless they were given as homework or reading
assignment.

As calculated mean showed in Table 9, 2.51, 2.8, 2.98, 3,1 were considered as causes of
challenges in literary texts. Among these challenges, cultural unfamiliarity (3.1) was the
leading problem. The second leading challenge was language level of literary text.

Table 10: Difficulty Levels of VVarious Genres of Literary Texts

Level of difficulties and respondents

Very - . Very c
No Items difficult Difficult Medium Easy casy S 9)
No | % |No | % [No | % |[No|% [No|% | =
10.1 ftg?;t 23 |7.6 |192 |63.6 |39 |129 |25 (8.3 |23 |7.6 |2.45 [1.01

10.2 | Poems | 56 |18.5 | 78 |258 |93 (30.8 |55 |18.2 |20 |6.6 |2.59 [1.16

103 | Novel 1o 1005 | 61 | 202 |114 [37.7 |38 [12.6 27 |89 |2.69 [1.19
extracts

10.4 |Plays |65 |215 |85 |28.1 |96 [31.8 |40 |13.2 |16 |5.3 |2.53 [1.12

As shown in Table 10, 23 (7.6%) and 192 (63.6 %) of participant students suggested that
short stories in the text book were very difficult and difficult respectively. The other 39
(12.9 %) of the participants felt that short stories were neither difficult nor easy rather
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they were medium. Others 25 (8.3%) and 23 (7.6%) of participants added that short
stories were easy and very easy in the English language text book.

When the analysis came to the poems, 56 (18.5%) and 78 (25.8%) of them respectively
replied that poems were very difficult and difficult. Whereas 93 (30.8%) of chosen
participants think that poems’ difficulty level was medium. The other 55 (18.2%) and 20
(6.6%) of the participants recommend that poems were easy and very easy
correspondingly.

Regarding to novel extracts, 62 (20.5%), and 61 (20.2%) of them agreed that novel
extracts’ level of difficulty was at very difficult and difficult. On the other hand, 114
(37.7%) of the participants and other 38 (12.6%) believed that novel extract were
medium and easy in challenging levels respectively however, 27 (8.9) of the student
participants assured that novel extracts were very easy literary texts.

As plays were presented in the text book 65 (21.5%) and 85 (28.1%) of the participants
agreed that plays were very difficult and difficult respectively whereas 96 (31.8%) of the
participants suggested that plays were neither difficult nor easy rather they were at
medium. However; 40 (13.2%) along with 16 (5.3%) disagreed with that of the above but
they ascertained that plays were easy and very easy respectively.

The difficult level of literary texts in English textbook was calculated with mean have
2.45, 2.59. 2.69. 2.53 respectively. This indicated that poem is nearly as difficult as
novel extracts.

Students were also asked to list down the appropriate solutions to understand new words
in literary texts; most participants explained that they asked their teacher about the
concepts, meanings, and pronunciations of words. They also asked other better students
in English language of literary texts. Some of the students added that they used
dictionary. The participants exceed that some literary texts have register words which
mean they used other language for example in the Fulani creation poem, Doondari,
Fulani and Gueno. Therefore meanings of these words were not found in English

dictionary.
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4.1.3 Students' Language Awareness Using Literary Texts Based
Activities

The third main issue was related language awareness based on activities given from

literary texts. Attempting to answer the research question, the researcher designed the

table below to identify language skills and language area based activities. The table

consists of the title of literary texts, the exercises which promoted language skills and

language areas.

Table 11: Activities that promote Language Skills and Sub-skills through

Literary Texts

The activities that promote language skills
Language
No | Title ? ? =X o Interactive | areas or
S | § 1S | E | fourskil b-skill
5 © o ‘= our skills sub-skills
318 | & | 2
Nigerian market
1 No No Yes No No No
place
Who killed
2 No No Yes No No No
Danny?
3 | ASuddenstorm | No No Yes No No Vocabulary
Two Ethiopian
4 ) No Yes Yes Yes No No
Children
5 | Ship Wrecked! No No Yes No No Vocabulary
6 | Theclevercrow | No No Yes Yes No No
7 | Keta No No Yes No No No
8 | Destiny No No Yes No No No
9 | Witness No No Yes No No No
10 | Beloved No No Yes No No No
Face
11 No No Yes No No Vocabulary
Downwards
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Table 11 clearly showed the activities in the textbook, language skills and sub-skills are
promoted through literary texts. For instance literary texts/stories entitled with, “The
Nigerian market place”, “Who killed Danny?,” “Shipwrecked!”, “The clever crow” and
poems like “Keta”, “Destiny”, “Witness” “Beloved” and “Face Downwards” All of these
literary texts focused on reading activities. There were tasks provided based on these
literary texts for reading skill but other language skills and areas of language were
unobserved. The short story under the title “Who killed Danny?” though it had shortages
of integrating activities to enhance language areas, it had notably well developed reading
skill tasks. Few literary texts provide reading and vocabulary tasks and other language
sub- sections.

The activities designed from the poem entitled “Nigerian market place”, “Keta” and
“Destiny” lacks other activities like vocabulary exercises, grammar, formal and informal
ways of expressions, questions that required reading beyond the line that motivated and
enhance students’ written and communicative skills. With regard to the nature of the
activities, as shown in Table 4, a big emphasis was given for reading comprehension and
vocabulary teaching through literary texts. Among the students’ questions, asking
students if they expressed their feelings about the literary text at which reading phase was
considered as reading activities.

Regarding the literary text tasks included in poems were limited in number except the
poems under the title “Witness”, “Beloved” and “Face downwards” from grade 10
English textbook have less than two exercise activities. Some of them were with a few
questions that mainly focus on a single language skill or read and discuss tasks. This
could not create as such, a comprehensive interaction between the students and the
literary text, student with teacher and students with students. The technique of teaching
and ways of class organizations were written in the teacher guide but the instruction were

not given in students textbook.
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Table 12: Stages of Reading Activities

Response
N
o] Item At t_he _ In_the At the end
beginning middle
13 When do you express your | No 113 45 144
feelings about the literary texts? | % 37.4 14.9 47.7

As can be seen in Table 12, 113 (37.4%) of the participants assured that students got
opportunities to describe their thought at the beginning of reading. About 45 (14.9%) of
the participants gave witness that teachers gave opportunities for students to express in
(speaking, and writing) their feelings about the literary texts in the middle of reading/
stage. The most/ 144 (47.6%) students ascertained that other activities which promoted

other language skills are promoted at the end of reading stages.

4.1.4 Language Skills And Language Areas Implemented Using Literary
Text Tasks.

Teachers' interview questions also gave emphasis on how teachers and students

integrated language skills and sub skills using literary texts in English classes. Their

responses for this research question were analyzed below.

Most teachers replied to the question that they integrated two or more language skills and

vocabulary while using literary texts. For instance, one of the teacher participants (T1),

(see, Appendix- I) said that language skills could not be thought separately:
“When I teach my students English language using story or a poem, I get
prepared for literary text reading activities at home, then | choose difficult words
to teach before reading tasks. After | explained the meaning of few content
words, leaving most new words for students to guess in contexts, | help them to
read the text silently first and then loudly. I think reading loudly help students to
practice reading poems with appropriate rhyme, rhythm and other sound effects
as much as they can[sic].”

Among interviewee, one teacher suggested that how he integrates language skills in

using literary texts in EFL teacher-2 (see, Appendix- 1), as:
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“First | tell students about the general idea of the literary texts, at this time

they are listening to me. Next | read the poem/stories myself, so they are again

listening to me. Then | teach new vocabulary from the literary texts and ask

students write them in their exercises book to writing. | encourage students to

read the poem or story to reinforce reading skills. Finally I ask students to

answer comprehension questions to check their understanding and motivating

them to speak [sic].”

Concerning to the integration of language skills and language areas anchored in

literary texts. One of the participants (T3), (see, and appendix- I) said:

“Even though literary texts are mainly focused on reading as teacher [

integrated various other language skills and language areas. Language skills
are naturally integrated but the activities which we always follow in the text

book focus on teaching separately

| usually run on coverage of the whole

parts of the text book contents, so | teach my students only depend on the text

book activities [sic] .

The other replied that teachers could teach most language skills from literary texts. While

teacher read the poem, students listened to him/her. Sometimes teacher asked students to

read and speak later
The third (12-16) part of the questionnaire also proposed to draw information from the

students if they learn more than one English language skills while they were using

literary texts in English textbook.

Table 13: The Opportunity to Express Feelings while Using Literary Text

No Item Response
12 | How often do you get the ” -
) > —_— L un Z\ —_
opportunity to express your g < Eg| e e
. . 2 |3 |83 & |2
feelings on the literary text?
No | 37 56 103 | 56 50
% |12.3 |185 |34.1 | 185 16.6

As seen in Table 13, 37 (12.3%) of the respondents always, and 56 (18.5 %) of them

usually got the opportunity to express their feelings on the literary text.
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(34.1%) student participants ascertained that they got the chance to reflect their feelings
on literary texts, and 56 (18.5%) of them rarely got chance to reflect their personal view

on texts. However; 50 (16.6 %) of participants have never got opportunities to express

their feelings on the literary text.

Tablel4: The Emphasis of Language Skills in Using Literary Texts

Response
No Item > |2 = g E
S |§ |2 |& |¢g
— wn S
c |& |2 |3 |S§
14 | What kind of skills do literary texts of | No | 100 | 78 66 33 25
grade ten English textbook activities
% |331 258 [219 (109 |83
promote most?

As Table 15, revealed that the literary texts of grade ten English textbook activities
promoted most 100 (33.1%) was reading. The other 78 (25.8%) of the participants
suggested that speaking skill activities were mostly promoted using literary texts in
textbook. Although the findings of text analysis showed that most literary texts promote
reading skills, about 66 (21.9%) of the participants in questionnaire believed that the
most promoted skill was writing. 33 (10.9 %) of them agreed that listening also in focus
whereas 10 of them think that vocabulary lessons were in focus of teachers of English. 25
(8.3%) of the student participants assured that teachers teach vocabulary from the reading
literary texts. As the participants suggested the principal activity in using literary text was
reading but the door was opened to promote other language skills using various

strategies.
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Table 15: Language Skills and Language Areas Integration in Using Literary Texts

Level of the Respondents
Some
No | Items Always | Usually Times Rarely Never % A
wn
No [% |No %6 |No % [No [% |No 6 | =
15.1 |1 learn reading
57 |18.8 |48 (158 |81 [26.8 62 |20.5 54 [17.8 |3.0 | 1.3
and vocabulary
15.2 | I learn reading
_ 54 |17.8 51 |16.8 (89 (294 86 |28.4 |22 (7.3 |29 |1.2
and speaking.
15.3 | I learn reading
24 (79 41 (13.6 |90 [29.7 |104 (34.4 43 (142 |33 |11
and grammar
15.4 | I learn reading
. 32 |10.6 (43 (142 |83 [27.5 93 |30.8 51 [16.9 |3.2 | 1.2
and writing.
155 | I 'learn all
) 85 |28.1 52 |17.2 |69 [22.8 |68 |22.5 |28 9.3 |2.6 |1.3
skills together

As shown in Table 15, the level of integration between reading and vocabulary while

teachers were teaching literary texts was revealed that about 57(18.8%) of students

always learn in integrative ways.

48 (15.8%) of the participants assured that teacher

usually teach reading together with vocabulary. A bout 81 (26.8%) of the participant

students assured that teachers sometimes teach reading together with vocabulary. 62

(20.5%) of the participant students assured that teacher rarely teach reading together with

vocabulary.
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As shown in Table 15, 54 (17.8) of the participants thought that teachers always
integrated reading literary with speaking skills and 51 (16.8%) of the participants assured
that teachers usually integrated reading with speaking skills. 89 (29.4%) of the
participants believed that teachers sometimes teach reading with speaking skills.
Whereas 86 (28.4) thought that teachers rarely teach reading with speaking skills. 22
(7.3) think that teacher have never taught that reading with speaking skills.

About 24 (7.9 %) of the participant students assured that teacher always teach reading
together with grammar. 41 (13.5%) of the participant students assured that teacher
usually teach reading together with grammar. 90 (29.7%) of the participant students
assured that teacher sometimes teach reading together with grammar. 104 (34.4%) of the
informants agreed that teachers rarely teach reading and grammar together. In contrast,
43 (14.2%) of the informer described that teachers never teachers reading and grammar
together. .

As revealed in Table 15, 32 (10.6%) and 43 (14.2%) of the student informants showed
that teachers always and usually teach reading with writing based on the literary texts
respectively. About 43 (14.2%) and 83 (27.4%) of the participants informed that teachers
teach reading with writing respectively from literary texts however; 93 (30.8%) of the
participants informed that teachers have taught reading and writing based on literary texts
interactively. Finally 51 (16.9) of the participants assured that teachers have never taught
reading with writing skills. When the informants asked if they have learned reading,
listening, writing, and speaking from stories and poems, they replied as follows 85
(28.1%) always, 52 (17.2%) usually, 69 (22.8%) sometimes. 68 (22.5%) and 28 (9.3%).
As shown in Table 15, the calculated mean showed that reading was integrated with
vocabulary 3.0, speaking 2.9, grammar 3.3, and writing. 3.2 And integrating with all
other skill at the same time 2.6. According to students responses reading skills was highly

integrated with grammar whereas the least one is cumulative ways of integration.

4.2 Discussion of the Results
The findings of the study showed that status on the implementations and challenges in

using literary texts. These premises included the implementations, challenges, language
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awareness based activities and the integration of language skills while using literary texts
in English textbooks.

Regarding the implementations, the results of the study confirm that the textbook
contains literary texts like poems and stories as resources of ELT. Poem is the largest
number in the textbook. The literary texts in the textbook are at medium length. Most of
their content focused out of students' and teachers' socio cultural contexts. Although
literary texts could be exploited for language learning, they required cultural and literary
background knowledge of students to comprehend the massage. The teacher guide gives
little explanations about the concepts of the literary texts. For instance, for the poem
"Witness", "Beloved", and "Face downwards” the teacher guide instruct teachers to ask
students to look at the pictures and predict the contents in each poem. It also leads
teachers to divide the students in three groups and ask each group to read one of the
poems and share their own ideas. In contrast teachers were not observed applying this
guideline when they were teaching English using literary texts. This shows that there is a
discrepancy between the teachers and teacher guide. Teachers either did not read the
teacher guide or they became amateur on applying the guide's motto. Regarding teaching
literary texts, Ellis (1991) gives clear guidelines for “planning story-based lessons.” He
suggests useful writing out a detailed lesson-plan, thinking about types of activities and
the classroom language as well as preparing materials (Flash cards, OHP, etc.). Some
teachers may work through syllabus, so they may have worked with the book only a
couple of lessons or a couple of minutes in each class. “Spending time with the book is
very important.

As shown in the interview and questionnaire of this study, teachers and students have
interest in using literary texts in English classes. Yenealem (2014) also conducted a study
on assessing teachers’ and students’ views regarding the role of literary texts. In his study,
he found that teachers and most students perceive literary text as useful in terms of
motivating and language development but students were reluctant to study literary texts
as they had not included grammar and related activities. The activities derived from each
literary text are mainly focused on reading. Most of the observed teachers taught
vocabulary before or after reading literary texts. Even if some teachers asked students to

reflect their opinions on texts, students were unable to retell or recite the poems in
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classroom. Students were incapable to infer the meaning of new words. Most of them
unable to detect problems characters in the texts. They were not practicing emotional
response to the reading activities. Students did not evaluate, analyze the elements of the
literary texts. The students’ activities were focused on reading and vocabulary activities.
However; (Ellis, 1991) Young learners need to be involved in learning in all ways —
intellectually, aesthetically, emotionally, and with most of their senses. This can be
provided by a variety of activities based on learners” own work such as making their own
worksheets, drawing illustrations, making puppets, and tasting samples of food chosen
according to the topic.

The other most important finding of the study revealed that the challenges in using
literary texts in English textbook are literary texts, which originated out of teachers’ and
students’ socio cultural context is hard to comprehend. The main sources of challenges in
literary text are lack of experience in reading authentic texts specially poems, students’
attitude toward these texts, level of students understanding, lack of cultural competence,
the structure of the poems, and even the text book size are the sources of challenge in
using literary text in EFL class. As compared to other genres, the most difficult one is
poem. They are written in various socio cultural contexts for different purposes, luck of
horizontal relations with other subjects and poem have various sound effects like rhyme,
rhythm, alteration, assonance. According to Leech (1969), it is a very general principle of
artistic communication that “a work of art in some way deviates from norms. In a work of
art, as he argues, the artistic deviation ,,sticks out™ from its background, the automatic
system. The fore grounded figure is the linguistic deviation, and the background is the
language (p. 57).

The previous researcher, Martinz (2002) also mentions that authentic materials may be
too culturally biased and too many structures are mixed, causing lower levels have a hard
time decoding the texts. The common disadvantages of using authentic materials for
teaching English as a foreign language are they may be too culturally biased, so
unnecessarily difficult to understand outside the language community. The vocabulary
might not be relevant to the student's immediate needs. Too many structures are mixed so
lower levels have a hard time decoding the texts. Special preparation is necessary which

can be time consuming. With listening: too many different accents. The material can
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become outdated easily. There are many headlines, adverts, signs, and so on that can
require good knowledge of the cultural background.

The third issue was that to explore students’ language awareness using literary texts
activities. Many literary texts focused on reading activities and vocabulary contents.
There were tasks provided based on these literary texts for reading skills but other
language skills and areas of language. Few literary texts provide reading and vocabulary
tasks and other language sub- skills. In this concern (Hirvela, 2001) also states literary
texts can be useful in the language learning process. They help students to involve
through interesting activities such as brainstorming, role playing, word association,
situational scenes and prediction.

Finally the result of this study showed that the integrations of language skills in using
literary texts. As (Long, 2000) literary texts were perceived as language enrichment since
they have sufficient resources for the teaching of the four skills of language and the
variety of language areas (vocabulary, grammar, pronunciation and mechanics of
language) for empowering students with considerable language use. The result of this
study showed that literary texts of grade ten English textbook activities promote is
reading, grammar, writing, vocabulary, speaking and all together respectively. This
language skills integration through using literary texts is supported by a researcher called
(Widdowson, 1984) speaking and writing are often referred to as productive (active)
skills. Listening and reading, on the other hand, are called receptive (passive) skills. All
four skills are used within working with literary texts. It is reading books, but also
listening to stories, role-playing, writing characterizations, dramatizing etc.” A story can
be the starting point for various activities; for example, reading, writing, drama,
handwork, etc.

Although this study answered important questions: how teachers and students
implemented literary texts; what challenges teachers and students faced; if the activities
from literary texts developed language awareness of students and how teachers and
students integrated language skills and sub skills through literary texts respectively,

various data gathering instruments gathered different results.
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Summary

The use of literary texts in foreign language classroom as a course material is necessary
due to the close relationship between language and literature. Although literary texts are
accepted as authentic documents, they are crucial sources to be used for development of
basic language skills. Taking the advantages of using literary texts in English classroom
in to account, various literary texts have been incorporated than ever before in Ethiopian
curriculum in general but using literary texts is still challenging. Among the challenges,
understanding the structure of literary texts, the readiness level of the students and text
choice are the serious problems.

Thus the aim of the study was to investigate the implementations and challenges in using
literary texts in English language classes. In order to achieve this aim, mixed research
method was used. Four leading research questions were formulated to be answered in the

study through document analysis, classroom observation, interview and questionnaire.

According to the results of the study, the major challenges that faced both teachers and
students in using literary texts are Socio-cultural unfamiliarity; absence of background
knowledge about the literary texts; the existence of various difficult words in the literary

text; the linguistic level of the literary texts and the length of some literary texts. Some
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teachers skip out teaching the literary texts in text book. Students mainly faced
challenges due to the absences contents’ horizontal relationships with other subjects
because literary text like poems and stories are one’s mind world/fiction. Both teachers
and students faced challenges owing to lack of reference resource materials. Among
many genres, Poems are the most challenging for both teachers and students. Teachers
were in problem of having melody voice to read the poems in the text book. As most
students stated the mechanisms of resolving the challenges in using literary texts are
guessing the meaning of new words or phrases in the context of the given texts , looking
up the meaning of words in dictionary , discussing with teachers and other clever

students,

5.2 Conclusions

Based on the result of the study, the conclusions are drawn to answer the leading research
questions: how teachers and students implemented literary texts; what challenges teachers
and students faced ; if the activities from literary texts developed language awareness of
students and how teachers and students integrated language skills and sub skills through

literary texts respectively.

» Teachers and students have positive feelings about the inclusion of literary texts in
student textbook. The new English textbook included various literary texts which
provide opportunities for teachers and students of variety text type. The number of
literary texts is unbalanced. Poems occupy the highest position Teachers mainly
teach vocabulary before or after reading the literary texts. They read the text or they
ask students to read with various rhyme, rhythm then teacher do various activities.

» Limited English language proficiency of students, lack of enough reading
experiences, large number of new words, lack of horizontal relationships with other
subjects, lack of cultural competence, lack of teachers extra training particularly
regarding poems and clumsy size of the textbook are the major difficulties for

students and teacher.
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» Most of the literary texts included in the current grade ten English textbooks lack
well designed exercise activities to integrate the four language skills: speaking,
listening, reading and writing to reinforce the intended major skill.

» Based on the findings of the study, we can conclude that literary texts that are not
associated to students' and teachers' socio-cultural contexts are challenging for both
students and teachers. Aspects of reading comprehension and language proficiency
in relation to other culture are challengeable but literary texts are doorways to

writers' culture rather than readers’ traditions.

5.3 Recommendations

In the light of the findings of the study, the following suggestions are recommended.

> Syllabus designers and textbook writers should take the challenges in using literary
texts in EFL to account and add more explanations on teachers guide.

» Reading literary texts should also have horizontal relationships with other subjects to
get access of learning these words, expressions and concepts,

» Stake holders like ministry of education, universities should extend courses of
literature trainings, especially poetry contents and analysis in teaching English as a
foreign language.

» Teachers should develop the knowledge of tackling unfamiliar words and also help
their students to use that knowledge instead of looking up every word in dictionary.

» Audio video recorded teaching resources that match with each poem and story should
be available in school store and library for teachers and students.

> It might be better if Ethiopian context literary texts are included in TEFL text books.

» Teachers need to consider in-depth supervision of literary text based activities
particularly regarding supplementing enough pre-reading, while reading and post
reading activities to make the teaching learning of using literary texts more
motivating and interactive.

> Researchers need to investigate on the area of poetry to identify why poems became

the most challenging to teach and learn in English as a foreign language.

61



REFERENCES

Arab, S. A. (1993). Literature Teaching in Maghrebi Universities. Moubariz: (1) 2: 131
143

Barnett, M. 1991. Language and literature: False dichotomies, real allies. ADFL bulletin,
22(3): 7-11.

Bednarova - Gibovka k. (2012). revision of Non-literary and Literary Text in
Translation. Retrieved(09/2010) from https://Katedry.ped.muni.cz..

Best, J. and Kahan, V. 1989. Research in Education (6th ed.). New Jersey: Printical-Hall

Brown, E.: Using Children's Literature with Young Learners. [Online] In The Internet
TESL Journal, Vol. X, No. 2, February 2003 [cit Nov 25, 2005]. Available
from WWW. http://iteslj.org/Techniques/Brown-ChildrensLit.html

Benton, M., (1992). Possible Worlds and Narrative Voices. In J. Many and C. Cox (Eds.),
Reader Stance and Literary Understanding (PP. 23-48). Norwood, NJ: Ablex.

Bredella, L. and W. Delanoy,(1996). Challenges of Literary Texts in the Foreign
Language Classroom. Tubingen: Gunter Narr.

Brumfit C. and R. Carter (1986).Literature and Language Teaching (191-198). Oxford:
Oxford University Press

Collie, J., Slater, S. (1994). Literature in the language classroom. Cambridge: Cambridge
University Press.

Creswell, J. W. (2009). Research Design: Qualitative, Quantitative, and Mixed Methods
Approaches. (3rd Ed.). Thousand Okas, CA: Sage.

Duff, A & Maley, A (2007) Literature (Resource Books for Teachers), Oxford University
Press

Edmonson, W. (1997). The role of literature in foreign language learning and teaching:
some valid assumptions and inv alid arguments. AILA Review,

Ellis, G., McRAE, J. Extensive reading handbook: for secondary teachers. Harmonds
worth Penguin Books, 1991. 160 p. ISBN 0-140-81023-4:

Moe (2002 E.C). Ethiopia Teacher Guide Grade 10: Federal democratic of Ethiopia
Ministry of Education

62


https://katedry.ped.muni.cz../

Fikru, G., (2009). An Assessment On the Significance of Literature in Language
Teaching with Special reference to grade nine. Addis Ababa: Addis Ababa
University School of Graduate Students

Fowler, M.,(1965).Language Composition and Literature. Mc Graw Hillinc: United
States of America.

Goodman, K.S., (1973) .On the psycholinguistic method of teaching reading. In F. Smith
(eds.). Psycholinguistics and Reading. New York: Holt, Rinehart and Winston.

Hanna Fikru (2016). The Role of Short Story in Developing Reading Comprehension
Skill: The Case of Minilik Il Preparatory School, Addis Ababa

Hennig B.(2010). Literary competence and the literature curriculum: University of
Groningen, the Netherlands and University of Amsterdam the Netherlands.

Hirvela, A., (2001). Linking Literacies: Perspectives on Second Language Reading-
Writing Connections. Michigan: Michigan Applied Linguistics.

Hismanoglu, M. (2005). Teaching English through Literature Journal of Language and

Linguistic Studies, 1(1): 53-66

Joycilin, S. A., (2011). Incorporating Literature in ESL Teaching and Learning. Oxford:
Oxford University Press

Kelly, P. (1992). Two Reader-Response Classrooms: Using Pre-reading Activity and
Readers Theatre Approaches. N. J. Karolides. Reader Response in the and
Interpreting Meaning in Classroom: Evoking Literature. Wisconsin, Longman
Publishing Group.

Khatib M. Hossein A. and Rahimi (2012). ‘Literature and Language Teaching’, Journal
of Academic and Applied Studies. Vol. 2(6) June 2012, pp. 32- 38.

Koul, L. (1984). Methodology of Educational Research (2nd Ed). Delhi: Vikas
Publishing Ltd.

Krippendorff, K., 1980.Content Analysis: An Introduction to Its Methodology. Sage.

Krashen, S.D. (1982).Principles and Practice in Second Language. University of
Southern California.

Lado R (1964). Language teaching. A scientific approach McGraw-Hill-Inc.1st Edition
Library of congress New York

Langer, J. A., 1991. Literary understanding and literature instruction. State University of

63



New York. Albany

Lazar, G., 1993. Literature and Language Teaching. Cambridge: Cambridge University
Press.

Leech, G. (1969). A Linguistic Guide to English Poetry. London: Longmans.

Long, M. N. A feeling for Language: The multiple values of teaching literature. In
Brumfirt, Ch. J, Carter, R., Literature and language teaching. Oxford:
Oxford University Press, 1987. 289 p. ISBN 0-19-437082-8

Maley, A (2001). ‘Literature in the language classroom' in The Cambridge Guide to
Teaching ESOL,

Martinz A.G (2002). Authentic material an over view in Karens Linguistic issue.
Retrieved from http://wwwa3telus.net.linguisticsissues/authenticmaterials.html.

Mengistu Anagaw., (2011). An Explanatory Study on the Approaches of Using Literary
Texts: NigusTeklehaimanot Primary School Grade Eight English Language
Teachers’ in Focus. (Unpublished MA. thesis-).Haramaya, Haramaya
University.

Ministry of Education (2013).National Standards for the English Language Teachers
(Final). Addis Ababa

Mililani (2003:2). Approaches for Teaching literature and literary texts: thesis. univ-
biskra.d...

Moe (2008).Teacher Training Manual English for Ethiopia, with the collaboration of
USAID: Addis Ababa

Moc, A., (2001).Task based learning, language arts and the media: A resource book for
secondary English Teachers .Hong Kong: University of Hong Kong INSTEP.
Oxford University Press.

Paran, A. (2000). Survey review: Recent books on the teaching of literature. ELT journal,
54 (1): 75-88.

Patricia T., Dogan Y., Banu I. (2015). The Place of Literature in an English Language
Teaching

Patrikis, P. C. (2002). "The Return of the Text." ADFL Bulletin 34(1): 51-53..

Rivas, R. M. M. (1999). "Reading in recent ELT course books." Oxford ELT Journal
(1999) 53 (1): 12-21. doi: 10.1093/elt/53.1.12 Richards L.A. (2001).

64



Principles of Literary criticism

Roger C. (1988). Language with a purpose . Using Authentic materials in the foreign
language classroom. Foreign Language Annals.

Sage, H. 1987. Incorporating Literature in ESL Instruction. New Jersey: Prentice-Hall,
Inc.

Sharon Murph (Dr.): January 2013. Assessing Text Difficulty for Students Research
Monograph #44York University

Masuku, Micah B. (2014:). Sampling Techniques and Determination of Sample Size in
Applied Statistics Research Overview: University of Swaziland, Luyengo,
Swaziland singhas64@uniswa.sz

Singh K. (2006). Fundamental of Research Methodology and Statistics: New Age
International (P) Ltd., Publishers

Stern, S. 1991. “An Integrated Approach to Literature in ESL / EFL” in Teaching English
as a Second or Foreign Language. ed. Murcia, M. Boston: Heinle & Heinle
Publishers.

Stuart Mead, NET (2012) Using Short Stories in the English Classroom: Regional NET
Coordinating Team NET Section CDI EDB, Chong Gene Hang College

Tasneen, W. (2010). A study on The Role of Literary Texts in Pakistani EFL
Classrooms: Issues and Challenges, university of essex

Ur, Penny (1996) a Course in Language Teaching; Cambridge: Cambridge University
Press

Widdowson, H. G. (1984) Explorations in Applied Linguistics 2, Oxford University Press

YenealemTesfaye (2014). Assessing Teachers’ and Students’ Views Regarding the Role

of Literary Texts in Enhancing Language Use: The Case of Grade 9 And 10 English
Textbooks at Mena Secondary School in Bale Zone for M. A thesis. Haramaya
University .

Zafeiriadou, N., (2001). Literature in the EFL classroom. Retrieved April 7, 2014 from
http://www.tesolgreece.com/ni/7104.html.

65


http://www.tesolgreece.com/ni/7104.html

APPENDICES

Appendix A: Literary Text analysis checklist
BAHIR DAR UNIVERSITY

FACULTY OF HUMANITIES
DEPARTMENT OF ENGLISH LANGUAGE AND LITERATURE

The following series of questions are adapted from Duff and Maley (2007) that are
helpful to assess the suitability of texts for any particular learner.

1. What kind of literary texts is incorporated in the textbook?

2. Number of literary texts found in textbook

Response

No | Series of Questions Yes | No

Is the language level in the literary texts appropriate?

Is it the right length for the time available?

Does it require much cultural or literary background knowledge?

Can it be easily exploited for language learning purposes?

Does the guide give some background knowledge to the literary texts?

3
4
5
6 Is it culturally offensive in anyway?
7
8
9

Does the guide explain difficult concepts especially in poems?

10 | Do literary texts have register, grammatical, semantic, or lexical

deviation?

General comments:
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Appendix B: Classroom Observation Checklist

The Observation took place while the teacher was teaching a poem, story in English
classroom.
Name of the School

Name/ code of the teacher
Grade and Section

Date of Observation

Total time of the lesson

Time of observed

- Teachers and lessons observed
N Items requested § o I)-l I 2 1-3 1-4 1-5
° 25 22212222222
1 | Does teacher provide students with Text-1
background information about the literary | Text 2
text?
2 | Does the teacher read the poems or stories | Text-1
in the textbook loudly for students? Text 2
3 | Does the teacher read the poems or stories | Text-1
in the textbook loudly for students? Text-2
4 | Do students read the poems after their Text-1
teacher reads the poem loudly? Text 2
5 | Do students read the poems after their Text-1
teacher reads the poem loudly? Text 2
6 | Does the teacher point out various poetic | Text-1
devices alliteration, repetition, similes? Text 2
7 | Does the teacher point out various poetic | Text-1
devices alliteration, repetition, similes? Text 2
8 | Does the teacher ask students general Text-1
questions to test their comprehension? Text 2
9 | Does the teacher ask students general Text-1
questions to test their comprehension? Text 2
10 | Does the teacher integrate other skills Text-1
before and after reading the literary text? Text-2
11 | Does the teacher integrate other skills Text-1
before and after reading the literary text? Text 2
12 | Do students make inference from various | Text-1
genres of reading literary texts? Text-2
13 | Do students make inference from various | Text-1
genres of reading literary texts? Text-2
14 | Do students evaluate the literary texts? Text-1
Text-2
15 | Do students evaluate the literary texts? Text-1
Text-2
16 | Do students analyze the elements of the Text-1
literary texts? Text-2
17 | Do students detect Problems in the literary | Text-1
texts? Text-2

67




Appendix C: Interview Questions for Teachers
BAHIR DAR UNIVERSITY

FACULTY OF HUMANITIES
DEPARTMENT OF ENGLISH LANGUAGE AND LITERATURE

Dear Teacher: Good Morning/ Good afternoon. My name is Jemal Hassen. | come here to
interview you for a study on the implementations and challenges of English language
literary texts in grade 10 textbook at your school. It will be based on some simple
questions regarding your experience of teaching literary texts in English classrooms.
Your true responses are very crucial for the success of the research. Thus, you are
cordially requested to provide real responses to the questions I ask you. The information

will remain confidential and anonymous and it will be used for academic purposes only.
Thank you very much for sparing your willingness interview.
Information about yourself.

A. school
B. Sex:
C. Age:

D. Years of teaching experience:

What kind of fictional literary texts do you read in the 10th grade?

What background knowledge do you have from the university courses?

Have you ever faced any challenge when you teach literary texts like stories, poems?
What kind of challenges or difficulties you face while using literary text in EFL?
Which literary text has become the most challenging to you while using them in EFL?
How do you integrate different language skills in using literary text?

N o a k~ w np e

What mechanism do you apply when you face difficulties in using literary texts?
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Appendix D: Piloting questionnaire to be filled by students
BAHIR DAR UNIVERSITY
FACULTY OF HUMANITIES
DEPARTMENT OF ENGLISH LANGUAGE AND LITERATURE
Questionnaire to be filled by grade 10 students
This questionnaire is designed to gather data for “investigation into the implementations
and challenges that teachers faced in using literary texts (Stories, poems, novel extracts,
Essays, plays, etc.) in grade 10 English text book”. The data to be collected through the
questionnaire is highly valuable to meet the objectives of this study. Therefore, you are
kindly requested to fill in the questionnaire, honestly, genuinely and carefully and return
it. The information you supply would be used for academic purpose only and kept
confidential.
Thank you in advance!
General Instruction:
* Please do not write your name on the questionnaire
* Please follow the directions given in each part.
Part One: Respondent’s background information

1. School:
2. Sex:
3. Age:
Part Two: Questions Related to Using Literary Texts

Circle the alternative or write your answers briefly for the following questions.

1. Are the inclusion Different literary texts (Poems, Stories) important to develop
language skills? A. Yes B. No

2. Are the literary texts clear and easy in learning English as a foreign language
classroom? A.Yes B. No

3. When learning the literary texts in grade 10th, do you learn literary concepts such as
characters, plot, setting, point of view and the like? A. Yes B. No

4. If no: Why not? Why don’t you learn these concepts?

5. Do your English teachers teach you literary texts well? A. Yes B. No
6. If your answer is ‘No’, from the following which one can be a cause?
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A. They pass them without teaching

B. They pass them by giving only to the students

C. They don’t direct the techniques that enable you to understand the literary texts
7. If you have another reasons out of which are not mentioned above, list on the blank

Spaces below

8. On ascale from one to five, please indicate the extent to which teaching approaches
that your teacher employs in using fictions literary texts in 10th grade textbook.
1=not at all 2 = rarely 3= sometimes 4=often 5 =all the time

No | Teaching Approaches 11213(4|5

8.1 | Teacher elicits information for students about the text.

8.2 | Teacher explains the content of the text to the class.

8.3 | Teacher asks questions to check students’ knowledge on what
they have read

8.4 | Teacher provides students with background information.

8.5 | Teacher encourage students to relate the themes to personal
experiences

8.6 | Teacher elicits students' response to a text

8.7 | Teacher encourages students to express feelings towards the
issues of the text

8.8 | Teacher re-tells the text to students to help them understand

8.9 | Teacher uses simple terms to explain what the text is about to
students

9. How do you usually evaluate your learning in relation to fictions literary texts?

Part Three: Questions Related to Challenges in Using Literary Texts Level of Difficulty

10. Have you ever faced any challenges when you are using literary texts in English as a
foreign language? A. Yes B. No

11. If your answer for question number 10 is yes, use a tick (V) for the following
challenges presented in the table according to their level of difficulties.

1 =Very difficult 2 =Difficult 3=Neutral 4 =Easy 5= Veryeasy

No | Different Challenges that may face in literary texts | Level of difficulties
112 |3 |4 ]5

12.1 | Linguistic level of the literary texts

12.2 | The length of the literary text

12.3 | Cultural unfamiliarity (the culture distance)
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13. If you face another challenge, which is not mentioned above, please, list below.

14. Order the following literary texts based on their level of difficulty for you to practice
in English classroom. (Write the most difficult first and the easiest last)

A. Stories B. Poems  C.Essays D. Novel extracts E. Plays

15. What do you do when you face challenges to understand literary texts?

Part Four: Questions concerning integrated-skills teaching through literary texts.
Circle the alternative or write your answers briefly for the following questions.
16. Do you get the opportunity to express your feelings reflection about the literary text?
A.Yes B. No
17. If your answer is “Yes” for question No 4.1 When is the opportunity given?
A. Early B. mid-way C. towards the end
18. What kind of skills do literary texts’ activities in textbook promote most?
A.reading B.speaking C.writing D. listening E. Grammar F. vocabulary
19. Do you learn two or more language skills on one fiction literary topic text at a lesson?
A.Yes B. No
20. If your answer for question “19” is “Yes”, please show the extent to which you learn
language skills in integration in reading literary topic by putting a tick (¥ ) mark

under the appropriate column on the right side.

No . Rating Scale
Practice
Always | Usually | some | Rarely | Never
times

20.1 | I learn reading and vocabulary

20.2 | I learn reading and grammar

20.3 | I learn reading and writing

20.4 | I learn reading and speaking.

205 | I learn reading, writing,
speaking

21. If you integrate other skills in to literary text lessons please elaborate in the space

below.
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Appendix E: students’ Piloting questionnaire (Amharic Version)

BAHIR DAR UNIVERSITY
FACULTY OF HUMANITIES
DEPARTMENT OF ENGLISH LANGUAGE AND LITERATURE

LY PAU4% oomfP CHHOEm 2105 heA  FUSPT U740
PATIANG 7L oo p oV o0 Ol AQASP O V6T
(hoB e C 0T APPT7 AT haNod L PTo.Nm X677 Tobt17
A oll) T7EPT RILT ATLULTING A4 LomoviEer TACT
A T (ALt ATTPP) CTHNIE aomfd @iz QAP PolhHA@.7
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1. e19°UCT LA a9°
2. P
3. AL%:-
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Je0T: NEB9° AL PPl 0U-6T: o1 ol oot T,
nNéA, 1o-?
V. h? . h LA
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Appendix F: Revised students’ Questionnaire
BAHIR DAR UNIVERSITY
FACULTY OF HUMANITIES
DEPARTMENT OF ENGLISH LANGUAGE AND LITERATURE
This questionnaire is designed to gather data for “investigation into the implementations
and challenges that teachers faced in using literary texts (Stories, poems, novel extracts,
Essays, plays, etc.) in grade 10 English text book”. The data to be collected through the
questionnaire is highly valuable to meet the objectives of this study. Therefore, you are
kindly requested to fill in the questionnaire, honestly, genuinely and carefully and return
it. The information you supply would be used for academic purpose only and kept
confidential.
Thank you in advance!

General Instruction:

* Please do not write your name on the questionnaire

* Please follow the directions given in each part.
Part One: Respondent’s background information

1. School:

2. Sex:

3. Age:
Part Two: Questions Related to Using Literary Texts

*  Circle the alternative or write your answers briefly for the following questions.
1. The importance of including literary texts (Poems, Stories, Plays...) in English text

book to develop language skills is

A. very important B. important C. moderately important
D. slightly important E. not important
2. The use of literary texts in English as a foreign language classroomis
A.veryeasy B.easy C. average D. difficult E. very difficult
3. At what extent does your English teacher teach you literary texts (poem, story, novel
extracts)?
A. Excellent B. Verygood C. Good D. Fair E. Poor
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4. Do you learn literary concepts such as characters, plot, setting, point of view and the

like while using these creative writing ?  A. Yes B. No

5. If “No” Why do not you learn these concepts?
6. When your teacher wants to run off teaching literary texts which act does he/she
performs?
B. He/she passes the literary texts without teaching
C. He/she passes the literary texts by giving only for students to read
D. He/she does not indicate techniques of understanding the literary texts
7. On a scale from one to five, please indicate the extent to which teaching approaches
that your teacher employs in using fiction literary texts in your textbook.
1= always 2 =often 3= sometimes 4= rarely 5=not at all

No | Teaching Approaches 11213415
7.1 | Teacher provides students with background information.

7.2 | Teacher explains the content of the text to the class.

7.3 | Teacher asks questions to check students’ understanding

7.4 | Teacher elicits text to match the theme of the text with
students’ life experiences.

7.5 | Teacher encourage students to re-tells the text/story, poem/
to their classmate in EFL classroom.

7.6 | Teacher encourages students’ express theme/moral values
of the literary texts.

Part Three: Questions Related to Challenges in Using Literary Texts Level of Difficulty

8. Using a tick mark (v ) rate the sources of challenges in using literary texts presented
in the table below according to their level of difficulties.

1 = never 2 =rarely 3 = sometimes 4 = often 5 = always

Frequency of
difficulties
1 (2 |3 |4 |5

Different Sources of Challenges in using literary
texts

No

8.1 | Lack of sufficient background knowledge

8.2 | Language level of the literary texts

8.3 | The length of the literary text

8.4 | The presences of cultural distances / differences
9. If you face another challenge, which is not mentioned above, please, list

below.
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10. Put a tick mark (v" ) on the following genre of literary texts based on their level of
difficulty for you to practice in English classroom.
1 =Very difficult 2 = Difficult  3=Neutral 4 = Easy 5 = Very easy

Level of difficulties

No Different genre of literary texts
1 12 |3 |4 |5

10.1 | Short story

10.2 | Poems
10.3 | Novel extracts
10.4 | Plays

11. What do you do when you face challenges to understand literary texts?

Part Four: Questions concerning integrated-skills teaching through literary texts.
* Circle the alternative or write your answers briefly for the following questions.
12. How often do you get the opportunity to express your feelings about the literary
text?
A. always B. usually  C. sometimes D.rarely  E. never
13. When is the opportunity given to you to express your feelings?
A. At the beginning B. In the middle C. At the end
14. What kinds of skill(s) do literary texts of grade ten English textbook activities
promote most?
A. Reading B. speaking C.writing D. listening E. vocabulary
15. Show the extent to which you learn language skills in integration in reading literary
topic by putting a tick (v" ) mark under the appropriate column on the right side. A
1. Always 2. Usually 3. Sometimes 4. Rarely 5. Never

Frequency of skills
Lesson No | Practice integration
1 |2 3 4 5

15.1 | | learn reading and vocabulary
15.2 | | learn reading and grammar
Reading 15.3 | I learn reading and writing.

15.4 | | learn reading and speaking.
15.5 | I learn reading, writing, speaking
16. If you learn other concepts in to literary text lessons please, elaborate in the space

below.
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Appendix G: Revised students’ Questionnaire (Amharic Version)
WC AC LLacatk

LTV AT
PATIANG PPILPT AT -00-F TI°VCT hGA
LVl I°LP TICVCT T NI
LUPRVGaoomCPe-HFNIEm-P105 heA 6P F o294t PRTINNE
LIR Tl P WG 00T Ol AMASP N1006T (AL C I
DPPT7 AT DANOAL CToNm ZV6ET7 AT olT) T718P2F R8T
ATLULTNG A1 LomovF@r TACT Aovd T (ALAATIPP) PANHOP
amPP jo-:: AAPIYC PolhtACTT PLRLT N TANWT®- vl avAN
AT TOm7 Nt+v-rs AmGPAY::
Yoo m L+ A0 ANLNAT L PGT AT C V5 ANTF P 0- Ao 1 TR IAINY-: -
AATNNCT/D hAA AaoO5AD-::
PP _avavi g
*  (loom LRALAI°o0IG [ PALADI°
*  AALTATSPoom LPNGANTAM@-TANHaoO L oo AV T/ R4-
NGEARTL - OO LD Phl-avls
1. ¢ F9°VCTH0A: Y°
2. PO @18 [] 0t [
3. AL:-
hEAU-AT:-LALAL N7-00-8 9°700T7 hoomPd® AW f P40 T LEPT
* ALNTATT LERPT ARG N1 L 1@, TR &k (ool oo\ (- :
1. 2P9°: AT AQASP JE60T ORTINNE ov™e P ovWeT o-OP
a5 Fo- 9°7 PVA Pl 10?7 V. MM&mPe?. L. P,
. NoomLnP 1A oo (1PE1:LmP w hemby°
2. PANAL V67 ATINUGT 2T7L7T MheA o-ar A77C o000 T
LLBm- 9°7  PUA 1o?
V. NM9° +$aA A PAA &, oohha¥ oo, OE: w_ (lmy° hO g
3. PATTIANG aog°VCV/ N Pé.mié- OUCT7 CoLLOATI°CNOT V-2 9°7
LovOAA?
V. 287 NM9°14 A 0N9°F4 . P4 oo, oot w. NP4
4. AQASP P07 OU-F 9°700FT7 O T4 RAO@- 27 (06 avFol: oot
AP oHT) CAF7 VANT TT6AT07? V. AP . ATTICP
5. ATPE LPC 4 oo AQW/N R77ICI° CoLA QU7 1°9.P Ao he 03 AL
A ANT/Y 9°070T 14?
6. CATIANNG aogUCY/ M CANAL: OU-6-17 P71e0-T9°4-v/0 P 9°7
£L0CIAN"7

78



V. AQASP ZU-6CT7 ALOT9°4 PAG-IA
A. AT ATNO0G LS Ao PAG-TA
. AQASP ZVCTT RILT45 POLLOTA OATT7 ALIAAATI®
7. N0 A0 A7 @O PATINNHE ao9°vl7 ANASP IPPTTT OF-
OU-6T7 o704V 04T 9°7 PUA LI R72PT NHFOAmo- PRLE
- NAGT PN PANT (V) 191L:4°1 avAD/Ti::
1. &09° 2. A6 AAG 3. A787L 1 4. N1 L 5. UALI

G L T A A A [ P2 112|3|4|5
71 | oo9Pp4/es AAONT-Z04P 70N Povid YAl
A TP LAAA-::

agPYs/Zs PANASP AT-AUv4  IONTT LHA
7.2 | PNl

7.3 | oow9eps/es AP RN ool S Iy
A70P Ll PA::

7.4 | ooy AP T LT UG hé-NT o
h P21 IC A Mavl: Pl PRLCIA::

75 |oogevée AP E S Rrlo- htdS (kA
CHAPFo7 A% Aoo0d POLI DA

7.6 |oogvé/z PANAL OAT-AU% IO0T 46 7IC
(e 0P) TTIEPT RILIAD- PRC I ::

NEACAT:-PANAL 9°700T7GF DPIETT ANVT 24T (-Favphirl LA

PeRPO
8. 1T N¥iNm, AV7mé .0t CHALE A1-A04P 9°70N0NT7 AovlST
ANT D¢ Ve P AHCHEPA: NALPYy9° 0-+nna AT

(V)P0 L2107 097008 FAT NC ANPI°m:::
1. 4.01° 2. hAG AAG: 3. A757L 1 4.0 5. 0-A LI

o-0- NN

1. Pay e 29T
PANT 2491 U2d I35 Lot UL

1 12 |3 |4 |5

8.1 |na Or-&dv4e o700 a¢ T aAadt
hhooSC

8.2 | PO1-A2U-4P 2700 7% N-NONYT

8.3 | PO1-A V4P 9°0(E Clav-}

8.4 | PO T-AU6E P10 0IC QWA DAY
PAP ooy

9. hae htmeat PANT IS Ve o ¢Hae? et o000
N7 e Ao2moey/fl M1 0Jo- AL HCUC/E
10. Pe2h-ta-T7 AQASP A100-% ALTET ChNLITo7 aoom? W7/

79



W2 e av( it am&F o7 -tabaoy/fil W PCE NC eThh (V) °AhT
N7 L1 avf\()-::
1. Mg hae: 2. hae 3. aeohhd¥ 4. +AA 5. IMg°PAA

A LEPANAL OV T PNLT 48

itk 112 (3 |4 |5

10.1 | Asa e C 4T+ (stories)

10.2 | 29°F (poems)

10.3 | héB9° AnAL: TP T dU-6T

10.4 | t@-5-tF (plays)

11. PAQASP A-Z20-¢ °7007F7 aJ-70/0, haL v ALITIV/T 97
Q1Y AN/ T2
RGAAST-CANASPOT-Z0-% 077700 ANIC AoeT PR7E huae--17
AMPE D7NTIC R P PPN PLED
12.PA0ASP A1204 °7007 T4 CL-00/07 07 P9°I700CE/P0T
N9°7 PAA L ALA LATPA/IA?
V. AL Q. AMG @07 LI h. A7ER1LE L oo, AACKAAE W 4.0
13.A004%P 07 A04 2°700 O9° 17401 oPT 60 eI°I0Y.51
oo’ jm-?
V. aoPavlf A, ovhid  h. oo lA oo, LO9° N0 P hLLRLAI®
14. P> 2401 PATIANG o096 CANASP O7-A04 AP TG0 hvuaet
Thd LANN?
U. A700 A. AooGIC  h. Aop9§:  op, \“1Qapp W AP
15. NA7L AQASP O7-Z04- 9°70N0 2C 278 hvdet-17 Fmgelo-
PO IC/e N COLOHA®T ATandAr HRaA AR (V) L1MP0T
N7 A% PA4 AC AOPI°m-::
1 4.09° 2. AACAAE 3. R797L80 4. 1L 5. AL
A0t L0

112 |3 |4 |5

1.4 06T

15.1 | 770056 hy°ra0- a7 At FCR9C
A% 40D~

15.2 | 77005 hyeran- Pa-T7 APOo-
(Grammar) A“?¢-00+

15.3 | 777005 h9°700  Ptoevddd. S0
Y T X P

15.4 | “770-05 QWAMVE AL 10157 (0N14LP)
72°1CA1A AV

15.5 | *P30-0%:  ov967: ao§ICTTS Kooy
ANI°LT A7e-00-

16. NATMEE P AT o< hANASP N4 09 ¢ 1Cheo/ o 9n
n°7.0-tam- as-1 03 AL VANN/V7 9%-::

80



Appendix H: Description of Classroom Observation
BAHIR DAR UNIVERSITY
FACULTY OF HUMANITIES
DEPARTMENT OF ENGLISH LANGUAGE AND LITERATURE
All the five teachers were observed while teaching two literary texts. Therefore, there
were ten classroom observations. Seven poems and three short stories were observed in
the classroom observation time. The observation took twenty five up to thirty five
minutes approximately. The observation targeted to find out how teachers and students
dealt with the given literary texts in their language classrooms. In addition, it was aimed
to discover the challenges teachers and students faced when using literary texts. This part

provides a brief description of the classroom observation.

Teacher One (T1)

When this teacher was teaching the poem entitled with “Sudden storm” he provides
students with background information about the text. The teacher read the poem in the
textbook loudly for students with various rhythm and intonation in reading the poem. He
taught unknown words in reading text. Then students read the poems after their teacher
reads the poem loudly. He explained difficult concepts of the literary text for his students
and he also asked them general questions. The teacher focused only reading skills and
vocabulary in the literary text. However he did not point out various poetic devices
alliteration, repetition, similes. Students did not mime the poems for their classmates.
Teacher did not even ask to retell or recite the poem in classroom. Students did not
practice emotional response to the reading activities. They did not analyze the elements
of the literary texts. This participant was also observed while he was teaching the poem
entitled “Nigerian Market Place”. At this time, he explained the main points of the poem
and asked better students to read the poem loudly. Then he read the poem with loud
voice. He explained few new words from the long poem orally while students were not
taking short note of the new vocabulary. Then teacher asked students to write
comprehension questions and answer each question in their exercise book. He turned
round to help or check if they were doing the exercise. Finally, the teacher did the
comprehension exercise together with his students before the end of the lesson.
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Teacher Two (T2)

The other literary text observed by the researcher was entitled with “Shipwrecked”.
When the teacher was teaching this text, she simply proceeded to students to read the
story and did comprehension exercise. She did not provide students with background
information about the literary text. She also did not read the story in the textbook loudly
for students. She went on without teaching unknown words in reading text. Students read
the story silently. She explained difficult concepts of the literary text for his/her students.
She asked students general questions to test their comprehension. The teacher integrated
reading and writing skills in literary text. Students did not retell the story in classroom.
They did not practice emotional response to the reading activities. Students did not
evaluate texts. This teacher was also observed for the second time while she was teaching
the poem "Beloved". She chose few students to read the poem as model and then she read
it loudly. After she read the poem, she asked students to infer the meaning of new words
in context of the poem. Lastly, she wrote the conceptual meaning of few difficult words

of the poem.

Teacher Three (T3)

The third literary text the researcher observed was that “Keta” when teacher was teaching
this text, he provided students with background information about the author of the
literary text. He read the poem loudly for students. The teacher taught unknown words in
reading text. Teacher has various rhythm and intonation in reading the poem without
pointing various poetic devices like alliteration, repetition, similes. Then students read the
poem loudly. The teacher explained difficult concepts of the literary text for his students.
The teacher asked students general questions to test their comprehension. He integrated
reading with listening skills after reading the literary text. Students did not try to mime
the poem for their classmates. They did not practice emotional response to the reading
activities. They also did not analyze the elements of the literary texts.

The researcher also observed this teacher while he was teaching the text entitled with
“Face downwards” as well. The teacher elicited some concepts related to the topic. Then
he read this short poem loudly. He asked few students to guess the meaning of new
words. After they infer its meaning in context, some students read the poem again.
Finally, he wrote the conceptual meaning of few new words.

Teacher Four (T4)
The fourth literary text the researcher observed was that “The clever crow”. As compared
to the other story and poem it was easier to both teacher and the students. Teacher
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described the objectives of the lesson. Teacher provided students with background
information but he did not read the story in the textbook loudly for students. Teacher did
not teach unknown words in reading text for students. Students read each paragraph of
the story after they fill the gaps in it. Teacher had various rhythm and intonation in
reading the story. He explained difficult concepts of the story for his students. He also
asked students general questions to test their comprehension. Tasks were given to
complete each gaps with discourse markers. Teacher integrated reading and speaking
skills but students did not retell or recite the story in classroom. Lastly he taught the
moral lesson of the story.

This participant was also observed while he was teaching the literary text named
“Witness”. He simply told what the poem is about and then asked few students to read it
loudly first. Next he read the poem loudly with varying his voice. Teacher wrote the
meaning of some new vocabularies on the blackboard. Students copied all meanings of
new words. Finally he did the comprehension exercises given in textbook.

Teacher Five (T5)

The fifth literary text the researcher observed was that “destiny”. The teacher proceeded
reading the poem without providing students background information about the text. The
teacher taught unknown words in reading text for students. Teacher asked students to
read the poems after he read the poem loudly. He varied the rhythm and intonation in
reading the poem. He explained difficult concepts of the poem text for his students. He
did not point out various poetic devices alliteration, repetition, similes even if he clarified
difficult concepts of the literary text for his students. The teacher asked students general
questions to test their comprehension to speak out their destinations.

This teacher was also observed while he was teaching English through other literary text
named as “Who killed Danny”. While he was teaching this short story, he read the text
loudly for students without providing background information about the literary text.
Teacher had various rhythms and intonations in reading the story. The teacher taught
them unknown words in the text. Then students read the IT after their teacher read it
loudly. The teacher explained difficult concepts of the literary text and he asked them
general questions to test their comprehension. He integrated the short story reading with
listening and vocabulary.
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Appendix I: Transcription of Teacher’ Interview

BAHIR DAR UNIVERSITY
FACULTY OF HUMANITIES
DEPARTMENT OF ENGLISH LANGUAGE AND LITERATURE

Teacher (T1-5)

Researcher: First I’d like to thank you for your punctuality and cooperativeness this

interview.

Teacher: Ok. You’re welcome.

Q-1: What kind of fictional literary texts do you read in the 10th grade textbook?

T1:1 read many various literary texts like poems, novel extracts, picture

T2: There are various literary texts in grade ten students’ English textbook. For example
poems, short stories, novel extracts, plays

T3: First | would like to thank you to make me your participant for your research.

Then there are various genres grade ten English students textbook like myth,
biography, poem stories, fictional and none fictions texts.,

T4:There are different literary texts. Some of them are poems, stories, novel extracts etc.

T5: Oh, actually there are many different literary texts such as poems, stories, and novel
extracts, essays, plays etc

Q-2: What background knowledge do you have from the university?

T1: I have not learned very well. I did not pay any attentions very well. Even few
lecturers | did not focus on delivering stories and poems in EFL. However, there are
many literary text in English new syllabus.

T2: I have learned my first degree in Bahir Dar University distances programme. | have
learned about using literary texts in EFL classroom lessons. Moreover | have
distance course book modules but I did not have learned face to face as a result of
this 1 do not have satisfactory knowledge of teaching such texts.

T3: Well, I have got chance to learn the course literature but there was not detail
information that help me to teach the present grade ten literary texts;

T4: | have learned the course Prose Fiction in under graduate programme.

T5: Yes, but | do not think that is sufficient. | have taken literature course and Verse and
Drama in university but they are not enough to teach the literary texts in grade ten.

Q-3: Have you ever faced any challenge when you teach literary texts like stories
poems?

T1: Yes, | have faced various challenges. Especially concerning the poems, | do have a
problem because they did not understand or they do have a problem concerning

vocabularies especially.

T2: Yes, of course. | get so many challenges

T3: Of course with no question. They are a lot of new words in the stories, poems novel
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extracts, plays and in other literary texts.

T4: Yes, | faced different challenges while | was teaching literary texts.

T5: Yes, | faced so many challenges in using literary texts

Q-4: What kind of challenges did you face while you were teaching them in EFL?

T1: Ok, especially concerning about poems, the poems are so difficult. Students could
not understand easily because there are just ambiguous words or vague words They
could not. Understand easily. Students especially grade 10 students; they came from
the elementary school. They do not have base or a good background on English
language competency.
They do not able to understand the poem easily. Concerning my challenge on poems
Specially, when | teach there are different words which | could not understand;
therefore. I mostly looking them up in the dictionary and | do have a module when | am
just learn in Saint Marry school, just | am looking up in the module and I will try to
clarify these words for the students.

T2: The main challenge | faced is the linguistic level of the given literary texts. The
authors of the tests used difficult words not only for students but also teachers. The other
challenge that | faced is lack of sufficient background knowledge of using literary texts.
As | tl was a distance learner so | am not able to have sufficient background knowledge.
The third one is the length of literary texts. Some literary texts are too long. I can’t
understand the theme of the texts easily and students faced much too. A further is
teaching methodology. It is difficult to apply good methodology because teaching text
takes time. Even students share this idea since it does not help for their matriculation
exams. The authors are foreigners, so they write in the context of their society. This
makes difficulty for both teachers and students. The last one for me is insufficient
horizontal relation with other subjects in the same grade level. For instance English has
relation with Geography English with Civics and Ethical Education or English with
Biology. The relations between subjects mainly help students to understand the literary
texts in leaning EFL classroom.

T3: There are so many challenges in relations using poems, stories, novel extracts and so on
to teach language skills and language areas. When we use these kinds of literary texts,
we must select the literary texts that are related to students’ experience, background
knowledge but the poems, stories in grade ten text books are full of new words that cause
both students and teachers ambiguous. The contents of the stories and poems are beyond
grade ten students level which not appropriate students’ level.

T4: Literary texts are not given in the contexts of our cultures. The size of the text book also
affects students learning literary text. It is so large that students are not willing to bring
every day at school, so they are not attending each reading text attentively. The other
challenge is lack of vertical integration of the literary text for example the difficulty level
of the poem in grade 9 is nearly the same the poems in grade 10 or by far different.
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Another is the horizontal relation which means words in poems and stories have not
possibility to be found in other school subjects.

T5: One thing as | said | do not have sufficient experience of literary texts, the other one is
the length of literary texts (poems, stories, novel extracts,), lack of teaching methodology,
cultural difficulty, the authors are ether Nigeria 0 Gahanna, the other one is there is no
horizontal relations with other subjects which mean no opportunities to learn words in
other subjects like Geography, History, Civics.

Q-5: Which literary text has become the most challenging to you?

T1: The most challenging literary text is poem, which is very difficult to understand it
because serious problem in poem. Not only the students, even the teacher myself could not
understand because there are no reference books concerning the poems and is not given in

the high school except few short stories this is not given in the previous high school,
collages and even in university.
T2: Poems are the most difficult for me. The ideas in the poems and the words in them
are challenging
T3: Poems are the most challenging but I do not mean that all poems are equally
challenging throughout the text book. Most poems and stories whose contexts out
of our culture densely new words lead challenges for both teachers and students
even if the challenges are not equal.
T4: Especially English poem is the most challenging because it is not related to our
experiences. The sound effect like rime, rhythm, and meter are the difficult areas in
particular because | have little knowledge in these contexts
T5: Well, poems are the most challenging because they use very limited word with
general and deep ideas, students and teacher do not have experience of reading
right rime, rhythm, meters, verse , stanza. They use poems simply for their reading
competency. Even some words are old English that need the history of the country,
culture.

Q 5: How do you integrate various language skills using literary texts?

T1: When | teach my students story or a poem, | prepared reading at home, then |
choose difficult words to teach before reading tasks. After I teach few content
words, leaving most new words for students to guess in contexts of the text, | help
them to read the text silently first and then loudly. I think reading loudly help
students to practice reading

T2: First | tell students the general idea of the literary texts at this time they are listening to
me. Next | read the poem/stories myself, so they are again listening to me. Then | teach
new vocabulary from the literary texts and ask students write them in their exercises
book to writing. | encourage students to read the poem or story to reinforce reading
skills. Finally 1 ask students to answer comprehension questions to check their
understanding and motivating them to speak poems with appropriate rhyme, rhythm and
other sound effects as much as they can.

T3: Even though literary texts are mainly focused on reading as teacher | integrated Various
other language skills and language areas. Language skills are naturally integrated but the
activities which we always follow in the text book focus on teaching separately | usually
run on coverage of the whole parts of the text book contents, so | teach my students only
depend on the text book activities
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T4:

T5:

| teach some new words before the main lesson. Then | read the story. While | read the
literary texts, students listen to me. | sometimes ask my students to write the summary of
the story or change the poem in to verse. So | integrate various language skills in this
ways

Of course, we can integrate various language skills while we use the literary texts. We
can integrate the four macro skills. First I order students to read and | ask them to speak
what they understand to integrate reading with speaking. Second I ask them to write what
they understand in short. They also develop listening skills while | read the poem or
short stories loudly in class rooms. | teach some vocabularies which are key to
comprehend the literary texts before the main lesson. Sometimes, they may do some
exercise after they read the literary texts.

Q-6: What mechanism do you apply when you face difficulties in using literary

T1:

T2:

texts?

Ok, the mechanisms that I looked up new words in the dictionary (I will refer to

books).I invited mostly guests concerning literary texts if they are beyond my

capacity

As | told earlier, poems are out of our context. As a result | resemble with using
structures and forms of poems written Amharic. I tried to change the messages of the text
mainly poems and stories in to Amharic. Then students are able to understand bit by bit. |
also use advanced English-English dictionary because there is no internet to use for
difficult vocabularies and concepts in literary texts.

T3: As | told you before, the text book contain a lot of fictions, fact texts, | run to cover each

T4:

T5:

parts of the book doing exam based exercises rather than doing each literary works in the
text book. Students also do not understand what language learning mean. Even clever
students do not like you if you go each literary text deeply. Therefore | took samples of
poems, stories and novel extracts from their text book and then | left the others for
students to read at home if they like to | used advanced dictionary for various difficult
words and I infer the meanings in contexts

| use my own mechanisms to solve these challenges. | prepare my own short stories if
there are resources in the school library. Then | duplicate for group of students to read. |
use advanced dictionary to solve vocabulary word difficulties. | sometimes use internet if
there is access and | advise my students to use internet.

| write some new words on the blackboard and I read the poem as a model. | read

the literary texts deeply before the lesson if there is access | take training from other
teachers who are better than me to apply
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