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This research attempted to examine the relationship between class participation and ,. 
~cademic achievement. Data pertaining to these variables were collected through 

questionnaire, documents and observation. The data obtained from these instruments 

were analyzed quantitatively using percentages, mean scores, standard deviations, 

frequency distr!butions, T-test, and correlational analysis. Findings of the study revealed 

that participatory students had collaborative learning preferences which require, and 

invite the active participation and involvement of them in classroom tasks. Non­ 

participatory students, on the other hand, seemed to have individualistic learning 

preferences. that did not invite their direct involvement in the process. It had been 
' 

manife~ted that participation had a positive strong relationship with academic 

achievement. The correlation between these two variables was found to be positive and 

.... ;,_sign(icant (rpb=0.62). Participatory students outperformed the non-participatory 
~ . . 

students in English tests to a great extent. While the mean score of participatory 
I 

students' academic achievement was found to be 70.82, the mean score of the non- 

participatory ones became only 53.23. This big mean difference was found to be 

significant in the t-test analysis, and portrayed the better academic achievement of 

pdrticipatory students over the non-participatory students. On the bases of these 

'<findings, a few recommendations that presumed to enhance the students' class 

participation were forwarded. 
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Teaching and learning are essentially social activities, employing role relations between teacher 

and learner, learner and learner. These relationships are established, maintained, and evaluated 

through communication (Wright, 1987). And in recent years language teachers have focused on 

the role of the learner as an active participant in the teaching learning process. It has been 

pointed out that the more caring and committed the relationships among students, the more 

supportive they are of one another's efforts to learn, and the better they feel about themselves 

and their efforts and consequently, the higher their achievement will be. Lewis and Hill (1985) 

• 

better motivated teaching and learning. Where this not the case, a negative downward spiral may 

develop with each party blaming the other for failure (Mortimore, 1999). 

Learning the English language, like the learning of any other school subj~s, takes place in the 

public context of the classroom in which the individual is one of a g~, a member of a class, 

and the activities that are to be set in the process of -the training are determined by the teacher. ., . 
The assumption is that the internal process of learning will come about as a consequence oJ-the 

external interaction which takes place between the two kind of participants: the teacher on one 

"'.-. hant and'the learners on the other. The classroom interaction serves as an enabling function; its 

~pu1Vose is to provide conditions for learning (Rose and Nichol, 1997). In relation to this, 

Mortimore ( 1999) asserted that the process of teaching and learning depends on the 

implementation bt pupils and the teacher, and task oriented strategies. The match between these 

parties and their relative successes will determine the learning outcomes. Where learning 

011tcomes are perceived as positive by both parties (students and teachers), the increase in the 

• • self-esteem of both is likely to influence future student/teacher perceptions positively, leading to ... 

L·· 

, 
vital advantage in brining.the generation to a new scientific approach. 

Education is a vehicle of thoughts which helps to gain the necessary skills, expenences, 

knowledge and other related basic life improvements. In this regard, the English language has a 

.,? 

1.1. BACKGROUND OF THE STUDY 

INTRODUCTION 

CHAPTER ONE 
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One of the tasks of a language teacher is, therefore, to help the learners to study more efficiently 

and more enjoyable. A small but important part of the teaching time should be spent making 

students aware of why certain things will help them, and why others will not. The more students 

• 

Students learn best when they are actively involved in the process (Davies, 1983). Davies 

acknowledged that the greatest resource that the learner has is the learners themselves. This is 

especially important in the field of language learning where students most often engage in co­ 

operative learning as sharing, encouraging and accepting responsibilities for ones own learning 

and that of others-not leaving all responsibilities to the teacher. In light of this, learners have to 

learn about the importance of reflection on their learning (Gardner and Miller, 1999) . 

• 

encourage and support one another's efforts to learn . .... 

Wajnryb (1992) citing the work of Wright (1987) concluded that highly motivated learners are 

more likely to synchronize their roles willingly with the teacher's role, and more likely to 

cooperate with the teacher, and with each other in various processes involved in classroom 

learning. Their interaction and participation is promotive in a sense that students help, assist, 
' 

" . 
:-.cre~ble educators, teachers, students, parents, and accredited bodies. 
~ . . 

Tudor (2001) asserted that the active engagement of learners human potential can enrich the 

learning process itself and helps students to develop independent learning skills which they will 

be ab!~ to transfer to their subsequent learning and use of language. The more the learners 

engage in the process, the more positive outcome is assessed. And the learner passivity and non­ 

involvement will in fact sabotage outcomes. This is a burning issue that can be raised by any 

individual activities, they-fail to perform their duties properly. 

confirmed that students are more likely to enjoy the subject and to succeed at it if they are 

involved in the learning process, and as far as possible, have a chance to influence what happens 

and how it happens. 
,/' 
Contrary to this fact, however, the researcher in his professional experiences has often noticed 

that some students in secondary schools are not equipped with the necessary and appropriate 
' usages of the English language principles. In their class activities they do not participate 

actively, i.e, they do not write and speak properly. During class discussion and in group/pair and 
• 






















































































































