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research questions which examine teachers stating instructional objectives, their concentration 

while they are teaching (on contents or objectives) and the teachers' assessment technique were 

• used. The population of the study was the grade eight teachers who teach in 5 second cycle 

primary schools of Injibara Town Administration and 38 teachers were taken as a sample of the 

study by using comprehensive sampling technique. Questionnaires, structured observation . 
ch~c_klist and document analysis was used as instrument of data gathering tools. The data was 

analyzed by using both Quantitative and qualitative methods. The result of the study indicated 

that teachers with highest and least experience have difficulty of understanding the difference 

between general and specific objectives. Almost all sample teachers focus on covering contents 

ar;; do not give emphasis to instructional objectives while they are teaching. The study also 

in~ated that the sample teachers state instructional objectives which are not found in the 

curriculum and teachers guide, they simply state by their own without making task analysis. -The 

assessment techniques are implemented for the sake of formality and they are not designed to 

check the achievement of instructional objectives. In addition to this, the teaching methodology of 

the observed teachers was influenced by traditional method of teaching and can not enable the 

students" to think critically. All these investigations show that there is problem of alignment 

between teachers' classroom practice and instructional objectives. To alleviate this problem, 

schools need to be managed by instructional leaders who have the ability to manage the teaching 

learning environment. So educational institutions at all level and other partners should work to 

build these appropriate instructional leaders. 

.. 

The main objective of the study was examining the alignment of teachers' classroom practice with 

instructional objectives. And the study was focused mainly to investigate teachers' practice of 

aligning classroom activities to instructional objectives during the teaching learning process 
,/' which include deriving and stating instructional objectives, teaching methodologies and 

implementing assessment techniques during instruction. To reach on same conclusion the 

ABSTRACT 



In addition, many writers asserted that teaching is not simply a series of ad hoc decision 

made on the spot instead, -it needs a successful planning. (Airasian, 1997, Jarolimek, 

1997 and Dhand.H., 2004). They also pointed out that to teach successfully teachers must 

communicate and develop as person, increase their capacity to think clearly and wisely 

and build social skills and commitment. They further described that teaching involves 

creating an environment in which students can safely suspend the 'absoluteness of their 

every day realities to enter a world; because the core of the teaching process is the 

arrangement of learning environments within which the students can interact with each 

other, with their environment and study how to learn. 

Reed and Bergemann, (1995) and Joyce and Weil (1996) also defined that teaching is an 

exciting process of helping students to discover new sounds with which they can 
' 

As Dubey(l 985) and Jarolimek ( 1997) ;teaching is a facilitating process in which the 

teacher establishes learning environments which help to achieve desired learning 

outcomes. These learning outcomes are defined by the stated goals and objectives. The 

lTing environments are all the influences that surround a child and cause him/her to be 

interested in learning. That means they include teachers' behavior, the appropriate use of 

books and other media; the development of a nurturing classroom milieu and learning 

activities that provide the children with a maximum opportunity to learn. 

• 

One of the ultimate aims of education is to strengthen the individual and society's 

problem solving capacity, ability, and culture starting from basic education at all levels. 

The policy puts further emphasis on that, the development of problem solving capacity 

• and culture in the content of education, curriculum structure and approach, focusing on 

the acquisition of scientific knowledge and practicum and this is realized though the 

achievement of the stated objectives of all levels (TGE, 1994) 

1, Introduction 

,- 1.1 Background of the Study 
~ 

CHAPTER ONE 
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With related to teachers' classroom practice, Chauhan (1979) and Dahnd, (2004) 

mentioned that to teach systematically and effectively, teachers need to prepare lesson 

plans which act as a guide to facilitate instruction and enable the teacher to assess 

whether instructional objectives are achieved. To some considerable degree, most 

clearly defined instructional objectives, doing so usually means that instruction focuses 

on moment - to moment activities rather than on the more important long - term goals of 

instruction. This author also described that instructional objectives are not descriptions of 

daily teaching activities; instead they are descriptions of what pupils are expected to get 

out of these activities. 

'• 
strategies, methods, and resources, focus on how the content will be taught and how the 

objectives will be achieved. In relation to the importance of instructional objectives, 

Airasian (1997) suggested that to help keeping the real purpose of teaching in mind; it is 

recommended that teachers include statement of instructional objectives in their lesson 

plans. This author also explained that, although instruction can be preceded without 
' 

. 
A~~ama Department of Education describes as objectives are specifications of desired 

outcomes of instruction, the content is the body of knowledge in which the objectives are 

embedded and instruction is the means of delivering the content so that the desired 

objectives can be achieved. In other words, objectives and contents are very much 

reced, but they are not the same thing. Decisions regarding objectives and contents 

focus on what is to be taught. Instructional decisions; i.e. decisions about teaching 

Generally, these authors argued that, without good planning, successful teaching would 

be impossible. Since planning for teaching has to do with time management. They also 

pointed out that, designing lesson that poorly match lesson contents with teaching 

• strategies is doomed to failure. Because planning instruction is a context -dependent 

activity that includes consideration of pupils, teachers and instructional materials. 

plan successfully; successful planning means knowing how to facilitate positive learning 

experiences for all students. To this effect, teachers use their best professional judgment 

to decide which method, strategy and techniques will work best for a particular situation. 
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Savage and Armstrong ( 1987) and Shepard (2000) cited in Baye (2007) mentioned that, 

teachers usually developed lesson plans for each day of the unit. These lesson plans 

provide teachers several special benefits; they help pinpoint the potential problem areas 

objectives also provide constant means of feedback. 

The Amhara National regional state education Bureau (hence forth ANRSEB, 2000) in 

addition indicated that instructional objectives are drawn on what learners already know 

and what they want to know next and all the time the teacher is aware of who the learners 

are. Although, there could be controversies about the relevance of objectives, objectives 

have remained an integral part of lesson plans. 

In relation to the alignment of teachers classroom practice with instructional objectives, 

the main part of a lesson plan. These instructional objectives are the sign posts for the 

lesson. It is mostly believed that, these objectives should be student- centered and based 

'- on performance indicators. These instructional objectives serve teachers to assess what 

the students has been learned, since the terminal behavior is always defined in terms of 

what students are supposed to learn and what is expected from them. These instructional 
' 

. 
~stry of education ( MOE, 1999) also explained that based on a certain topic or title of 

a lesson, the plan is designed so as to attain a certain instructional objectives which are 
'• 

In relation to deriving instructional objectives, Chase (1999) and Morrison (2004) 

de~c.ribed that instructional objectives are derived from task analysis and provide 

refinement and implementation of goals. These objectives firstly implemented through 

instruction and finally by assessment. 

teachers control their instructional effectiveness in their classroom. These active teachers 

vary their daily planning using different teaching strategies and techniques and tend to 

achieve more successes in their teaching. These varieties also serve as a motivation for 

,- students; whereas few teachers simply rely on the same old teaching techniques day after 

" day. If one observes these teachers classroom teaching, he/she finds that either the 

teacher is delivering information or one of the students is reading from the text book and 

other students are silently following him/her in their own textbooks. This practice 

.probably is the concept of traditional teaching. 
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In relation to instructional objectives, Morrison (2004) indicated that there are proponents 

and opponents of writing instructional objectives. The proponents readily accept the 

importance of writing observable and measurable instructional objectives whenever 

possible. Whereas, the opponents have strong views against such specificity, believing 

About teachers' classroom practice, these authors also mentioned that the heart of 

teaching process is based on the activities teachers use with their pupils. Teachers' 

classroom practices include most of teaching strategies and activities that are to be done 

by teachers. The activities of teachers include; introducing the lesson, delivering of the 

input on the daily lesson, stabilizing of the input through checking points and 

summarizing main points of the daily lesson. These all activities of the teachers are aimed 

at attaining the instructional objectives which are stated in the lesson plans at the 

beginning that should represent important achievement targets. 

Arr~sian, and Jarolimek, 1997 explained that, in the teaching learning process, teachers 

are expected to focus their attention on attainment of the expected instructional objectives 

that are appropriate for students and relevant to the lesson. These objectives have an 

immediate intent of stating actions that are used to clearly identify an expected pupils 

l~ing outcomes in order to help; selecting appropriate instructional methods and 

resources, communicate to others the purpose of instruction~ and help to plan assessment ,. 

that tell whether or not pupils have learned what was taught. 

1.2 Statement of the Problem 

before actual instruction. When these potential problem areas are identified, teachers can 

think of ways to responded to them, so that pupils learning of the content will be 

advanced, they give the teacher a sense of confidence and security. But if the alignment 

? between teachers' practices and the instructional objectives is weaker, the attainment of 
~ 

education objectives for the level will be less effective. Therefore teachers should 

confirm that their practices are in line with instructional objectives. So, the main purpose 

of this research is to examine the alignment of teachers' classroom practice with 

instructional objectives . • 
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.. 

•!• As the finding indicated, most of the sample teachers do not introduce the day's 

lesson objectives to students as a result the students do not have information why 

they learn the contents and this creates no motivation in the minds of the students. 

In addition to this the study also indicated that the teachers were targeting to cover 

contents than focusing to achieve the planned instructional objectives. From this 

finding, it is possible to conclude that the teachers were not giving emphasis to 

•!• The on job trainings given to the teachers wer~ not adequate for teacher to 

implement in the classroom as they were trained. As a result the given training 

cannot improve the educational skills of teachers. This indicates that either the 

trainings or the school management were not effective in building teachers 

classroom educational skill. 

experience and highest experience has problem of stating instructional objectives 

and most of the teachers do not use the curriculum guide of the level. Due to this, 

there is problem of aligning specific objectives, methodologies, and assessment 

techniques with the curriculum guide. The teacher simply state instructional 

objectives without considering the curriculum objectives and without making task 

analysis. From this finding, it is possible to conclude that the teachers' problem .. of 

stating objectives and the misalignment of objectives, methodologies and 

assessment techniques with the curriculum guide affects the students' educational 

achievement. 

Based on the results of the data obtained, the following conclusions are made. 

•!• The finding of the research indicated that most of the respondents with least • 

~.2. Conclusions 

IV. In relation to the application of assessment techniques during instruction, most of 

the respondents of the questionnaire show as there are applications of assessment 

techniques during instruction. But results from document analysis and classroom 

observation indicate that the assessment techniques put and said (in the lesson 

plan and in the classroom respectively) as a formality and not able to check the 

.achievement of objectives and this indicates the problem of alignment between 

assessment techniques and instructional objectives. 
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>- To increase the adequacy of training, instructional monitoring, supervision and 

evaluation should be strengthened. Applying these enable to correct teachers who 

\ 

>- Most of the teachers have taken in service training. But this training was not 

adequate for the teachers to derive, state instructional objectives and align these 

objectives with classroom practice. The given trainings improve only the 

teachers' knowledge and attitude that is why the result of the questionnaire and 

the 'document analysis reveal better results than the classroom observation. Still 

all the given trainings cannot alleviate the practical application (skill) problems of 

teaching learning process in the classroom. So all the trainings must focus on 

improving teachers' proper classroom application of the teaching learning process 

which the investigation of this study indicated as there is serious problem. 

>- The school management and the teachers must check that the teaching 

methodologies and assessment mechanisms in general and the objectives in 

particular are aligned with the curriculum guide. In addition to this the school 

should check that teachers start their classroom alignment activities by introducing 

the day's lesson objectives. 

5.3~Recommendation 

The result of the study indicated that there is problem of alignment between teachers' 

classroom practice and the instructional objectives in grade eight teachers of the lnjibara 

Town Administration. 

Bas,on the result of the study, the following recommendations are made. 

•:• As to the results of the finding, the respondent teachers' not only have problem of 

/· stating instructional objectives in accordance with the curriculum guide but also 

have problem of aligning their teaching methodology /influenced by traditional 

teaching method/ and assessment techniques during instruction. From the result of 

the study, it can be concluded that teachers who teach in grade eight schools of 

the lnjibara Town administration have problem of aligning their classroom 

practice with instructional objectives. 

process. 

instructional objectives which are the main outcomes of the teaching learning 
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• 

have problem of stating and aligning their classroom practice with instructional 

objectives. To do this, School principals and cluster supervisors should take the 

responsibility and accountability of the school management. So, leaders of 

education should be professional (instructional leader) who have the ability to 

supervise all the practices held in the school environment. And to build such type of 

instructional leaders educational institutions at all level and partners need to play 

their role effectively . 
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Below one year from 1-5 years _ 

4. your years of experience in teaching 

Degree _ 

1. Name of the school ~~~~-------------~ 
2. Your level of education 

Diploma _ 

3. Sex ----- 

Part I Personal Data 

Direction: - Please indicate your response by putting (x) mark on the space provided 

except the questions which require written response. 

Thank you in advance for your cooperation. 

Alemu Kihinet 

The· purpose of. this questionnaire is to gather information regarding the alignment. of 

teachers' classroom practice with instructional objectives. Be confidential that the 

information gathered will be used only for the research purpose. So you are kindly 

reluested-to provide a professional, genuine and honest response which is very helpful to 

th~uality of the research. No need of writing your name on [his paper. • 

• 

Bahir Dar University 

Department of curriculum studies 

A questionnaire to be filled in by second cycle primary school teachers for 

the completion of the master thesis . 

'I? APPENDIX-A 
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7. If your response for question number 6 is yes, please write at least 5 common 

performance indicator words that you state in your instructional objectives. 

~ . 
No D Yes D 

6. Do you prepare daily lesson plans that give place for behavioral instructional 

objectives? 

No D Yes D 

If.your response for question number 3 is yes, do you think it was adequate to up­ 

date your know-how about deriving and stating instructional objectives and aligning 

these objectives with your classroom practice? 

5. 

3. Have you taken on- job short-term training on how to derive and state 

cstructional objectives and align these objectives with your classroom practice? 

Tus D ~ D ' 
4. If your response to question number 3 is yes, who provided the training? 

No D Yes D 

2. Do you agree in deriving instructional objectives by yourself? 

No D Yes D • and objectives? 

1. Are your instructional methods and activities needed to be aligned with contents 

Direction I: please indicate your response for each question in the way you are asked to 

express your opinion . • 

practice with instructional objectives. 

?Part II Teachers' questionnaire about their opinion on the alignment of their classroom 
~ 

From 6-10 years from 11-15 years _ 

From 16-20 years above 20 years ----- 
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• 
,I 

It6is about the alignment of teachers classroom practice with Scaled-values 

instructional objectives \ . 
\ 

1 How do you state instructional objectives? 5 4 3 2 1 

1.1 I derive instructional objective directly from teacher's guide without . 
~ 

making modification 

1. 2 It . to identify potential learning problems to make· lS necessary 

instructional objectives relevant to the lesson and appropriate to student's 

need. 

1.3 I use students' learning experience and background knowledge as an 

' input to state instructional objectives with my classroom activities . 

1.4 I make task analysis on unfamiliar lesson contents to develop 

. instructional objectives that were not addressed in teachers guide . 

1.5 I state lesson contents as instructional objectives in daily lesson plans. 

-~ 2 Do you concentrate more on teaching contents or lesson objectives? 

2.1 Teaching strategies (techniques) that I facilitate during instruction 

emphasize more on covering lesson contents prepared for the period 

rather than achieving the intended learning outcomes. 

. , 

~"1>irection II:- The following questions indicate teachers' practice of deriving and stating 

instructional objectives, their concentration in classroom teaching, their assessment 

techniques that are employed during instruction and their attempt to align their classroom 

practice with the planned instructional objectives. Therefore, after reading each items 

deeply, please indicate your level of agreement by putting (x) mark under the 

corresponding number. 

1 = strongly disagree 
• 2.= disagree 

3= undecided 

4= agree 

5= str<:ngly agree 
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2.2 I always prepare lesson plans that contain contents and instructional 

objectives 

3 Is there alignment between teachers' classroom practice with ,. instructional objectives? 
~ 

3. 1 I evaluate the student questions and answers during instruction to align 

instractional objectives with my classroom activities. 

3.2 It is not necessarily important to create conducive learning environment 

• in order to achieve the intended learning outcomes. 

3.3 I introduce the lesson objectives of the day to students before the 

instruction is begun. . 
4 How do you apply the assessment techniques during instruction? . 
4. 1 I use different assessment techniques during instruction to assess 

individual students and the whole class to identify whether the intended 

learning C!utcomes are achieved. 

4.2 I • questioning technique during instruction in order to get adequate . 
information about student learning. 

.. 

4.3 I do not use informal assessment techniques during instruction in order to 

assure whether the intended learning outcomes are achieve 
- 

4.4'- I do not follow specific instructional objectives that focus on precision in 

order to measure learning outcomes. 
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n'i:6'\ n'}_\1.':- \7-rmf<l!?'"f \7°/t,'\ ool:cl: 

ooootf=- \7~V·'i: oot,'\{l h01J.t.t,'\'J,:,, oom.e~r O{lf-~C flt\"°~ oom,e~"f \7/X/ 

OD t,'\ TI:,, 0 OD ff (i: 00 t,'\ {l ?J'} f OD t,'\ TI~: : 

1. r:,,;n,~ {ls,n ------------------------------ 

2. r+s,nuc+ Y.l:cl 
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h 1 >t{lh 5 quo:,, -------------------­ 
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flf 'z(D·:: Ooolf'z,9° _eu'}'} 'l''i':,. fld</t\1-J:,, OO?°Ut--'} ;rOTJ:t;',:,, ffl(D·'} ool}l 
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r~s,nuc:,, nf\OTJ?'"f ootihb'\ ffl(D·'} {l9°9°'z:,, \701J.ooflh:,, ool:cl ·floo(lfl(\11 'zro-:: . 

'lUC~C ~'zJiCf'l.t 
~ 
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APPENDIX-B ,/' 
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' 6. l\11C11C rr)·?"UCrl· hl\01/?1·:;, ,),h,l·), r01/J1'P 61\:r'f r·l·?"UCr), 11C~·rl· ;t-H;J~t:\U? 

n?1 t,H;1P.ou- D nl\H;J~?" D 
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r'ffto :r hoot\t-i 1' :J>l\r), (l)·ft'P n . .f'1fl n?"fti:1 'Pcf>ft/7i 

D 
~(I)· -01\U ;rft'll\U? 

h?J D 
_ 5. l\'P .f'cf: ,J?'f'C 3 ooAftU!7i n?J hlf~ ftAm'iro· cf>~'/° r~OlU'} oro·cf>r)· ro:,,;r'f 1\01/~li Oct! 
~ 

2. hft6.t\1. oari1not 1.t1. '?t'l°vct M<T'f?>f, flt.nu CT'f(Tl)1mt h,~1Hlv tnOlf<T'ft\u? .. 
h?> • D h~n<T'f<T'f'l° D 

3 . r ·l· ?" u c+ n 1\01/ ?11· '} 01/ oo '}(J;}. r), : 01/ cf>~ 'i hooOl/ l,.f' h~ A (l)·ft'P rf' i'I (k} ;JC 01/ 1111119" 

rOl/ . .f'ft'fA n6L"C rrtt- l\,e ftAm'i t,i~rf''/A? 

f. 1'?1 hi~:flltr D nl\11tr?" D 
4. l\'P .f'cf: ~'PC 3 ooAftU!7i n?J hlf~ ftAm'iro·1 rnmro·/.f'oo:frm·/ 01/1 ~OC? 
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,,.. . r ao I,:. r OOOI/ tf ti'i: t\ ())· {)'}' r i'l t- ,),c; fl,),?" u c rf: h I\ OTf 911· ooti ht\ f /1(1)· 1 r {19" ?." ~ ,) . 
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·~ OD tTJtTJ?° rOlf.oo /lh ,), 'J' f <f: 91 "f· f.l.P.911· 

1 2 3 4 5 - . 
1 r,l·?"uc,)· °tl\Ot/911·1 r?",)·"'t.ro·c; 91':r(ll)~mar h1~t ~ar 

1.1 floo/C:. 00°9"tf l\.e r·t-~4.r)·'} r,)·?"uc,}· hl\Ot/911· 9"'}9" l'\l\{lr,-.t)tJt\ flofl;r'l? 

r,l·?"uc,l· 11;~1· l\.e h{lfi:t-r'Pll u·:: 
' 

1 .2 floll:r'l? r,}?"uc,l· 11;~,l· l\.e rOTf {lt.t-rro- r,l·?"uc,)· hl\Ot/ 911· h·,-.Ot/ t911· 
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1.4 OD• f 'l? ,} 1,,-.c; fl OTf r: t. i ,,.. a;b OTf t r 1· 9" u Cr}• h I\ OTf h_4' c"' fl ;r II u- : : 

i. floll:r'l? r·l·?"uc,l· 11i~r}• l\.e r,}9"UC1· .eH f· 1· 'Vi 11C11C r ,). r: u c ,), 

1.5 ,,I\Otf 91:Y.'} ho'i:t-r'Pll u-= = 

2 flooOI/C Otf{),,-.Otfc l/..f.·)· ,eflt\'1' ,)·h·t.·l· r?",}·om·,}· f1,),9"UC·J: ,eH,} ro,e{I 

1 = t."' 'I° ht\ {I Ot/Ot/9" • 
2 = f°l t\ {)Otf Otf 9" 

3 = ht\roo"lh·?" 

4 = h{I Ot/Ot/ (\U· 

s = fl tTJ?° MOI/Ot/ fur 

' 

:>C IIOTftTJtTJ9" r01J.h'iro·'r .,-.;'lt-1· ·Mt\i'Pt\:: floolf ',-.9° hf"l~"l~ '} '1' f<f: fl'l''l°'i flOl/'}fl-fl 

{19"9" ,), 911 h'l' f <1: 91 ~ ,vl· 11 &. ,)· fl r ~ 4. ,} <1!'1' c>1· {I c r 1x1 ?" t\ tJ,), flOI/ {I «t oo'l' oo t\ o 911 

PDPD6f IJ-"r r; hl-15 fl,,-.~4.,} oom.e•trf (J)·1Yr oo///} r,}?"uc,)· hl\Ot/911·'} 
? 

~ /IOT/OO'}(J;\,')·c; /loo~(i:: flr)•?"uc,)· l/..f.r), rotJ.f·,-.h·C:.flr), r~~: flooOI/C Otf{),,-.Otfc:. 'l.f.,)· 
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,Vt· r u c ,1:: O,I\OT/ ?11· ~ (1)-? 

2.1 OODOT/tf h~t,\ ro·1Vl' f'?"hc;ro.c;f(J)- ,f'"J'lt-:,· f'OT/.f,f'h·~,)· f''1f1,J:, r:,·ruc,} 

0,1\0T/ ?11· hOT/1'\li:,· nnflm flh~fl 7.lta>· f',f'tt;J:e:ro·, r,)·ruc:,, ,ett,)· flOD7it., 

j 
~ro-:: 

2.2 trfl7.tt f'OT/tt;.1:e:ro· '1fl:r'l? r:,·ruc,,- '1:,, ~ r+ruc·t:, O,I\OT/c; .ett,} n,l·hht.\ 
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f'OT/. {l OT/ au, /f'0'l/ff f1JOD· I c; f (1)-? • 
OODOT/C OT/l'lrf'OT/~ tJ..Y,_,} f'rf'OT/t?11·1 'f fcf:?11·c; ODt,\(11· O'l't,\cf>:,· OODODCODC 

3.1 v ODOT/ tf h~t,\ (1)-{l'f rf'"l'lt-,f:'t h'1flrt: 11C11C r:,·ruc:,, hl\OT/ ?J"f ;JC 
' 

ni'l'h'l {lt-fl Lr: : - 
f'ofl,t:, r,}ruc,l· hl\OT/?11· flOT/1'\!irl· 9"~ f'ODOT/tf hli'ln. OD~mc f'"/~ .. 

3.2 h{lt.1\7. h.(',Y,f19":: 

f'{Jfl,J: ODOT/C OT/{lrf'OT/C rf'"/'lC hOD:e:OD~ 06,:,. f'oflrt:, f'rl•ruc,)· hl\OT/?11· 

3.3 flrl'1 t?J* h{lrf''P(J}- ~fl fJ,:: 
. . 

OODOT/C OT/l'lrf'OT/~ lf.Y.,l· f'·l'flf~ rrttc; tt~?Jl·, ·l'"l'lt-'l? rrc; s.cu» nr, 

4 {lt,\ ,), ~a>·? 

OODOT/C OT/{l,f'OT/~ lf.Y.,} f',f'flf~ f'?"Hc; H~?11·, 00Dmcf>9" f'ofl,J: r,l·ruc,)· 
- 

4s hl\OT/?11· 0'1f1~1~ ·tOT/tc; nm:,,1\1\a>· f'h~fl· ·l'OT/t?11· l\,e OD ;rf' ;rfro·, 

h OD 11c; {HJ-: 

{l fl rf'OT/ t ?J ":f ODOT/ cc; rn-rn, ,1:: n ct OD l Pi flOT/ '?·H· OOD~C OT/l'l·f'OT/~ lf.Y,,)· 

4.2 f'ODmf':,, H~, /questioning method/ '1mcf>OT/flU·== 

OODOT/C - OT/ {l rf'OT/ C lf.Y,,} r ofl,J: r,}ruc,l· hl\OT/?11· Orf'OT/t?11· I\.(', 
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.. 
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No Activities for observation Alternatives 

Yes No . 
1 • ~ Is there alignment between teachers' classroom practice with 

\ . 
instructional objectives? '• 

1.1 Does teacher introduce the day's lesson objectives to students? 

1.2 Does the teacher select appropriate instructional methods to 

achieve the intended learning outcomes? 

1.3 Are the teachers' classroom activities aligned with the planed 

instructional objectives? ' 

2 Does a teacher concentrate more on teaching lesson contents 

rather than instructional objectives? 

2.1 Does the concentration of teachers give emphasis on contents 

than on instructional objective? 

3 How do teachers apply the assessment techniques during 

instruction? 

3.1 Are teacher's assessment techniques helpful to identify whether 

the intended learning outcomes are achieved during instruction? 

Observation data --------------------- 

Observation-------- Section ----------­ 

Time -------------- 

• 
School ------------------ 

Grade -----------------­ 

Peripd ------------------ 

Department of Curriculum studies 

Observation checklist prepared for the completion of master thesis 

Bahir Dar University .. 

APPENDIX-C ,,l' 
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No Activities for document analysis Al ternati ves 
. Yes No ,. 

1- How do teachers state instructional objectives? \ . 
1.1 Does the teacher state measurable instructional objectives \ 

m 

his/her daily lesson plan? 

1.2 Does the teacher derive instructional objectives directly from 

teachers' guide without modification? . 
1.3 Are . instructional objectives written with performance 

indicators? ' 

1.4 Are the day's lesson objectives integrating objectives of the 

domains? 

2 Is there alignment between teachers' classroom practice with 

instructional objectives? 

2.1 Are the assessment mechanisms aligned to the instructional 

objectives? 

3 How do teachers apply the assessment techniques during 

instruction? 

3.1 Is there a technique of assessment in the daily lesson plan? 

Subject----------.------------------ 

School ------------------------------ 

Grade ------------------------------- • 

Department of Curriculum studies 

Document analysis checklist prepared for the completion of master thesis 

Bahir Dar University .. 

APPENDIX-D 

1. ------------------------------- 

2. ------------------------------ (J\ssistant) 

Date Sing. Name of observers 
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