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troublesome in irrigation water and also harmful to aquatic life (Rajkumar, 2004). The chloride 

concentration serves as an indicator of pollution by sewage. Although chloride is essential to plants 

in very low amounts, it can cause toxicity to sensitive crops at high concentrations. The values 

�U�H�F�R�U�G�H�G�� �L�Q�� �R�X�U�� �V�W�X�G�\�� �Z�H�U�H�� �L�Q�� �W�K�H�� �U�D�Q�J�H�V�� �I�U�R�P�� ���������“�������� �W�R�� �������“������ �P�J���/���� �7�K�X�V���� �W�K�H�� �V�W�D�W�L�V�W�L�F�D�O��

analysis at 95% confidence level showed that significant differences among the studied sites. This 

might due to the different domestic activities occurred within the city. But, the measured 

concentrations of chloride ion, except Site 3, lie within the permissible limit of WHO for drinking 

and permissible limit set by FAO for irrigation purposes. As shown in Figure 17, the high value 

recorded at Site 3 might be due to the wastes that receive from the city.  

 
  

  

Figure 17 Variation in Chloride value of water at different sampling sites 

4.14 Sulphate (SO42-)  

Sulfate occurs naturally in water as a result of leaching from gypsum and other common minerals. 

Discharge of industrial wastes and domestic sewage tends to increase its concentration 

(Manivaskam, N., 2005). It is also an important constituent of hardness with calcium and 

magnesium and is one of the key nutrients in the aquatic environment. Sulfate is relatively common 

in water and has no major impact on the soil other than contributing to the total salt content. 
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Figure 13: Comparison of Mean Scores between the Experimental and Control 

                   Groups on the TWU Measure 

4.4.4 Fidelity of Implementation 

Using data collected through classroom observations, the fidelity of implementation 

was assessed for the first and second phases of the TSI programme. In the first phase, three 

out of five sessions, accounting for 60% of lessons, were observed using a specific checklist 

detailed in Appendix C while the experimental group teacher was instructing. In the second 

phase, 12 out of 32 sessions, or 37.5% of lessons, were observed using different checklists 

provided in Appendices D and E, during which both teachers were instructing expository 

paragraph writing for their assigned groups. For more details, refer to Table 20. 

Table 20: Fidelity of Implementation 

Measures Day 1 (%) Day 2 (%) Day 3 (%) Total (%) 
Control Exp. Control Exp. Control Exp. Control Exp. 

TSID -- 75.00 --- 88.9 --- 94.44 --- 86.11 
SDPW 83.33 83.33 88.89 87.50 86.11 93.75 86.11 88.19 
CEPW 86.11 87.50 83.33 89.58 94.44 95.83 87.96 90.97 

         Note: Exp.=experimental group; Control=control group 

Table 20 indicates that the implementation fidelity for the treatment group for TSID, 

SDPW, and CEPW were 86.11%, 88.19%, and 90.97%, respectively. In the same way, the 
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implementation for the control group writing instruction for the two text structures, SDPW 

and CEPW, were also 86.11% and 87.96%, in the same order. This showed a high rate of 

fidelity in both cases. 
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Chapter Five: Discussion of Results and Implications 

5.1. Discussion of Results 

In this study, the effectiveness of TSI on grade seven �V�W�X�G�H�Q�W�V�¶���W�H�[�W���V�W�U�X�F�W�X�U�H��

identification (TSID) skills, the quality of their expository paragraph writing through two 

text structures (SDPW and CEPW), and their use of transitional words in writing was 

examined. 

�7�K�H���D�Q�D�O�\�V�L�V���R�I���W�K�H���J�U�R�X�S�V�¶���7�6�,�’���S�R�V�W�W�H�V�W���V�F�R�U�H�V���U�H�Y�H�D�O�H�G���W�K�D�W��the experimental 

group scored significantly higher than the control group ����2 = 0.34), with a large effect size. 

This was, for the most part, in alignment with findings from earlier studies 

conducted across various educational levels and contexts by Hebert, Bohaty, Nelson, and 

Roehling (2018), as well as Hebert, Bohaty, Nelson, Roehling, and Christensen (2018). 

These researchers implemented similar interventions with first-language (L1) learners in 

grades 4 and 5 and found that the experimental groups significantly outperformed the 

control groups, with large effect sizes ranging from d = 0.94 to g = 1.43. 

In contrast, studies by Strong (2019) and Hebert et al. (2021) yielded different 

�U�H�V�X�O�W�V���F�R�P�S�D�U�H�G���W�R���W�K�H���S�U�H�V�H�Q�W���V�W�X�G�\�����,�Q���6�W�U�R�Q�J�¶�V���U�H�V�H�D�U�F�K�����Z�K�L�F�K���D�O�V�R���L�Q�Y�R�O�Y�H�G���J�U�D�G�H�������D�Q�G��

5 L1 learners, the experimental group did not show a statistically significant advantage over 

the comparison group, and the effect size was small (g = 0.31). Likewise, Hebert et al. 

(2021), who implemented a similar intervention with grade 4 L1 learners, reported that 

although the experimental group scored significantly higher than the control group, the 

effect size was minimal (g = 0.25), unlike the large effect observed in the current study. 

These researchers provided different explanations for the results of their studies, 

which were non-significant or small effect sizes. Strong (2019) noted that the treatment 
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group did not demonstrate significant improvements compared to the comparison group. 

�7�K�L�V���P�L�J�K�W���E�H���E�H�F�D�X�V�H���W�K�H���W�U�H�D�W�P�H�Q�W���J�U�R�X�S�¶�V���7�6�,�’���S�R�V�W�W�H�V�W���V�F�R�U�H�V���Z�H�U�H���F�R�P�S�D�U�H�G���Z�L�W�K��

those of alternative treatment groups, instead of a control group. Moreover, he described 

that the treatment group was taught reading comprehension strategies that could also have a 

�V�W�U�R�Q�J���S�R�V�L�W�L�Y�H���H�I�I�H�F�W���R�Q���W�K�H���D�O�W�H�U�Q�D�W�L�Y�H���J�U�R�X�S�¶�V���7�6�,�’���V�N�L�O�O�V�����7�K�H���S�U�H�V�H�Q�W���U�H�V�H�D�U�F�K�H�U�����L�Q���K�L�V��

�S�D�U�W�����D�G�G�V���W�K�D�W���Z�K�L�O�H���6�W�U�R�Q�J�¶�V�����������������V�W�X�G�\���X�V�H�G���R�Q�O�\���D�X�W�K�H�Q�W�L�F���W�H�[ts, the present study 

employed both highly structured and authentic texts. Therefore, this can be one of the major 

factors that reduced the impact of text structure intervention on the �S�D�U�W�L�F�L�S�D�Q�W�V�¶���7�6�,�’��

outcomes.  

Similarly, Hebert et al. (2021) suggested that the small effect size in their study 

could be attributed to feasibility issues. They reported that although the study was 

implemented with high fidelity (97%), students were able to complete only 57% of planned 

activities within the allotted time. This indicated that the feasibility of their study was 

limited. 

Concerning the analysis of students' expository text writing, the present study 

compared the posttest scores in expository paragraph writing between groups for both text 

structures, SDPW and CEPW. The experimental group had statistically significant 

differences from the control group in both SDPW and CEPW. Effect sizes from the posttest 

scores indicated large effects: ��2 = 0.28 for SDPW and ��2 = 0.37 for CEPW. 

There are many studies conducted in various educational levels and contexts that 

support the findings of the present study (see Hammann & Stevens, 2003; Hebert, Bohaty, 

Nelson, & Roehling, 2018; Hebert et al., 2021; Raphael & Kirschner, 1985; Reynolds & 

Perin, 2009; Teng, 2019, 2020, 2021; Troyer, 1994). The findings of these studies, in 
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general, showed that TSI resulted in significant improvements in students' expository text 

writing quality, with effect sizes ranging from small to large. A brief summary of these 

studies is presented in the following paragraphs; for more detail, refer to the systematic 

review conducted by Tesfa et al. (2025). 

Raphael and Kirschner (1985) were the first to investigate the impact of TSI on 

�V�W�X�G�H�Q�W�V�¶���H�[�S�R�V�L�W�R�U�\���Z�U�L�W�L�Q�J�����7�K�H�L�U���U�H�V�H�D�U�F�K���L�Q�Y�R�O�Y�H�G���J�U�D�G�H�������/�����O�H�D�U�Q�H�U�V���I�U�R�P���Y�D�U�L�R�X�V��

�H�W�K�Q�L�F���D�Q�G���D�E�L�O�L�W�\���J�U�R�X�S�V�����D�Q�G���W�K�H���I�L�Q�G�L�Q�J�V���L�Q�G�L�F�D�W�H�G���W�K�D�W���7�6�,���H�Q�K�D�Q�F�H�G���V�W�X�G�H�Q�W�V�¶���I�U�H�H��

writing abilities. Building on this, Troyer (1994) explored the use of graphic organizers as a 

pre-reading strategy to support expository essay writing among upper elementary L1 

students. His findings suggested that this approach had a potentially positive effect on 

overall writing performance. Similarly, Hammann and Stevens (2003) conducted a study 

with grade 8 L1 students, showing that those who received instruction on text structure 

scored higher on compare and contrast essay writing. Reynolds and Perin (2009) also found 

that TSI significantly improved writing quality, reporting a large effect size ( d  = 0.96). 

Hebert, Bohaty, Nelson, and Roehling (2018) investigated the effects of TSI on 

grade 4 L1 students who had serious problems with the quality of their expository text 

writing. For their study, they applied text structure instructional procedures that consisted of 

three instructional phases: planning, organizing, and writing, which could be easily recalled 

�E�\���V�W�X�G�H�Q�W�V���X�V�L�Q�J���D���P�Q�H�P�R�Q�L�F���Z�R�U�G���µ�3�2�:�¶�����7�K�H�L�U���L�Q�W�H�U�Y�H�Q�W�L�R�Q showed positive outcomes, 

with effect sizes varying across different text structures. They found that students who took 

part in the Structured Writing Intervention significantly outperformed the control group on 

researcher-developed assessments of simple description writing ( d  = 0.66), compare and 

contrast writing (d  = 0.61), and sequence writing ( d  = 0.94). 
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Hebert et al. (2021) also investigated the impact of the Structured Writing 

intervention on the expository essay writing skills of grade 4 L1 students. They 

implemented the same instructional approach as Hebert, Bohaty, Nelson, and Roehling 

(2018), specifically the planning, organizing, and writing (POW) strategy. Their results 

indicated that students who participated in the Structured Writing intervention performed 

significantly better than the control group on researcher-developed writing assessments. 

Moreover, the effect sizes computed for the five text structures were g = 0.54 for simple 

descriptive, g = 0.60 for compare and contrast, g = 0.25 for sequence, g = 0.57 for problem 

and solution, and g = 0.93 for cause and effect, ranging from small to large effect sizes. 

Similarly, Teng (2019, 2020, 2021) conducted interventions with grade 6 English as 

a Second Language learners to examine the impact of TSI on their expository essay writing 

skills. These studies demonstrated that TSI enhanced the overall quality of student�V�¶���H�V�V�D�\��

writing. The effect sizes calculated from the posttest results of students from these studies 

were also found to be ��2 = 0.69, ��2 = 0.53, and ��2 = 0.613, respectively, with medium effect 

sizes. 

While the above-mentioned studies showed more or less similar results to the 

present study, there were also studies whose findings, to some extent, varied from the 

present study. In relation to this, Hebert, Bohaty, Nelson, and Lambert (2018) carried out 

two preliminary investigations involving fourth-grade students with reading difficulties to 

evaluate the influence of Structures instruction. The investigations yielded diverse results 

regarding note-taking achievement. In the initial investigation, a functional relationship was 

identified for two of the three participants regarding their note-taking abilities. Conversely, 

�W�K�H���V�H�F�R�Q�G���L�Q�W�H�U�Y�H�Q�W�L�R�Q���G�L�G���Q�R�W���U�H�V�X�O�W���L�Q���D���V�W�D�W�L�V�W�L�F�D�O�O�\���V�L�J�Q�L�I�L�F�D�Q�W���L�P�S�U�R�Y�H�P�H�Q�W���L�Q���V�W�X�G�H�Q�W�V�¶��
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note-taking skills compared to the control group. Nevertheless, a medium effect size (g = 

0.75) was observed between the groups, although it was not statistically significant. 

Miller and Lignugaris-Kraft (2002) also examined the effectiveness of TSI with 

students experiencing learning difficulties. One participant showed immediate improvement 

in expository paragraph writing skills, while two participants required additional 

�L�Q�V�W�U�X�F�W�L�R�Q�����7�K�H���V�W�X�G�\���D�O�V�R���I�R�X�Q�G���W�K�D�W�����D�I�W�H�U���W�K�H���L�Q�W�H�U�Y�H�Q�W�L�R�Q�����W�K�H���S�D�U�W�L�F�L�S�D�Q�W�V�¶���S�D�U�D�J�U�D�S�K��

scores surpassed the average score of the normative comparison group. Similarly, the study 

by Hammann and Stevens (2003) indicated that students who were taught about text 

structure showed better scores in compare and contrast overall writing quality, but they 

scored lower in content compared to the control group students. 

�)�X�U�W�K�H�U���G�H�W�D�L�O�H�G���D�Q�D�O�\�V�H�V���Z�H�U�H���F�R�Q�G�X�F�W�H�G���R�Q���V�S�H�F�L�I�L�F���F�R�P�S�R�Q�H�Q�W�V���R�I���V�W�X�G�H�Q�W�V�¶��

writing scores to determine which areas TSI might improve. The results indicated that the 

intervention significantly enhanced the �S�D�U�W�L�F�L�S�D�Q�W�V�¶���D�E�L�O�L�W�\���W�R���L�Q�F�O�X�G�H���P�D�L�Q���L�G�H�D�V���D�Q�G��

supporting details in both SDPW (���ð = 0.57) and CEPW (���ð = 0.43), reflecting large effect 

�V�L�]�H�V�����7�K�H�V�H���I�L�Q�G�L�Q�J�V���D�U�H���F�R�Q�V�L�V�W�H�Q�W���Z�L�W�K���6�W�U�R�Q�J�¶�V�����������������������������������������U�H�V�H�D�U�F�K�����Z�K�L�F�K��

�U�H�S�R�U�W�H�G���V�L�J�Q�L�I�L�F�D�Q�W���J�D�L�Q�V���D�F�U�R�V�V���P�X�O�W�L�S�O�H���D�V�S�H�F�W�V���R�I���V�W�X�G�H�Q�W�V�¶���H�[�S�R�V�L�W�R�U�\���Z�U�L�W�L�Qg, with 

effect sizes ranging from medium to large. His studies investigated the effectiveness of TSI 

for grade 4 and 5 L1 learners using a text structure instructional approach called Read 

STOP Write. The results indicated that students in the Read STOP Write group 

outperformed those receiving an alternative intervention in the quality of informational 

writing, particularly in including main ideas and supporting details (g = 0.57), reflecting a 

medium effect size. 
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Similarly, Raphael and Kirschner (1985) found that TSI significantly enhanced the 

ability of grade 6 L1 learners from diverse ethnic backgrounds and varying skill levels to 

identify main ideas and supporting details from source texts and effectively organize them 

in their expository essays. 

In the same way, the present study revealed that the participants in the experimental 

group made significant gains in word choice skills in both SDPW (���ð = 0.07) and CEPW (���ð 

� �����������������U�H�I�O�H�F�W�L�Q�J���P�H�G�L�X�P���W�R���O�D�U�J�H���H�I�I�H�F�W���V�L�]�H�V�����U�H�V�S�H�F�W�L�Y�H�O�\�����7�K�L�V���D�O�L�J�Q�V���Z�L�W�K���7�H�Q�J�¶�V��

(2019) research involving grade 6 ESL students from four primary schools in Hong Kong, 

where the TSI group outperformed various alternative treatment groups by demonstrating 

significant lexical variation in their writing, with effect sizes ranging from medium to large. 

�+�R�Z�H�Y�H�U�����W�K�H�V�H���I�L�Q�G�L�Q�J�V���F�R�Q�W�U�D�V�W���Z�L�W�K���W�K�R�V�H���R�I���6�W�U�R�Q�J�¶�V�����������������������������������������V�W�X�G�L�H�V�����Z�K�L�F�K��

reported that the participants who received TSI did not exhibit statistically significant 

improvements in any writing components except for the inclusion of main ideas and 

supporting details. 

Moreover, an in-depth analysis of students' writing in the present study revealed that 

the participants in the experimental group performed better in their topic writing qualities in 

SDPW (��2 = 0.06), a medium effect size, but not in their CEPW and other measures. 

However, non-statistically significant small effect sizes were computed for each component 

of writing and text structure. Regarding this, although the result was not directly related to 

�W�K�H���S�U�H�V�H�Q�W���V�W�X�G�\�����7�H�Q�J�¶�V�����������������I�L�Q�G�L�Q�J�V���D�S�S�H�D�U���W�R���E�H���F�R�Q�V�L�Vtent with those of the current 

research, as he observed that learners in TSI groups demonstrated more advanced content 

organization in their compositions. 
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The findings of the present study differed from those of Strong (2019, 2020, 2023), 

likely due to the higher grade level of the participants (grade seven), the use of a control 

group for comparison (rather than an alternative group as in his studies), and the inclusion 

of both authentic and highly structured texts, whereas his research employed only authentic 

texts. The differences in effect sizes between SDPW and CEPW in the present study may 

also be due to the varying cognitive demands and familiarity of each text structure. Scholars 

�K�D�Y�H���L�Q�G�L�F�D�W�H�G���W�K�D�W���W�K�H���F�R�P�S�O�H�[�L�W�\���R�I���D���W�H�[�W���D�Q�G���V�W�X�G�H�Q�W�V�¶���S�U�L�R�U���N�Q�R�Z�O�H�G�J�H���K�D�Y�H���V�W�U�R�Q�J��

impacts on how well learners can improve specific writing skills (Graham & Perin, 2007; 

�6�Z�D�Q�V�R�Q���	���2�¶�&�R�Q�Q�R�U���������������� 

Therefore, in the context of the present study, students demonstrated improvement 

in developing topics, incorporating main ideas and supporting details, and selecting 

appropriate words in SDPW. However, their progress in CEPW was more limited, being 

primarily evident in the incorporation of main ideas and supporting details and in word 

choice. This disparity may be attributed to the differing cognitive and linguistic demands 

inherent in the two text types. Specifically, SDPW tends to be less cognitively demanding 

for students, as it relies on concrete concepts, familiar lexical items, and relatively 

straightforward organizational patterns (Teng, 2019) . In contrast, CEPW entails more 

sophisticated cognitive processing, including complex reasoning, logical sequencing, and 

the use of advanced linguistic resources such as causal connectors and multi-clause 

structures (Schleppegrell, 2004). These features substantially increase cognitive load and 

pose greater challenges for developing writers. Moreover, students are generally more 

accustomed to descriptive genres encountered in everyday communication, whereas cause-

and-effect structures are less familiar, more abstract, and therefore less practiced (Meyer, 
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1985). As Williams (2005) observes, instruction in text structures typically enhances 

�V�W�X�G�H�Q�W�V�¶���S�H�U�I�R�U�P�D�Q�F�H���L�Q���I�D�P�L�O�L�D�U���D�Q�G���F�R�Q�F�U�H�W�H���J�H�Q�U�H�V���I�L�U�V�W�����Z�K�L�O�H���W�U�D�Q�V�I�H�U���W�R���P�R�U�H���F�R�P�S�O�H�[��

structures requires explicit modeling, sustained practice, and targeted feedback. Taken 

together, these factors provide a plausible explanation for the greater effectiveness of the 

intervention in improving SDPW than in CEPW. 

As a component of their writing, the participants in the treatment group were also 

guided to pay attention to sentence relationships, merge two sentences into one using 

transition words, and ensure overall sentence coherence. In doing so, they were also 

expected to correct capitalization and punctuation errors for each sentence. Between-

subjects effect analysis of the TWU posttest scores, controlling for pretest results, revealed 

that the experimental group demonstrated statistically significant differences, with a 

medium effect size (���ð = 0.07). Efforts were made to locate relevant literature to support 

these findings, but none could be found. 

5.2. Implications for Practice  

The study showed promising impacts of TSI for grade seven �(�)�/���V�W�X�G�H�Q�W�V�¶��

expository text writing, with notable effect sizes, particularly in simple descriptive and 

cause and effect text structures.  Hence, while the area needs further investigation, it seems 

worth noting that the study provides curriculum developers, textbook writers, and English 

�W�H�D�F�K�H�U�V���Z�L�W�K���L�Q�V�L�J�K�W�V���L�Q�W�R���W�K�H���E�H�Q�H�I�L�W�V���R�I���H�[�S�O�L�F�L�W���7�6�,���L�Q���L�P�S�U�R�Y�L�Q�J���V�W�X�G�H�Q�W�V�¶���H�[�S�R�V�L�Wory 

text structure writing. Therefore, it is commendable that these parties look for all the 

possible ways for explicit TSI to be an integral part of expository writing instruction for the 

grade level studied and other EFL learners in similar contexts. 
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Chapter Six: Conclusions and Implications  

6.1. Conclusions  

This study aimed to examine the impact of TSI on the quality of grade seven 

�V�W�X�G�H�Q�W�V�¶���7�6�,�’�����H�[�S�R�V�L�W�R�U�\���W�H�[�W���Z�U�L�W�L�Q�J���V�N�L�O�O�V�����6�’�3�:���D�Q�G���&�(�3�:�������D�Q�G���7�:�8�����%�D�V�H�G���R�Q���W�K�H��

�V�W�X�G�\�¶�V���I�L�Q�G�L�Q�J�V�����W�K�H���I�R�O�O�R�Z�L�Q�J���F�R�Q�F�O�X�V�L�R�Q�V���Z�H�U�H���P�D�G�H�� 

It was investigated that TSI significantly improved students' TSID skills, showing a 

large effect size (��2 = 0.34). However, previous research reports have reported mixed 

findings, i.e., while some have reported significant enhancements in TSID, others have 

indicated insignificant changes with small effect sizes, citing various justifications. 

Although the present study was conducted with great curiosity and with higher-level 

students in an EFL context, the observed difference yielded only an average effect size. 

Therefore, it appears that further investigations are needed in this area to draw a definitive 

conclusion. 

Comparisons of the SDPW and CEPW posttest scores between the treatment and 

control groups showed that the participants in the treatment group demonstrated statistically 

significant improvements in writing quality, with large effect sizes (���ð = 0.28 and ���ð = 0.37, 

respectively). Furthermore, detailed analyses of their writing assessments indicated that the 

�L�Q�W�H�U�Y�H�Q�W�L�R�Q���H�Q�K�D�Q�F�H�G���V�W�X�G�H�Q�W�V�¶���D�E�L�O�L�W�\���W�R���L�Q�F�O�X�G�H���P�D�L�Q���L�G�H�D�V���D�Q�G���V�X�S�S�R�U�W�L�Q�J���G�H�W�D�L�O�V���L�Q���E�R�W�K��

SDPW and CEPW, with large effect sizes (���ð = 0.57 and ���ð = 0.43, respectively). The study 

also found significant gains in word choice skills for SDPW (���ð = 0.07) and CEPW (���ð = 

0.35), corresponding to medium and large effect sizes, respectively. Further more, the 

experimental group outperformed the control group in topic development within SDPW (���ð 

= 0.06), demonstrating a medium effect size. These findings are consistent with previous 
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research, supporting the conclusion that TSI is a highly effective instructional approach for 

improving expository writing skills in primary school EFL classrooms. However, it is 

important to note that further research is necessary to draw more definitive conclusions, 

particularly concerning specific writing components. 

Concerning TWU, the study identified statistically significant differences in posttest 

scores between the experimental and control groups, with a medium effect size (���ð = 0.07). 

Moreover, this area continues to be underexplored. Thus, the present study highlights that 

this particular area needs further investigations that apply more targeted strategies. 

6.2. Limitations 

The present study revealed that TSI enhances the qualities of expository text writing 

of grade seven EFL learners. However, it is worth mentioning some limitations here. The 

research was not comprehensive, as students wrote only simple descriptive and cause and 

effect expository texts. The study used a pre-posttest design. A pre-post-and delayed 

posttest approach would have better measured TSI's long-term effects. The small sample 

came from schools in a large city in Amara National Regional State. Thus, the results of the 

present study may not fully reflect all grade seven students in the region. This is mainly due 

to the fact that the study area was more likely to have better school facilities and more 

experienced teachers than the schools in rural areas, which would make learning in rural 

areas more challenging for the students. Moreover, as noted in Section 3.3, though the two 

schools and teachers in the study were in the same school cluster and had similar facilities, 

they could never be identical. Therefore, while data from different schools was beneficial, it 

is also essential to note that this may, to some extent, affect the findings of the present 

study. 
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6.3. Future Directions 

In line with the limitations highlighted in Section 6.2, the present researcher 

suggests that further investigations in this area should be more comprehensive in terms of 

text structures and contexts. For text structure, the findings will be stronger and more 

comprehensive if future studies focus either on all expository text structures or on those not 

�F�R�Y�H�U�H�G���L�Q���W�K�H���S�U�H�V�H�Q�W���V�W�X�G�\���I�R�U���V�W�X�G�H�Q�W�V�¶���H�[�S�R�V�L�W�R�U�\���Z�U�L�W�L�Q�J�����0�R�U�H�R�Y�H�U�����I�X�W�X�U�H���V�W�X�G�L�H�V��

should also focus on investigating the efficacy of TSI on students' expository text writing in 

wider and more diverse contexts, such as differing sample sizes, grade levels, school 

facilities, and geographical locations. It can be suggested that studies that will be conducted 

in this area of study apply prepost and delayed posttest designs so that estimating the long-

term effects of TSI on students' expository text writing can be more possible.  
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