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ABSTRACT

This study examined the attitudes and motivations of secondary school students' towards learning
Awign language as a language in Dangila woreda and in the sub-city. A descriptive survey research
design was used. The target populations of this study were both grade nine and ten students and
Awign teachers at Afesa, Mengesha Jembere, and Tumha secondary schools. 182 sample students
were selected for the questionnaire, while 12 students and 6 Awign language teachers were chosen
for interviews using simple random sampling technique. The data was collected through
guestionnaires, interviews, and focus group discussions (FGD). The reliability of the developed
guestionnaires was assessed using Cronbach's alpha, indicating good reliability consistency above
0.75. Then the researcher used a qualitative data analysis method to analyze and interpret the open-
ended questionnaire, interviews, and FGD. The obtained data from close-ended questionnaires were
analyzed quantitatively using SPSS, which contains descriptive statistics such as frequency,
percentage, mean scores, including G, mean, and standard deviations. The major finding of the study
indicates students possess unfavorable attitude towards learning Awign language as a language and
they were neither instrumentally nor integratively motivated to learn Awign language. Several factors
were found to influence learners' attitudes and motivations, including lack of reference materials,
lack of interest; lack of positive feedback from teachers, prejudice; insufficient practice opportunities,
inadequate encouragement from families and teachers, inadequate background knowledge, and
textbooks. Furthermore, the study revealed that secondary school students did not frequently use
Awign language across various domains. In light of these findings, the study suggests that promoting
the students' awareness regarding learning Awign language should be prioritized within the school
system to address and overcome the negative attitudes and motivations of learners towards learning

the language.

Keywords: language learning, Attitude, motivation, instrumental motivation, integrative motivation
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CHAPTER ONE

Introduction

1.1.Background of the Study

Ethiopia is a linguistically diverse nation where people speak a variety of languages from
distinct language groups. One of those is the family of Cushitic languages. In northern
Ethiopia, especially in the Amhara region, there is a language that belongs to the Cushitic
language family called the Awign language. The southern island of Agew, known as Awign,
is located in the Agew/Awi zone, which has been divided into smaller islands: Bilen in
Eritrea, Qimant in Begemider, Xamtanga in Lasta, and Agew in Gojjam (Cohen, 2005, cited
in Amare, 2020: 201).

The majority of these language speakers (Bilen, Xamtanga, and Qimant) are switching to
Ambharic except for those who speak Awign in the Amhara region, where Awign is utilized
as a primary education medium of instruction. For its native speakers, Awign is the language
used for instruction and learning. Agew's southernmost island is called Awi zone, and
Injibara is the capital city of Awi zone (Cohen, 2005, cited in Amare, 2020: 201). This zone
is located in the southwest of Ethiopia's Amhara region. West Gojjam zones border to the
north and east, West Gojjam zones and Oromia region to the south, and Benshangul Gumuz
region to the west. Both Awign and Amharic are utilized as the primary languages of
instruction at different elementary schools in various woredas of Awi zone, and they are also
taught as courses in secondary schools. With this understanding of Awign language, the
researcher conducted research on the attitudes and motivations of secondary school students
towards learning Awign language in Dangila Woreda and in the sub-city.

It is better to understand the general over view of language before proceeding to language
learning; language is a crucial tool for the development of education at school. The
educational quality is language dependent. According to Wolff (as cited in Heugh et al.,

2007:8), "every language is not everything in education, but without language everything is
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nothing in education.” This quote implies that the language used in schools plays a crucial

role in shaping learning and teaching activities.

In Ethiopia, both the previous and present governments have implemented different
language policies for daily communication and instructional purposes in schools. For
instance, the federal government of Ethiopia has made efforts to recognize the right of
individuals to use their language as a medium of instruction in elementary schools (Article
39:2). As part of this, the government has introduced a new policy called the Education and
Training Policy, which advocates for the use of national languages as a medium of

instruction in primary school education.

Based on this, it has been noted that the utilization of the Awign language as a medium of
instruction (MOI) started in the year 1996. The application of this language has been
observed specifically in the Awi zone, where it serves as the MOI from grade 3 to grade 8.
Subsequently, it has given as a subject from grade 9 to grade 10. This study primarily focuses
on the central concerns regarding language instruction in the Dangila Woreda and its
corresponding town. Dangila is found isolated having been split from the ones continuous
and natively spoken Agaw language in the Northern half of the country (Heltrozron,
1996:22). According to the 2007 national census conducted by the central statistical agency
of Ethiopia (CSA) the two largest ethnic groups reported in Dangila woreda were the Amhara
(78.65%), and the Awi (21.13%). Amharic was spoken as a first language by 83.24%, and
16.65% of the people spoke Awign; the remaining 0.11% spoke all other primary languages.

Having this, majority of the students who learn in Dangila woreda learn Awign language as
second language and Amharic as a first language. Having this, the researcher sought to assess
whether students hold a negative or a positive attitude and identify their motivations towards
learning Awign language in Dangila secondary schools. Beside, Student attitude is seen as a
crucial component of learning, so language learning must take it into consideration (Anwar &
Louis, 2017: 160). Language learning has an important role in many societies, as it is the
language that separates the influential class from the rest of the individuals who live in a
society (Gajalakshmi, 2013: 1-7).Therefore, it is thought that attitude toward learning affects
our activities like choosing the language, reading books, speaking a foreign language, etc. If



students approach any subject with a positive attitude, they can accomplish a lot in that
particular field, especially in education. The environment in, which the pupils are raised and
their language learning’s are interconnected. The success of language learning is strongly
influenced by both negative and positive attitudes (Gajalakshmi, 2013: 1-7).

According to Sultan et al. (2020), embracing the journey of language learning empowers
individuals to embrace a profound shift in their perspective, fostering personal growth and
societal integration. Learning a new language is an effective tool that helps the students to
change their behavior in light of their aspirations and social expectations. The student's
attitude is a crucial component of learning; hence, attitude is also seen as a crucial component
of language learning. The term "attitude" in the context of language acquisition is also linked
to the language proficiency, instructional strategies, and classroom activities that students
engage in (Megersa, 2016: 765). The learning process is considered a positive change in a

person’s personality regarding their cognitive, behavioral, and emotional attitudes.

According to Megersa (2016: 765), learning is effective when a close positive relationship
exists between a teacher and a student. The attitude of a student towards a teacher can also
hinder the learning process. This indicates that language attitude refers to how users feel
about the language they are using. It can be either positive or negative. The language that has
been used as a medium of instruction at school will inevitably be interpreted differently by
pupils, teachers, and parents. Gajalakshmi (2013; 1-2) stated that attitude contains three
components; the first component is about the attitudes connected to the cognitive component.
This might include perceptions or beliefs regarding the situation or an object connected to the
attitude. The second component is the emotional component. This indicated that the situation
or object connected to the attitude might produce likes or dislikes. The third component is
related to the attitudes that have a behavioral component, for instance; specific attitudes tend

to motivate learners to accept specific learning behaviors.

According to Gardner (2006), cited in Alharbi, (2022:01), the attitude of the learner is
considered one of the key elements influencing language acquisition and determining the
learner's performance. The quality of instruction (which includes the instructor, curriculum,

and lesson plans), the student's perceptions of the target language, and the student's



perceptions of the sociocultural setting are just a few of the variables that can affect the

students' attitudes.

When we see the concept of motivation, it is the process that initiates, guides, and sustains
goal-oriented behaviors and actions. It characterizes an individual’s desires, actions, and
needs (Mahadi & Jafari, 2012). Motivation is a key component in the process of learning a
language. If language teachers do not comprehend the connection between motivation and its
impact on language acquisition, they will not be able to teach a language in an effective
manner. Motivation is primarily driven by what is sometimes referred to as passion, which
has to do with a person's innate goals and aspirations. Effective learners are aware of their
preferences, strengths, and shortcomings and they may use their strengths to compensate for
their weaknesses. Learners require high-quality input, engagement, and opportunities for
meaningful output in order to make progress and stay motivated when studying a language
(Oroujlou and Vahedi, 2011: 195). This indicated that, without sufficient motivation, even
individuals with the most outstanding abilities cannot accomplish long-term goals. To learn a
language, one needs to put in a great deal of effort, time, and energy.

From scholars view stated above, we can understand the significance of motivation and attitude
as driving forces in learning the language as well as it is important for language instructors to have
an aware of their students' preferences and attitudes towards the target language. This
understanding enables instructors to better cater to their students' needs and create a
conducive learning environment. However, In Dangila woreda and sub-city, the importance of
understanding students' motivation and attitude towards the target language cannot be
overstated. Therefore, the focus of this study was to investigate the attitude and motivation of
secondary school students towards language learning. By identifying these factors, the study
aims to provide valuable insights for concerned bodies and recommend appropriate remedial

actions to address any identified gaps.



1.2.Statement of the Problem

Ethiopia is a country having diversified ethnic groups with their own languages. In the past,
the languages of Amharic and English were highly esteemed. As a result, most people had
low esteem for other native languages. Recently, the constitution and the language-in-
educational policy of Ethiopia in 1991 inspired the use of local languages (Alelegn, 2013: 1-
2). The research conducted by Amare (2020) demonstrated that, in Awi zone, their local
language (Awign language) is taught as a subject in addition to the dominant languages,
Ambharic and English, which are used in every aspect of society, including education. The
local people were urged to give high prestige to Amharic and foreign languages but low
prestige to their own local language, which is Awign. Having this, different researchers have
tried to assess the attitudes of learners, parents, and teachers towards the learning of one’s

local language in the Ethiopian context, particularly in the Awi zone.

For instance, Amare (2020) at Debre Markos University conducted a study on Awi school
communities’ language attitudes as a medium of instruction. He used grade five and grade
six students as samples to know the attitudes of students, teachers, and parents towards
Awign as a medium of instruction. The research design was exploratory, as the researcher
used more qualitative data. A purposive sampling technique was used to select the research
area. A questionnaire and an interview were used to collect the data. A simple descriptive
and thematic data analysis method is used. His finding demonstrated that parents and
teachers were not interested in Awign language being used as a medium of instruction.
Parents want their children to study in Amharic, the lingua franca, in Ethiopia. Teachers need
more training and awareness about mother-tongue education in general and how to teach
Awign in particular. Students showed interest in learning Awign language; nevertheless, their
parents are influencing them to study Amharic. Although the current study and Amare's
(2020) appears to be similar due to the target language, it is different in terms of the
methodologies, the contents, and target populations. In particular, Amare's study did not
consider the attitudes and motivations of secondary school students towards learning Awign
in Dangila Woreda and in the sub-city. It did not investigate whether these students had a

favorable attitude towards learning the language or not.



A research on the factors that affect the implementation of using Awign as a medium of
instruction in the lower primary schools of Awi Administrative Zone was undertaken by
Dessalew (2002) at Addis Ababa University. The research design was a descriptive survey
method. A purposive and simple random sampling technique was used to select the sample.
He used interview, focus group discussion, and questionnaires to gather the data. The
findings highlighted various challenges in the implementation process, such as inadequate
time to prepare curriculum materials, train teachers, convince parents, and organize offices
and departments. In contrast with the preceding study, the current study was concentrate on
students' attitudes and motivations towards learning Awign language, their usage of the
language, and the possible factors that affects the learners' attitudes and motivations towards
learning Awign in Dangila woreda and in the sub-city. It's worth noting that Dessalew's study
did not cover Dangila district, and it was solely focused on the factors that affect

implementation of Awign within the lower primary schools.

Having this in mind, the current study is completely different from the work of Amare (2020)
and Dessalew (2002) because they did not pay attention to the attitudes and motivations of
students who are learning Awign language in Dangila secondary schools, and their studies
did not investigate whether the students in Dangila woreda and in the sub-city have positive
attitudes towards the study of this language, or not, as well as the motivations of the students
for the learning of Awign language. Thus, the current researcher tried to fill this knowledge
gap by investigating the attitudes and motivations of students towards the learning of Awign
language in Dangila woreda and in the sub-city. Specifically, the researcher examines
whether the students exhibit positive or negative attitudes towards the learning of the
language, and the motivations of secondary school learners behind their attitudes towards the

language in Dangila woreda and in the sub-city.

Furthermore, based on the data currently available to the researcher, there are no research
studies that clearly demonstrate the attitudes and motivations of secondary school students
towards the learning of Awign language in Awi zone, particularly in Dangila woreda and in
the sub-city. In Dangila woreda and in the sub-city Awign language is not widely used for
communication purposes at government offices or in the educational sector. There are also

constraints on the use of the language in the church, in the market, and in the school as well.



Based on this, the researcher believed that students from this woreda and in the sub-city seem
to have an attitudinal and motivational problems and less achievement towards learning
Awign language. Lack of a positive attitude may have serious implications for the lack of
using and learning of the language. So, this research was the first study that focuses on the
students’ attitudes and motivations towards learning Awign language. In short, the researcher
aims to assess the attitudes and motivations of secondary school students towards learning
Awign language in Dangila woreda and sub-city. Having this general purpose in mind, the
study tries to come up with possible answers for the following research questions:

» What are the attitudes of secondary school students toward learning Awign language
in Dangila woreda and in the sub- city?

» Do Dangila secondary school students are motivated instrumentally or integratively to
learn Awign language?

» What are the factors that influence the students’ attitudes and motivations toward
learning Awign language in Dangila woreda and in the sub city?

» Do secondary school students in Dangila woreda and in the sub- city use Awign
language in their everyday context?

1.3. Research Objectives

1.3.1. General objective of the study
The general objective of this study is assessing the attitudes and motivations of secondary
school students towards learning Awign language in Dangila woreda and in the sub city

1.3.2. Specific objectives of the study

The specific objectives of this study are:

» To identify the attitudes of secondary school students towards learning Awign
language in Dangila woreda and in the sub city.

» To identify whether Dangila secondary school students are motivated instrumentally
or integratively to learn Awign language

» To identify the major factors that influences the attitudes and motivations of students

towards learning Awign language.



> To assess the language use of secondary school learners in a variety of everyday

contexts.
1.4. Significance of the Study

Like other language attitude studies, this study may have the following main significances:

Firstly, the study may serve as a spring board for the researchers, curriculum experts and
responsible persons as a source of information for further investigation. This includes
conducting more specific and targeted research on the attitudes and motivations of learners
towards language learning in schools.

Secondly, this study may give insight to the attitudes and motivations of secondary school
students who are learning Awign language in Awi zone. Lastly, it is expected that the
findings of this study will serve as a feedback to classroom teachers in Awign language,
school directors, department experts and other concerned bodies in the zone, aiding them in
understanding their strengths, weaknesses, and any challenges encountered during the
implementation of language learning programs. Overall, this study has the potential to
contribute measurable insights and recommendations that can inform future investigations
and support decision-making processes in language education in the Awi zone particularly in
Dangila woreda.

1.5. Scope of the Study

The study aimed to assess the attitudes and motivations of secondary school students towards
learning Awign language in Dangila woreda and sub-city. Due to the large number of
secondary schools in the area, it was not feasible to include all of them in the study.
Furthermore, the constraints of time and the limited resources was enforced the researcher to
focus on some selected secondary schools in Dangila woreda and in the sub city. As a result,
the study focused on three selected secondary schools, with the aim of assessing the students'
attitudes and motivations towards learning Awign language. Here, the researcher specifically
investigated the students' attitudes and motivations towards learning Awign language, rather

than the broader topic of language learning in general.



1.6. Limitations of the Study

The study could have been more comprehensive and more valuable if it had included all
secondary schools in Dangila woreda and in the sub city. Due to the time factor and

unmanageability of the sizes only three secondary schools were selected.

Involuntariness of students to participate for focus group discussion and interviews to be
recorded during data collection process, actually, some students especially, females were shy
and it was very difficult to record their voices, not only the students but also, involuntariness
of some Awign language teachers to be recorded were a problem during the data collecting

process. In this case, the researcher has been forced to write their responses in notes.
1.7. Organization of the Study

The study consists of five comprehensive chapters that diligently address different aspects of
the research. The first chapter was presented the problem statement. The review of related
literature was covered in the second chapter. The study design and methodology were
covered in the third chapter. The fourth chapter was contained analysis and interpretation of
the data. The summary of the findings, conclusion, and recommendations of the study were
presented in the fifth chapter. Finally, references, sample questionnaires, and other relevant
documents were attached to the last part of the thesis.



CHAPTER TWO

REVIEW OF RELATED LITERATURE
2.1. The Concept of Language Attitude

The concept of language attitude is different from the concepts of attitude because it is
mainly targeted on language. So, language attitudes are the perspectives that speakers of
different languages or dialects hold towards another's languages or to their own language.
Peoples’ attitudes regarding the language, or how they feel about it, may be directly related
to how easily or how challenging they find it to learn and to acquire the new knowledge.
Language attitudes may have an effect on first language, second language or foreign
language learning and having better and a greater understanding of these attitudes will help to
improve language teaching and learning. Numerous studies have examined the roles of
attitude and motivation in the learning of a language, and the overall findings have shown
that having positive attitudes and motivation is closely related to mastering the language
(Gardner, 1985).

As Amin (2018: 27-30) stated that, the attitude of the language is essential in relation to a
language because language attitudes can continue the living of a language. Attitude toward
language is someone's mental attitude or feelings towards the position of their own language
or other's languages. The language attitude also can be defined as the opinion or perceptions
of a language, whether like or against the language, so the language selection is influenced
by attitude. Levels of success for language learning are fundamentally determined by the
learner's attitude toward a target language, its speakers, and the purposes for which the
language is used. Therefore, someone who has strong convictions that engaging in the
behavior would lead to positively valued consequences will have a positive attitude toward
the behavior. On the other hand, a person with strong beliefs that their behavior would lead to
unfavorable outcomes will bring negative attitude. Language attitude can be seen from these
three perspectives, just like attitude. The qualities of each of these dimensions vary

depending on the language attitude results (Akele, 2021: 71-88).

10



In general, the attitude of the language is essential in relation to a language because language
attitudes can continue the living of a language. Attitude toward language is someone's mental
attitude or feelings towards the position of their own language or other's languages. This
indicated that, language attitudes as a concept are the feelings and thoughts that the people
have about their own language or the language of others. The language attitude also can be
defined as the opinion or perceptions of a language, whether like or not against the language,

so our attitudes that we have influences our language selections (Amin, 2020).

As a result, there are three parts to the language attitude concept: behavioral, cognitive, and
affective (Gajalakshmi, 2013: 1-2).

2.2.1. Behavioral Aspects of attitude

This refers to the observable behaviors and actions related to language learning. It includes
activities such as speaking, writing, reading, and listening. The behavioral aspect focuses on
the practical application and acquisition of language skills (Gardner, 1985). Further, the
behavioral component of attitude concerned with how one act and responds in specific
circumstances. In fact, successful language learning makes it easier for students to identify
themselves with the language's native speakers and to pick up or adopt various habits of
behaviors that characterize of the target language group (Gajalakshmi, 2013:1).

In general, the behavioral aspect of attitude focuses on a tendency or an action towards the
language components and our past behaviors or experiences regarding the attitudes towards
the language and the language community. This indicated that the idea that people might
infer their attitudes from their previous actions.

2.2.2. Cognitive Aspect of Attitude

This pertains to the mental processes involved in language learning. It encompasses cognitive
abilities such as memory, attention, perception, and problem-solving skills. The cognitive
aspect involves understanding grammar rules, vocabulary, sentence structure, and other
linguistic elements (Ellis, 1997). Further, this component of attitude is concerned with how
language learners perceive the information they are given and how well they comprehend it

as they learn the language. The four components of the cognitive attitude include producing
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new knowledge, checking new knowledge, applying new knowledge in various contexts, and

integrating the prior knowledge and the new one (Gajalakshmi, 2013: 2).

All in all, the cognitive aspects of attitude focus on how the person comes to know about the
language, what he or she thinks, and assuming towards the learning of the language, these
will influence the development of attitudes towards the language. Therefore, people who
have positive attitudes about an attitude object or language tend to link it with positive
attributes whereas people who have a negative attitude towards the language tend to link it
with negative attributes.

2.2.3. Affective aspects of attitude

This refers to the emotional and attitudinal component of language learning. It includes
learners' feelings, motivations, self-confidence, and beliefs towards the target language and
its culture. The affective aspect plays a crucial role in shaping learners' engagement and
willingness to interact with the language (Gardner, & Lambert1959). In addition, Feng and
Chen (2009, cited in Gajalakshmi, 2013:2) stated that, the emotional or an affective
component of attitude refers to a peoples feeling or emotions linked to an attitude object.
This indicated that, the students' attitude and perception toward the tasks they do and the
materials (the subject) they learn are crucial for learning and development. Students and
teachers participate in a variety of activities since learning is an emotional process (Musa et
al., 2012). With regard to certain circumstances, attitude enables learners to articulate the
things they like or dislike. The individual attitude is influenced by their inner sentiments and

emotions.

In general, the process of learning is an emotional one. The learners' attitudes can be used to
communicate whether they like or dislike the things or environmental circumstances. It is
generally acknowledged that learners' inner thoughts and emotions affect their viewpoints
and attitudes toward the target language.
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2.3. The concept of motivation

Motivation is the main stimulant for starting to learn a native or second language. Later on,
motivation becomes the strong force that keeps the lengthy and frequently exhausting
learning process. Without enough motivation, even individuals with the most extraordinary
abilities cannot achieve long-term goals and also lack of attention to these factors can lead to

inefficiencies in learning a language (Kord, etal, 2022: 30).

According to Oroujlou, and Vahedi, (2011: 994-100), Motivation plays a great role in the
process of learning a language. Language teachers cannot efficiently teach a language if they
do not comprehend the effect of motivation on language acquisition. The principal of
motivation is what might be called passion, which relates to a person's intrinsic goals and
desires. Successful learners know their preferences, their strengths and faults, and
successfully utilize strengths and compensate for weaknesses. Successful language learning
is associated to the learner’s passion. And instructors should find ways to associate to this

passion.

Learners need quality education, feedback, relations, and opportunities for meaningful
output, not only to make improvement, but also to sustain motivation for language learning.
A good teacher must knock into the sources of intrinsic motivation and find ways to associate
them with external motivational factors that can be brought to a classroom situation. Since
every learner has a different reason for learning a language, it is crucial for teachers to
understand the goal of their students' and requirements in order to create motivational tactics
that are effective for language learning. Students should understand why they need to make
an effort, how long they must sustain that effort, how hard they should pursue it, and how
motivated they feel toward their pursuits. Motivation varies, and it is interesting to keep
language learners' motivation at a high level all the time. Teachers must keep in mind that
each learner has different interests and expectations while planning a language course
(Oroujlou and Vahedi, 2011). Based on this, in some studies students' motivation is classified

into two types: instrumental and integrative motivation.
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2.3.1. Instrumental motivation

As Hudson (2000) cited in Oroujlou and Vahedi (2011) stated that, instrumental motivation
is characterized by the desire to obtain something practical or concrete from the study of a
language. The purpose of language acquisition is more useful instrumental motivation, such
as meeting the desires for school or university graduation, applying for a job, requesting
higher pay based on language ability, reading technical material, translation and
interpretations of work or achieving higher social status. When learning a first or second
language, instrumental motivation is frequently present, when there is a little or no social

integration of the learner into the target language group occurs.
2.3.2 Integrative Motivation

A student can be integratively motivated if he or she is stimulated to learn, willing to join the
other language group, and grasps positive attitudes towards the learning process (Masgoret
and Gardner, 2003). This kind of motivation is typical of someone who values the target
language group and learns the language in order to integrate into it. Individuals who are
integratively motivated should have an internal motivation to learn the language (Gardner,
1985). Integrative motivation suggests a positive perspective of L2 and its culture to the point
where learners might want to integrate into L2 culture and connect with L2 speakers
(Dornyei, 2005). Positive attitudes toward the target language group and a willingness to
communicate with group members are the characteristics of integrative motivation (Qashoa,
2006). Integrative motivation is additionally described as internal evolution which learners

do something for the pure pleasure of enjoyment (Tileston, 2010).

2.4. Factors in language attitudes

A person’s attitude toward language is influenced by a number of things, including: Politics,
ethnicity, race, prestige, and the degree of language difficulty are a few elements that might
affect someone's attitude toward languages (Nur, 2021:102-118). Ibrnian (2015) also stated
different kinds of factors that influence language attitudes such as gender, family context,
cognitive level, age, socio-economic status, strategies, methods and techniques, teaching

learning environment and cultural pressure are some of the factors that affect the learners’
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attitudes towards the learning of a language. Furthermore, language attitude can be affected
by historical factor, sociocultural factors, prestige and power of the language, political factor;
economic factor, religion, ethnicity, language policy, occupation, social class and language
policy among others are some of the factors of language attitude ( Olorunsogo, 2017).

Among some of the most essential factors of language attitude, family context, cultural factor
and socioeconomic condition of language attitudes are social factors because they talk about
how language attitudes are constructed in a different kind of situation with different kind of
people.

Family is important in linguistic attitudes since it is the place and the people that one grows
up with, and has great empathy with them. If a mother or fathers have unfavorable language
attitudes, their children also learn the same bad language attitudes and they may have
unfavorable attitude towards the learning of the language (Jane, 2006). Cultural factor
produces language attitudes, since they share a similar culture with people living in the same
country. If a person starts to think in a similar form because they share the same culture with
that person, this situation is good because it creates in its own favorable attitude and
motivations to learn other languages, but it could be negative if the person with that culture

has unfavorable attitudes towards other languages (Montoya, 2013).

The socioeconomic conditions are the most important factor to create the attitude to
language. People who can afford to travel frequently come into contact with various
languages, which increase their motivations and improve their perceptions towards learning
other languages. On the other side, people find it harder to travel when they don't have
enough money and they may not improve their attitudes and motivations towards the learning
of the language. In this case, they don’t stay in contact with other languages for a long time
(Montoya, 2013). In addition to this, the learning styles also influence the student’s attitude
towards the learning process. Students' attitudes are determined by their perceptions that they
have towards the results or qualities of completing a task at a later stage (Musa et al., 2012).

Furthermore, in learning the language it is very essential that the students have positive

attitude and perception towards the language based tasks they carry out and the subject they
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learn. The two types of attitude which affect the learning process of students include: attitude
about learning climate and attitude about classroom tasks. The role of classroom climate is
very important in the learning process. The climate is conceptualized in terms of factors such
as quantity and quality of the resources available, physical environment of the class and

acceptance by the teachers in the class along with other factors (Mariadass & Kashef, 2012).

The other basic factor that affects the attitudes and motivations of learners towards the
learning of the language is a positive or negative relationship between teacher and student.
Learning is facilitated when smooth relationship exists between a student with student, and a
teacher with a student. The way a student feels about their teacher can also be a cause for
teaching-learning process and their ability to learn the language. If a student dislike his/her
teacher or teaching methodology or teacher language competence, or motiveless by
classroom activities, he/she may really be unable to perform at its optimum level.

In language learning, the word attitude is also connected to the teachers’ methodology,
language proficiency, and classroom activities that students are given the opportunity to
engage in and out of the classroom. Attitudes are situational and can therefore be generalized.
Language, teacher, class, book and homework are within the frame of reference of learning
and within the situation of school. If a student who doesn’t like learning the language, he/ she
may not have a positive outlook towards the school, the teachers and the home works that are
given by his/ her teacher. Therefore, in order to increase the effectiveness of the pupils in
language learning programs, positive attitudes and feelings are required. (Megersa, 2018: 38-
39).

All in all, there are different kinds of factors that influence language attitudes. Although in
this research the researcher mentioned some of them such as family context, cultural factors,
socioeconomic condition, gender, age, cognitive level, accent and some methods that can
influence language attitude. Moreover, the learning and teaching styles influence the
student’s attitude towards the language learning process. Because learning is an emotional

process and students and teachers get involved in various activities.
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2.5. Language Use

Everyone uses the language as their primary mode of interpersonal interaction to convey
knowledge and engage in argumentation. The use of a language is a form of social interaction
that occurs in various situations. Speaking with other language users will be the activity that
will sustain social contact. Language is also a means to show self-identity. Through
language, we can show our viewpoint, our origins and nations, our educational level, even
our nature (Amin, 2020: 27). In this case, the language cannot be segregated from culture
because language represents its nation and it has close relation to the attitude or perceptions
of different speakers of the languages. Language attitude is more closely related with
language choice and language maintenance. If a community has favorable attitude towards a
language, then that language might be preserved or used regularly, but if they have
unfavorable attitudes, the speech community may incline to the use of another language and
they may not be worried about that language. Having this, language usage refers to the
communication meaning of language in different context. It is equivalent to use, which
describes the rules of developing language and the structural components we employ to use it
(Rabiah Sitti, 2012:1 and Eyilachew, 2020:23).

Language use can be investigated from different domains, such as language used in the work
domain, family domain or religious domain, etc. it can be analyzed from different
perspectives, the first one emphases on sociological perspective of people’s behavior,
opinion and categorization of each of the languages, the second one is psychological
perspective, it focuses on the perspective about peoples state of mind to choose a certain
language or language varieties. And the final one is the anthropological perspective which
concerns about the effect of external factors like culture (Hasi-nan et al 2004:6 cited in
Eyilachew, 2020:32).

Language use in public affairs cannot be clearly distinguished from the daily life; the word is
meant to include a person's transactions in a larger area, for example, in a market town; usage
in commerce, trades, and occupations generally would fall within this category. Language
use in government could be included the use of public affairs, but the specific position it
typically occupies, it is best viewed as a separate category of the language. (William, 2015:
244).
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Language is the most crucial instrumental use of language in a given linguistic manifestation.
A literary use of language is one in which verbal expression serves as its own goal. The most
significant instrumental applications for the specific linguistic terms and a literary use of
languages are the one in which verbal expression serves as its own goal. For instance,
language usage in education includes the use of a language as a medium of instruction at all
academic levels, from kindergarten to graduate school. Religion has traditionally placed a
high value on language, as may be seen in the liturgy, prayers, sermons, sacred texts, and so
forth (William, 2015: 245).

Language can be expressed in speaking or in writing, but the relative value of speaking and
writing can vary greatly depending on the context, with speaking predominating and writing
in others. From a broader perspective, language functions can be categorized as either
informal or formal, which provides us with function categories. Again, both spoken and
written language must be considered; as a result, we can divide language into four categories:
formal spoken, formal written, informal written and informal spoken. Informal functions are
most frequently performed using spoken language and formal functions using written
language, so the first two function groups must be regarded as predominate (William, 2015:
245).

Humans have the potential to employ complex language, significantly more than any other
creature on Earth. We work together to communicate using language; language is frequently
used to discuss, even create and maintain, our social world (Kashima, 2023). This indicated
that, when people use language to describe an experience, the verbal representation they have

created and significantly shapes their ideas and feelings rather than the genuine experience.
2.6. Theoretical Framework

Language attitude is a broad concept that may be characterized as a dynamic structure of
learner attitude as well as a component of existential competences. When we conduct a study
on language attitude, there are two theoretical approaches to the study of language attitudes:
behaviorist and mentalist view of language attitudes. The behaviorist approach considers
attitudes to be behaviors or responses to a given situation (McKenzie, 2010). And also, Apple
and Muysken (1987) cited in Behailu Korma (2010) stated that, the behaviorist approach
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suggests that attitudes can be observed through individuals' language reactions. This
indicated that, attitude is an overt or explicit behavior which can be identified physically.
This point of view makes the research easier to undertake, since it requires no self-reports or

indirect inferences. It is only necessary to notice, organize, and analyze overt behavior.

According to McKenzie (2010; 21), the mentalist perspective believed that "attitude is an
internal state evoked by some type of stimulation and which may mediate the organism's
subsequent response." This indicated that, attitude is a covert/ implicit behavior which cannot
be directly and easily identified.

For this reason, the majority of language attitude researchers suggest the mentalist view for
instance: (Fasold, 1984; 147, Baker (1992), McKenzie, 2010; 21). Having this, the researcher
believes that the mentalist view plays a great role for this research in different perspectives
since it provides logical findings which enable us to predict other behaviors; moreover, it
poses significant research problem because as stated earlier, attitudes are internal mental
states which cannot be directly observed, but have to be inferred from behavior or from self-
reported data which are of questionable validity. The multicomponent or unicomponental
idea of linguistic attitudes is what distinguishes these two schools of thought. While attitudes
for behaviorists only have one component, the affective, for mentalists they have three: the
affective, the conative, and the cognitive. The behaviorist approach has a serious scientific
disadvantage because it views attitudes as a single unit. The mentalist approach is free from
this limitation (McKenzie, 2010). Due to this reason, the researcher used the mentalist view
to investigate the attitudes of secondary school students towards the learning of Awign

language in Dangila woreda and sub city.

When it comes to the motivational theory, motivation is defined as the reason for doing
something, the combination of desire and effort in order to attain a goal (Gardner, 1985).
Dornyei’s (2005) stated that motivational model includes general and situation-specific
learning motivations. Specific linguistic needs and learner attitudes toward the language and
its culture is the outcomes of instrumental and integrative motives in language learning. This
motivational foundation has a significant impact on learners' attitude towards language

acquisition and their effectiveness in learning the language.
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An instrumental and integrative motivation in language learning is a stem for the unique
linguistic needs and individual attitudes that they have towards a language and its culture.
This kind of motivational background is very much influenced by the learner's attitudes
toward the target language and its native speakers. The idea self represents the language
learner’s wishes and desires that he/she would like to achieve in the near future for his/her
language attitudes, language learning experiences and individual well-being. This type of
motivational background is highly dependent on the learner’s attitudes towards the target
language and its native speakers. Apart from the distinction referring to language learning
motivation, we need to point out a distinction regarding linguistic needs and language use of

instrumental and integrative language learning motivations.

Instrumental motivation is the desire to learn a language for the purpose of obtaining
necessary credentials and enhancing professional prospects. More specifically, a learner is
instrumentally motivated when she/he has the desire to learn a language to pass an exam, to
use it when visiting a foreign country, and can quantify their progress towards achieving
these goals and to get a well-paid job, and in our case, some external learning motivations
such as those connected to linguistic prestige — state language, international language, etc.
(Wilkins, 1972 in Mohammed, 2018).

On the other hand, integrative motivation is the desire to learn a language to communicate
with the people of the language society and mix up in their culture. So in the sense of
integrative motivation the learners can communicate in confidence with a speaking

community (Chalak and Kassaian, 2010).

Having this general concept, learners might have instrumental or integrative reasons for
learning a language, and, designed to complement and providing greater clarity in identifying
aspects of motivation. This kind of systematic investigation provides insight into the
underlying mechanisms that facilitate the acquisition of knowledge and the development of
skills. There are many possible reasons for studying a language. Probably a major number of
Awign language learners in Dangila woreda and sub city secondary schools do it because it is
on the curriculum. Some people may want to study Awign or another foreign language

because they think it offers a chance for advancement in their professional lives. The students
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in Dangila secondary schools may need to learn Awign language to survive in that
community or to get a good job. Therefore; the researcher used instrumental and integrative
theories of motivational intensity to measure the motivations of students towards the learning
of Awign language and to assess the situations of the students’ specific reason to learn the

language.
2.7. Review of Related Works
2.7.1. Language attitude studies in some European and Asian countries

Numerous researches on attitudes toward language learning have been done all around the
world. Those studies had their own purpose, method, and findings. Here, the researcher
reviewed some of those works which are more related with the current study. Those previous
language attitude works are reviewed in detail because, the detail information helps the
researcher to understand which data gathering instrument is best and how the data should be

analyzed to investigate the learners’ language attitudes and motivations.

For instance, Pham and Nguyen (2020) conducted a research on the attitude towards English
language learning among non- English majored students at Travink University. The main
focuses of this study was to identify students’ attitude towards English language learning, to
find out the difference of English attitude by gender and by three specializations, and to draw
some teaching implications at Travinh University. Participants consists of 89 students from
the three specialization; office administration, tourism and medical physician. He was
designed the questionnaire in terms of behavioral, cognitive and emotional aspect of attitude.
Based on the above instruments, the findings of this research reveals, the students have
average positive attitude towards English and there are no attitudinal difference by gender,
but the attitude towards English language learning is not similar on the three major

specializations.

Abdullah et al. (2020) carried out a study on investigating the students’ attitude and
motivation in learning English as a second language among four higher institutions in
Malaysia. The main objective of the study was to examine their motivation and attitude

towards learning English as a second language. For data collection, 28 items was adapted

21



from Gardner’s Attitude/Motivation Test Battery (AMTB); an online questionnaire was
distributed in getting the data. As the data revealed that, Students’ have positive attitudes
towards learning English as second language and their motivational level is found to be high.

Widodo, et.al (2018), conducted a study entitled with “Attitude and Motivation in Learning a
Local Language.” the main objective of the study was attempted to investigate how
individual differences with regard to attitude and motivation are correlated in language
learning. The data collecting instruments were questionnaire. The data of attitude and
motivation, which were collected through questionnaires, were analyzed by undertaking
correlation analyses. The findings show that attitude and motivation was significantly

correlated. The pedagogical implications were also provided in this study.

Ahmed, (2015) carried out a research on attitudes towards English language learning among
EFL learners at UMSKAL. The main concern of the study was investigating their attitude
towards English learning and causes that might have hindered their learning. For data
collection, 19 item questionnaires were designed and administered on 238 students. The
finding reveals that, the attitude towards English language learning and using the language in
various domains of usage is extremely positive. The data also revealed that most of the
students had negative feelings or fear regarding classroom instructions in their learning
experience. Students of different fields varied in attitudes towards English language learning
in terms of domains of usage and focus of learning skills, which shows that a single

curriculum or teaching methodology is not adequate.

Alharbi, (2022) studied the attitudes of Saudi health track students on learning English for
specific purpose. The study applies mixed methods by conducting a survey and follow-up
interviews to gather information from 57 Saudi students enrolled at the preparatory year
program, and interviews with 25 students. The finding revels that, the students have a
moderately positive attitude toward learning English. In addition to that, the study reports
some factors which shape the students’ positive attitudes toward learning English: teaching

quality, classroom scenario, and classroom environment.

Zulida binti, Abdul Kadir et al. (2020) conducted a study to investigating students’ attitude
and motivation in learning English as a second language among four Malaysia higher
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institutions. 471 respondents were participated randomly in this study by Using 28 items,
adapted from Gardner’s Attitude/Motivation Test Battery (AMTB). And they were
distributed an online questionnaire to gather the data. According to the findings of this study,
students’ motivational level is found to be high and the respondents have positive attitude in

learning English.

Maud van Steen (2019) conducted a study on the attitudes towards learning English as a
second language in primary schools in Mauritius. The main focus of this study was analyzing
the attitudes of children, parents and teachers towards learning English as a second language
and as an instruction language. Mixed methods were used and the study had been done using
questionnaire and interview: Questionnaires were filled out by children, parents and teachers
and interviews were held with children, parents, teachers and MIE students. As the finding
showed that Children, parents and teachers had a positive attitude towards English because

they feel it is very important for children’s career perspectives.

Ganapathy and Ying (2016) conducted research entitled with “attitude and motivation of
students towards learning English as second language in a secondary school in Penang.” the
objective of this study was understanding the attitudes and motivational level of the students
in a secondary school in Penang and identifying the various factors, which influence their
attitudes and motivational levels. The study has been done using focus group interviews,
based on this instrument; the results of the research confirm students have developed both

positive and negative attitudes and motivation towards ESL due to the lack of proper

2.7.2. Language Attitudes research in Ethiopian Context
As the researcher main concern is to investigate attitudinal and motivational studies in the
Ethiopian context or Community, the following studies consider language attitudes towards a
certain language in such community or in Ethiopian context. Even though there are no a great
number of studies on students attitude and motivation toward learning a local language as a
language in Ethiopia context with the socio linguistics perspectives, there are studies done in
the area of attitudes toward a particular language. Here, some of those previous works are
reviewed with complete information: title, objective, instrument, data analysis methods and
findings of the studies. Furthermore, the previous language attitude works are reviewed in

detail because, the detail information helps the researcher to understand which data gathering
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instrument is best and how the data should be analyzed to investigate the learners’ language

attitudes.

Kidist (2012) conducted a research in Addis Ababa University on the attitudes towards using
Ambharic and English as instructional languages: the case of three private primary schools in
Bahir Dar. The main objective of this descriptive study were tried to investigate the attitudes
of teachers, directors, parents and students, and parent teacher associations towards using
Ambharic and English as instructional languages. The data had been collected through
questionnaires, interview, focus group discussion and observation. Having those tools, the
result of the data was analyzed and described qualitatively and quantitatively. Based on this,
the data from questionnaires was analyzed through qualitative and quantitative method of

analysis.

The findings of the study revealed that, teachers, directors, parent teacher associations,
parents and students have positive attitudes towards using Amharic and English as
instructional languages in the teaching learning process of Mathematics or Environmental
Science subjects on learners primary grade levels, however, there are many problems

including unqualified of teachers on the application of this practice.

Behailu (2010) had carried out study in Addis Ababa University entitled with ‘Grade 9 and
11 Students’ attitude and motivation towards local languages (Amharic and Afan Oromo) in
education: the case of Bishoftu secondary and Preparatory schools. To this end, he employed
a descriptive survey method to collect and analyze data. The sampling techniques applied in
the study were simple random, purposive sampling and availability sampling (techniques).
The data collecting instruments were questionnaire, interview, and observation. The data
were collected and analyzed both quantitatively and qualitatively. Mean, grand mean, counts,
and percentage were computed to analyze the quantitative data collected by using
questionnaire. The data gathered through interview and observations were analyzed using
descriptive statements and explanations. T test was employed to see if there are statistically
significant difference between male and female, Amharic and Afan Oromo speakers and
grade 9 and 11 students.
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Having those methods and instruments, the results indicated that, students have high
proficiency in Amharic and low proficiency in Afan Oromo. This indicated that, Students
have negative attitude towards local languages in general (Afan Oromo). However, students
had positive attitude towards English. Respondents have negative attitude towards their local
languages. As to their motivational orientation, they are both instrumentally and integratively
motivated in learning their second language. Furthermore, there is some statistically
significant difference between sexes. However, there is no statistically significant difference
between languages and grade level.

Gashaw (2012) conducted a study on the attitudes of Arba Minch primary school students
and their parents, teachers, and school administrators toward the use of Gamogna, Amharic
and English languages in the primary education system. 289 respondents were participated.
He collected the data by using questionnaires, interviews and focus group discussions. The
data was analyzed qualitatively and quantitatively. His finding revealed that, Arba Minch
town primary schools’ students, teachers, school administrators and parents had positive

attitudes towards all three languages.

Amare (2020) had carried out a study entitled with “Awi School Communities’ language
attitude as a medium of instruction.” The main objective of this study had been to know the
present attitude of students, teachers and parents towards Awign as a medium of instruction
in lower grade levels. The research design was exploratory as the researcher used more of
qualitative data. Primary and secondary sources of data were used to obtain appropriate data.
Purposive sampling technique was used to select the research area. The data gathering
instrument was questionnaire and interview. So, he was used closed ended questionnaire and
semi structured interview in order to get accurate data. Simple descriptive and thematic data
analysis method is used as a means of data analysis technique. Based on those methods and
instruments the findings of this research reveal that, parents and teachers were not interested
for Awign language being used as a means of instruction. But, Students have interest to learn

in Awign language, but their parents are influencing them to study in Amharic.

Megersa (2018) had carried out a study entitled with “student’s attitude & motivation
towards English language learning: English major students at Dire Dawa University in focus.

This study was aimed to describe the existing students’ attitude and motivation towards
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English language learning. In order to get the intended data, the researcher prepared close
ended attitude questions and filled for English major students. The reliability of questions
with all variables were evaluated by using Cronbach's Alpha and the reliability of result is
greater than 0.7. The data was analyzed quantitatively using SPSS that contains descriptive

statistics such as mean scores and standard deviations.

The result of the study revealed that students showed a positive attitude towards English
language in general and English language learning in particular. Moreover, the subjects’
responses revealed that they are instrumentally motivated to learn the language. Finally, the
researcher would like to recommend that teaching is not getting in front of the class;

teachers’ needs to be doing more to get students in taking an active role in their learning.

In the above sub-section, some researchers who conducted a research related to my topic in
European and Ethiopia contexts are reviewed. Though everything in their research is not
directly related to my research, the way they approach their study is somehow related to
mine. So based on this, | have developed my research questionnaire, methodologies and
literatures by taking the above scholars statement as a model and some of the questionnaires

have been adapted from them.
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CHAPTER THREE

Research Methodology

As previously stated, this study attempted to assess the attitudes and motivations of
secondary school learners toward learning Awign language in Dangila woreda and in the
sub-city. Primarily, this chapter deals with the research methods to be used to collect the
desired data and analyzed it in order to achieve the objective of the study. It included the
research design, source of data, description of the study area, sample size, sampling
techniques; data collection instruments, a pilot test; procedure of data collection, methods of

data analysis and interpretation, and ethical considerations.
3.1. Research Design

Research designs are the arrangements of conditions and analysis of data that give explicit
guidelines for the procedures in a research design within qualitative, quantitative, and mixed-
method approaches (Denzin & Lincoln, 2011). The design available to the researcher has
grown to analyze and articulate new procedures for conducting social science research. So,
the descriptive survey research method was used to get relevant information for the study
about the attitudes and motivations of learners towards the learning of the language. With the
aim of collecting more in-depth data, the researcher used a mixed-method of research

approach.

A mixed technique provides an advantage for improving comprehension of a complex event
by combining numerical trends from quantitative data with specific information from
qualitative data. In general, using mixed methodology increases the study's credibility and
enables it to gather important or adequate information from the respondents. So a mixed
method involves the combination or integration of qualitative and quantitative research data
in a research study. Qualitative data tends to be open-ended without predetermined
responses, while quantitative data usually includes closed-ended responses found on

guestionnaires.
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3.2. Description of the Study Area

The main concern of this study is to assess the attitudes and motivations of secondary school
students towards the learning of Awign language in Dangila woreda and in the sub-city in
Awi zone. Awi zone is located in the south-western part of Amhara Regional State. This
zone has five woredas: Dangila, Banja Shikudad, Fagitalekoma, Guangua, and Ankesha
Guagusa.

Based on this, this study was conducted particularly in Dnagila woreda and in the sub-city in
Awi zone. Dangila is a town in north-western Ethiopia, located in the administration of the
Ambhara regional state, particularly in Awi zone. Bordered with south Achefer woreda in the
North, Jawi woreda in the West, Fagita Lekoma woreda in the South, and Mecha woreda in
the East, it is found 78 km away from Bahir Dar, which is the capital city of the Amhara
region, and 40 km away from Kosober (the capital city of Awi zone). According to the
educational sector in Dangila Woreda and the sub-city, there are four secondary schools in
Dangila Woreda and three secondary schools in the sub-city. Those are Tumha, Chara,
Afesa, Gisa, Mengesha Jemberie, Hedasi, and Dangila Mesenado, respectively. From the
seven secondary schools, the researcher selected only three schools, particularly Afesa,
Mengesha Jemberie, and Tumha secondary schools.

3.2. Source of Data

The researcher used primary sources of data to gather relevant information. The primary
sources of data were students and teachers at Afesa, Mengesh, and Tumha secondary schools
in Dangila woreda and in the sub-city, and the primary data was collected from questioners,
Moreover, to ensure the accuracy and confirmation of the students' responses from
questionnaires, the researcher conducted interviews for both Awign language teachers and
students. Additionally, to further supplement the research findings, the researcher also
organized focus group discussions. All these efforts were made to ensure a comprehensive

and reliable analysis of the topic at hand.
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3.3. Target population of the study

The target populations of this study were grade 9 and grade 10 students and Awign language
teachers in Dangila woreda and in the sub-city, particularly at Afesa, Mengesh Jemberie, and

Tumeha secondary schools.
3.4. Sample size and Sampling Techniques

The population of this study consisted of secondary school Awign language teachers and
learners in Dangila woreda and sub-city. There are seven secondary schools in Dangila
Woreda and in the sub-city at Awi Zone; based on this, Afesa, Mengesh, and Tumha
secondary schools were selected randomly from the total secondary schools in Dangila
Woreda and sub-city, because it is difficult to address all secondary schools in the area to
understand and analyze the students' attitudes and motivations towards the learning of Awign
in Dangila secondary schools. The researcher used a simple random sampling technique to
select the schools and the study participants from the three schools in Dangila Woreda and
sub-city. Furthermore, the researcher randomly selected six sections from each school based
on their grade level. The random selection of the participants may provide reliable data in

relation to the objective of the study.

There are 1,006 students and 2 Awign language teachers at Afesa secondary school; there are
also 1,798 students and 7 Awign language teachers at Mengesh secondary school. There are
927 students and 3 teachers at Tumeha Secondary School in Dangila Woreda and in the sub-
city. In order to determine the sample size from the three schools, the researcher used the
following formula of Watson 2001, which asserts that the smallest sample size 'n" that gives

the desired precision can be computed from the following equation:

p(1—p)

. (4272 + pLZE)
R

Where n: sample size required

N: total number of population
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A: degree of precision or the desired margin of error, expressed as a decimal: (i.e. 3%,

5%, 6.5%, 8.5%, 10%)

Z: based on confidence level: 1.96 for 95% confidence

P: estimated variance in population as a decimal (0.5 for 5-50, 0.3 for 70-300)

R: estimated response rate, as a decimal
The total number of students considered in Dangila woreda and in the sub-city for selected
stratums, was 3731, accordingly, for the degree of precision of 0.065, z value 1.96, the P
value 0.3, the confidence level 95%, assuming the response rate is 100%, and the total

sample size was also 182.

Table 1: Sample schools by the total number of target population and sample size

Sample schools Total Sample size % of the total sample

population of

the study
Afesa secondary school 1006 49 27
Mengesha secondary school 1798 88 48
Tumha secondary school 927 45 25
Total 3731 182 100

Having this in mind, the researcher selected 63 (27%) of students from the total of 1,006
students at Afesa secondary school; 88 (48%) of students from the total of 1,798 students at
Mengesha secondary school, and from the total of 927 students at Tumha secondary school,
the researcher selected 45 (25%) of students using simple random sampling techniques;
because the researcher used this technique to give an equal chance for the participants to be
the part of the study.

On the other hand, there are 12 Awign language teachers from the three secondary schools in
Dangila Woreda. So the researcher took 6 Awign language teachers from the total of 12
Awign language teachers by using simple random sampling techniques. The main reason that
the research selected only Awign language teachers for the participants of the study in the
school is that, Awign language teachers are one of the educational agents related to the

language, and they are experts on the socio-linguistic perspective of the language, so, they
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may provide relevant data for the study, due to this, interviewing them is important. So, the
researcher took the half number of Awign language teachers from the three secondary
schools in Dangila Woreda and in the sub-city. Therefore, the researcher took six Awign
language teachers and 12 students for the interview, and 182 students from a total of 3,731
students were taken for questionnaires in Dangila woreda and in the sub-city secondary
schools. However, the responses of seven respondents were excluded due to their incorrect

responses to the questionnaires.

3.5. Data Gathering Tools
In the language survey, the surveyor used different data-collecting instruments like
sociolinguistic questionnaires, interviews, and focus group discussions. So in this research,
the researcher conducted the study by gathering relevant information through preparing data-

gathering tools like questionnaires, interviews, and focus group discussions.
3.5.1. Questionnaire

The researcher prepared questionnaires as the main tool of data collection instruments for
this research. So, the researcher prepared closed-ended and open-ended questionnaires for the
students to get relevant information from the respondents about their attitudes and
motivations towards learning Awign language in Dangila woreda and in the sub-city
secondary schools and the factors that may influence their attitudes and motivations towards
the learning of the language. The researcher adapted the questionnaires that have been
developed by other scholars on language attitudes and motivations like Pham and Nguyen,
(2020), Eyilachew, (2020), Ganapathy and Ying, (2016), Behailu, (2010) etc.

The questionnaires prepared for the students were divided into several sections. The first part
focused attitudinal and motivational questions with five-Likert scale responses ranging from
strongly agree to strongly disagree, as well as some statements that have been used to
determine the students' attitude towards learning Awign language. And the second part was
about questions related to the factors that influence the attitudes and motivations of students
to learn Awign language, and the last part was about questions related to the use of Awign

language by the students in the classroom and outside the classroom.
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3.5.2. Interview
In addition to the questionnaires, the researcher gathered relevant data through preparing
interviews for students and Awign language teachers from the school. So, the researcher
selected 12 students and 6 Awign language teachers randomly from the three secondary
schools for interview. It was basically needed to get additional data and for the confirmation
of the data that the researcher collects from other tools. Furthermore, the main purpose of the
interview was to obtain data or information to achieve the objective of the study and to
crosscheck, supplement, and triangulate the information gathered using various gquantitative

data collection instruments.

The interview questions aimed to collect additional data from learners and Awign language
teachers. As a result, the researcher prepared semi-structured interview questions for the
interviewee. The questions were prepared related to the students' attitudes and motivations
towards the learning of Awign language, as well as the extent to which Awign is used by the
students in and out of the classroom. And also, questions related to the possible factors that

may affect the learning of the language.
3.5.3. Focus group discussion

Focus group discussion was the other method, which is employed to obtain necessary data
from secondary school learners in Dangila woreda and in the sub-city. Focus groups are a
way of collecting qualitative data, which is essentially engaging with a small number of
people in an informal group discussion. It enables the researcher to gather large amounts of
information in limited periods of time. For applied linguistic researchers concerned with
examining group interactions, the method can be very influential. Considering a large
segment of applied linguistic research concerns itself with attitudes, beliefs, and social
practices, focus groups should ideally play a larger role in applied linguistic research
methodology (Rose, et al. 2019:176).

In this study, focus group discussion was used to investigate secondary school students’
attitudes and motivations towards the learning and the use of Awign language as a language.
Thus, the researcher prepared 6 groups of students for focus group discussion, and 48
students selected randomly for the participant of the study from grade nine and grade ten
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students. Here, questions were prepared on their attitudes and motivations towards learning
Awign language. Then, opinions from some of the participants were put in the form of notes
and some of them were in the form of recording their voices. As a result, some of the
students' shyness-especially the female respondents, it was very difficult to record their

voices, thus, the researcher would preferred to capture their responses in the form of notes.

3.6. Pilot Study

A pilot study serves as a valuable test of proposed methods, and it is used to test the
reliability and validity of items conducted on a smaller scale. In this context, the pilot test
was useful in identifying any issues that students may encounter while responding to the
questionnaire. In general, the pilot test was a helpful indicator for purifying questionnaire
items for the final study by adding new ones and removing others. As a result, ambiguity in
the statements was modified, the clarity of the items and instructions was checked, the
lengthy nature of the statements was correctly connected, and basic feedback was provided.

The questionnaires were initially written in English before being translated into Amharic.

In the pilot study, the whole research process, from data collection to report writing, was try
to ensure trustworthiness in the form of reliability and validity. Therefore, the reliability of
the questionnaire to be employed in the data collection was pre-tested in a pilot study through

grade nine and grade ten students.

Table 2: Reliability Statistics

Items related with the following variables Cronbach alpha
Attitudinal questionnaires 0.868
Motivational questionnaires 0.839

Factor based questionnaires 0.751
Language use questionnaires 0.887
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For reliability test, a pilot study was administered on 30 secondary school students other than
the participants of the study. The questionnaire reliability was computed using Cronbach
Alpha Analysis. The overall reliability of Attitudinal, motivational; factor based, and
language use questionnaires were 0.868, 0.839, 0.751, and 0.887, respectively, which is very
acceptable for administering the questionnaire. Generally, the results of the internal
consistency of the measurements in this study was high, and the questionnaires were
acceptable for the analysis to assess the attitudes and motivations towards the learning of
Awign language, the factors that influence the attitudes and motivations to learn the

language, and the use of Awign language in different domains.

Finally, to ensure the content of the questionnaire was valid, it was given to my research
advisors (language specialists) from Bahir Dar University to comment on. Based on their

comments, some items were deleted and others were modified.
3.7. Procedure of Data Collection

First, the researcher informed the school directors about the issue of the work by giving them
a letter. Furthermore, the participants assured that the information were strictly confidential,
used for research purposes, and wouldn't impact their grades. Then the questionnaires were
distributed to the students by the researcher and the coordinators of the school compound.
Close supervision by the researcher was given during the administration. The questionnaire
instructions were explained by the researcher himself. And the feedback was collected. And
then, the focus group discussion was conducted for secondary school students. Later on, by
arranging the programs for each school, interviews were conducted for students and Awign

language teachers.

3.8. Methods of Data Analysis and Interpretation
Data analysis refers to "summarizing, organizing, shifting, and synthesizing the data to arrive
at the results and conclusions of the research” (Seliger & Shohamy, 1989, cited in Kidist
Alemie, 2012). As a result, the data gathered from the aforementioned sources was finally

categorized and tabulated in accordance with their degree of resemblance. The processes the
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researcher used throughout the data analysis included presentations, explanations,

interpretations of the data, and links between the data with relevant literature.

Then, the data analyzed quantitatively and qualitatively. To analyze the data obtained
through a closed-ended questionnaire, a quantitative method was employed using SPSS
software, such as mean, and standard deviation. Additionally, to identify any statistically
significant differences between the respondents’ mean results and the average mean value, a
one-sample t-test was conducted. This systematic analysis guarantees the reliability and

validity of the findings, ensuring the soundness of the study's conclusion.

Qualitative data from open-ended questionnaire, interview, and FGD were transcribed,
coded, and analyzed thematically to ensure the validity and reliability of the findings, the
qualitative analysis was used to crosscheck, supplement, and triangulate the results obtained
from the questionnaires administered at various levels. This approach helped to enhance the

comprehensiveness and accuracy of the overall findings.

In the analysis of Likert scale questions, the options "strongly agree" and "agree" were
interpreted as favorable attitudes. Neither agree nor disagree were interpreted as neutral
attitudes. On the other hand, the options "strongly disagree™ and "disagree" were also

interpreted as unfavorable attitudes.
3.9. Ethical Consideration

Legal and moral aspects of the community were considered before, during, and while the
data were collected, analyzed, and synthesized on the student's attitudes towards the learning
of Awign language. The overall components, objectives, results, significance, and
dissemination of the project were legally communicated in verbal format with the concerned
body in the school. A positive relationship was established with the school members as much
as possible, the identified speech community norms and values were formally respected, and
the speech community and the students who participated in this study were properly

acknowledged.
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CHAPTER FOUR

Data Analysis and Interpretation

This chapter provides a comprehensive response to the research questions posed in the first
chapter, which aimed to investigate the language attitudes and motivations towards learning
Awign in Dangila Woreda and the sub-city. The data collected from the field through
questionnaires, interviews, and focus group discussions were analyzed using SPSS and
descriptive statements. The closed-ended questionnaire was prepared in the form of a Likert-
scale, which ranges from strongly agree to strongly disagree. It was represented from
number 5 to 1: 5=strongly agree, 4=agree, 3=undecided, 2 = disagree, and 1 = strongly
disagree. The open-ended questions, interviews, and focus group discussions were analyzed
through the review of the data and developed a set of themes and concepts according to
which the data were labeled, sorted, and synthesized. The raw data were labeled
systematically by giving codes or references. At this point both interview and FGD contained
references to more than one of them. The response with similar content or properties were
sorted or located together. In addition, the results interrelationships were interpreted,

analyzed, and discussed, with the support of related literature.

Based on the responses given to the questionnaire, the mean values of each question were
calculated. The response with a mean score value greater than 3 is considered as a positive
attitude and high motivation. On the other hand, the mean score value of less than 3 is
considered as a negative attitude and low motivation. But the mean score value of just 3 is
interpreted as neutral attitude. Here, seven papers were rejected during the analysis and

interpretation of the data due to incomplete and incorrect responses.
4.1. Questionnaire Result
4.1.1. Learners Attitude towards learning Awign language as a language

The table below showed the attitudes of learners towards the learning of Awign language as a

language. The table contains three aspects of language attitude as a statement and evaluates
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the respondents’ attitude about their language directly or indirectly. The table showed the
response in mean, standard deviation, and grand mean, t-value, significant value, and degree
of freedom. The evaluation is measured with respect to different degrees that ranges from
strongly negative attitude to strongly positive attitude, there is also a neutral feeling in
between. Based on the mean value and standard deviations of the respondents who strongly
agree, agree, neither nor, strongly disagree, and, disagree, the researcher is going to draw the
conclusions about their attitudes and motivations presented under the table. And the whole
participants of this study response towards their attitudes and motivations concerning the
learning of the language were summarized as follows.

A. Emotional aspect of language attitude towards Awign

The table below presents the descriptive statistics of the emotional aspect of language
attitude among the respondents towards the learning of Awign language. The table includes
10 items that evaluate the respondents’ attitudes towards Awign language in various contexts.

Table 3: Descriptive Statistics of emotional aspect of language attitude

No Items M SD

1 1 like to speak Awign language everywhere even outside the school. 2.33 1521

2 It embarrasses me to give answers and to speak in front of my teachers, 3.45 1.4
and other students in Awign language.***

3 | am anxious that the other students in class will laugh at me when | 3.52 1.347
speak Awign language.***

4 Awign language classes are always among my favorite classes. 2.23 1.288

5 To be honest, I really have little interest to speak in Awign 3.55 1535

language.***
6 Learning Awign language makes us feel proud and able to create new 2.38  1.408

thoughts.
7 | prefer studying in Awign language rather than any other local 2.16 1.235
languages.
8 1 wish I could speak Awign language fluently. 241  1.467
9 It gives me a pleasure when | attend the school meeting in Awign 2.35 1.317
language.
10 I like to meet the person who speaks Awign language. 258 1.427
G. mean 2.35
SD 0.14
T -12.7
Sig2 0.00
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Df 9
MD -0.651

Note: ***: Reverse items, No: number, M: mean, GM: grand mean, SD: standard

deviation, T:t-value, sig: significant, Df: degree of freedom, = MD: mean difference

As indicated in Table 4.1, the mean score with the negatively worded statement revealed that
students expressed their negative attitudes with the item "It embarrasses me to give answers
and to speak in front of my teachers, and other students in Awign language. It is inclined to
“agree” with a mean score of (M = 3.45, SD = 1.40). Similarly, the statement "l am anxious
that the other students in the class will laugh at me when | speak Awign language" also
showed a tendency to “agree,”” with a mean value of 3.52 (SD = 1.34). Furthermore,
participants expressed agreement with the negatively worded statement "To be honest, |
really have little interest in speaking Awign language,” with a mean value of 3.54 (SD =
1.53). As a result, all the mean scores for these negatively-worded statements were above the
expected average mean. This suggested that a majority of the learners who participated in
this study experienced feelings of embarrassment, anxiety, and they had little interest when
they communicate in Awign language.

The findings from the study indicated that the mean scores of item 1, 4, 6, 7, 8, 9, and 10
were below the expected average mean. Specifically, the mean scores were 2.33 (SD =
1.521), 2.23 (SD = 1.288), 2.38 (SD = 1.408), 2.16 (SD = 1.235), 2.41 (SD = 1.467), 2.35
(SD =1.317), and 2.58 (SD = 1.427), respectively. These scores suggested that the frequency
of those items was inclined to "disagree." The majority of the teachers and students
supported this idea during interviews. This indicated that the majority of the respondents did
not possess a strong desire or feeling to learn Awign language (see appendix 3 A and B). This
unfavorable attitude towards learning Awign language appears to undermine their confidence
and discourages them from learning Awign language as a language.

In general, the grand mean score for all the items of an emotional aspect of attitudes towards
Awign language is below the expected average mean (G. M = 2.35, SD=0.0136), indicating
that the respondents had an overall negative attitude towards the learning of Awign language.
In this case, the way students act (related to embracement), the way they speak in Awign, the
way they dislike to learn the language, their shyness to communicate with their classmates in

Awign, and the way they talk in the school as well as outside can determine their attitudes in
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a negative manner. It can be concluded that their feelings or emotions towards Awign
language were not positive.

A one-sample t-test was conducted to determine if there was a statistically significant
difference between the mean score of secondary school students on the affective aspects of
language learning and the hypothesized mean score. Overall, the t-test result of the secondary
school respondent’s language learning on the affective aspect (M = 2.35, SD = 0.136, MD = -
0.651) was statistically highly significant with M = 3, SD = 0.136, t (6) = -12.70, p = 0.000.
Further, the t-test of the negatively worded statements (M= 3.51, SD= 0.54) was significant
with M = 3, SD = 0.54, MD = 0.507, t (2) = 16.24, P = 0.044. This counts as evidence that
the statistical significant between the sample mean and the respondent’s mean result as a
whole is real.

B. Cognitive aspects of language learning towards Awign language

The table below presents the descriptive statistics on the cognitive aspect of language attitude
towards learning Awign language. The table consists of nine items that evaluate the
respondents' attitudes towards the learning of Awign language in various contexts.

Table 4: Descriptive Statistics on the Cognitive aspect of Language attitude

No Items M SD

1 Learning Awign language is crucial to advance my education. 229 1.317

2 If there is language school which teaches Awign language, | will 221 1.214
learn it on my own.

3 Being good at Awign language will help me study other subjects 2.25 1.256
well.

4 Learning Awign language has increased my knowledge and 2.15 1.251
understanding.

5 | cannot summarize the important points in Awign language.*** 3.77  1.297

6 Learning Awign helps me to communicate in Awign language. *** 221 1.241

7 | cannot apply the knowledge from Awign subject in my real 358 1471
life ***

8 Learning Awign language makes me feel more confident and 2.14 1346
expressing myself.

9 I enjoy in learning Awign language because I like people who speak  2.10 1.218

Awign language.

G. mean 2.05
SD .356
T -7.06
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Sig2 0.000
Df 8
MD -0.946
Note: ***. Reverse items, No: number, M: mean, GM: grand mean, SD: standard

deviation, T:t-value, sig,: significant,  Df: degree of freedom, MD: mean difference

As indicated in Table 4.3, the mean scores for the negatively worded statements revealed that
students expressed their negative attitudes toward the learning of the language, Specifically,
when it came to the statement "I cannot summarize the important points in Awign language.”
is inclined to “agree” with a mean score of (M = 3.771, SD = 1.297). Similarly, the statement
"I cannot apply the knowledge from Awign subject in my real life.” is also inclined to
“agree” with a mean value of (M = 3.583, SD = 1.471). Here, all the above mean scores are
higher than the expected average mean, this indicates that a majority of the learners cannot
summarize the important points in Awign language and they cannot apply their knowledge in

real-life situations.

The mean scores of item 1, 2, 3, 4, 6, 8, and 9 were 2.29 (SD = 1.317), 2.206 (SD = 1.214),
2.25 (SD = 1.256), 2.15 (SD = 1.251), 2.23 (SD = 1.241), 2.14 (SD = 1.346), and 2.10 (SD =
1.218), respectively, all of which had mean values less than 3 and it assigned to low mean
values. So the frequency of those items was inclined to "disagree.” This indicates that the
majority of the respondents did not have a strong belief or perceptions to learn Awign
language as a language. All teachers also supported this idea when they interviewed the
learners' attitudes towards learning Awign language. Therefore, the learners did not have a
positive attitude towards the learning of Awign language as a language for the advancement

of their language proficiency in education.

The cognitive aspect of attitude towards Awign language represents the lowest grand mean
score for all the items (G.M = 2.05). This indicated that the students have unfavorable beliefs
or opinions about Awign language learning. Specifically, most of them are not aware of the
importance of Awign language in their studies and their workplace in the future, with the
lowest mean scores. The standard deviation for all items was (SD = 0.356), which indicates a

relatively low level of variability in responses across the sample. The reverse-coded items
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(marked with ***) were included to control response bias and ensure the reliability of the

survey results.

Here, a one-sample t-test was conducted to determine if the mean result of respondents is
significantly different from the hypothesized average mean score “3”. Overall, like that of the
respondents mean value the t-test result of secondary school respondents language learning
on the cognitive aspect (M = 2.05, SD = 0.356, MD = -0.949) was statistically highly
significant from M = 3, SD = 0.156, t (6) = -7.06, p = 0.000. Further, the t-test of the
negatively worded statements (M = 3.68, SD= 0.133) was significant with M = 3, SD =
0.133, MD = 0.677, t (1) = 7.19, P = 0.088. This counts as evidence that the statistical

significant between the sample mean and the respondent’s mean result as a whole is real.

C. Behavioral aspect of Language attitude towards learning Awign

The table below provides descriptive statistics of behavioral aspect of language attitude
towards Awign language. The data was collected using Likert scale questionnaires, where
respondents had to choose their level of agreement or disagreement with certain statements
related to Awign language. The responses were tabulated and analyzed for their mean and

standard deviations.

Table 5: Descriptive Statistics of Behavioral aspect of Language attitude

Learning Awign language helps me to have good relationships with 2.4 1.4
friends.

When | hear a student in my class who speaks Awign language 2.3 1.3
fluently, I like to practice speaking with him/her.

My parents encourage me to speak Awign language perfectly. 2.1 1.2
Learning Awign language helps me to improve my personality. 2.4 1.4
| am not relaxed whenever | have to speak in Awign language*** 3.5 1.5
Outside of the class | read Awign books and magazines. 2.1 1.3
G. mean 2.4

SD 144

T -11.12

Sig2 0.000

Df 5

MD -0.717
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Note: No: number, M: mean, GM: grand mean, SD: standard deviation, T: t-value,

sigp: significant, Df: degree of freedom,  MD: mean difference

As indicated in Table 4.4, the mean scores of items 1, 2, 3, 4, and 6 with their standard
deviations were 2.4 (SD =1.4),23(SD=1.3),2.1(SD =1.2),2.4 (SD =1.4),and 2.1 (SD =
1.3), respectively, which is below the expected average mean. So the frequency of those
items was inclined to "disagree.” This indicated that the majority of the respondents did not
want to learn Awign language as a language. All interviewed teachers supported this idea
when they interviewed the learners' attitudes towards learning Awign language. Therefore,
the learners had unfavorable attitude towards the learning of Awign language as a language.
This demonstrates that they are not rationed for learning Awign language in a formal and

informal setting.

The mean scores for the negatively worded statement revealed that students expressed their
negative attitudes with the negative statement, "'l am not relaxed whenever | have to speak in
Awign language.” is inclined to agree with a mean score of (M = 3.5, SD = 1.5). Here, the
above mean score of the negative statement is higher than the expected average mean; this
indicated that the majority of respondents were not relaxed whenever they have to speak in
Awign language. In this case, they had an unfavorable attitude towards the learning of Awign
language as a language. This demonstrates that they are not interested in learning Awign

language in every day context.

All in all, from the above table results, one may safely conclude that the majority of
secondary school students have an unfavorable behavioral attitude towards the learning of
Awign language in a formal and informal setting. This can be confirmed by the grand mean
of the above six statements (G.M. = 2.28, SD = 0.144), which is below the expected average
mean. The sociolinguistic analysis of this data suggests that there may be a negative social
stigma associated with Awign language, which could be affecting the attitudes towards
learning the language. It is also possible to say that respondents may not see the practical
benefits or relevance of learning Awign language, which could be contributing to their

negative attitudes.
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A one-sample t-test was conducted to determine if the mean result of secondary school
students on the behavioral aspects of language learning is significantly different from the
average mean of “3”. Overall, the t-test result of secondary school respondent's language
learning on the behavioral aspect (M = 2.28, SD = 0.14, MD = -0.95) was statistically highly
significant with M = 3, SD = 0.14, t (4) = -11.12, p = 0.00. This counts as evidence that the
statistical significant between the hypothesis mean and the respondent’s mean result as a

whole is real.

All interviewed teachers and the majority of the students supported this idea when they
interviewed the learners' attitudes towards learning Awign language (see appendix 3A and
B). According to their responses, the majority of the students are likely to be unwilling to
their language learning, and they are not competent enough to make a good instruction with
their friends in Awign language even they don’t worry about their language learning, and
they sometimes considered learning Awign language is waste of time. This indicated that
majority of secondary school students are disinterested (have unfavorable attitude) to learn
the language as a language. Therefore, the learners had unfavorable attitude towards the
learning of Awign language as a language. This demonstrates that they are not rationed for

learning Awign language in a formal and informal setting.
4.2.1 Motivation of Students

4.2.1. Motivation of Students
As in the study of review literature, the two main categories of motivation are integrative and
instrumental motivations. Here, the learners' favorable attitudes about the target language
group and their desire to integrate into the target language community are the characteristics
of integrative motivation. However, the desire to receive some sort of reward, whether it may

be social or economic, and political reward is the characteristics of instrumental motivation

A. The integrative motivations of learners towards learning Awign

The table below triggers nine questions regarding the integrative motivations of learners
towards Awign language in Dangila woreda and sub-city. The intention of the questions was
to know their motivational reasons towards learning Awign language as a language in

Dangila.
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Table 6: Descriptive Statistics on the integrative motivations of learners

No J1eems . |M___[sD
1 Learning Awign language enables me to understand Awign books, 230 1.468
stories, movies prepared in Awign.
72 Learning Awign language enables me to better understand and 255 1.413
appreciate the ways of life of native speakers.
Studying Awign language enables me to discuss interesting issues in 249 1.299

Awign with the people from other linguistic backgrounds.

Learning Awign language enables me to share my knowledge to other ~ 2.54  1.401
people, for instance, giving directions to a tourist.

Learning Awign language enables me to participate freely in 249 1381
academic, social, and professional activities with the people from

other cultural backgrounds.
Learning Awign language enables me to speak like native speakers: 2.43  1.366

e.g. accent, tone and using Awign expressions.

Studying Awign language enables me to be an open-minded and 229 1232
sociable person.
Awign language enables me to achieve maximum proficiency. 249 1384

Learning Awign language is important for me because it will enable 2.42 1.419

me to better understand and appreciate the culture, art and literature of

the people.
G. mean 2.44
SD .095
T -17.62
Sig, 0.000
Df 8
7 ™MD -.555
Key: No: number, M: mean, GM: grand mean, SD: standard deviation, T: t-value

sigy: significant,  Df: degree of freedom,  MD: mean difference

Based on the analysis of the data presented in Table 4.5, it can be observed that the mean
score for all items (1-9) was 2.44, with a standard deviation of (SD=0.095). This indicates
that the mean value is below the expected average mean, so the frequency of those items was
inclined to "disagree." Here, the majority of the respondents seemed to believe that learning
the Awign language would not enable them to understand and appreciate the culture, art, and

literature of the people. They also felt that learning Awign would not allow them to share
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their knowledge with others, comprehend Awign books, stories, and movies, understand the
ways of life of native speakers, or freely participate in academic, social, and professional
activities with individuals from other cultural backgrounds. Additionally, they did not
express pride in studying Awign language to engage in meaningful discussions regarding

interesting topics with people from other linguistic backgrounds.

From the above table results, one can safely conclude that the majority of secondary school students
believed that learning the language does not provide significant benefits in terms of cultural
understanding, knowledge sharing, language comprehension; social integration, and
intellectual engagement. Therefore, Based on these findings, it is not possible to conclude
that secondary school students are integratively motivated to learn the Awign language.

A one- sample t-test was conducted to determine if there was statistically significant
difference between the respondents mean value with the hypothesized mean value. Overall,
the t-test result of secondary school respondent's language learning on the integrative aspect
(M =2.44, SD = 0.095, MD = -0.555) was statistically highly significant from M = 3, SD =
0.095, t (8) =-17.62, p = 0.00. This counts as evidence that the statistical significant between

the sample mean and the respondent’s mean result as a whole is real.

B. Instrumental motivations of learners towards learning Awign

The table below presents the descriptive statistics of instrumental aspect of language learning

motivations for Awign language. The respondents from Dangila site responded as follows:

Table 7: Descriptive Statistics on the instrumental motivations of learners

No Items M SD

1 | use Awign language for doing class assignments and to pass the exams 2.6 1.6
in school.

2  Being proficient in Awign language can lead to more success and 2.6 1.4
achievements in life.

3  Being proficient in Awign language makes other people respect me. 2.3 1.3

4 Learning Awign language will be useful in getting a good job. 2.5 1.5

S Learning Awign language is very important for travelling everywhere. 2.6 1.6

6 Learning Awign language is very important for making a 2.6 1.5

knowledgeable and skillful person.
GM 2.53
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SD 121

T -9.44
Sig2 .000
Df 5
MD -.467
Note: No: number, M: mean, GM: grand mean, SD: standard deviation, T: t-value,

sigy: significant, Df: degree of freedom, = MD: mean difference

The mean scores of item 1, 2, 3, 4, 5, and 6 in Table 4.6 with standard deviations, were 2.6
(SD=1.6),26(SD=1.4),23(SD=1.3),25(SD=1.5),2.6 (SD=1.6),and 2.6 (SD = 1.5),
respectively, which is below the expected average mean. So the frequency of those items was
inclined to "disagree.” From this understanding, it can be inferred that the learners were not
instrumentally motivated to learn the Awign language. While some learners showed a level
of interest in preserving the language, the majority of secondary school students in Dangila
Woreda and the sub-city were not bothered about the learning of Awign language as a
language for practical purposes such as passing exams, achieving success, discussing
interesting issues; getting good job opportunities, and becoming knowledgeable and skilled
person. Therefore, one may carefully conclude that the majority of secondary school students

are not instrumentally motivated to learn Awign language.

In this study, the researcher conducted a one-sample t-test to examine whether the average
response of the respondents is significantly different from the hypothesized mean value. Like
the respondents mean value, the associated p-value indicated a significant difference
compared to the average mean score of secondary school students on the integrative aspects
of language learning motivation. Overall, the t-test result of secondary school respondent's
language learning on the integrative aspect was (M = 2.53, SD = 0.121, MD = -0.467)
statistically highly significant from M = 3, SD = 0.0121, t (5) = -9.44, p = 0.00. This counts
as evidence supporting the notion that a statistically significant difference between the

sample mean and the respondents’ mean as a whole is real.

This finding is supported by the findings of the data from open-ended questionnaires,
majority of the respondents from the open-ended questionnaire said that learning Awign

language is not learning a national language, it is not the best language to get a good job and
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to improve our future life, even it is not a good language to achive our long term goles,
furthermore, some respondents said that, Awign language is only spoken in a particular area,
it is not a lingua franca language in Ethiopia, due to this reason, Awign language does not
have any function other than a means of communication at home; they believed that the
language is useless for national affairs, here they conclude that learning Awign language is

simply west of time.

4.3.1. Descriptive Statistics of factor based aspect of language attitude
The table below presents an analysis of students' responses related to the factors that affect
their attitudes and motivations towards learning Awign language.

Table 8: Students’ response related to factors that affect their attitude and motivations

Unfavorable teachers teaching style. 3.58 1.364
Poor classroom environment 3.29 1.362
Lack of teacher’s positive feedback. 3.64 1.12
Lack of smooth relationship between teachers and students. 3.82 1.2038
Unavailability of Awign language teaching materials. 4.25 1.035
The difficulty nature of the language. 4.01 1.232
Lack of interest. 3.69 1.392
Lack of reference materials related to the Awign language in the 4.27 1.094
library.
Lack of background knowledge on Awign language. 3.89 0.976
Negative perception and Motivation of the language. 3.62 1.178
Negative perception towards the language community. 3.52 1.213
G. mean 3.81
SD 0.326
T 8.21
Sig2 0.00
Df 10
MD 0.807

Note: No: number, M: mean, GM: grand mean, SD: standard deviation, T: t-value

sigy: significant  Df: degree of freedom,  MD: mean difference
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The above Table 4.7, reveals the factors that affect the attitudes and motivations of learners
towards learning Awign language, The mean score of item number 5, and 8 above were more
than 4, which is (M = 4.25, and 4.27) with standard deviations of (SD = 1.035, and 1.094),
respectively, which is above the expected average mean. So the frequency of those items was
inclined to "strongly agree.” Therefore, this indicated that, the unavailability of teaching
materials, and the lack of reference materials related to the Awign language in the library are
the primary factors that affect the learner’s attitudes and motivations towards learning the
Awign language. This idea is consistent with the findings from the interviews and focus
group discussions. Therefore, the unavailability of teaching materials and reference materials

is hindering the efforts of learners to promote the learning of Awign language.

On the other hand, the mean score of item number 1, 2, 3, 4, 6, 9, 10, and 11 lies between
3.52 and 4.01. In which the respondent’s responses to these items were inclined to "agree",
this indicating that the majority of learners believed the above-listed factor-based statements
were the main factor that affects their attitudes and motivations towards the learning of

Awign language as a language.

Further, the grand mean of the above 11 items was (G, M = 3.81) with a standard deviation
of (SD = 0.326), which is above the expected average mean. In this case, the student’s
attitudes and motivations towards the learning of Awign language were highly influenced by
the above-mentioned factors listed in table 7. All interviewed students also supported this
idea when they were interviewed about the factors that affect their attitudes and motivations
toward learning the language as a language. Further, this finding is also supported by the
finding of the data from focus group discussions, and teachers’ interviews. This collective
agreement among the interviewed students further strengthens the finding, emphasizing the

significance of these identified factors in shaping their language learning experience.

The findings from a one-sample t-test revealed a noteworthy distinction between the sample
mean and the mean results reported by the respondents. Specifically, the analysis focused on
the factors influencing the attitudes and motivations of secondary school students towards
language learning. The obtained p-value further supported the statistically significant

difference observed in the sample mean results. Overall, the t-test result of secondary school

48



respondent's language learning on the factor- based statements was (M = 3.81, SD = 0.326,
MD =0.807) statistically highly significant with respected to the expected average mean M =
3, SD =0.326, t (10) = 8.21, p = 0.00. These findings provide compelling evidence that the
observed statistical significance between the sample mean and the respondents’ mean results

is indeed real.

All interviewed students also supported this idea when they were interviewed about the
factors that affect their attitudes and motivations toward learning the language as a language.
Further, this finding is also supported by the finding of the data from focus group
discussions, and teachers’ interviews and they mention some of the factors like: lack of
support from the government, lack of attention, lack of using Awign reference materials in
time, the difficulty nature of the language, lack of practice, prejudice, ethnocentrism,
negative attitudes of the language speakers, lack of awareness on the importance of the
language, and lack of reference materials supported by Google are some of the common
factors that affect the students' attitudes and motivations towards the learning of the
language. This collective agreement among the interviewed students further strengthens the
finding, emphasizing the significance of these identified factors in shaping their language

learning experience.

In conclusion, it is imperative to address these fundamental issues to overcome the students’
negative attitudes and motivations towards Awign language learning. By doing so, teacher's
effectiveness and student engagement can be enhanced, and leading to the overall success of

the educational programs.
4.4.1 Descriptive statistics of students language use

The table below presents the descriptive statistics of students' language use in different
contexts or domains related to Awign language. The table consists of nine items that evaluate

the respondents’ language use in various contexts.

Table 9: Students’ response related to Awign language use

| use Awign language in my interpersonal communication for 2.33 1.349
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instance: at home, At school, in the market etc.

I use Awign language in the classroom to communicate with 3.10 1.461
students and teachers.

I have developed a good personal relationship with any one by using 2.39 1.303
Awign language.

I use Awign language to associate my understanding of the subject 2.29 1.385
to the real situation of my environment.
| try to use Awign language to perform different activities like: 229 1352
Listening to music, watching TV, Listening to the radio, watching
video.
I use Awign language to perform religious activities. 206 1.173
| use Awign language to write a note to any activity. 214 1.261
G. mean 2.37
SD 341
T -4.90
Sig2 0.003
Df 6
MD -.631

Key: No: number, M: mean, GM: grand mean, SD: standard deviation, T: t-value,

sigy: significant,  Df: degree of freedom,  MD: mean difference

The above Table 4.8, reveals the use of Awign language in different domains, The mean
score of item number 2, was 3.097 with a standard deviations of (SD = 1.461), which is at
the point of the expected average mean. Hence; the learners have an average attitude to use
Awign language as a language in the classroom context. This indicated that slightly over half
of the respondents tried to use Awign language in the classroom while interacting with their
classmates and teachers. The findings of the data from interviews also supported this result.
Some interviewed students and teachers said the learners are trying to use Awign language in
the classroom to some extent in order to have good interactions with their teachers and

friends.

On the other hand, the mean score of item number 1, 3, 4, 6, and 7 were found to be between
2.057 and 2.389, with a standard deviation ranged from 1.173 and 1.461. Therefore, the
learners were not positive to use Awign language in different contexts. This finding is
supported by the findings of the data from interviews and focus group discussions. All the
interviewed teachers also support this idea by saying most students use Ambharic most

frequently in their day-to-day interactions; rather, they don’t use the Awign language
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frequently in the school compound, even in their home or in the market. This implies the
need for further work to encourage the students to use Awign language in different contexts

and promote its usage as a significant aspect of their identity and culture.

The overall data suggested that students do not use Awign language extensively in their daily
lives, and the majority of responses indicated disagreement or strong disagreement with the
statements. However, there are some instances where students use Awign language, such as
to communicate with students and teachers in the class. The grand mean of the above, table
shows below the expected average mean (2.37), so we can conclude from this, secondary

school students do not use Awign language frequently.

Here, a one- sample t-test was conducted to determine if there is statically significant
difference between the mean values of respondents result and the hypothesized mean score.
Like the mean value, the p-value also showed there was a significant difference in the mean
result of secondary school students' language use in all domains with the expected average
mean. Overall, the t-test result of secondary school respondent's language learning on the
language use (M = 2.37, SD =0.341, MD = -0.631) was statistically highly significant with
respect to the expected average mean (M = 3, SD =0.341, t (6) = -4.90, p = 0.003). These
results provide strong evidence supporting the genuine statistical significance between the

sample mean and the overall mean result reported by the respondents.

This finding is supported by the findings of the data from open-ended questionnaires,
interviews and focus group discussions (see appendix 3A, B, and C). All the interviewed
teachers supported this idea by saying most students use Amharic most frequently in their
day-to-day interactions; rather, they don’t use the Awign language frequently in the school
compound, even in their home or in the market. And the majority of the interviewed students
also confirm this data and they answered that the majority of the students were not used

Awign language in the classroom.

This indirectly has its own implication for the use of Awign language and it is possible to
conclude that the learners are not interested to learn and to use the language in order to ask
and answer the questions in the class. In line with this, the student’s response from

questionnaires and interviews were similar with their responses from FGD. This implies the
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need for further work to encourage the students to use Awign language in different contexts

and promote its usage as a significant aspect of their identity and culture.

4.5. Open Ended Questions

The open-ended questions were included in the questionnaire to triangulate and verify the
close-ended part of the questionnaire. It has three questions, which are more or less related to
the closed-ended part. When we ask attitudinal and motivational questions, the concept of
language use is also important. So both attitudinal, language use, and factor based questions
were included. In the close-ended part of the questionnaire, the data were analyzed using
quantitative methods. However, in the open- ended part, data were coded sorted and analyzed
thematically. Thus, this multiple system of data analysis is important to cross-check the

results of the closed-ended questionnaire with the open-ended one.
A. Advantages and disadvantages of learning Awign language

Respondents were asked to reflect on the advantages and disadvantages of learning Awign
language. In response some participants explained the advantage exceeds the disadvantage.

For instance, Respondent 10 (here after called R10) explained:

The advantages of Awign language are to develop confidence during
communication, to get new knowledge, to communicate with each other, and
to solve language problems. Awign language contributes a lot to develop
speech abilities, for instance; to express ideas, feelings, emotions, attitudes,
and used to keep language breakdowns and vocabularies.

Likewise another respondent R20 from the sample stated:

Awign language has played a great role in our interpersonal communication
with friends, teachers, and classmates.” Although students have awareness on
the advantages of Awign language, the close-ended questionnaires in the
above stated that the majority of the students are not interested in learning and
using the language in every day contexts.

Regarding to the disadvantages of Awign language, majority of the respondents explained

the disadvantage of learning Awign language. For instance, R1 from the sample explained:
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“Learning Awign language is not learning a national language, it is not the best language to
get a good job and to improve our future life; even it is not a good language to express

patriotism.”

Furthermore, a small number of respondents also stated the diadvanteges of Awign language
in another way, for example, R9 stated:

“Awign language is only spoken in a particular area, it is not a lingua franca language in
Ethiopia, due to this reason, Awign language does not have any function other than a means

of communication at home.”

B. The factors that affect the learners’ attitudes and motivations to learn Awign

language

Respondents were asked to reflect the factors that affect the learners' attitudes and
motivations to learn Awign language. The most widely discussed topic among the
respondents was teachers’ lack of proficiency both in Awign language and in the teaching of
Awign language. All respondents, excluding some of the respondents who failed to respond
this part of the questionnaire, mentioned this issue several times. Majority number of
respondents stated, in relation to the teachers’ lack of proficiency and skills in teaching
Awign language, for instance, R5 stated:

Lack of confidence and lack of effort to improve, further, Lack of support
from the government, lack of attention, lack of using Awign reference
materials in time, the difficulty nature of the language, lack of practice,
prejudice, ethnocentrism, negative attitudes of the language speakers, lack of
awareness on the importance of the language, and lack of reference materials
supported by Google.

Similarly, another respondent R31 from the sample stated:

There are no many Awign native speakers available to teach the language
informally, possibly indicating that this would not be preferable to learn the
language. Another five respondents said “some of the learners lacked parental
involvement.” They noted that “some parents may not even speak Awign.

Those are some of the common factors that affect the students' attitude towards the learning
of the language. All these answers confirm the responses given in the close-ended

guestionnaire and interviews, and in the FGD.
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C. The use of Awign language in their day-to-day communication

Respondents were asked to reflect the the use of Awign language in their day-to-day
communication. Having this, some of the respondents said they use Awign language to some
extent in the school compound to communicate with their teachers and friends. However, the
majority of secondary school respondents responded that they used Amharic most frequently
in the school compound, in the market, in the church, and in the bus stations than Awign
language. They stated the reason why they use Amharic most frequently. For instance R21

stated:

v" The majority of the community speaks Amharic language in Dangila town
and sub-city; therefore, they used Amharic as a lingua franca and it is
more effective to communicate with all people at one time.

v Secondary school communities (particularly at the study area) both
students’ and teachers' used Amharic most frequently.

This reveals that the school communities in Dangila woreda and in the sub-city were familiar
to Amharic and to some extent; they are familiar with Awign language, particularly in the
school compound. Thus, all these answers confirm the responses given in the close-ended

questionnaire and interviews.

4. 6. Interview Results

Based on the objectives stated in chapter one, data collecting instrument were developed and
both qualitative and quantitative data were gathered by the instruments successively. These
data were presented, analyzed and discussed in this chapter. At the beginning of the data
presentation and analysis process, the researcher identified the quantitative and qualitative
data and carefully followed data management procedures. For the qualitative data the
researcher made a review of the data and developed a set of themes and concepts according
to which the data were labeled, sorted and synthesized. The raw data were labeled
systematically by giving codes or references after the initial thematic framework have
constructed. At this point both interview and other recorded texts have been multi indexed or
has contained references to more than one theme. Then, the material with similar content or
properties were sorted or located together. Finally, the data were summarized or synthesized.
The summary reduced the amount of material to a more manageable level and began the
process of distilling the essence of the evidence for later representation.
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This part of the result can be divided into two parts. The first part is interviews, which were
carried out with 12 students. And the second part is interviews which carried out with 6
Awign language teachers. This helped the researcher to triangulate and verify the findings of
the questionnaire

4.6.1. Analysis of students Interview
To explore reliable information concerning the attitudes and motivations of students’ the
researcher developed some interview questions for twelve sample respondents and tried to
gather information regarding the attitudes and motivations of secondary school students in

Dangila woreda and sub-city. The students’ interviews were analyzed and discussed below.
A. The factors that negatively affect the learners' attitudes and motivations

Respondents were asked to reflect the factors that affect the learners' attitudes and
motivations to learn Awign language. Students who were interviewed almost gave the same
responses. Having this, they tried to mention some of the factors that affect the learning of
Awign language like “teachers’ lack of proficiency both in Awign language and in teaching
Awign, lack of positive feedback from teachers, lack of encouragement from parents and the
societies (Interviewee 1).” One of the respondents said that (Interviewee 11) “there are no
many Awign native speakers available in the school compound and outside the school

compound to teach the language.”

In addition to this, Interviewee 3, and 5, tried to mention some of the factors that affect the

learners’ attitudes and motivations in the same way, for instance Interviewee 3 mentioned:

“Lack of support from the government, lack of attention, lack of using Awign reference
materials in time, the difficulty nature of the language”

Interviewee 9 also stated “lack of practice, prejudice, ethnocentrism, negative attitudes of the

language speakers,” (see appendix 3A).

Further, Interviewee 4, 6, 7, 8, and 10 stated the factors almost in the same way, for example

Interviewee 4 mentioned:
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“Lack of awareness on the importance of the language, and lack of reference materials
supported by Google” are some of the common factors that affect the students' attitude
towards the learning of the language (see appendix 3A). This indicating that the majority of
learners believed the above-listed factor-based statements were the main factor that affects
their attitudes and motivations towards the learning of Awign language as a language. These

were supported by the responses in the questionnaires and in the FGD of students.
B. The purpose of the students use Awign language in the classroom

Respondents were asked to reflect the purpose of students use Awign language in the
classroom. Actually, most students do not like learning Awign language because they think
that Awign language was not enabled them to communicate with people from different
language groups. In addition, Awign is not a medium of instruction and it is not a key for

communication. For instance:

Intervieweel said, “I do not like learning and using Awign language because | think that
Awign language was not enabled me to communicate with people from different language
groups. In addition, Awign is not a medium of instruction and it is not a key for
communication.”

Some of the interviewed students sometimes use Awign language in the classroom for
different purposes like asking questions, giving feedback when the teacher asked questions,

for instance Interviewee 5 stated:

| sometimes use Awign language in the classroom for different purposes like
asking questions, giving feedback when the teacher asked questions, to
interact with each other during group discussion, to communicate with
teachers and to create good language interaction; and to share ideas with
classmates especially from Awign native speakers and construct closed
relationships etc.

However, the majority of the interviewed students (interviewee 2, 6; 8, 11, and 12) answered
in the same way in some extent and they stated as they were not used Awign language in the

classroom, for instance, interviewee 11 stated:

| was not used Awign language in the classroom, because of the following
reasons:
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» Awign language is not my mother tongue as far as Amharic language is their
native language.

» Awign language is not always practiced inside and outside the school (even
there is no Awign day in the school).

» Other subjects are taught in Amharic and in English rather than in Awign
language although it is given as a course.

» The language by itself is difficult in nature.

Her we may conclude that such kind of things reduces the language usage of secondary
school learners in the class room. This indicated that, they are not competent Awign language
users in the classroom. Thus, all these answers confirm the responses given in the

questionnaire.
C. The attitudes of students towards learning Awign language as a language

Respondents were asked to reflect their attitudes and motivations towards learning awign
language as a language. In relation to this question one interviewee stated “l have a positive
beliefs or attitudes towards the learning of Awign language in some extent” (Interviewee 1).
Here a small number of secondary school students may have a good beliefs or attitudes
towards the learning of Awign language in some extent. The above data showed the students’
attitude is different from student to student because some learners may have a good attitude
at their language learning others are not. According to their responses, the majority of the
respondents (Interviewee 2, 3, 4, 5, and 7) almost give the same response and they are likely

to be unwilling to their language learning for example:

Interviewee 2 said, “I am not interested to learn Awign language” (see appendix 3B).
Related with this, interviewee 10 also stated, “I don’t like to learn Awign language because
my parents don’t encourage me to learn Awign language rather they encourage me to learn

Amharic and English.”

Further, Interviewee 8, 9, 11, and 12 also stated their attitude in the same way, for instance

Interviewee 11 stated:

I am unwilling to use and learn Awign language, and | am not competent
enough to make a good instruction with my friends in Awign language
because learning Awign language in the secondary school is a waste of time
since it is not included in the Ethiopian national exam.
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This indicated majority of secondary school students are disinterested (have unfavorable
attitude) to learn the language as a language. Indeed, this idea supported the students’

responses in the questionnaire and teachers’ responses for the interview.
D. The most frequent language that the students use in their day to day communication

Respondents were asked to reflect the most frequent language that they use in their day to
day communication. Here; the interviewed students’ responses revealed that the largest
portion (Interviewee 1, 3, 4, 5, 7, 8, 10, and 12) of students answered in the same way and

they used Amharic most frequently in their day-to-day communication.
For instance: Interviewee 1 stated:

| use Amharic language most frequently in my day-to-day communication
because:

e It is my mother tongue, and Ambharic is country’s language.

e My families and friends speak Amharic most frequently and most populations
inhabited in Dangila woreda and in the sub-city speak Ambharic; so | like to
speak Amharic.

e Awign language is not a countrywide language.

e | am not fluent in Awign language, so, | did not want to speak in Awign
language” (see appendixes 3A)

Similarly, Interviewee 6 stated “Although I am Awign mother tongue speaker, | used my
second language —Amharic most frequently than my mother tongue language in my day-to-
day communication because Amharic is spoken most widely in Dangila woreda and sub-

city.”

e Further, Interviewee 2 and 11 answered similarly in some extent. For example
Interviewee 2 stated, “lI am fluent in Awign because Awign gives me confidence

when they use it in my day to day communication” (see appendixes 3A).

As | have already discussed above, there were some students who spoke Awign most
frequently and whose native language was Amharic. As the interviewed students responded
Awign mother tongue speakers, also used their second language —Amharic most frequently
than their mother tongue language in their day-to-day communication. This showed that they
used their mother tongue (Amharic) most frequently in their day-to-day interactions, and they
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like to speak Amharic, they thought that Awign language is not a countrywide language, and
they believed that Amharic helps them to collaborate with other people and communities in

Ethiopia.

In addition, few students responded that they were fluent in Awign because Awign gives
them confidence when they use it. As we see in the above analysis, Awign is used most
frequently by Awign mother tongue speakers than Amharic mother tongue speakers, even
though there were Awign mother tongue speakers who used Amharic most frequently.
However, Amharic is used more frequently than Awign language in the students’ day-to-day
communication. The survival of minority languages depends on the degree to which these
languages are used by the members of their respective societies. Therefore, we can say that

secondary school learners most frequently use Amharic in different contexts.

4.6.2. Analysis of teachers Interview
In order to obtain reliable information concerning the attitudes and motivations of students,
six Awign language teachers were interviewed. These interviews were prepared to further
investigate the attitudes and motivations of students towards the learning of Awign language.
Since Awign language teachers are one of the educational agents related to the language,
interviewing them is important so as to cross-check the quantitative result with the qualitative

one. The teachers’ interview analyzed and discussed below.
A. The attitudes and motivations of students towards learning the language

The teachers were asked to explain the attitudes and motivations of their students towards the
learning of the language. The underlying objective of this question was to find out the
attitudes of secondary school students towards the learning of Awign language. Having this,
Interviewee 2 stated, “the majority of the learners have a pessimistic view towards learning
Awign language, to the contrary a small number of students have an optimistic view towards

the learning of Awign language.”

Further, Interviewee 1, 3, 4, 5 and 6 almost give the same response, for example Interviewee
1 stated:
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The overall majority of the students do not have interest to learn Awign
language in the school compound and outside the school compound. Because
of the following major reasons:

 Students assume that they will not get much knowledge through local
languages (Awign language).

* They consider that learning Awign language does not have opportunities to
work elsewhere.

» Some of the teachers said that the parents of the students’ are not happy
when their children learn Awign language rather they are happy when their
children’s learn Ambharic language.

» Some of the students think that, in the university or college level Awign
language has no continuity. So learning the language is west of time.

Likewise, Interviewee 5 also stated:

The majority of the students have negative attitude to learn Awign language in
the school compound and outside the school compound because the parents of
the students’ are not happy when their children learn Awign language rather
they are happy when their children’s learn Amharic language. And some of
the students think that, in the university or college level Awign language has
no continuity. So they think that learning the language is a west of time.

Therefore, we may say that secondary school learners have unfavorable attitude and low

motivation towards learning Awign language as a language.
B. The factors that negatively affect the learners’ attitudes and motivations

In addition to students, teachers were also asked to state some of the factors that affect the

attitudes of learners towards the learning of Awign language and their views towards the
problems that were faced during their learning process. Based on this, Intervieweel
mentioned the following main factors and he said:

Actually there are platy of factors that influence the learners’ attitudes and
motivations. For instance lack of encouragement from his or her family, lack
of encouragement programs in the school (Awign day programs), lack of their
own interest and motivation towards the language, peer pressure etc.

The other interviewer in Dangila secondary school, Interviewee 3 stated:

In my point of view the most serious factor that influences the students’
attitude and motivation is the lack of parental involvement on the learning and
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usage of Awign language because the parents of the students’ are not happy
when their children learn Awign language rather they are happy when their
children’s learn Amharic language.

Likewise, Interviewee 4 also stated some of the factors for instance:

Fear of making mistakes, giving emphasis on some parts of the language skills
for their exam only (the Ethiopian National Examination) like Amharic and
English, lack of Awign language exposure, lack of knowledge on basic skills
(mostly those students who come from rural areas are shy so that they do not
like to participate in speaking skills of Awign language).

In addition to the above mentioned factors interviewee 2 and 5 also mentioned some of the

factors in the same way, for instance, interviewee 2 stated the following factors:

Lack of interest to learn the language, lack of motivation, negative perception

towards the target language community, lack of enough Awign textbooks for
all students, and lack of confidence when they give answers (It decreases
students’ motivation and preparation to learn and follow the portions of the
textbooks with better understanding).

Finally, Interviewee 6 also mentioned the following factors “the absence of equivalent
Awign versions of Amharic words and Amharic versions of Awign words were some of the

problems influenced the learners’ attitudes and motivations”(see appendix 3B).

From the above response, one can infer that there were problems during the application of
using Awign language as a language in the teaching-learning process of other subjects
because of the factors that influence the attitudes and motivations of learners towards
learning the language. As a matter of fact, these responses confirm the responses indicated by

the students’ interview and questionnaires.
C. The way teachers do to make the students speaking in Awign

The teachers were asked to indicate what they do to make their students speaking in Awign
inside and outside the classroom. The majority of the teachers’ stated that they encourage
their students to speak in Awign language whether in the school compound and outside the
school compound. For instance: Interviewee 1 stated, “l encourage my students to speak in
Awign language in the school compound and outside the school compound.” Interviewee 3
also stated, “I encourage my students by giving a piece of advice on the importance of

learning Awign language as a language.”
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Further, Interviewee 4 stated:

First | encouraging the learners to learn their own language then they can
learn any other languages. | believe that if my students learn in their own
language, they will easily understand their environment, learn quickly, and
establish good confidence among their students’ community members.

Lastly Interviewee 5 and 6 also stated almost in the same way, for instance, Interviewee 5
explained, “I have encouraged the learners to speak in Awign inside and outside the
classroom. If you speak different languages, it is important to work anywhere with

everyone.”

Having this, we may say secondary school teachers encourage their students by giving them
a piece of advice on the importance of learning Awign language in different situation. Here,
the students’ response is contrary to this because, when the researcher interviewed the
students, the majority of the interviewed students said there was no teachers’ encouragement

to learn the language as a language.
D. The language the stuidents use

The researcher was asked to identify which language their students use to address them in

one of each of the following circumstances.
. Inside the classroom (for example to ask questions)
I1. Outside the classroom (for example during break time in the school)
I11. Outside the school area (for example, in the street, in the market, in the church....etc.)

To explore the language use of students, Awign language teachers were asked. Here, the
interview results revealed that the largest portion of the students used Amharic most
frequently in their day-to-day communication. The Students’ use of the language was also
evaluated by teachers using three contexts: inside the classroom, outside the classroom but
inside the school compound, and outside the school compound, in which students use a

languages to communicate with their teachers.

From the interviewed teachers, Interviewee 1 and 2 (in case of inside the class room) stated

the following things respectively:
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“Some students sometimes use Awign language for instance, to ask questions, to give

greetings, to discuss with classmates and teachers.” (Interviewee 1)

“The students sometimes used Awign in the classroom (for example, to ask questions).”

(Interviewee 1)
Related with the above question interviewee 3-6 stated the following things respectively:

“Majority numbers of the students use Amharic most frequently to make an instruction with
me, but sometimes they use Awign language to have a good interaction with me”

(Interviewee 3).

“Majority of the students’ wants to use Amharic most frequently to communicate with the

teachers. They learn and use the language without interest” (Interviewee 4).

“The largest portion of the students used Amharic most frequently in their day-to-day

communication inside the classroom” (Interviewee 5).

In my view, the majority of the students use Amharic language to
communicate with their teachers and friends. But, there are a small numbers
of students who use pure Awign language to communicate with me and with
others and some of them they mix Amharic- Awign words when they
communicate with me and their friends. (Interviewee 6) (See appendix 3B).

In case of the students’ language use outside the classroom but inside the school compound,
Interviewee 1-6 has stated in the same way for instance, Interviewee 1 explained “majority of
my students use Amharic to communicate with me. But some of the students try to use

Awign language to make a good instruction with me and with their friends.”

The teachers’ data showed students most frequently used Amharic is similar with students’
language use evaluated by them because as we saw above, the majority of students reported

that they used Amharic most frequently.

Regarding students’ language use outside the school area, Interviewee 1-6 almost give the
same respons, for example, Interviewee 1 stated, “Students used Amharic to interact with

each other outside the school compound.”(See appendix 3 B)
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This indicated that secondary school students particularly the area of this study used Amharic
in the classroom. In case of the students’ language use outside the classroom but inside the
school compound, majority of teachers reported that students used only Amharic to
communicate with them. The teachers’ data showed students most frequently used Amharic
is similar with students’ language use evaluated by them because as we saw above, the

majority of students reported that they used Amharic most frequently.

Therefore, we can say that students used Amharic most frequently in different contexts. The
teachers’ data showed students mostly used Amharic is consistent with students’ responses
that they used Amharic most frequently because Amharic is widely used in Dangila woreda
and in the sub city; the students thought that Amharic helps them to communicate with
speakers of other languages (it means that Amharic is used as lingua franca in Ethiopia). As a
matter of fact, these responses confirm the responses indicated by students in the close ended
part of questionnaires and the students’ interview related with their language use.

E. The schools teacher guide, syllabus, and additional reading materials

The researcher was asked the teachers to know whether the schools have enough teacher
guide, a syllabus and additional reading materials or not. The majority of the teachers’ who
were interviewed Interviewee 1-6 almost gave the same response, fore instance Interviewee 2
stated:

The school which found in Dangila woreda and the sub city does not have
enough Awign text book, teacher guides, and additional referencing materials.
Moreover, they underlined that the concerned body should solve the problems
unless and otherwise it is difficult to teach the subject clearly and it is difficult
to change the negative perceptions of the learners towards the learning of the
language as a language (see appendix 3B).

This indicated that the absence of equivalent Awign teacher guides, curriculum, scarcity of
textbooks, and shortage of reference materials in the library decreases the students’
motivation and preparation to learn and follow the portion of the textbooks with a better
understanding. Here, the students also mentioned those problems as a factor in the open-
ended questionnaires’. From the above responses, one can infer that, there were problems
during the application of using and learning Awign language as a language in the teaching

learning process of other subjects.
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4.7. Results from the Focus Group Discussion

In addition to the data collected through questionnaires and interviews, there was a
discussion among groups of respondents, and individuals who were considered to have
something relevant to the objectives of this research were asked individually. The discussion
was open, and some of the questions under the discussion were related with language
learning, language use, and the factors that influence the attitudes and motivations of learners
towards the learning of the language have been gathered through questionnaires. There were

four questions discussed in the FGDs related to language learning attitudes and motivations.
A. The understanding of the language

The participants were asked if they understood the language or not when they learned it in
the classroom. This was the questions discussed in groups from each site in addition to the
questions about the attitudes and motivations, questions about language use, and factor-based
questions were highlighted above and which were discussed later in this research. There was
greater debate about this question, i.e., some of them argued positively while others are
against of them. In this discussion regarding the questions, some of the respondents accept
with no doubt Awign is a local language, and speakers can understand Awign language, for
instance: FGD group 1 said, “Yes, because Awign is a local language, we can understand
Awign language, and we can understand everything what the teacher said easily in the
classroom.” In contrary to this FGD group 3 said, “No, because most of the time we did not
give attention what the teacher said, frankly speaking we don’t have interest to learn the
language.” In line with this FGD group 6 also stated “We can’t understand when we learn the

language in the classroom.”

Further, FGD group 4, and 5 also stated in the same way in some extent, for instance group 4
stated, “We can understand the language if the teachers translate it into Amharic when we
learn Awign language in the class, but if the teacher can’t translate what he or she says we

can’t understand the language.”

This indicated that in the schools of the Awing area particularly in Dangila, it would be good

if the teachers would translate from Awign into Amharic to help and to develop the
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understanding of secondary school learners. What can be understood from this discussion in
general is that, the majority of the respondents in the focus group discussion didn’t
understand when they learned the language. This can lead them to have a negative attitude
for the language, and this can lead them not to maintain and use Awign language in the

classroom.
B. The students Awign language use in the classroom

The researcher asked the participants in order to know whether they use Awign language to
ask or answer questions in the classroom or not. For this question, among the six groups of
respondents, FGD group 2 responses, “yes, we sometimes use the language to ask and to
answer questions that are asked by the teacher in the classroom.” FGD group 5 also said,
“Yes, We sometimes use Awign language to give answers, but we did not use to ask
questions. We use Amharic most frequently to ask and to respond the questions in the

classroom.”

However, the majority numbers of respondents (group 1, 3, 4 and 6) use Amharic most
frequently to ask and to respond the questions in the classroom. For instance, group 1 stated,
“We sometimes use Awign language to give answers, but we did not use to ask questions.

We use Amharic most frequently to ask and to respond the questions in the classroom.”

The above FGD responses indicated the majority of the participants tend to say that everyone
uses more Amharic when they ask and answer the questions still; they use much Amharic
words in their daily usage. So it is considered that everyone is expected to learn and to be
proficient in Amharic than in Awign. This indirectly has its own implication for the use of
Awign language and it is possible to conclude that the learners are not interested to learn and
to use Awign language in order to ask and answer the questions in the class. In line with this,
the student’s response from questionnaires and interviews were similar with their responses
from FGD.

C. The importance of using Awign language

Here, the researcher asked if the participants believed Awign language could be used to

associate their understanding of the subject with the real situations in their environment or
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not. For this question, the majority of the participants in the FGDs (FGD group 1, 2, 3 and 5)
discussed that they would not like to promote on the use of Awign to associate their
understanding of the subject with the real situations of their environment because of their
attitudes and motivations towards the language, this supports the response via questionnaire.
For instance, FGD group 2 stated, “No, we would not like to promote on the use of Awign
language to associate our understanding of the subject with the real situations of their
environment, knowing Awign languages has its own advantage to associate the real things in

the environment but the language by itself is very difficult to use in the real situations.”

Here is an extract of a summary from what has been said by the majority of the respondents.
"Knowing Awign language has its own advantage to associate the real things in the
environment but the language by itself is very difficult to use in the real situations” (see FGD

group 3, and 5 in the appendix 3C).

However, one group of respondents among the six group of respondents said, “Yes,
sometimes we use Awign language to associate our understanding of the subject to the real

situation of our environment” (see FGD group 4 in the appendix 3C).

Beside this, FGD group 6 stated “Awign- Amharic bilingualism has a special benefit for our
speech community because we discuss different issues by using the two languages.” This

indirectly indicated that they promote the use of both languages in their speech community.

The above FGD responses indicated the majority of the participants believed that Awign
language could not be used to associate their understanding of the subject with the real
situations in their environment. Hear, the response given by some of the groups against the

response given by the majority of the respondents in language use questionnaires.
D. The factors that affect the attitudes and motivations of students to learn the language

The researcher asked the participants to identify the factors that negatively affect their
attitudes and motivations towards learning Awign language. This was the questions discussed
in the groups from each school in addition to the questions about attitudes and motivations,
factor-based question, questions about language use, were highlighted above, and factor-
based questions which was discussed again in this research or FGD section. All six groups of
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participants from FGD group 1-6 tended to mention some of the factors that influence their
attitude and motivations towards the learning of the language. For instance, respondents from

FGD group 1 mentioned some of the factors:

Lack of confidence, lack of good relationships with students who come from
Awi cultural backgrounds, lack of interest to learn the language, the feeling of
ethnocentrism, lack of good personal relationships, past life experience, lack
of parental encouragement, and negative attitudes of the target language
speakers are some of the factors.

All the above mentioned factors are some of the factors that influence the attitude and
motivations of learners towards learning the language. This supports the response via
questionnaires, student’s interview and teacher’s interview. Overall, the focus group
discussions, and interviews provided valuable insights into the attitudes and motivations of
learners towards learning Awign language. The data revealed that learners have negative
attitudes towards learning the language, which can be attributed to various factors. These
findings can help educators and policymakers to develop strategies and to promote the use

and learning of Awign language in the classroom and beyond.

4.8. Result and Discussion
As the result of questionnaires, interviews, and FGD indicated, secondary school learners’
attitude towards Awign language revealed negative outcomes that marked respondents’
negative attitude toward Awign language. The majority of the respondents reflected their
lack of interest in learning the language, and depicted a negative attitude towards it.
Additionally, students believed that the language did not provide them with the necessary
knowledge to build their confidence and shape their future life. Such a negative attitude
towards learning a language is further supported by the research conducted by Gardner and
Lambert (1972), who pointed out that the students who show a negative attitude towards
learning a language are students who do not like to learn or speak the language. Even they

don’t have any interest in speaking or acquiring it.

In addition to this, the findings of the study in table 1 showed that the majority of the learners
are anxious and embarrassed to speak in front of others, which indicated that, they have
unfavorable attitudes to learn the language. If they have unfavorable attitude towards the

learning of the language, their language learning is not effective. In line with this finding,
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OECD (2004) suggested that language learning is effective when students are not anxious
and embarrassed about learning and when they are motivated and believed in their capacity.
Therefore, the obtained result showed a negative outlook and revealed that students have
negative or unfavorable attitudes towards Awign language in relation to the cognitive,
emotional, and behavioral aspects of language learning. The overall mean values for each
aspects of language learning were 2.4, 2.61, and 2.4, respectively. In general, the findings of
the current study supported by the previous research conducted by Bhilu Korma (2010) on
learners’ language attitudes towards the local languages because in his study the students had

unfavorable attitude towards learning the local language ( Afan Oromo in this case).

The findings from the questionnaires, interviews, and focus group discussions (FGDSs)
indicated that students have a low motivation towards learning Awign language, and they do
not feel happy when studying it. The mean values for their instrumental and integrative
motivations are 2.5 and 2.3 respectively. These results suggest that a majority of learners are
unable to achieve their long-term language learning goals and they are not successful in their

Awign language learning.

The low motivation observed among secondary school learners towards the learning of
Awign language can have a negative effect on their language acquisition and the overall
linguistic development. Motivation is crucial in language learning as it serves as a driving
force for learners to actively engage in the learning process. In line with this, several factors
may contribute to the low motivation observed among students. Firstly, instrumental
motivation refers to the desire to gain practical benefits from learning a language (Ddrnyei,
Z. 2005, and Gardner, & Lambert, 1972). In this case, the low mean value for instrumental
motivation suggests that learners do not perceive any practical advantages or usefulness in
acquiring Awign language. This lack of perceived utility can greatly hinder their motivation

to invest effort and time into learning the language.

Secondly, integrative motivation refers to the desire to identify and integrate with the target
language community and culture (Dornyei, Z. 2005). The low mean value for integrative
motivation suggested that learners do not feel a strong connection or sense of belonging to

the Awign language community, and they may lack exposure to the culture associated with
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the language. This lack of identification and cultural exposure can further reduce their

motivation to learn Awign language.

Furthermore, (Kord, et al. 2022) supported the idea that without enough motivation, even
individuals with the most extraordinary abilities cannot achieve long-term goals, and also
lack of attention to these factors can lead to inefficiencies in learning a language.

Pan, (2010) & Spolsky (1969) also suggested that the students' attitudes to learn the target
language must be positive if the student is desired to learn a language. However the majority
of the learners in this study do not have a positive desire to learn Awign language and they
have low motivation towards the learning of the target language. further, the finding of the
current study does not support or contrary to the result of the previous study conducted by
Bhilu Korma (2010), because the result of the previous research showed students are
motivated both instrumentally and integratively to learn the local language ( Afan Oromo in

this case).

The result of questionnaires, interviews, and FGD indicated that there are some factors that
affect the attitudes and motivations of learners towards the learning of the language like: fear
of making mistakes, lack of confidence, lack of good relationships with students who come
from Awi cultural backgrounds, and lack of interest to learn the language, are some of the

factors that affect the learners attitudes and motivations towards learning the language.

To support these findings, the researcher tried to compare this study with other scholars'
research. Based on the finding, fear of making mistakes often hinders learners' progress and
productivity towards Awign language learning. According to Nakamura and Csizér (2019),
learners who are afraid of making mistakes tend to avoid communication and participation in
language learning activities. The fear of being making mistakes can hinder learners'
confidence levels and willingness to engage actively in the language learning process. The
other main factor that negatively influences the students’ attitudes and motivations towards
Awign language learning is lack of Confidence. This factor has been widely addressed in
scholarly research. For instance, Liu (2018) emphasizes that learners with low self-

confidence feel anxious and demotivated in language learning settings. The perception of
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being inadequate and the fear of failure can lead to inhibited language proficiency

development and decreased the learner’s interest for language learning.

Further, the presence of positive social relationships is essential for fostering a conducive
learning environment. Learners who struggle to establish good relationships with culturally
diverse peers may face additional challenges in language learning. A study by Kim and
Seidlhofer (2019) examines how lack of interaction with students or individuals from
different cultural backgrounds can affect learners' attitudes. Results indicated that students
who lacked meaningful cross-cultural interactions experienced limited exposure to diverse

language varieties, leading to reduced motivation and interest in language learning.

The other main factor from the finding was lack of interest in language learning, here,
intrinsic motivation plays a vital role in successful language learning. However, learners who
lack interest in the language itself may exhibit a negative attitude towards language learning.
Research conducted by Deci and Ryan (2020) suggests that individuals who do not perceive
the value or relevance of language learning may struggle to maintain a good motivation,

resulting in decreased effort and lower proficiency levels.

In general, in relation to the above finding, Krashen (1988) suggested that unsuccessful
language learners often suffer from attitudinal factors like low interest in the target language,
a lack of self-confidence, high anxiety levels, and low aptitude or interest in language

learning.

Based on the findings of the study learners negative attitude towards the language and the
target language community are the other factors that affect the students’ language learning
and their performance. In line with finding, Zhang, (2015), suggested that, negative attitudes
towards the language and the target language community can also have an adverse impact on
students' learning performance. Moreover, Naiman (2016) further emphasized that even
clever and excellent students with low attitudes towards language learning and the speech
community also have low performance in learning the target language. Therefore,
considering these attitudinal factors is essential in designing language teaching programs and

enhancing learner motivation.
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Furthermore, secondary school learners’ attitudes and motivations towards language learning
can be influenced by various factors. Some of the factors that affect the learning of a
language include ethnocentrism, poor classroom environment, lack of relation between
teachers and students, lack of positive feedback from teachers and parental involvement. In
line with this finding, Megersa, (2018) suggested that Attitude towards a teacher's language
competence, methodology and classroom activities can hinder the learning process, and
students may become disinterested in learning a language. In language learning, the word
attitude is also associated with teachers’ language competence, methodology, and the

classroom activities that the students are provided to interact with others.

In addition to the above scholars' idea, Oroujlou, and Vahedi, (2011) suggested that learners
need quality education, positive feedback, smooth relations, and opportunities for meaningful
output, not only to make improvements but also to sustain motivation for language learning.
He pointed out that, learning can be facilitated if a positive relationship exists between a
teacher and a student. A good teacher, then, must knock into the sources of intrinsic
motivation and find ways to associate them with external motivational factors that can be
brought to a classroom situation. Furthermore, family is also crucial when it comes to
linguistic attitudes. For example, a bad language attitude in parents can influence children to
have a negative attitude towards a language (Jane, 2006). Nur, (2021) also, supported the
idea that Ethnicity, race, prestige, and the degree of language difficulty can also affect

someone’'s attitudes and motivations towards a language.

The findings from the questionnaire, interview, and focus group discussions conducted in
Dangila District and the sub-city indicated that secondary school learners were not positive to
use the Awign language as a means of communication across various domains. This inability
to communicate effectively in Awign has resulted in negative attitudes towards the language.
However, it is important to note that language use in different domains, such as work, family,
or religious settings, can significantly influence the overall language proficiency and attitudes

towards a particular language.

These research findings align with previous studies conducted in similar contexts. For
instance, Smith (2019) found that language use in the home environment significantly

impacted the language skills of children. In a study conducted among primary school
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children in another district, Johnson (2018) observed a similar pattern where the inability to

use the local language impacted their overall language development and self-esteem.

The negative attitudes towards the Awign language observed in this study may also be
influenced by societal factors. Brown et al. (2020) highlighted that language attitudes are
often shaped by societal beliefs and perceptions. If the Awign language is not valued or
respected in the community, learners may adopt negative attitudes towards it, further

discouraging its use.

In addition to the above scholars, Rabiah Sitti, (2012) and Eyilachew, (2020), suggested that
if a community has a positive attitude towards a language, then that language might be
preserved or used regularly, but if they have negative attitudes, the speech community may
incline to the use of another language, neglecting the language in various domains.
Furthermore, the communities’ attitudes towards the language can also impact its use and
maintenance, emphasizing the significance of creating a positive language attitude within the

community (Hasi-Nan et al., 2004).

In conclusion, the study’s results provide significant insight into the attitudes and motivations
of secondary school learners in Awign language. The negative attitudes displayed in the
study underscore the need for interventions aimed at changing these perceptions by
promoting greater awareness on the importance of the local language and providing a
conducive learning environment. Further, various factors can affect language learning and
attitudes and motivations towards a language. Therefore, it is essential to create a positive
classroom environment and promote a good teacher-student relationship. Future studies can
build on these findings by exploring additional factors that influence learners' attitudes and

motivations towards acquiring the Awign language and other indigenous languages.
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CHAPTER FIVE

Summary, Conclusion, and Recommendations

This chapter is devoted to summarize the major findings of the study and to make conclusion

on the basis of the findings. Finally possible recommendations were made.

5.1. Summary
This study focus on: assessing the attitudes and motivations of secondary schools students
towards learning Awign language in Dangila woreda and sub city. To this end, the following
basic research questions were formulated on the basis of the general aim of the study. Those

are:

e What are the attitudes of secondary school students toward learning Awign language
in Dangila woreda and sub city?

e Do Dangila secondary school students are motivated instrumentally or integratively to
learn Awign language?

e What are the factors that influence the students’ attitudes and motivations toward
learning Awign language in Dangila woreda and sub city?

e Do secondary school students in Dangila woreda and in the sub city use Awign

language in their everyday contexts?

In order to find out the possible overcomes to those basic research questions, related
literature were properly reviewed, and three types of data gathering instruments like,
questionnaire, interview, and FGD were employed. The study was conducted in Dangila
secondary schools. Out of 3731 students 182 students were included in the study. So as to
confirm the learner’s response in the questionnaire, interviews were conducted with teachers

and students and FGD with groups of students.

Finally, the collected data were analyzed both quantitatively and qualitatively. To analyze the
data quantitatively, the following statistical tools were employed like: mean and grand mean,
standard division, t- value, sig,, mean difference etc. The qualitative data that the researcher

got from the respondents through interview, open ended questionnaire, FGD were analyzed
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and interpreted qualitatively through descriptive statements. Therefore, based on the analysis

of the data, the following major findings have been summarized.

The first finding were related with the attitudes and motivations of students towards

the learning of the language

a. The study demonstrated that the overall attitude of the respondents towards Awign

language is unfavorable.

b. The findings of this study generally indicated that the majority of respondent/ Awign
language learners were not instrumentally motivated in learning the language. In line with
this instrumental orientation, secondary school learners in Dangila woreda and in the sub city
did not want to learn Awign language, since it is not include in the entrance exam they feel
that learning Awign in the secondary level is west of time. This indicates that, students’

instrumental motivation is low.

c. As the finding of this research indicated that majority of Awign language learners were not
integratively motivated in their language learning. Based on this, most of the students in
Dangila secondary schools are Amharic mother tongue speakers and they do not exert any

effort to speak their second language Awign.

The second findings of the research emphasis about the factors that affect the students’

attitudes and motivations towards the learning of Awign language

The findings in questionnaire, interview and FGD implied that, there are some factors that
affect the students’ attitudes and motivations towards the learning of Awign language. Those
are, lack of interest to learn the language, fear of making mistakes, negative perception
towards the language, belief system, prejudice, the feeling of ethnocentrism, lack of designed
program, lack of practice, unavailability of language users or speakers in the area, lack of
sufficient language aid materials (lack of reference materials and text books in the school),
lack of good relationship with students who come from Awi cultural back grounds, lack of
good personal relationship, past life experience, lack of parental encouragement, negative

attitudes towards the target language speakers.
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In addition to this, giving emphasis for some parts of the language skills for their exam only
(the Ethiopian National Examination) like Amharic and English, lack of Awign language
exposure, lack of knowledge on basic skills (mostly those students who come from rural
areas are shy so that they do not like to participate in speaking skills). Absence of equivalent
Awign versions of Amharic words and Amharic versions of Awign words are some of the
core factors that affect the attitudes and motivations of secondary school learners towards the

learning of the language.

The third findings of the research emphasis about secondary school learners’ language

use in different domains

The finding in questionnaire, interview, FGD, implied that, secondary school learners in
Dangila district and in the sub city fails to use Awign language as a language to communicate
with each other in different domains like: in school, in church, in market, in family domain,
and in a work domain and so on. Beside this, the finding replied, majority of the learner used

Ambharic most frequently in all domains because Amharic is a dominant language in Dangila.

Having this, learners in Dangila woreda and sub city are not competent Awign language
users because of the following reasons:

1. The language is not their mother tongue as far as Amharic language is their mother tongue

language.

2. Awign language is not always practiced inside and outside the school or in all domains in
the district.

3. No Awign day in the school, this shows there is no any encouragement in the school to

learn the language as a language.

4. Other subjects are taught in Amharic and English, rather than in Awign although it is given
as a subject of instruction. Thus, all these answers confirm the responses given in the
questionnaire, interview and FGD. In this case the majority of the learners have unfavorable
attitude to use Awign language in different domains.
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5.2. Conclusion

Based on the findings of the study the following conclusion was drawen:

> Firstly, the findings of this study generally indicated that the majority of the students
had unfavorable attitudes towards the learning of Awign language in education. In
this case, they have negative attitudes both in cognitive, behavioral, and affective
aspects of their attitudes.

» Secondly, regarding their language learning motivation, they are neither
instrumentally nor integratively motivated to learn the Awign language. The learning
and teaching process of Awign language in Dangila secondary schools is not
effective. Because of the negative attitudes of learners and their motivations to learn
the language as a language in order to make the teaching and learning process
effective, the regional government needs to enhance the motivation of the learners
towards the learning of the language.

» Besides, there are some factors that affect the students’ attitudes and motivations
towards the learning of Awign language as a language, such as lack of encouragement
from their parents, fear of making mistakes, lack of confidence, lack of good
relationships with students who come from Awi cultural backgrounds, lack of interest
in learning the language, the feeling of ethnocentrism, lack of good personal
relationships, past life experience, negative attitudes of the target language
community, poor classroom environment, and lack of positive feedback from Awign
teachers.

» Thirdly, Aside from the usage of the language, a large number of respondents to the
questionnaire, interview, and FGD indicated that students are not competent Awign
language users. Related to this, there are factors (causes) that account for the use of
the language indicated by teachers and students in the supplementary tools. These are
students’ lack of concern for Awign language skills, prejudice related to the language,
fear of making mistakes in the school and outside the school compound, background
knowledge from the lower grade levels, and a lack of Awign language speakers in

every context in Dangila woreda and in the sub-city.
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5.3. Recommendations

Based on the findings of the study, there were attitudinal and motivational problem on

secondary school students’ towards the learning of Awign language as a language, so it needs

some solution to overcome the problems and improve the attitudes and motivations of

learners towards the learning of Awign language as a language. Based on this, the researcher

would like to recommend the concerned body.

The majority of the student's response in the questionnaire, interview, and FGD,
stated that they have an unfavorable attitude towards the learning of Awign language,
and they do not want to learn and use Awign language as a language. This type of
feeling may have a negative impact on the effectiveness of the teaching-learning
process and the achievement of students. Therefore, the Ministry of Education and the
regional government needs to prepare an awareness workshop so as to change the
students' as well as the community’s negative attitude towards Awign languages in all
aspects of learning.

As stated in the questionnaire, interview, and FGD part, students are not competent
Awign language users as there is no encouragement from their teachers, peer groups,
and their parents to use Awign language in their everyday speaking activities in all
domains. This may have a negative impact on students’ attitudes. It is recommended
that the concerned body in the high school should plan a means of initiating students
to use and exercise the language. This could be done by organizing Awign language
clubs and Awign days, since these ways could make good Awign language models
for students.

Inadequacy of text book and absence of additional reading materials may be a factor
that affects the learning of the languages negatively. Thus, teachers, educational
offices and other concerned bodies should be encouraged to write or translate
supplementary reading materials including dictionaries in Awign languages. The
regional bureaus of education are responsible for implementing the aforementioned
activities, which needs allocating adequate budget and assigning competent

professionals.
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Giving emphasis on some parts of the language skills for their exams only (the
Ethiopian National Examination) like Amharic and English, in this case, the students
believed that learning a local language (Awign language) is simply a waste of time,
which may cause the attitudes of students to learn the language as a language, so it is
recommended that Minister of Education should give emphasis to include the local
languages in the Ethiopian national examinations like Amharic and English in order
to increase the exposure of students towards the learning of local languages (Awign
language in this case).

Studying the attitude of students towards the learning of a language is essential before
implementing everything, so it is recommended that the curriculum designers,
language experts, and educational professionals should provide enough attention to
the attitudes of students to learn the language in education.

Finally, 1 would like to recommend that further studies should be conducted in other
secondary schools concerning this issue in Dangila woreda and sub-city in order to

assure the attitude and motivations of the learners.
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Bahir Dar University

Department of applied Linguistics and communication

Questionnaire for Grade 9 and 10 Students

APPENDIX- A: Written questionnaires for students

The purpose of this questionnaire is to obtain data about the attitudes and motivations of
secondary schools students towards learning Awign language as a language in Dangila
district and in the sub city. So I kindly request you to give the right response and your right
response contribute a lot for this study. | can assure you that your information is used for the

study purpose and it is kept confidentially.
Please don’t write your name on the paper.
Thank you for your cooperation!!

Instruction I: This section provides questions about students’ language attitude. So, Read
each statements listed in the table below. And Mark the point [v'] which indicates how

closely you agree or disagree with the attitude expressed in each statement.

The numbers in the table indicates: 5 — strongly agree 4 -agree 3 —undecided 2 -disagree

1 -strongly disagree

Items: Emotional aspect 5 (4 |3 |2 |1

I like to speak Awigni language everywhere even outside the school.

It embarrasses me to give answers and to speak in front of my teachers, and

other students in Awign language.

I am anxious that the other students in class will laugh at me when | speak

Awign language.

Awign language classes are always among my favorite classes.

To be honest, | really have little interest to speak in Awign language.

Learning Awign language makes us feel proud and able to create new

thoughts.
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| prefer studying in Awign language rather than any other local language.

I wish I could speak Awign language fluently.

It gives me a pleasure when | attend school meeting in Awign language.

I like to meet the person who speaks Awign language.

Items: Cognitive aspects of language attitude

Learning Awign language is crucial to advance my education.

If there is language school which teaches Awigni language, | will learn it on my

own.

Being good at Awigni language will help me study other subjects well.

Learning Awign language has increased my knowledge and understanding.

I cannot summarize the important points in Awign language.

Learning Awign helps me to communicate in Awign language.

I cannot apply the knowledge that | have from Awign subject in my real life.

Learning Awign language makes me feel more confident and expressing myself.

I enjoy in learning Awign language because | like the people who speak Awign

language.

Item: Behavioral aspect of Language attitude

Learning Awign language helps me to have good relationships with friends.

When | hear a student who speaks Awign language fluently, | like to practice

speaking with him/her.

My parents encourage me to speak Awign language perfectly.

Learning Awign language helps me improve my personality.

I am not relaxed whenever I have to speak in Awign language.

Outside of the class | read Awign books and magazines.
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Instruction II: This section provides motivational questionnaires for Awign language learners
in secondary schools. Mark the point [v'] which indicates how closely you agree or disagree

with the statement below.

The numbers in the table indicates: 5 — strongly agree 4 -agree 3 -neither agree nor
disagree 2 -disagree 1 -strongly disagree

Items: Integrative motivational related questionnaires 514]13]|2

1. Learning Awign language enables me to understand Awign books,
stories, movies prepared in Awigni.

2. Learning Awign language enables me to better understand and
appreciate the ways of life of native speakers.

3. Studying Awign language enables me to discuss interesting issues in
Awign with the people from other linguistic backgrounds.

4. Learning Awign language enables me to share my knowledge to other
people, for instance, giving directions to a tourist.

5. Learning Awign language enables me to participate freely in
academic, social, and professional activities with the people from other
cultural backgrounds.

6. Learning Awign language enables me to speak like native speakers:
e.g. accent, tone and using Awign expressions.

7. Studying Awign language enables me to be an open-minded and
sociable person.

8. Awign language enables me to achieve maximum proficiency.

9. Learning Awign is important for me because it will enable me to
better understand and appreciate the culture, art and literature of the
people.

Items: Instrumental motivational aspect related questionnaires 5| 4] 3

I use Awign primarily for class assignments and to pass the exams in school.

Being proficient in Awign can lead to more success and achievements in
life.

Being proficient in Awign makes other people respect me.

Learning Awign will be useful in getting a good job.

Learning Awign is very important for travelling everywhere.
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Learning Awign is very important for making a knowledgeable and skillful

person.

Instruction I1I: This section provides items related with the factors that affect your attitudes
and motivations towards the learning of Awign language as a language in secondary schools.
So read each statements and Mark the point [v'] which indicates how closely you agree or

disagree with each statement below.

The numbers in the table indicates: 5 — strongly agree 4 -agree 3 - undecided 2 -disagree

1 -strongly disagree

Item 5 |4 |3 |2

Unfavorable teachers teaching style

Poor classroom environment

Lack of teachers positive feedback

Lack of smooth relationship between teachers and students

Unavailability of Awigni language teaching materials

The difficulty nature of the language

Lack of interest

Lack of reference materials related to the Awign language in the library

Lack of background knowledge on Awign language

Negative perception and Motivation of the language

Negative perception towards the language community

Instruction V: This section provides items related with the language uses of secondary school
students in Dangila woreda and sub city in their everyday contexts. Read each statements
carfully and mark the point [v] which indicates how closely you agree or disagree with the

attitude expressed in each statement.

The numbers in the table indicates: 5 — strongly agree 4 -agree 3 -neither agree nor

disagree 2 -disagree 1 -strongly disagree
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Items: Language use questionnaires 5143 2

I use Awign language in my interpersonal communication for instance: at home, at

school, at the market.

I use Awign language in the classroom to communicate with students and teachers.

I have developed a good personal relationship with any one by using Awign

language.

I use Awign language to associate my understanding of the subject to real situation

of my environment.

I use Awign language to perform religious activities.

I use Awign language to Write a note to any activity.

IV: Open-ended questionnaire for students

1. What are the advantage and disadvantage of learning Awign language as a second

language in the classroom?

2. Please list the factors that negatively affect your attitudes and motivations towards the

learning of Awign language as a language?

3. In your day to day communication where and with whom do you use Awign language?

APPENDIX- B: Interview Questionnaires for Teachers
1. How do you explain the attitudes and motivations of your students towards the learning of

the language?

2. What factors negatively affect the attitudes and motivations of the students towards the

learning Awign language as a language?
4. What do you do to make the students speaking in Awign inside and outside the classroom?

5. Which language(s) do your students use to address you in one of each of the following

circumstances?
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I.  Inside the classroom (for example to ask questions)
Il.  Outside the classroom (for example during break)

I1l.  Outside the school area (for example, the street)

6. Does your school have enough teachers' guide, a syllabus and additional reading

materials?

APPENDIX- C: Interview Questionnaires for Students
1. What factors negatively affect your attitudes and motivations towards the learning of

Awign language?
2. For what purpose do you use Awign language in your class room?
3. What is your attitude towards the learning of the language?

4. Which language do you use most frequently in your day - to - day communication?

APPENDIX- D: Questions to Focus Group Discussions for Students

1. Did you understand when you learn Awign language in the classroom?
2. Did you use Awign language to ask or answer questions in the classroom?

3. Do you believe that Awign language is used to associate your understanding of the subject

to the real situation of your environment?

4. Could you mention the factors that negatively affect your attitudes and motivations

towards the learning of Awign language as a language?
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AT A::

APE  £IRT WG4 APT IC o197 LOLNTTA::

T 24P ( Cognitive aspects)

1@-::

CHIVCT  AL7I0T  DATLLALINT  ARE Tk oo?S OO

h%14-0U-::

APE  £3eT POLeONTICC P FPUCT 0 ha o NéO

£LAT N

0APE  IMH oo ANT FPVCRTT 0L ATAMS

hAPRT £ILT a0l A@-P kT AGS THLET  AALIATA:

LHPT NART £7% “ImPAN  ShNLTA:

NAPE CT9°vCT A8 oaT a7 mPol P 1H9°uCT
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ARE  £IRT avTé NARE £ AIL00 LLETN::

NAPT +I°VCT C1TTvT7 A+t NA®- 711G Vet
Nao+INC  AATFANI:

hPy L7 an?/, 407 PNAm N nhi\ 2 TAV AR Y
Pao+oavy OV ATRSLTE PLCIN:

nPE T ao(; LaLntan °n7eL9° neH &I
99914 OALT7 AdSAU-::

TP+ 2T (Behavioral aspect ) 5(4|3|2

APT &I%T aoTIC NALTTE IC T UV ATASLE
£LEE A

NAsA @-0T A 1914 hRE €77 0270 ASIC ANTF hah/4,
AC av'1L1CT AMSBAU-::

OALE ARE %7387 FAnd ATLTIC P0LDETA::

AP €387 ool ONOSRT ATSANA  LLESTA:

NAPE £7¢ oo51C ASCNY T<¢ 0% PATY® ::

s oF Ph®T 1% oXUETT hS oA T7  ANAU-:

TOMH 2: LV AGA 087N ®L% AS AFA bl 025 L8 FUCT LT
P99.99¢. HOUPT APT £IET A0v?IC PAT@ AN AL aolB ATTTVT
TPeELDTT APCAA: NANLY, hFT QA wImeH @-0T CTHLNGTT AfT19757
GLe T TICT NPI°S hANNTU- 0 A h9oF029oo0tF A9°e OC ¢ N7 °Ant
AP hhg°8 0AL AT &TCT ¢7.0avARdT 5- (M9 ANTI7IAU- 4-
ANTIPIAD-T 3- oo @NT POTVENT 2- AANPT979°F 1- IMI° AANTT79°

Te4¢27 (Integrative motivational related questionnaires) 5(41]3

ARE £IRT e PR AR WG FEhTET WP POhaoe LATTT
ATETINN LOTATA::

APE  RIRT vl PRIRD AGIE NOFT CGOT avTILTF( AGS.C)
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NN A2L&L8 A w187 POTATA:

aAPE av?1s hhNT PEE 8¢ QAT APT 2C NPT %% N1TALL
18T AL ATEDLL COTATA::

AP &I aoTIC AP T AMAT ALT ATSEA LLLTAT AICAN
+40F ALINT ADT  APMw, DTG AaomPbI®::

hPE o L ] ao?(; et PAVA 8Bé-PT n-to-MNax AL2F 9IC
NF°VCT:  “UNEP AG  ao-PP AT PO POALT \VEAER A71801q
COTATA::

ARE RILT aoTIC WL hé. b FGIEPT AIEGTIC POTATA:- AI°AN:
T PATTT HPTT £9°01T7 OHT.

APRE £I%7 a1l ANFPL AG TN, ATEP T LLLTN::

ARE RI%T TS NELTRD AL hGTE NPT APTLT ANTAGA::

ACE £I%7  ooTIC AR MPUL, 1@~ PRI CUHNT QUAT TN AS
N2 UG POAM Aol ST AS A1 COTATA::

T24¢27 (Instrumental motivational aspect related questionnaires) 5 4

A'b

ATAE NF -

ACE £I%7 OPYETE P9PMPar®  AREA NPT WS LAGTPTT

NAPT “INH o7 @LNAM PVe@T NPT Mool STAN N
ANNAU-::

NART £7% I0H oo AAT OPT A28.LANGT  PLCIAN:

APE €787 avTIC Té e ACTTTH LMPoIi::

hPT £I%7 aoTIC ®L OB A1C AovFH NMI° AhdAL 10

APE 3L av®IC Am-PT LAM- AG INH @ AaolP? NMI° hhd.A
1@-::

FOHN 30 RV NSA APE £7%7T A®IC PALT hoodivk AG ov1AdT AL
ANFE FOAT hTLPALE T ePT OC PP TLELT PCONPA: NANLWD,
N A w00t CHHCNGTT APL18TST AL 1ICT  NT9RS
hAINOTF U 072A h9°HaoToo0t A9°e OC ¢ 7 °ARd ANPI°ar:: had®S DAL
ot RTET PoLLeavANET  B- NMI° ANTTPIAUT 4- ANCTUTAU-T 3- oo@NF

POTAETNT 2- AOT979°F 1- AMI° AANTT7T9°
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Te+PT (factors that affect the students to learn |5 |4 |3 2 |1
the language)

CANTTILPT Té CAPT LU0 HTIC 01 HEQWOT
T4 LAY PO U

Panto1ePT  h@7F3P ML oo ATLT
N4 PF A NANT1LPT avhhdN T4 17T1E
ahaos’C

PARE £7% TI°VCT o914 RARNT WAoo T
PEIRD TLTP ANT IS

AT TNt

F-oo& h@F @O0T AWRET €7 £71.L5% CoINE0
VT ATt

PhRE &% ao(lFP P T “TI0

AL TIE® PAT h-FP 170 AS 1T

AL TED TTVNLAN £AT hd-3P havhhhT

TOMH 4: GV hAFA h&iE AmPPI® IC PHLLH TLLOTT AhkA: DAY,
N QA w00t CHHENGTT APL18TST LT TICT  NT9RS
hANNTU- 077 A h9oF029oo0F A9°¢ OC ¢ V7 9°ANt ANPI°mr: ha9°S NAL
ol ETET PoLLovANET  B- NMY° ANTTIZIAU-T 4- ANCTUTAU-T 3- oo@NOF
POTVUENT 2- AANPTI979°F 1- NMI° AANT79°

ltems: Language use questionnaires 5/ 4

N7AL 7751k @0T ACE £7E87T AmeTIAY- A°AN: b 00T 0 FICVCT
0 0mme 03T .1k

APE  €IELT hho1ePT  AG  ANFI1SLT IC  Aeo 0t NhTA @0 T
AMmPLTIAU-::

APE £TET Naomdbd® hU-A9° IC Té MR 171 4TEeAU-::

0NF9°VCT L1707 M0 haha0e a0 U3 IC A%128N hBEF £
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ameLIAU-::

avaop\rt? L8P 1500 T L4 ovaoAnl PovANA- 06T ACThS 0%
hPT £k AmPTINU-::

42595 3P T AT DT APE £TR7 AmMPTINY-::

A5 @-9° W7POPO TINFO0 ARG ARE £IRT AMPTINY-::

AT F PTHIE AP T LT
‘+OHH 5: ALntat TLEOT INDT TINE-LE NP/

1. Mash oO0T hAPT £787 oo”IC AP WS h@7FR 103@ IO

1-?

2. PAPT &£3eT AL £IE Aa?IC OAP T hovAnbt AG AHINOTE AL RS
P97, AL 4. NPT
LHCHS-::

4. NAANT hant H20FV/0 AP €787 €F AG 17 IC TmP9 0+ Aav/i

ané -n: Aov9°L7 CHNIE CPN aomed
1. +940F an &7k VG PNT@F7  hoodAnantS  H1NOTE AT
CIANBAAN? ANA® PNEGANT?

2. +NEPT CAPE £IET AL £ Aao?IC PANT@®F haohAant AG A1
AL AN P +HRAT PULLALS 1ICT 90T ST LAN?

4. TSP NAGA ONT AT hATA OB NAPT €7¢ AT8.91% N°I1LL0 I°7
FLCINV?

5. holhtat UB3 2T @OT AT18PT ACAPT A%I9IC NPSrT Polmb oot
LIR(PT) CHFE GTF@-?
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. NATA @0 (Ag°an, POLDT T AaoMmed)

.  hhaed - (Ag°An, NALST
1)

.  hro°vc-r 0t - (AF°AN, a8
N L)

6. TI°VCT NP (L Pavd®vi-s avd°lP: 2C%F TI°VCT AG Henlé P01
X VEPT h-T?

alé- h: ATTUoF N5 PPN TLEDT
1. CAPE £7%7 AL €7 AaTIC CAP T haopnnt AS HINOTTE AL AP
+XOT P9LLALS ICT 9°9°T ST ®-?

2. MAFAL OOT APEF £7%7T A°7 A9°7 AWT1L7Lmb oo £NE4?
3. £k A?IC LAL T havdivl 9°7L7T 1D?

4. aPE IR oTIC AP T LA® RS ThAF LA A@ AgolPF NMI° ANLAL
10 NA@- £°GN7 14

5. M6AF oAt TTTHIER 00T CHEOT £7% 0T LmeTIn? AT 1887

aé- ao;  +96PF7 Ao Le T P1H, D%
TOL LT
TOMH 11: A?Lata-T TeEOT (-7 +ofe T U FING7 “ME-48 e

1. MAFA O-OT AREF £7%7 01714 0FnaN T45% AT U-?

2. MAgA @0T  TEELPTT  AoomPd LI  AgvovAh  APT  £IER7
TmPIAV/1?--------
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3. 0F°Ct L1ST U7 M0 AL e U1 IC A%1LPH hPT &7
LMPTIA NATU- FO0AT U732

4. PhBE  £IRT RWIL 1L AewoIC  PALT hovdit A FIATYE
AL ANFP  FORT PULLALSG UNILTTT PPN BFANT ceomeeomeeeeeees
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ané 3:- ¢Gov-G A oomPP

aNé-3 U P140F PA aomePd
emee@ O9°: A7L00 AAgo-:

+7%: 24.8.2015.

f 20 °ANN $07 2:30°

PO oo MRP PHLLNT@:- (877 @5 AS Tl PUATE LA +716PF

20 acom@d OThLLd MV H°VCT Mk 2. ONT 10-:

hovdlh LK @L. KU-& PHAOM ht 1607 P1TT PPA aom@d avh

PLIK PLAD PTGHET 90T A%IA T AS T LPTT ACTAAA AI°CI°C HirtS
909 (1+avl-®m A18PL HLCAN: oo PA aomBP CHLLINT® IPALNT
NA%ICE L ATINHGE HHCTaoPA: 1-Clav- N9°CI°C A%TePE LT A::

MPe:- ChAPT £7E7 AL £ AvTIC PAL T hoohnil S H1010TE AL hd-J-P
+XOT P91.LALS NICT 9°79°7 SF@-?

tmee 1:- ... MW PARE 7% +G242TF OMFVCT bk PTC 0. @0
AS FPUCT Nk PTC NN, @ AAaoSC RS £IROF ATINHTIC S PLE
AN P7T PaodPui-t ARE %7 CUINETIC NPT OTING PANTIISPT
ADTFE ML oophd ATLET @AET AS TMNLON: £IR@F ATLINIC
NATIeNLIET

+mged 2:- ... A PAPE £7% 1G2427F MFVCT 0k PTC M, @-0T
AS WTFUCT Nk PTC N, @ AdooSC AS £7207 AZINHTIC & PLF
AN 7T OALT AG TN £FR@T ATETUIC AT NS ST

+tmee 11:- ... N CAPE £7% A6 I4PF WVFVCT Ok PTC N, 00T
AS NFPVCT Nk PTC NN, @ AAooSC RS £IROF ATINHTIC & PLE
ANao P 7E PaodPust ARE RIRT CTINETIC NPT 70
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tmee 3:- ...CooM L0 NN i Adeedmtt AP WA
R VGEATT WL Adoome9®: PEIE@ ANT 2471 OHt::

+mee 5:-ht0N NLFTF QD FPUCT Wk 0T PTINLTT ool
MCT ATLt (PARE 7 TCEV9°) 0L-ATT SATF AG A%IE®- 10T
YAVl ALY VAt OHA:

+mfe 9:- Coo PN LG TN hhedh hdeohmt PhPT AW
R VGEATT N Adoomeb9®: PEIE@ ANT 2411 ST o

Tmee12:-£78 07 Ae®IC GATF 1T R 1T AT
UNLON PAT AdFP i

tmee 9:- £IEMT AvIC AL ANTILLDT ARTRAD PAT BT
TAFT NLC +bC  hovdivl ooFCE ALIR® HGIEPT LAT WO P
haophivl PaoANNT- ST @-::

mee  12:- ¢NUC G 09 oo9CT T4 PP AR VIR 1T Pl
PAVPY LA PULDT HIPACT h@AZT  CINLFTF I T ARG Ak
TG ILPT PAT AdFP hovdnnt TEPE GT@-::

MmeE  4:- £IE®7 A®IC SN 1N AAETRD ANLALTE 70 9710
AS N-097 ool P84 PAIH oo hEAT ATLt:

MPE 6:- NV oodlTT ol NATTD NF AL ATICT AS ATINNT
0A A757% P£T% DA ARAT AL A0T0T aohimvl: PARYE £7% Aav”IC
hao0T Cooigh, €A1 ANGPSCE NooNl3 P P£7% hoa-tT AL Cha-+T
7910::

tmee 5- ARTED TTUNLAN PAT@ AN-FP havdhhl: AUAI® +91LPF
N PAPE a9l avX MG AdavSC AS Né-N hhaotoaoy:

mee 7. £1E®7 AevCIC FATE C1NFE AR 1R ALTRo-
QUNLON PAT@D AP hoopnt: AUA9° Fo1LPT (& PhRE ov99lf
XY G AhooSCE Ne-0 hdaot+oTao:

mee 8 £Ik@r ANNTE 1IN AR TNLAN PAT@  Ad-IP
Aaoivh: AUAY® AT1LPT N PARE av914f ovRUST hAevSCE Ne-N
ahao-+21aoy::
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mfe 10:- ¢7L®7 AvTIC FATE 9N QAL IR ANLALYTE 0 970
AS N-NPY aolAl 1214 a2 i aoX h&AT ATl

MeeE:- NAEAL ONT APE £I%L7T AT AT AIL7L.mPao-Nt £NE-$?

+tmee 1 - A9°19° hdme9°N+H9°
Tmee 3 - CART £7ET av?IC LUT ooFIC AADLI® °NTEEI° WP &Ik
WEALE PL7% G4 hth@Mme AT DC A1 ALOTAT AN NATT0N
Y (ReC149° POl NIHE® AP DAAPY  AS Aoo 00t
AT IMPIN::
tmee 5 - A8 Ih NMEA @0T AP 747 AFALR  GATIDT
AMPTIAU- AP°AN T LEPTT AcomPP: oo9°vs. TLELTT Am@d oopd
Aot (L7 @-2L 1T @®PT ACh NCHh Aov1ICT  hovd°vé-T  IC
Aao121C A T4 P£7% oo b INC Aco&MCE DATA ALETFT7 2C ALy
NAPRE OAE THGILPT IC UVANTT AGvAPOT AS TP TV
NG MC AMPI°NHhAU-::
+meE 2:- MAGFA ONT AI°I° AL AA%T AdMPI 0TI I°n0EI° hBTF
&8 ChG oo@F €788 NAALT AS A%ICT £7% PAT ao@F &7:e NALPY:
Tmee 6:- hAPT £IET AI°II° AATT AAMPINTI® INTEERI° APE &Ik
UA 1h hFPUCT 0 AS nFRUCT 0 @ DACILTIC (ATTDT AA
0F°UCT Mk OOT PARE $a?d 7 PAT):
+mee 8:- NAGA ONT APE €747 C9°MPbao®- LASPTT A%NGE NF 10-:
tmeE 9:- NNFA ONT APT €787 oomPI® ANTAI® °N10E9° &Ik
Né-0- ANT 24 DALY
+mee 10:- Aovd°vé NA°F Acodmti (ovd®vé CHAMTT PASA  Né-
AaolT APE £7%T AMPINThAU-:
tmefe 11:- MWFA ONT APT £7%T hAMPI®I® 9°n1 049

- APE £7% ChG oo®F £TEe AN

- APE &% UA9° DTPVCT 0F @9t gut hRuCE 0k @-a T

AGINCT (NTHI°VCT Ok PARE 7 A7 PAY°):
- 0T FIPUCET NARE &7 ALPT NACICT AT NATIAHT DATLAM::
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mee:-

mg¢:-

+meE 12:- NaTA 00T AT IL7T AdMmeI°I° I°N70E9° h BT £ Phe
e F $he% NAALY::
- APE 7% ChG oo§F LI NAAVLY::
- AP &% UA9° UG 0 o9t 2UT nh9RuCT 0 0T
ALTINCT (WTFI°VCT bk PARE +7 707 PAT):
- AT TPUCET MARE 7% ALPT NAYCICE AS NATIAHT OAZLAr:

£ILD7 AavTIC PALT havhnhl 977 10-?

tmee1:- APE £7%7T Aov?IC T4 hoodht AdT:

tmPE 2:- CAPT £I%T AavIC GATT PATTIC::

TmeEe 3:- CAPE 77T ovTIC AAMLI® PNIEEI° Aov®IC ANT L AS
nng GAry:

tTmee 4:- hPEF £ AcomEI® AS AG0?IC LFPLE ALLAUIC 9°NILEIC
NUAFE L8 TI°CT AT PARET %7327 oo™IC 1N 27007 ‘103

TmPe 5 RS 7:- hPF £71%7 Aao®IC S AoomM+9° GATT PATI:

TmPe 6:- CAPT £I%7 Aoo®IC N T9° M7 FATE AN

TMEE10:- PARE &7%7 ov?IC AADLI® °NTEEI° OAEEL hPF £IE7
ATLTIC APNLIETI° LARTI® ATICE AS ATINNGE ATLIIC PNLI BTN ::
tmee 8:- APEF £I%7T AcoMPI® AS Aov?IC € PLE hBLAUI® hIEU-9°
NIREE IC NMARE 7% T¢ ME 171 AeemCs® Nd ALLAU-I®:
APTA> APT 7% MATCXE Ndoé-P 4TS hANTNEI® DAV MU-AFF
LLE CAPE &£k ooTIC LN “INT 10 i

MoAt-+oat 17 O0T CTE® 7 £ 0T LmeTIn-?

TmPe 1:- CA® oo@F £3%% NAAPLT NANT-hANT T7TTrE OOT WPTF
RIET hOANMPI°I::

TmeE 2:- WP €77 NPk AMmPTINY-::

+mPe3:- AT hadt 779t %1457 0N AmPTIAY- N8R9 Phe
a@F Ry 107 ATICT L79° P116TT POé £IRT 10
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TmPE 4i- ChPE &£7%7T ANTMPI°I® I°NT1eEI° ARG &Ik VIC hda &7k
hLLAT::

+mee 5:- hWALEE IC NAPE £7% T4 40t Ac&mC N ALLAU-I®
I°N20E9° Che oo @ F &% DAAVLY:

+mee 7:- Madt +ant V7THIEe ATICE 7% AmeTIAU- IPNTEEI ChPE
€187 hPATée NATIATA NART £7% avGIC hNLATI":

+mee 8:- NaAt hant 0t A%ICE? 0HFT AmeoIay- 9°nrek9°
0AACE AG ALTE NM9° 0HL2297, A%ICE NAZLG14 AS 08T LS hS
NneA Dol 09154 AMHEDE VHOT A%ICE AAY1.514:: DALY A2ICE
a1 hM8BAU-::

+mPe10:- NANT  haat A0k @0T  A%ICET  0HT AmeoIav-
PN eI ChG oo@F &I 10

+mPEe12:- NANT hadt 200k A%ICET U Amb2IAD- 970890 ChG
T £IRe 10T ATICT L° U1k P0é- £3% 10T LV NF ALY
N8770 ®L% AS MAGA hholm P2.9C AMHE @ UHAN ATICT 4624 1w
NAHLY A%1CTF ovG1C hDSAU-:

+mee 6:- Atk PAPE &£k 1G4 NP NONF-HONT oo PP haG
o@F £ LA UNTE £IRRT -A%ICET 0HF AmP?IAU- 9PNTEEIC
N8774 ML5% AS €A nHoT A%ICE 0NHF AATLTIC 10

+mfe 11:- APEF? APATL, AG1LAU- 9°0704:9° APE £7%7 NANT-hANT
Ve Ame9® 040 ootolovy LAMTA::
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3. A:- Pavd°Vi-7 PA aoMeP
emefe@m O9°: A7L4@ AAoo-

+7. 25.8.2015.
20 oM@ 2 Oht LETA

PO aooMBP CTHLLINT:- CUNTT LLE TI°VCT O PhPE £7% av9°Vi-?
N&770 L4589 nFA-hto7::

PA aoomee PHhLL@ NVFIVCT Nk N, @OT 10
haoPli £9°X L XU-& PHAOM havd°vi-y C11T PPA aom@d avd\h

mee:- ToUOT NN £Ie® TI°VCT PATF®F havdh G 1NN A% T SINGAN?
ANA® £NESNT?

o +mfE 1:- NETC AMHET +9PTF ChPE €77 AaTIC AP havAant
ANT@-::
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+mPE 2:- AMHGE +oUPTF hPEF £7%7 AavIC AP hoodihl AAT@-:
WVt P& Tt RTC PATO +HoUPTF APE £7%7 A?IC T¢  haodnhrt
aNF@-::
+mPe 3:- 187 TCULPT APE €387 FVCT 0k M. AS WFIPVCT bk
M. @ AdvoIC SN ANTO:: TICTT RHPEE AH98PT £70®7 Aol
AT AT @97
+TmPe 4:- NamPAL AHEF® 4214 APE £7%7T 0F9°VCT 0 N, LU-7
UG bk N, @9 PooTIC SATE CAT®-9°: NTLhtaT PGS PG 10T
¢-1A:

- FTCET NANNLLE  £IRDT (MAPE  £7%) AN AT ATLTILT

£19°

- PhPT £IET ao®IC M NF AoohlT ALA AILAAD- £AA-:
+Tmfe 6:- NAamPAL AHG® +2914 APE £7%7 OH°VCT 0 0, LUy
NFPUCT bk N, 0% Poo®IC AT PAT@9° 9°n'seE9° ChPS &£k oo
A NF AgoNdT AL ATEAAD: NAZLLON::
tTmPe 5:- AMHGEE A21SPT APE £3%7 OFCVCT 0 N, o0T LU
WEPUCT 0 M @F AaoTIC ANF R hovdhht AAT@- 9PRIEEI PHT16
OALT AZFTF@D APEF £7% (.74 LOTET hQLAI° SARTI® ALBFTF@® hA7ICT
.74 LLATN:: A8 U9 AD87% 49142 T NRLNCAA ®LI° (hAE LLE PhPT
&7k PNCYT PAD-9° NAD- £ONN WAL £7E®7 aoIC LH 1007 10 NAD-
£00A-::

MEE:- +H7EPT Ph®E £I%T A1 KT AvIC PATF®F heophhl AG H1ATTE AL
a3 TRAT PULLALS NICT 90T ST LAA?

+mee 1:- At AooGIC OWHCILPE hoopndt WS FINTTE AL KOS
PoLALE A PNTEPT Al AZPAA DEAN/Q, TINLSF 9N (F9CVCT
Nt @0T P9INLFF ooCl MET ATLT (PARE 7/ TE9°)F CLONTar
GATE WS ARTE®- TR CINEE PALE st ol

+mefe 3:- At Al N71EPT hovhht AS H10TNrE AL AART W10 C4-
VICTT AB? AAAL® TIC POACLT PARE &% Noo?IC AT AMPPI® AL
NAZTFT® IC PAT@® +HATE hAoo§¢ 1@ 9°N19E9° 1P TE AT
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ABFT® APT €hIET (14 LTS ALLAI°:: ARE £I%7 hol71¢ LAP
ALTFT® hTICE €% (1.714 LLNATA-::

o tMPE 4= QVT ONETT GEAT MAGTO NF (PATCEE NLEP 4oAS)
A7L A%ICE AS ATIMHE AN APETE P WAt ARAT AL hoTIOT
oM PAPE €74 Aov®IC h@-AT Povich, GATT hAooSCE NooO i P P4
AT AL CAm- T 970

o +mfe 2:- £IE®F AovIC FATT TINEE AHINTYE 1N ALTTRO TTUNLAN
PAT@® ANJP  hoodnh: AUNI® 2142TF (€ CAPE o091l aod' Gt
aNaeSC AS aoi\n AOM NE-O Ahao-+2TaoT::

o +mfe 5:- ALTIED TINLAN PAT@D ANFP haodAnhli AUNI® +71LPF ¢
PAPE av?94f a6 hhaoSC hS Né-0 hhaot+o9ao::

o +mPe 6:- AHaoMAY  PCAPF-PATICE PAPT  AG PAPE  PAT NATICT
Ao ACIVF@ CHo14@F haodh AS 100 AL +HR0T P9LLALS TFIACT
ST@-:

mee:- NPT MAFA O-NT AS haTA 09 0APT £7% A78.51% AT1LLT 9°7
FLCIN?

o +mfe 1:- +T2ICPT NFPVCT Wk M. AG 0TFPVCT bk N @ NAPE
£7E 719915 ANLF AU

o tmPe 2 AF 3:- PARE XILT WIL KI% o™IC ADLALTT AL 9°AC Neohmt
TONEPET WLS T AU

o +Tmfe 4:- (lav€avl® +T1PE CLNTOD7 €7 A78.974 hHLLI° A 2175 D 79°
&7 aTC WILTLL TN ANL I TFPAU-:: +T16PTF Ne-NTFo- £7% b4 NPAN-
ANNNETD7T ATL704L5% T NETTT A72791974- A 0H2142F  AG 0970040
AOAT oo T¢ D771 ov&mC ATL7LTA ANLST@-hAU-:

o +Tmfe 5 A4NLPE NMATA @ONT AT haTA OB 0aPT  A78.5914
a3 TPAU-:: CHALE £IRPTT 9.9 v’ hua9° (@ 2C 07175 o-9°
N aohié-t WILLTN (L0, havnd-Tm-hhU-::

o TmPe 6:- 4TNLPTE NATA  OOT AT WG OB MAPT  AT8.514
a3 FPAv-:
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mfee:- holhtat U3 2T 00T H1CPT ACAPT ATISIC 0PSTT PUlmbar-NT
LIR(PT) CTPE STFo?

NheA @-T (A°AN TELPTFT AaomeP)

hEA @ (AZ°A0 NALET LI

nFPVCT W @B (A9°AA ao 1L ALININGT bk ACHEL7....oHT)

+mee 1(NAFA @ONT):- A287L AT1CPTF h3878 WM ARE €747 MheA o-nT
AoGIC  PI°ne-T  APAN  TLEDTFT AcomPP:  NAY°IF  AcodmT  hngd
AGEFT® G hanto1ePFTo IC Aav@fPT LmeoIn-::

tmPfe 2:- HEPE WSS WM ARE RIRT MAFA @-0T Smeav-FA (AN
TOeELTT AaomeP)::

+mefe 3:- hMGE +Ho162F ha's IC Ao 00T ONHT AZICET LmeoIn-T 1IC
97 7151 W has IOC T4 oot INC Ao@emC ARE £ LmeTIh-:

tmfe 4:- hMPE AHC14PT h's 2C Aee 0T AR W A%ICET oomede
LhUAIN LUI° TLLmANT® IRDF LA FATT AWILTLTNG 10

+mefe 5:- NETC AMMPE H21PTF NMaeN o-0T 07LLeLCTH T Pant +ant
P7ErE ATICET ONHTF meboIn-::

+mfe 6:- (At AL WHFE 2142 F hood°Vi-SFTFD- hS ILEFTFo- IC
A1 21C ATICE &7k SmeTIN: 1IC 17 h's AS haAT IC Ace 0T hPF
&7%7 Polmbao. HOVUDLTF Pt GTO:: ATSILE L79° hA' AS WALTFTo-
IC M1.914 AZICE - hPE PATT NoobAPh ATI@-¢T LI°nl-(::

+mPEE1-6 (hNAFA @8 (A°AA NALET TH):- AMMPE 191462F ha'h IC
A0V ATICET LmPPIN:TIC 17 W87L H21PTF hA'l IC T4 oot INC
AEMC hPE £7%7 AaombI® L9°n4-(v::

+mfe 1- (VG 0 @ (A9°AN Noo 71 NINLT Nt AChEL7...o0T)
Fo62T nPuCT Ok M, @ hs IC9 1 ACN-NCA Aoo 00 A%1L5 7
AN @ Neom+9° O 2090 10 P9°raohn-t@-:

tmpfe 2: FELT W tIVCT Wk N, @F WTUE £TRT 0T LmeTTh-:
+mee 31 AMMPE A1LPF nFPUCT Ok NN, @9 A%1LE  £I%T 10
7 meao-i-

+mee 4 NPT nFIVCT 0k M, @9 hs IC A0 ATLET
Al @ 2meboin-::
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tmee 5: +UILPT nIIVCT Mk N, 0-F £ SMPTIN

tmee 6: (WH9°uCT N @8 (A°An Moo 31L& NINLE Nk ACHELT...oHT)
FOLDF NFIVCT ek N @ ht ICI° BT ACH-NCH Aae 0T Ad1057
AT Naomebd® Q20 1@+ P raopht@-::

mee:- T9°vCt NFP (L Pavd°viF avd°lP: CY%T TI°VCT AG +anlé £701N
X VEPT AdF?

+mPe1-6:- NG\ ®LS AS AFA bl PoLTE H9PVCT AT O PARH
av? e ARG PovdeYlT avdPSP AG Ten1é PUIMNEN oA ST PATIO:
NALLY P7.o0Aht@ WA 1827 NTNG oo T hadFA RhTR®7 ATINTIC U
+L0F £1R®F (ooTIC AL PAT®7 AdFP hovhhhT Agod?C hWOVF D4 10-
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3. hi- PT9UPTF @-L.0T
Po-L.0T MmPL® N9°: ATLAD ANoo-

+7%: 16.8.2015.
-0+ A 2:30° Ah. #2140

P20+ +AFLPT:- CUATE LB PACT 7% T716PT N7\ MLAS FA-
[

-2k CThELa MV H°VCT Ok 2, AT 10-:
haoPlR £I°K OL XU PHAOMm hr£&7 +91460TF ¢+TT PoomLPd avn
PO-LLA MPE:- NATA O-NT APT £3%7 0HT14 VHFAAN 145 AT U-?

o (&7 1:- APT PNICEI® APEF PUIC @OT &7 10 DALY NAGA
ONT ANVFIIL@D CADT U-AT9° 1IC NPAN a0l 8t ATTANT:

o (+&7 2:- NCON T8% ARAT AWOFISTH AS PAT AL PTavOlrt 1@-:

o (&7 3:- ANA®I® PNILEI° AN LH o9V AYLGUD  hS
ATLENTILD 1IC Tt RIOTIPE AR AooGIC &I AooTIC
GATT PATIC:

o (27 4 AG 5:- NAGA @NT APT %77 N79IC oo9°VL-TT ML h7ICE
NherooNy RIRDF NILED ATTAANT TIC 1T avdPU4 PULG L0
NATLAITONT VT NTLBD WTTAI:

o (F&7 5. av9°v4. PULGULMT NNTLAIGONT U NTLBMD WTTAI:

o (k&7 6:- N77IC £IRMT hIlADI°::

P-LLt MPE:- NNFA ONT TLELLTT AaomPP LI AgvavAh hPE £1E7
‘+mPo1av/a

o (27 1: ALT NANMHET®D APT £7%7 CI9°imPao® TLELPTF T haomPP AG
Nhaoao\( 1@-::
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L7 20 AP AT87L U MAGA 00T NANVHT @ Pol.mee 7
TEEPT AovavAh AoomMPP AS TLEPTT AeomPP hRET  £I87
ATMPTING::

o (L7 3 ATMPI°I® IPNLLEI® ovAN AdoOm T AS TLELTT AgomPP
ARE £7%7 oomed® h0L NALY:

o (&7 4 ALT AN LM A%ICET NNHF P9 Imdboo® NHEA @O-OT A7
TLELDT AaomPP AS AgvooAn '1@-:

o (&7 5 AP7T A347L U ooAN Aeodmt ARE £7%7T AITMPTINTE TIC
V7 TEELPTFT AaomPP hIm+9°9°:: NNeGA O-0T LA TLELTT AaomeP
AS Agoaopn AW L AZICET 10~ 9°TMeI::

o (k&7 6: hL: avAN Aeohmt LUF TLEPTT AaomPP hRT £I%7

ATMPICI°::

Po-L2k mPe:- - (FI°CT L15TU-T7 M0 hahI® Fend U'sd IC
AN ARE 7% LmPTIN NATU- FNOATU-3?

o M7 1: ALT PAPHE ®3% PATT MO hahANLF7 +ean0d U3 IC
ATI2eH LMPTIA NG AGI°T9°::

o (+&7 2: ALT NCON 152 AL PATT M0 hahONLT7 a0 U
IC A%12PN APF &7 AoomeI® I°Nl7 hSOPI°:: ChAPT £7%7 TI0P
hahaN@- He0E Us3 IC AT12LH P40 TP A NAT ASOHIAT
TICTT £7% 060 Aaom$b9® (NI° WL Y-

o M7 4 ALFT ASTL WM QA 142 PATT TN hAWANLTT e
Usd OC AT1LLH hRE £ ATMeoINT:

o M7 3 : APYF &7% NGH+E £ATT 7N hAWINLTT 0B U'sFPF
IC AT12eH TAP 715 Lm®IN TICTT avl83FTT 1P Vv P
IC A%12H T°nlT hSD-PI°:

o &7 5: APEF 7% OMCHAE LATT M0 hAhILTT +Hen0d U3 PF
AC AT12LeN AITI.MPI° AS@DPAT TICTT ovl83 T 7T N10e-P U PT
IC A%12H T°nlT hSD-PI°:
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e (h&7 6: PUNT £ 1G24 (APH- PATICK) aoPSTT AFTTTT AR
TP A °RIEEI UANET RIRPT Neomebd® CHALE TSCTT
ATOLLNT

P2k MmPe:- - PhPT £ILT AT €% AeoTIC  PALT  havhhht
AS MY AL AN R HORT PULLALS ONIERTT oo Ten LTAN?

o (k&7 1: Né0 ootavy TJNFE nhE PAUA 84 h?loom: +914P T IC
T 17T AAeoF4E £IRT Coo®IC GATT 1IN PNLC FhC TR
aFCE T4 PP R V7FrE 1N T4 AT PAL VL@t +HIPNC:
NOAZT TINLFF I T RS ALTER AGILPT PAT Al P havphht
TEE ST ::.

o (k&7 2! £7%7 CooIC €ATE SINEE PNLC ADC 0T aoSCE T4
PP NR VTTrE CINEE TG LAY PAL PULET AHIPACT h@ALT
NI F 1N T AG ARTER AHGIEPT AT AN P hoohahl TR
STFar:

o M7 3: N0 oo t@9ovy T9AVFT DAT PAVA &4 h?loom +914PTF IC
P V7T hhao§s

o (&7 4 PNLC H1C 091 ooFCT T4 PP DAL 17T 91N T4
PAVY AL PULOT FI°PACT hOALT TN F TINT T AG ARTE
TG ILPF 0T AN P hoopil TEPE GT@-:

o (&7 5: ...0007 0 £ 1IN Thedh hdoodm T AP WO
R VGEFTT N AdeomeI®: P TR® ANT IS0 OH-+::

o (&7 6: PNLC HhC 09 ooFCT T4 PP DAL 17T 91N T4
PAVY AL PULOT FIPACT hOALT TN F TINT T AG ARTE
TGI6PF PO At 3R havhint ot
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Appendix 3

Sample interview: transcript

3. A, student’s interview

The interviewer name: Endeshaw Alemu.
Date: 24.8.2015.

The interview lasted for approximately 2:30’
Interviewee’s: secondary school students in Dangila woreda and town.
Location: the interview took place in the school compound
Transcription Notes:

The recording has been retained by the researcher for research analysis purposes to achieve
the objective of the study and to improve analysis, filters and false starts have been removed
from the transcribed texts.

The whole interviewed responses have been translated from Amharic to English. The
translation has been checked and verified by my research advisors.

1. Interviewer: what are the factors that negatively affect the learners' attitudes and
motivations towards learning Awign language?

Interviewee 1: There are no many Awign native speakers available in the school compound
and outside the school compound to teach the language, teachers’ lack of proficiency both in
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Awign language and in teaching Awign, lack of positive feedback from teachers, lack of
encouragement from parents and the societies.

Interviewee 2: There are no many Awign native speakers available in the school compound
and outside the school compound to teach the language, lack of encouragement from parents
and the societies.

Interviewee 11: There are no many Awign native speakers available in the school
compound and outside the school compound to teach the language, teachers’ lack of
proficiency both in Awign language and in teaching Awign,

Interviewee 3: Lack of support from the government, lack of attention, lack of using Awign
reference materials in time, the difficulty nature of the language,

Interviewee 5: lack of encouragement from my family, lack of encouragement programs in
the school (Awign day program), lack of my interest and motivation towards the language,
peer pressure... etc.

Interviewee 9: Lack of support from the government, lack of attention, lack of using Awign
reference materials in time, the difficulty nature of the language,

Interviewee 12: lack of practice, prejudice, ethnocentrism, negative attitudes of the language
speakers.

Interviewee 4: Lack of interest to learn the language, lack of awareness on the importance of
the language, and lack of reference materials supported by Google.

Interviewee 6: Fear of making mistakes, giving emphasis on some parts of the language

skills for my exam only, lack of knowledge on basic skills.

Interviewee 5: Negative perception towards the target language community, lack of enough

Awign textbooks, and lack of confidence when I learn Awign language.

Interviewee 7: Lack of interest to learn the language, lack of motivation, negative perception
towards the target language community, lack of enough Awign textbooks and lack of

confidence when | speak Awign language.

Interviewee 8: Lack of interest to learn the language, lack of motivation, lack of enough
Awign textbooks, and lack of confidence when I give answers.
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Interviewee 10: lack of encouragement from my family, Lack of interest to learn the
language, lack of awareness on the importance of the language, and lack of reference
materials supported by Google.

2. Interviewer: For what purpose do you use Awign language in the classroom?
Interviewee 1: nothing

Interviewee 3: | do not like learning and using Awign language because | think that Awign
language was not enabled me to communicate with people from different language groups. In
addition, Awign is not a medium of instruction and it is not a key for communication.

Interviewee 4: | do not like learning and using Awign language because Awign is not a
medium of instruction and it is not a key for communication.

Interviewee 5: | sometimes use Awign language in the classroom for different purposes like
asking questions, giving feedback when the teacher asked questions, to interact with each
other during group discussion, to communicate with teachers and to create good language
interaction; To share ideas with classmates especially from Awign native speakers and
construct closed relationships.

Interviewee 7: | sometimes use Awign language in the classroom for different purposes like
to share ideas with classmates especially from Awign native speakers and construct closed
relationships.

Interviewee 2: | was not used Awign language in the classroom for any purpose because

Awign language is not my mother tongue as far as Amharic language is my mother language.

Interviewee 6: I don’t use Awign language for any purpose because Awign language is not

always practiced inside and outside the school (even there is no Awign day in the school).
Interviewee 8: | use Awign language in the class room only to pass the exams.

Interviewee 9: | cannot use Awign language in the class room because the language by itself

is difficult in nature.

Interviewee 10: | use Awign language rarely to give greeting for my teacher, to do my class

work given by my teacher.

Interviewee 11: | don’t use Awign language in the classroom, because of the following

reasons:
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» Awign language is not my mother tongue as far as Amharic language is my mother
language.

» Awign language is not always practiced inside and outside the school (even there is
no Awign day in the school).

» Other subjects are taught in Amharic and in English rather than in Awign language

although it is given as a course.

Interviewee 12: | don’t use Awign language in the classroom, because Awign language is

not my mother tongue as far as Amharic language is my mother language.

3. Interviewer: What is your attitude towards learning Awign language?

Intervieweel: | have positive beliefs or attitudes towards the learning of Awign language in

some extent.
Interviewee 2: | am not interested to learn Awign language.
Interviewee 3: I don’t like to learn Awign language because it is difficult to learn.

Interviewee 4: 1 am unwilling to use and learn Awign language because learning Awign

language in the secondary school is waste of time

Interviewee 5: | am not interested to learn and to use Awign language.
Interviewee 7: | am not interested to learn Awign language.
Interviewee 6: | have a little interest to learn Awign language.

Interviewee 10: I don’t like to learn Awign language because my parents don’t encourage

me to learn Awign language rather they encourage me to learn Amharic and English.

Interviewee 8: | am unwilling to use and learn Awign language, and | am not competent
enough to make a good instruction with my friends in Awign language because learning
Awign language in the secondary school is waste of time since it is not included in the

Ethiopian national exam.

118



Interviewee 9: | am unwilling to use and learn Awign language, and I am not competent

enough to make a good instruction with my friends in Awign language
Interviewee 10: | am unwilling to use and learn Awign language.

Interviewee 11: | am not competent enough to make a good instruction with my friends in

Awign language

Interviewee 12: | am unwilling to use and learn Awign language because learning Awign
language in the secondary school is waste of time since it is not included in the Ethiopian

national exam.

4, Interviewer: Which language do you use most frequently in your day to day

communications?

Interviewee 1: I don’t use Awign language in my day-to-day interaction because it is not my

mother tongue.
Interviewee 2: | use Awign language a little bit.

Interviewee 3: | use Amharic most frequently in my day-to-day interaction because it is my

mother tongue, and Ambharic is country’s language.

Interviewee 4: I don’t use Awign language because Awign language is not a countrywide

language.

Interviewee 5: | am not competent enough to make a good instruction with my friends in

Awign language because it is not my mother tongue.

Interviewee 7: |1 use Amharic language in my day to day communication because I am not

fluent in Awign language, so, | did not want to speak in Awign language.

Interviewee 8: | use Amharic most frequently in my day-to-day communication because my
families and friends speak Amharic most frequently and most populations inhabited in

Dangila woreda and in the sub-city speak Amharic; so | like to speak Amharic.
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Interviewee 10: | use Amharic most frequently in my day-to-day communication because it

is my mother tongue, and Amharic is country’s language.

Interviewee 12: | use Amharic most frequently in my day-to-day communication because it
IS my mother tongue, and Amharic is country’s language, not only this but also, most
populations inhabited in Dangila woreda and in the sub-city speak Amharic; so | like to

speak Amharic.

Interviewee 6: Although I am Awign mother tongue speaker, | used my second language —
Ambharic most frequently than my mother tongue language in my day-to-day communication

because Amharic is spoken most widely in Dangila woreda and sub-city.

Interviewee 9: | use my second language —Amharic most frequently than my mother tongue
language in my day-to-day communication because Amharic is spoken most widely in
Dangila woreda and sub-city.

Interviewee 11: | am fluent in Awign because Awign gives me confidence when they use it

in my day to day communication.

3. B, teachers’ interview transcripts

The interviewer name: Endeshaw Alemu.
Date: 25.8.2015.
The interview lasted for approximately 2 o’clock
Interviewee’s: secondary school Awign language teachers in Dangila woreda and town.
Location: the interview took place in the school compound

1. Interviewer: How do you explain the attitudes and motivations of your students towards
the learning of the language?

Interviewee 1: the majority number of students have negative attitude towards learning
Awign language.

Interviewee 2: The majority of the learners have a pessimistic view towards learning in
Awign language, to the contrary a small number of students have an optimistic view towards
the learning of Awign language.
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Interviewee 3: some students are interested to learn Awign language in the school compound
and outside the school compound. But most students do not have interest to learn the

language.

Interviewee 4: The overall majority of the students do not have interest to learn Awign
language in the school compound and outside the school compound. Because of the

following major reasons:

* Students assume that they will not get much knowledge through local languages (Awign

language).

» They consider that learning Awign language does not have opportunities to work

elsewhere.

Interviewee 6: The overall majority of the students do not have interest to learn Awign
language in the school compound and outside the school compound. Because they consider
that learning Awign language does not have opportunities to work elsewhere.

Interviewee 5. The majority of the students have negative attitude to learn Awign language
in the school compound and outside the school compound because the parents of the
students’ are not happy when their children learn Awign language rather they are happy
when their children’s learn Amharic language. And some of the students think that, in the
university or college level Awign language has no continuity. So they think that learning the

language is west of time.

2. Interviewer: What factors negatively affect the attitudes and motivations of your students

towards the learning of Awign language as a language?

Interviewee 1: Actually there are platy of factors that influence the learners’ attitude and
motivation. For instance lack of encouragement from his or her family, lack of
encouragement programs in the school (Awign day program), lack of their own interest and

motivation towards the language, peer pressure etc.

Interviewee 3: In my point of view the most serious factor that influences the students’

attitude and motivation is the lack of parental involvement to their children on the learning
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and usage of Awign language because the parents of the students’ are not happy when their
children learn Awign language rather they are happy when their children’s learn Ambharic

language.

Interviewee 4: Fear of making mistakes, giving emphasis on some parts of the language
skills for their exam only (the Ethiopian National Examination) like Amharic and English,

lack of Awign language exposure, lack of knowledge on basic skills.

Interviewee 2: Lack of interest to learn the language, lack of motivation, negative perception
towards the target language community, lack of enough Awign textbooks for all students,

and lack of confidence when they give answers.

Interviewee 5: Negative perception towards the target language community, lack of enough

Awign textbooks for all students, and lack of confidence when they give answers.

Interviewee 6: The absence of equivalent Awign versions of Amharic words and Amharic
versions of Awign words were some of the problems influenced the learners’ attitude and

motivation.

3. Interviewer: What do you do to make the students speaking in Awign language inside and

outside the classroom?

Interviewee 1: | encourage my students to speak in Awign language in the school compound

and outside the school compound.

Interviewee 2 and 3: | encourage my students by giving a piece of advice on the importance

of learning Awign language as a language.

Interviewee 4: First | encouraging the learners to learn their own language then they can
learn any other languages. | believe that if my students learn in their own language, they will
easily understand their environment, learn quickly, and establish good confidence among

their students’ community members.

Interviewee 5: | have encouraged the learners to speak in Awign inside and outside the

classroom. If you speak different languages, it is important to work anywhere with everyone.
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Interviewee 6: | have encouraged the learners to speak in Awign inside and outside the

classroom.

4. Interviewer: Which language(s) do your students use to address you in one of each of the

following circumstances?
. Inside the classroom (for example to ask questions)
I1. Outside the classroom (for example during break time in the school)
II1. Outside the school area (for example, in the street, in the market, in the church....etc.)

Interviewee 1(in case inside the class room): Some students sometimes use Awign
language for instance, to ask questions, to give greetings, to discuss with classmates and

teachers.

Interviewee 2: The students sometimes used Awign in the classroom (for example, to ask

questions).

Interviewee 3: Majority numbers of the students use Amharic most frequently to make an
instruction with me, but sometimes they use Awign language to have a good interaction with

me.

Interviewee 4: Majority of students wants to use Amharic most frequently to communicate

with me and they learn and use the language without interest.

Interviewee 5: The largest portion of the students used Amharic most frequently in their day-

to-day communication inside the classroom.

Interviewee 6: In my view, majority of the students use Amharic language to communicate
with their teachers and friends. But, there are a small numbers of students who use pure
Awign language to communicate with me and with others and some of them they mix

Amharic- Awign words when they communicate with me and their friends.

Interviewee 1. (Outside the classroom (for example during break time in the school):
majority of my students use Amharic to communicate with me. But some of the students try

to use Awign language to make a good instruction with me and with their friends.
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Interviewee 2: Majority of my students use Amharic most frequently to communicat with

me.

Interviewee 3: Some of my students use Awign language; some of them use Amharic to

communicate with me.

Interviewee 4: Majority of my students uses Amharic to communicate with me, but there are
some students that they speak Awign fluently with me.

Interviewee 5: Majority of my students use Amharic most frequently to communicat with

me.

Interviewee 6: majority of my students use Amharic to communicate with me. But some of
the students try to use Awign language to make a good instruction with me and with their

friends.

Interviewee 1: Outside the school area (for example, in the street, in the market, in the
church....etc.): Students used Amharic to interact with each other outside the school

compound.
Interviewee 2: Students used Amharic out side the school mostfrequntly.
Interviewee 3: Most Students used Amharic outside the school.

Interviewee 4: outside the school compound majority of the students used Amharic most

frequently to instruct with me.
Interviewee 5: Students used Amharic out side the school area.

Interviewee 6: Outside the school area, for example, in the street, in the market, majority of
our students used Amharic to interact with each other outside the school compound.

5. Interviewer: Does your school have enough teachers' guide, a syllabus and additional

reading materials?

Interviewee 1-6: The school which found in Dangila woreda and the sub city does not have

enough Awign text book, teacher guides, and additional referencing materials. So the
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concerned body should solve the problems unless and otherwise it is difficult to teach the
subject clearly and it is difficult to change the negative perceptions of the learners towards

the learning of the language as a language.

3. C, The students FGD
The FGD interviewer name: Endeshaw Alemu

Date: 16.8.2015.
The FGD lasted for approximately 2:30’

FGD participants: secondary school Awign language students in Dangila woreda and
town.

Location: the FGD took place in the school compound

1. FGD interviewer: Did you understand when you learn Awign language in the classroom?

FGD group 1: yes, because Awign is a local language, and we can understand Awign
language, and we can understand everything what the teacher side easily in the classroom

FGD group 2: It depends on the difficulty nature of the portions of the subject.

FGD group 3: No, because most of the time we did not give attention what the teacher said,

frankly speaking we don’t have interest to learn the language.

FGD group 4: it depends, we can understand the language if the teachers translate it into
Ambharic when we learn Awign language in the class, but if the teacher can’t translate what

he or she says we can’t understand the language.

FGD group 5: if the teacher can’t translate what he or she says we can’t understand the

language.

FGD group 6: We can’t understand the language when we learn the language.
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2. FGD interviewer: Did you use Awign languages to ask or to answer questions in the

classroom?
FGD group 1: No, mostly we don’t use Awign language to ask and answer questions.

FGD group 2: Yes, We sometimes use the language to ask and to answer questions that are

asked by the teacher in the classroom.

FGD group 3: No, actually it is difficult to use Awign language to give answers and ask

questions.

FGD group 4: No, most of the time we use Amharic most frequently to ask and to respond
the questions in the classroom.

FGD group 5: Yes, We sometimes use Awign language to give answers, but we did not use
to ask questions. We use Amharic most frequently to ask and to respond the questions in the

classroom.
FGD group 6: No, we don’t use Awign language to give answers and to ask questions.

3. FGD interviewer: Do you believe that Awign language is used to associate your

understanding of the subject to real situation of your environment?

FGD group 1: No, we don’t believe that Awign language is used to associate our

understanding of the subject to real situation of our environment

FGD group 2: No, we would not like to promote on the use of Awign language to associate
our understanding of the subject with the real situations of their environment, knowing
Awign languages has its own advantage to associate the real things in the environment but

the language by itself is very difficult to use in the real situations.

FGD group 4: Yes, sometimes we use Awign language to associate our understanding of the

subject to the real situation of our environment.

FGD group 3: Awign language plays a great role to associate our understanding of the
content to the real situations of our environment, but we can’t implement it to associate our

understanding to the real situations.
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FGD group 5: we know Awign language is important to associate our understanding of the
content to the real situations of our environment, but we can’t implement it to associate our

understanding to the real situations.

FGD group 6: Awign- Amharic bilingualism has a special benefit for our speech community
because we discuss different issues by using the two languages and we can associate our

understanding of the subject to the real situations to their environment.

4. FGD interviewer: Could you mention the factors that negatively affect your attitudes and

motivations towards the learning of Awign language as a language?

FGD group 1: Lack of confidence, lack of good relationships with students who come from
Awi cultural backgrounds, lack of interest to learn the language, the feeling of ethnocentrism,
lack of good personal relationships, past life experience, lack of parental encouragement, and
negative attitudes of the target language speakers are some of the factors.

FGD group 2: lack of interest to learn the language, the feeling of ethnocentrism, lack of
good personal relationships, past life experience, lack of parental encouragement, and

negative attitudes of the target language speakers are some of the factors.

FGD group 3: Lack of confidence, lack of good relationships with students who come from

Awi cultural backgrounds,

FGD group 4: the feeling of ethnocentrism, lack of good personal relationships, past life
experience, lack of parental encouragement, and negative attitudes of the target language
speakers are some of the factors.

FGD group 5: Lack of support from the government, lack of attention, lack of using Awign
reference materials in time, the difficulty nature of the language,

FGD group 6: the feeling of ethnocentrism, lack of good personal relationships, past life
experience, lack of parental encouragement, and negative attitudes of the target language
speakers are some of the factors.
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