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This quantitative descriptive study was designed with the aim of investigating the learning style 
preferences of EFL students and teaching style preferences of EFL teachers in the classroom at Shoa 
Robit Secondary Preparatory School. The participants of the study were 200 grade 9 and 11 students 
who were randomly selected from eleven sections using stratified random sampling techniques and the 
6 teachers who are taught in grade 9 and 11. Among the 200 participants, 92 were females and 108 
were males. This study looks specifically at the effect of age and sex on learning style preferences of the 
participant students. Finq]Jy, this study examined the match/mismatch between the students' and 
teachers' style preferences. Questionnaires and classroom observation were employed in order to 
generate the required data from the aforementioned research participants. Descriptive statistics, 
ANOVA, Tukey test, and T-test were used to analyze the data. The results from the descriptive statistics 
show that the participant student generally favor group, tactile-kinesthetic and visual learning styles 
as their major preferer,ces; and auditory, and individual learning style categories as their minor and 
weak preferences respectively. The ANOVA and Tukey test results show statistically significant mean 
differences between the different learning styles categories. No difference in learning style preferences 
according to the ages of the students was found; the t-test results for sex difference indicate 
statistically significant differences between male and female students in the area of tactile-kinesthetic 
learning styles- at t=(2.043) df= 198 P=(0.042). As for the match and mismatch, both match and 
mismatch was observed between students and teachers. For instance, for visual and auditory styles, 

• matcn WQS observed. And for tactile-kinesthetic, group, and individual styles mismatch was observed 
based on the classroom observation and the descriptive statistic results. Finally, in line with the findings 
recommendation, like teachers should make effort to teach in a way which matches the students' 
preferred learning style and others were forwarded . 

Abstract 
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Accordingly, language learning styles have become one of the most highly researched 

characteristics of individual learners. Extensive investigations, for instance, Brown, (1994), 

Reid, (1987, 1995), Felder, (1996) Oxford, (1990) Wallace and Oxford, (1992) Oxford and 

Therefore, towards the second half of the 1970s, scholars in the field of ESL/EFL began to 

acknowledge that students are not all alike in their language learning and, thus, have shifted 

their focus from the characteristics of languages and language teaching methodologies to the 

language learners' individual characteristics and the variables that affect language learning. In 

other words, greater emphasis has been put on learners and learning rather than on teachers 

and teaching. This prominent shift within the field of language education has resulted in a 

huge number of studies that recognize learner differences in language learning. 

Similarly, driven by the same impetus, scholars and educators alike in the field of language 

and othe,r disciplines have continuously sought and come up with what they believed is the 

' best method of learning English. As a result, since the early 1950s, a plethora of 

methodologies have been experimented with by scholars and teachers hoping to discover the 

best way to enable learners to succeed in their language learning. However, these scholars 
\ 

and their respective language teaching approaches and methodologies failed to bring the 

desired outcome; that is, to make learners effective learners. As Richards and Rodgers (2001) 

commented that one of the many reasons why these scholars and their respective language 

teaching approaches and methodologies failed to bring the desired outcome was that each of 

them did not recognize the role of learners or individual differences in language learning. 

1.1. Background of the Study 

The English language is widely acknowledged as 'a universal language for many global 

industries, markets, and academic institutions. Thus, it has become critical for people to learn 

English. Acknowledging this fact, the Ethiopian government introduced the education of 

English language into the- education system as a subject in school, as a medium of instruction 

in some levels, and as a common course and major field of study in colleges and universities. 

Thus, for Ethiopian elementary, secondary, college and university students alike, who live in 

the global society, it'has become critical for them to learn the English language. Nowadays, 

also the emphasis given to English language education has increased in Ethiopia. 

CHAPTER ONE: Introduction 
















































































































































