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ABSTRACT

Research consistently points the role of knowledgeable preschool teachers on student’s later
educational achievement However, even though increasing recognition is given to the role
preschool teacher play on children’s overall development limited attention has been directed
toward studying the knowledge base of preschool educators especially in the area of language
and literacy. Therefore, this study is sought to fill this gap. The objective of this study was to
examine preschool teacher knowledge by analysing the curriculum courses they have studied
during their preparation based on different components of teacher knowledge and specifically in
the area of language and literacy. To achieve this purpose a preschool teacher education
curriculum and ten pre-service preschool teachers were used as a source of data. Document
analysis and structured interview were used as an instrument to collect relevant data. The
research design that has been used in this study was descriptive research design and the study has
adopted qualitative approach to collect and analyse the data of the study. Based on the analysis
the major findings revealed that, all the predefined teacher knowledge components are covered
as part of different courses in the curricuum and in a various extent, in addition the finding
indicates the focus given for teachers’ language skill competencies than for literacy teaching
competencies in content knowledge area of language and literacy courses. Lack of pedagogical
content knowledge courses and absence of course related to assessment and intervention
strategies for children with reading and writing difficulty or learning disability are major findings
of the curriculum content analysis. On the other hand, the result of the interview revealed the
majority of teacher’s satisfaction with the courses they are taken.At last, several suggestions are
proposed for curriculum developers and further researchers.It has been recommended that much
attention should be paid to the development of pedagogical content knowledge related courses,
curriculum should be well prepared in literacy teaching skills as it is in language skills, and there
is a need to add some contents or course related to teaching and intervention strategies for
children with learning disabilities in general and reading and writing disabilities in particular.
Key words: Teacher Knowledge, Language and Literacy, Preschool Teacher
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CHAPTER ONE

1. Introduction

This chapter is an introduction to the whole research work and this includes background of the
study, statement of the problem, objectives, research questions, significance, scope and
limitations of the study including the definition of key terms, and organization of this study are

discussed.

1.1Background

Preschool teacher knowledge is critical for developing children’s educational goals (Saracho,
2013).Well prepared knowledgeable teachers who received enough and essential training can
provide a high quality teaching for all children including those from less advantaged
circumstances.In the specific case of language and literacy whether children come from
impoverished or enriched language environments their preschool teachers are in a unique
position to provide opportunities to build the fundamental skills and knowledge they will need
for the transition into the first years of formal schooling or the years when reading and writing
will be among their most significant core achievements Simply put, preschool teachers have the
potential to make an invaluable contribution to the literacy development of children(Anne,
2009).

Research confirms that children’s language and literacy skills in preschool and in
kindergarten are strongly related to later academic success. Well-developed literacy ability is an
important condition for children’s development in other intellectual and social areas because
Strong language and literacy skills developed in early childhood lay the best foundation for all
future learning in school (NRP, 2000).However, literacy difficulties could lead to all sorts of
problems in social, economic and community contexts, such as high dropout rates, juvenile
delinquency and welfare costs (Patallet al, 2008). Research indicates that there is close to a 90
percent probability that children struggling with reading and often writing at the end of grade one
will remain poor readers and often writers by the end of grade four (Allington, 1998, 12).
beginning teachers in preschool can prevent this negative spiral from occurring for at least 95
percent of young learners, what preschool and kindergarten teachers do or do not do really makes
a difference (Barnett and Hustedt, 2003).However, it is difficult for the teacher who are lack of
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enough training and teaching content knowledge to deliver the content properly and to be
effective, since having sufficient content knowledge is one of the basic criteria to be an effective
teacher(Richards,2010).

Preschool teachers should have sufficient content knowledge in the area of language and
literacy. Without understanding of different foundational language and literacy concepts it is less
likely that they will be able to provide rich learning opportunities and develop children’s
language and literacy competence in their classrooms. This view is based on the widely held
assumption the °’ teacher mstruction depends i part on teachers knowledge” (Alatalo 2013;
Ball, Thames, and Phelps 2008; Phelps and Schilling 2004; Shulman 1986) and the instructional
practice is related to child’s outcome (Moats, 1994). In fields ranging from mathematics and
science to vocational education, reading, elementary education, and early childhood education,
researchers have found that teachers who have greater knowledge of teaching and learning are
more highly rated and are more effective with students, especially in tasks requiring higher order
thinking and problem solving (Darling-Hammond, 1999).

Preschool education is designed to introduce children to basic learning skills that are needed in
elementary schools and preschool teachers need to master a broad knowledge about areas needed
to teach the discipline. On the other hand, in addition to the content subject matter knowledge
teachers need to master or to be prepared with knowledge of different area/ knowledge bases. In
order apply the content knowledge and to make decision about teaching learning process
teachers need to have understanding of what, how and for whom they teach (Shulman, 1987).Re-
search confirms that teacher knowledge of subject matter, student learning and development and
teaching methods are all important elements of teacher effectiveness (Darling-Hammond,
1997).Teachers who know a lot about teaching and learning and who work in environments that
allow them to know students well are the critical elements of successful learning (Darling-
Hammond, 1997).

In General, all of these ideas about teacher’s knowledge raise important questions about how
teacher education program and the teacher’s education curriculum are preparing quality
teachers with sufficient teaching knowledge. It also indicates the need to studies on what
preschool teachers are being taught to teach preschool children in the field of early literacy and
language. However, despite a growing awareness of the relationship between teacher knowledge

and student academic success, limited attention has been directed toward studying the knowledge



base of early childhood educators and its effect on the performance of their students(Anne
,2009).There is ample evidence of the importance of the early years for children’s later
development but there is little international research and knowledge of what student teachers are
taught in the field of early literacy and language learning (Neuman& Cunningham, 2009).This
argument is also true in Ethiopia context.

1.2 Statement of Problem

The Government of Ethiopia has developed National Policy Framework for Early Childhood
Care and Education (ECCE) in Ethiopia in 2010. The policy recognizes the importance of Early
Childhood Care and Education (ECCE) as a critical period that requires due attention and a great
deal of investment and as decision made by MOE (2014), the revised Teachers and Educational
Leaders Development Blue Print necessitates developing a curriculum framework for pre-school
teachers. In the policy framework it was indicated those Preschools: Kindergartens (4 to 6+
years) the program will cater for the acquisition of basic skills (pre-reading, pre-writing,
counting and arithmetic) in preparation for the child’s formal schooling (MOE, 2014).
Based on this reality, different researchers have examined the preschool education and preschool
teachers education in a variety of ways including; Teacher Training, preschool curriculum
implementation, Practices and Challenges in the area (Meles , 2019) (Semela , 2015) Fantahun,.
2017) are few examples among them. However, Research on what preschool teacher trannies are
being taught to teach preschool children especially in the field of early literacy and language are
rare. Therefore, by conducting this study | may contribute to furthering education research aimed
at examining what preschool teachers are learning to teach preschool children and specifically to
language and literacy teaching. | conducted the study to analyze preschool teacher education
curriculum as it plays a vital role in preparing teachers. Therefore, this research inquires whether
curriculum of preschool teacher is taking care of preparing teachers of language and literacy with
relevant components of content knowledge for preschool teaching.
The current research is different from above researches as it mainly focuses on what student
teachers are learning to teach preschoolers/language and literacy skills. The study determines
whether preschool teacher training curriculum integrate essential content and courses needed to
prepare trannies to teach in preschool specially language and literacy effectively. The current
study analyzes the content of preschool teacher education curriculum in order to answer the

following key research questions;



1. What kind of content knowledge related to language and literacy components are
included in the curricula of preschool teachers’ training program?

2. To what extent a preschool teacher education curriculum does integrate relevant
components of teacher knowledge in the curriculum course structure?

3. What do in service preschool teachers say about their training curriculum courses?

1.3. Objectives of Study

1.3.1 General objective

The study sought to assess the content of preschool teacher education curriculum. To
determine whether the courses offered in the program provide enough and essential knowledge

base for teaching preschool children and for language and literacy development.

1.3.2 Specific Objectives
The study sought to achieve the following specific objectives;
» To identify the content knowledge of language and literacy components in the curriculum
of preschool teachers’ training program.
» To assess the extent to which the preschool teacher education curriculum does integrate
relevant components of teacher knowledge in the curriculum course structure.
» To examine pre-service preschool teachers perception towards their training curriculum

courses.

1.4 Significance of the Study

By analysing the curriculum courses that preschool teachers have studied during their
preparation .The study seeks to identify pre-school teacher’s knowledge and the type of content
knowledge related to language and literacy components integrated in the curriculum. The
investigator believes; the study will have importance for the following reasons.

» Evaluates the preschool teacher-training curriculum based on relevant teacher knowledge

components.
» The study is important to provide inputs to the policy makers for further and progressive

improvement to be done in the area.

» Through the information obtained, it is possible to revise the curriculum



» It can also serve as a secondary data sources for those who want to conduct further

investigation in this area.

1.5 Delimitation of the Study

The main topic of the study is “Analysis of the relevance of content knowledge of language and
literacy component of preschool teacher education curriculum in Ethiopia™ thus, the study is
delimited to the preschool diploma teachers training curriculum in Ethiopia.On the other

hand,the unit of analysis in this study was the “content" element of the course.therefore; the

results of this study may be generalizable only to the sample of curriculum analyzed.

1.6 Limitation

Some biases may arise as a result of the coding process. It was difficult to divide the courses
solely in one category, actually, as they combine different kinds of knowledge. Despite this
limitation, 1 believe this study will add much valuable data to the literature on preschool teacher

education curriculum knowledge base.

1.7 Organization of the Study

This study consists five chapters. The first chapter discusses the introduction and Background
of the study, statement of the problem, research objectives, and significance, delimitation and
limitations of the study. The second chapter discusses the review of related literature regarding
teacher knowledge in general and preschool teacher knowledge in particular.The third chapter
presents the methodology used in the study. The fourth chapter is the presentation and analysis of
the findings, and this was done in relation to the predefined categories derived from Shulman’s
teacher knowledge model. The last chapter comprises summary, conclusion and

recommendations.

1.8 Definition of Important Terms

In this study, the key terms used will have the following operational definitions.
Category; group or list of contents/course regarded as having particular shared characteristics.

Course; this term refers to the complete lessons in a particular subject. Examples are
Mathematics, Amharic, and English and so on.



Curriculum; refers to a collection of courses in the program.
Literacy; is a term used to describe reading and writing skills.

Pre service teacher; is student teacher who is in the process of preparing to become a teacher.

Teacher knowedge; refers to the collection of knowledge, skill and understanding which is

relevant for the teaching practice.

In this study, the terms early childhood education and preschool education are used
interchangeably. Therefore, the term an early childhood teacher stands to refer the preschool

teachers.



CHAPTER TWO

2. Review of Related Literature

This chapter will provide a review of literature regarding teacher knowledge in general and
preschool teacher knowledge in particular. Every profession has a body of knowledge that set it
apart from others and makes people who master such skills considered suitable professionals to
exercise the profession (Carmen Fernandez, 2014). Teaching is a profession which requires
different bodies of knowledge. Therefore, it is important to understand what the teacher
knowledge means, to know what the teacher knowledge includes and to look at the knowledge
bases needed to develop specific disciplines in education and all of these issues are included and

discussed in this chapter.

What Is Knowledge?

The term knowledge is an abstract concept and it has been described in various ways and takes
on various meanings and conceptions. Badran (1995) refers to knowledge as a sum total of
understanding, know-how, judgment and skill. In this sense, we can simply refer knowledge as
“competence” or “skill”. The other definition of knowledge comes from Deng and Luke (2008)
who propose three conceptions of knowledge based on their examination of several disciplinary
and epistemological knowledge classification schemes. First, the disciplinary conception of
knowledge describes canonical knowledge in the established disciplines. Second, the practical
conception of knowledge represented by procedural knowledge derives from the wisdom of
practice; the third form of knowledge is the experiential conception of knowledge (Tambyah,
2008). These three different ways of knowing’s can show us that the term “knowledge” is

broadly interpreted in the context in which it occurs.
2 .1Teacher Knowledge

According to Shulman (1987) teacher knowledge is a collection of knowledge, skKill,
understanding, technology, ethics, disposition and responsibility. This definition shows the
broadness and depth of teacher knowledge and its components, and this all rounded teacher

knowledge may be acquired in several ways and in multiple contexts.



In fact, there are different ideas presented regarding the teacher's knowledge and how it could
be found. According to (Huberman, 1983) teacherknowledge is predominantly a craft knowledge
which is largely idiosyncratic and non-theoretical. This argument shows the way teachers found
more of their teaching knowledge through practical experience than theoretical concept.The
other conceptualizations suggest that teachers need a deep understanding of several different
knowledge bases to develop their profession.Teaching is not a matter of skill or competency
alone as teachers need a deep understanding of several different knowledge bases to develop
sophisticated professional expertise (Turner-Bisset, 2001).0n the one hand,teacher knowledge is
described as knowledge collection of several knowledge bases; on the other hand the term
teacher knowledge identified as knowledge derived more of from actual teaching experience.
The definition given byFenstermacher(1994) combines the above concepts together and
mentions teacher knowledge as knowledge of teachers in comparison with formal knowledge,
which is primarily known and produced by researchers, and practical knowledge the knowledge
that teachers generate as a result of their teaching in educational context.

In general, the above theoretical perspectives identify the teacher knowledge as a knowledge
derived from different sources such as; research or theory and the knowledge which is found in
the teachers’ own practice or personal experience. It is a multidimensional knowledge, derived
from different sources therefore,to be a teacher who is equipped with the necessary professional
capabilities; teachers need to have both theoretical and practical understanding of teaching
(Fenstermacher 1994).

2.2 Knowledge for Teaching

According to Horn (1994: p. 83, Aweke, et al 2017) One of the two biggest debates in the field
of teacher education is which should be stressed in the formation of a teacher... Content courses
or methods courses...?. Lawlor (1990) describes the medieval view of teaching as period where
only subject knowledge is necessary. She also claims that teachers need an in-depth study of the
subjects in the national school curriculum, rather than too much of the study of theories in
education.Subject matter knowledge is knowledge about a specific subject.

This issue produces a debate globally regarding the balance between the subject matter and the
pedagogy for teaching (Brown, 2011; Eryaman&Riedler 2010). One extreme holds a notion that
the program should be directed towards equipping prospective teachers with strong subject

matter knowledge, and the other extreme hold that the program should be directed towards
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equipping prospective teachers mostly with knowledge of pedagogy and general education
(Aweke, et al 2017).However, since both are important components of teaching focusing only in
one extreme neglects the quality of education. Both strong subject knowledge and pedagogical
knowledge’s are crucial for effective instruction (Morrison, 1989).therefore,to be effective as
educator teachers need to have knowledge of the subject matter and the way of delivering it in
the classroom (pedagogy).

Research’s indicates that, lack of understanding of the principles of the subject matter impede
good teaching especially in mathematics (Mulkeen, Dejaeghere, Leu&Bryner, 2005). In order to
deliver the specific mathematical contents for learners, initially the teacherneeds to master the
content in the area. It is crucialfor the teacher to have deep subject knowledge in order to teach
effectively however, there is a vast difference between knowing about a topic (content
knowledge) and knowledge about the teaching and learning of that topic (Bucat, 2005, P. 2). On
the other hand, lack of knowledge in teaching method also can impede the teaching in early
childhood classrooms. If the teacher knows the content but couldn’t deliver in a way children
understood,the content knowledge alone con notmakes a differencein this context. In order to
solve this controversy Lee Shulman introduced a new way of thinking about the nature and role
of the content knowledge needed for teaching.

The concept of pedagogical content knowledge was popularized by Shulman (1986) in the 1980s

and defined as follows:

The most useful forms of representation . . . , the most powerful analogies, illustrations,
examples, explanations, and demonstrations- in a word, the most useful ways of
representing and formulating the subject that makes it comprehensible to others. . . .
Pedagogical content knowledge also includes an understanding of what makes the

learning of specific topic easy or difficult. (p. 7).

This pedagogical content knowledge is the mixture of content knowledge and pedagogy, a
teacher with pedagogical content knowledge knows what the content is and how to teach specific
topics with in the content using several methods and strategies. In addition to the pedagogical
content knowledge the Shulman’s model consists of different teacher knowledge components.

According to Shulman (1987) teacher knowledge base must not simply be regarded as a set of

professional and experiential skills to be built up. Instead, he argues for a framework that



includes and combines content, pedagogy, curriculum and context. As Shulman, teachers’
knowledge base consists of different categories of knowledge which are needed for effective
teaching. In his framework, Shulman differentiates three types of content knowledge (a) subject
matter knowledge, (b) pedagogical content knowledge, and (c) curricular knowledge.

In addition, to the content knowledge areas the Shulman’s framework includes categories such as
knowledge of learners, knowledge of pedagogy, knowledge of educational contexts and
knowledge of educational ends.

Table; 2.2.1 the seven categories of Shulman’s knowledge base for teaching
(1987)(adapted from Metzler, 2000, p.56)

No | Classification Contents
1 Content knowledge Knowledge about the subject matter to be taught
2 General pedagogical knowledge Knowledge about teaching methods that pertain to

all subjects and situations

3 Pedagogical content knowledge Knowledge about how to teach a subject or topic
to specific groups of students in a specific context

4 | Curriculum knowledge Knowledge about developmentally appropriate
content and programs at each grade level

5 Knowledge of educational contexts Knowledge about the impact of context on
instruction

6 Knowledge of learners and their | Knowledge about human learning as it applies to
characteristics teaching

7 Knowledge of educational goals Knowledge about the goals, purposes, and
structure of our educational system

2.3 Shulman’s Teacher Knowledge Components for Preschool Teachers

2.3.1 Content Knowledge

Content knowledge can be defined as the educator’s knowledge about subject matter they are
teaching. Shulman (1987) defines that subject matter knowledge or the so-called ‘content

knowledge’ as “the amount and organization of knowledge in the mind of the teachers” (p. 9).
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For example, to support preschool children in acquiring and mastering the foundational language
and literacy skills preschool teachers must firstly understand the concept, theories, and principles
within the area. Teachers must be able not only to define and explain the subject content that
they are teaching to their pupils but also to explain why a particular proposition is deemed

warranted and worth knowing (Shulman, 1986b).

2.3.2 General Pedagogical Knowledge

Shulman (1987) describes general pedagogical knowledge as the broad principles and
strategies of classroom management and organization that appear to transcend subject matter.
Furthermore, Voss et al. (2011) define general pedagogical/psychological knowledge as the
knowledge needed to create and optimize teaching—learning situations across subjects, including

declarative and procedural knowledge of the following domains;

Knowledge of classroom processes:

o Knowledge of classroom management
o Knowledge of teaching methods and their effective orchestration
o Knowledge of classroom assessment

Knowledge of student heterogeneity:

o Knowledge of students’ learning processes
o Knowledge of individual student characteristics and the specific challenges they
present in the classrooms

2.3.3 Pedagogical Content Knowledge

Pedagogical content knowledge identifies the distinctive bodies of knowledge for teaching. It
represents the blending of content and pedagogy into an understanding of how particular topics,
problems or issues are organized, represented, and adapted to the diverse interests and abilities of
learners, and presented for instruction (Shulman, 1987, p 4) it is the subject knowledge together
with an understanding of pedagogy (the way of teaching). For example, in order for a teacher to

have an understanding of how to read and how to effectively teach reading, content knowledge
and pedagogical content knowledge must be together (segall, 2004; Shulman, 1987).
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2.3.4 Curriculum Knowledge

Shulman (1986) describes curriculum knowledge as the tools of the trade™ of teachers. It is a
strategic knowledge of the full range of “materials and programs that serve as ‘tools of the trade’
for teachers (Shulman, 1987, p. 8). The curriculum is represented by the full range of programs
designed for the teaching of particular subjects and topics at, a given level, the variety of
instructional materials available in relation to those programs, and the set of characteristics that
serve as both the indications and contraindications for the use of particular curriculum or
program materials in particular circumstances. (p. 10).  Preschool teacher’s needs knowledge of
curriculum, resources, and appropriate curriculum materials for a language and literacy teaching.
understanding of the curriculum, and familiarity with the developmentally appropriate materials
and practices necessary for its implementation can help preschool teachers to provide
Individually, culturally and age appropriate teaching practice that meet the particular needs and
interests of each child in the specific classroom.
2.3.5 Knowledge of Educational Contexts

Knowledge of educational context includes who they teach (their students), where they teach
(their classrooms, schools, communities and so on) and what they teach (the subject, level,
curriculum and their relationship to local, state and national standards). Moreover, the ethical,
political, economic and social factors that influence teaching and learning in schools are included
in the concept of contextual knowledge (Abell& Lederman, 2007).for example, Teaching
language and literacy is meaningful when it occurs in the context of children’s need. The
preschool teachers need a knowledge and understanding of context that influence children’s
overall development and learning. By using this knowledge in preschool context, they can foster
each child’s optimal development across every domain (e.g., language, social, physical,

cognitive, and social-emotional).
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2.3.6 Knowledge of Learners and Their Characteristics

Teacher’s knowledge of their learners is a crucial component of quality teaching. Especially in
early childhood classes teachers need to know about children’s and therr educational and
developmental characteristics. Knowledge of learners includes general knowledge of what
children of a certain age are like and specific context bound knowledge of a group of
learnersShulman (1987).

Learners within the same classroom have different background (for example, social,
educational, cultural, linguistic, economic, physical, religious, ethnic, gender, health, and other
differences  UNESCO(2013). on the other hand, Preschoolers with and without disabilities
demonstrate a broad range of learning, cognitive, communication, physical, sensory, and
sociallemotional differences. Therefore, in order to provide a wide range of learning strategies
and to meet the needs and expectations of the students. Preschool teachers need knowledge about

the children’s characteristics, interests and learning styles.
2.3.7 Knowledge of Educational Goals

Knowing the teaching or educational goal is a crucial task expected from all teachers. Shulman
(1986) states that teachers have both short-term goals and long-term aims and those teachers
should be explicit of the ethical and moral dimensions in their thinking and in their lesson
planning, this component implies that the teachers understanding about the educational system
principles and the social expectations they are required to fulfill as a teacher. In this case,
preschool teachers need to understand short and long term goals of their professional activities
and the objective of educational organizations or schools .in addition they need to understand

their roles and responsibilities as professionals in preschools.

In sum each type of knowledge has importance in its own way and it is crucial that the teacher
training program curriculum should incorporate each of the teacher knowledge Components to
build teachers with all rounded understanding of teaching,This is to mean that, the preschool
teacher education curriculum is expected to involve different relevant subject matter
knowledgeand pedagogical components by including all defined knowledge areas of different
understandings which are related to work of teachers because, it is based on this theoretical

concepts after the training that teachers face the practical teaching situations.
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2.4 Preschool Teacher Knowledge

Various scholars suggest multiple types of skills that a preschool teacher needs to know to
teach effectively. The journey to become an early childhood teacher involves the mastery of
particular knowledge and skills that form the basis for quality practice (Ryan &Grieshaber,
2005).therefore, It is crucial to clarify the knowledge that early childhood teachers need in order
to address the wide range of student needs. Because, Professionalism as an early childhood
educator pulls forward the knowledge, skills, and dispositions that early childhood educators
need in order to make decisions that exemplify ethical, intentional, and reflective professional
judgment and practice (NAEYC, 2010)

Research suggests that, pre-school teachers need to learn three broad areas of knowledge
including: early childhood foundations; domain-specific curriculum content; and issues related to
working with families and working with children from diverse linguistic and cultural
backgrounds (Lobman, Ryan &Mclaughlin, 2005; Copple&Bredekamp, 2009).Teachers must
understand that teaching and learning with young children is a complex enterprise, and its details
vary depending on children’s ages and characteristics and on the settings in which teaching and
learning occur. (NAEYC, 2010)

The National Association for the Education of Young Children(NAEYC, 2010)set six basic
professional standards and competencies for Initial and advanced Early Childhood professional
Preparation Programs. The knowledge across all six standards presents what should well-
prepared early childhood teachers should know and be able to do. These six standards are; Child
Development and Learning in Context (knowledge of children’s development and variation of
each child’s developmental and educational need), Family—Teacher Partnerships and Community
Connections (understanding what is expected of the families and communities in the education
of preschool children.) Child Observation, Documentation, and Assessment(Understand the
primary purpose of assessments in early childhood settings and Know how to use observation,
documentation, and other appropriate assessment approaches and tools) Developmentally,
Culturally, and Linguistically Appropriate Teaching Practices(understanding of developmentally
appropriate, meaningful, contents for a wide range of children which can reflect cultural and
linguistic diversity ) Knowledge, Application, and Integration of Academic Content in the Early
Childhood Curriculum (Understand the content, the methods including how young children learn

and process information in each discipline, and tools of inquiry, and the structures in each
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academic discipline)Professionalism as an Early Childhood Educator(Know and use ethical
guidelines and other early childhood professional guidelines).

These standards are aimed to express the expected knowledge for early childhood
professionals, which respects the child , family and their cultural backgrounds in addition
competence area for preschool teaching include the understanding of early childhood education;
child growth, development and learning; appropriate assessment practice with teaching
developmentally appropriate activities, professionalism and skills of collaboration are essential
for competences for early childhood professionalNAEYC, 2010).

On the other hand, Researchers argue that in order for teachers of early childhood period to
achieve effective teaching, they should check both their content knowledge and their educational
philosophy and pedagogical applications (Fleer, 2009). They should have an adequate level of
content knowledge in their domain and they should have a strong pedagogical content
knowledge to transfer the subject to their students effectively (Smith, 2000). This clearly
indicates that the key question in relation to teacher preparation is not only how to train trainees
the theory but how to train them on how to use them properly and efficiently in the classroom

context.

2.5 Preschool Teachers Content Knowledge for Language and Literacy Teaching

Language and literacy skill is one of the basic foundational skills provided in preschool.
Research consistently points to the role of knowledgeable early childhood teachers on student’s
later language and literacy achievement (Dickinson & Caswell, 2007; Wasik, Bond, &Hindman,
2006) Numerous Studies (Dickinson & Caswell, 2007; Wasik, Bond, &Hindman, 2006) have
shown that teachers who engage children in rich language interactions and involve them in
content-rich, purposeful instruction promote the skills associated with later reading success. The
preschool teacher training curriculum should involve knowledge of different skills which are
related to competencies needed to teach preschoolers. Since Strong early language and literacy
skills are the basis of all learning in a formal school setting, it’s important to ensure weather
preschool trainees are prepared with a knowledge about language and literacy that will enable

them to help children succeed in the area.

Different scholars and international organizations have been arguing on the definition of

literacy from different perspectives. The reason behind this is the world is always in motion and
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information and communication technologies are rapidly changing: these new changes always
require new literacies. However, for the purposes of this study this study defines literacy as
practice that promotes listening, talking, reading, or writing skills. Literacy is crucial to the
acquisition, by every child, youth and adult, of essential life skills that enable them to address the
challenges they can face in life and represents an essential step in basic education, which is an
indispensable means for effective participation in the societies and economies of the twenty-first
century’ (United Nations, 2002b) .

Research highlights specific precursor skills for educators to support effective literacy
instruction. The National Reading Panel (NRP) identified phonemic awareness, phonics, fluency,
vocabulary, and comprehension as five crucial areas of effective instruction. This was after
several decades of research conducted by the National Reading Panel on the topic of effective
practices that showed the evidence of the above effective instructional components. (p. 1)

Early childhood educators need to have an understanding that speech is composed of
phonemes or individual sound segments of speech and that the alphabet represents those
phonemes (i.e. Phonological awareness and alphabetic principle). Adequate skills for
phonological processes instruction requires a teacher to make a conscious disassociation of
sound from spelling if they are to think of words and their component sounds as children do
before they read and spell. Teachers also need knowledge of linguistic structures beyond letter-
sound correspondences. Teachers must demonstrate implicit knowledge of sound-symbol
correspondences and their relation to English word structure (i.e., phonics). Fluency/ decoding
instruction would require teachers to possess explicit knowledge of the rules and conventions of
the English language and how recognizing words easily and accurately is essential for rapid
decoding. Instruction of wvocabulary, facilitated by adequate skill in phonological awareness,
requires an understanding of semantic structures, rules of grammar and word structure
relationships. Comprehension instruction requires a thorough knowledge of linguistic concepts
and complex sentence structures (Cunningham et al., 2004; Mather, Bos, & Babur,
2001;mccutchen, Abbott et al., 2002; Moats &Foorman, 2003. Vesay, J. P., &Gischlar, K. L.,
2013).

On the other hand Language plays a key role in the teaching learning process. It is a means

through which thought is organized, refined, and expressed In short, language helps in the
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formation of concepts, analysis of complex ideas, and to focus attention on ideas which would
otherwise be difficult to comprehend. (Baiju.K, 2010).

To promote children’s language learning and early literacy as the foundation for social life, play
and friendship, as well as learning to read and write, preschool teachers must have a solid
knowledge base. This base includes knowledge of the language development process, as well as
why language learning is important and how to promote children’s learning in this field (
BenteVatnea&Liv Gjemsb,2017). In order to adapt their teaching for different age of children
with a range of abilities and attainment, preschool teachers need to acquire a deep understanding
of children’s language development and understanding of the relation between language skills
and literacy skills.

Language is more than just listening, speaking, reading and writing. Language serves the
purpose of communication and making sense of the world through the processes of thinking,
inferring and reasoning (Dhankar, 2009). Therefore, Language and literacy teaching should aim
to enable students to use language and literacy skills and practices for a wide variety of purposes
to participate meaningfully and in an empowered manner in society” (CECED & CARE, 2016)
Teaching language, reading, and writing effectively especially to students experiencing difficulty
requires considerable knowledge and skill (IDA, 2016).There are different types of students with
different educational needs and limitations, therefore. Teachers need training to address the
special needs of children (Rajakumar et al., 2005).

Learning disability (LD) is a general term that describes specific kinds of learning problems. The
skills most often affected are reading, writing, listening, speaking, reasoning, and doing math and
it varies from person to person [NICHCY, 2004). Common learning disabilities are: Dyslexia - (a
language-based disability in which a person has trouble understanding written words. It may also
be referred to as reading disability or reading disorder). Dysgraphia — (a writing disability in
which a person finds it hard to form letters or write within a defined space) and Dyscalculia — (a
mathematical disability in which a person has a difficult time solving arithmetic problems and
grasping math concepts (IDA, 2016).

In order to enable all students to read and write and to teach students with dyslexia and related
learning difficulties successfully. Preschool teachers need to be prepared in sufficient depth to
recognize the early signs of risk, identify these problems, and to adopt the appropriate teaching

strategies, and accommodation. Teachers are required to have knowledge and skills about how to
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meet diverse students’ needs and abilities in regular classrooms by overcoming different barriers

(MOE, 2006).

2.6 Preschool Teacher Educations Curriculum

The training of pre-school teachers is critical for the pre-school program implementation; it is
what goes to the training institution of pre-school teachers that is Particular in classroom that
finally affects children’s learning in pre-schools (Ayalew, 2011). The Ministry of education has
designed a curriculum framework (2014) for pre-school teacher trainees (MOE, 2014), that aims
to provide students with the knowledge and skills to become teachers of early childhood classes
and to provide them with diploma in education.Student teachers have to obtain 113 credit hours
to graduate with a diploma in education. (Up to 20 credit hours per semester, two semesters per
year over three years and student teachers are required to study 42 courses). This courses are
designed for trainee preschool teacher to enable them to achieve the vision, mission, objectives,
principals and teachers ‘professional competency (MOE, 2010).Recent reports on teacher
education indicate that having a well-developed teacher education curriculum is an important
characteristic of a high-quality teacher education program (Cochran-Smith and Zeichner
2005).Teacher education program that have coherent visions of teaching and learning and that
integrate related strategies across courses and fields placements, have a greater impact on the
initial conceptions and practices of prospective teachers than those that remain a collections of

relatively disconnected courses ( Darling-Hammond, 1999).

In this study curriculum refers to the subject/content concepts to which learners are provided
this includes components such as key subject matter, pedagogy, curricula and other concepts.
There are different courses in the preschool teacher’ education curriculum, the courses are
designed to equip those preschool teachers with several basic knowledge basesconsidered by
experts to be essential for preschool teachers and for quality early language and literacy practice.
Based on this, this study determines whether preschool teacher education curriculum integrates
relevant content and courses needed to prepare trannies to teach in preschool specially language
and literacy effectively.
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CHAPTER THREE

METHODOLOGY OF STUDY

3.1 Research Designand Methodology

In order to accomplish the purpose of this study a content analysis methodology was utilized.
Content analysis is a research tool used to determine the presence of certain words or concepts
within texts or sets of texts. According to Krippendorff (2004) content analysis is a research
technique for making replicable and valid inferences from data to their context"The research
used descriptive research design to describe to what extent the preschool teacher
trainingcurriculum does integrate relevant content knowledge and several teacher knowledge

components in the curriculum contents and specifically in the area of language and literacy.

Qualitative content analysis

To collect and analyze the data of the study,the research has adopted qualitative approach.
Qualitative content analysis has been defined as “a research method for the subjective
interpretation of the content of text data through the systematic classification process of coding
and identifying themes or patterns” (Hsieh & Shannon, 2005),

3.2 Sources of Data

To answer the intended question, the curriculum for diploma preschool teachers training
program were used as a source of data. With collage administrators’ permission I was able to get
a copy of the national preschool diploma teachers training curriculum. This curriculum was
prepared by the Ministry of education to Ethiopian diploma preschool teacher education
programs. In addition, a total number of 10 pre-services preschool teacher trainees were also
used as a source of data.The participants were in their last semester of their education in Cotebe
University, Addis Ababa.

3.3 Data collection instruments

Document analysis and structured interview were used as an instrument to collect relevant data.
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3.3.1 Document Analysis
The main data collection instrument used was a Document analysis. It is a type of qualitative
research for reviewing or evaluating documents. Within this frame, the research reviewed the

national diploma preschool teacher education curriculum as a document of the study.

3.3.2 Structured interview

The additional data collection instrument used was structured interview. The interview was
used to collect supplement information about the reflection of pre-service teacher trainees. The
interview was prepared in Amharic language in order to assess the pre service preschool
teachers’ opinion towards their training courses, whether they are or not satisfied in their
preparation courses, to identify the major areas that may need improvement and to provide

possible solutions based on their views.

3.4 Sampling
In order to select the sample for the content analysis the study has employed purposive sampling.

As the analysis is deductive, the sampling strategy must be purposive, theory-guided, and case
confirming/disconfirming (Elo&Kyngés, 2008; Kuzel, 1999; Patton, 2002). In other words,
contents of the curriculum need to match the predefined theory- that guides the analysis
.therefore; the sample of text for the content analysis was selected purposefully. On the other
hand, For the purpose of interview,Convenience sampling is used to recruit participantsto a

study.l interviewed those concerned who were available at the time of interview.

3.5 Unit of Analysis

Units of analysis is element of the sample of materials to be analyzed, According to (Amare
1998; EngudayAdeme , 2003), words, phrases, sentences, paragraphs or entire articles or books
can serve as a unit of analysis. As a result, the unit of analysis in this study was the "content"
element of the course of each subject. Then, the content of the preschool teachers’ education

curriculum were coded in to different categories.

3.6 The Coding Procedure

The basic coding process in content analysis is to organize large quantities of text in too much
fewer content categories (Weber, 1990). Categories are groups or themes that are derived from

different source. There are three coding approaches to content analysis conventional, directed,
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and summative approaches, major coding differences among these three approaches to content

analysis center on how initial codes are developed.

3.6.1. MajorCoding Differences among Three Approaches to Content Analysis (adopted from
Hsiu-Fang Hsieh and Sarah E. Shannon, 2005)

Type of Content Analysis | Study StartsWith | Timing of Defining | Source of Codes or
Codes or Keywords Keywords

1. Conventional Observation Codes are defined Codes are derived
content during data analysis from Data
Analysis
Codes are defined Codes are derived
2. Directed content | Theory before and during data | from theory or
analysis analysis relevant research
findings
3. Summative Keywords are derived
content Keywords are from interest of
Analysis Keywords identified before and | researchers or review
during data analysis of literature

This study has used direct approach or directed content analysis, in which initial coding starts
with a theory or relevant research findings. The study used Shulman’s (1987) teacher knowledge
framework as initial coding categories to examine the content of preschool teachers training
curriculum. In other words, the analysis and interpretation of data collected are basically guided
by categories and themes that the researcher had defined prior to the data collection (see, 2.3).
The literature review section explains the model of teacher’s knowledge and identifies its

components in the study.

3.7 Procedure of Data Collection (interview)

Before starting the data collection (interview) process, the researcher first collected letter of
cooperation from BahirdarUniversity, So that the concerned personnel would cooperate in the
process of data collections. Then, all concerned bodies were informed about the study, confirmed
their willingness to participate, and explained that they could withdraw at any time from the

study.
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Researcher prepared open-ended question to elicit the teachers’ thoughts, and knowledge. The
questions were based on the concepts that emerged from the content analysis, interview included
open-ended questionssuch as “Do you think the Pre service teachers curriculum content
knowledge courses are relevant as a teacher who is preparing to teach in preschool?”, and “What
do you think the training component of diploma preschool teachers curriculum should include?”,
“Is it possible to say that language and literacy components are fairly covered in this curriculum
courses?” and “How do you understand the phrase learning disabilities? ““. For this purpose audio
recording was used after getting in consent of the interviewees. After recording the interview

carefully the recorded responses of the interviewees were transcribed and analyzed.

3.8 Methods of Data Analyses
All approaches to qualitative content analysis require a similar analytical process of seven

classic steps, including formulating the research questions to be answered, selecting the sample
to be analyzed, defining the categories to be applied, outlining the coding process and the coder
training, implementing the coding process, determining trustworthiness, and analyzing the results
of the coding process (Kaid, 1989, Patton, 2002) based on this;

After formulating the research questionfirstly, the study selects the basic unit of text (Unit
of Analysis) to be classified during content analysis (it was a content element of the preschool
teacher education curriculum) and after selecting the sample of the text to be analyzed, the next
step was developing the categories and a coding scheme; in this phase; categories of teacher
knowledge from Shulman (1987) model were used.Then, in order tovalidate the coding scheme
and consistency of category definitions,| tested my coding scheme on a sample of text. After the
sample is coded, and the coding consistency checked, the next step was to code all the data. The
courses deal with each category (content, pedagogy and others) were assigned or coded to each
category. After coding the entire data set | recheck the consistency of coding whether a sample
was coded in a consistent and reliable Manner.After that, several codes were added through
inductive coding.

When the coding procedure ends, the study employs deductive approach in which the data are
analysed with theoretical considerations and the study gives interpretations and explanations of
the data (See tables 4.1-4.2) in chapter four.

Once the data analysis was completed, the result was displayed in tables before interpretation,

and the conclusion of the study was drawn from the interpretation. In addition, the responses
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from the interviewee were analyzed and interpreted. After the percentages calculated and

responses analyzed, the result was discussed through qualitative technique.

3.9 Validity and Reliability

3.9.1 Validity

The validity of a content analysis study refers to the correspondence of the categories to the
conclusions, and the generalizability of results to a theory (Patton, 2002).For this reason, the
study provides necessary, quotations, appendices, tables, etc. to support interpretations made and
conclusions drawn. These enable the reader to make their own judgment about those findings. In
addition the analysis process and the results are described with a sufficient detail so that readers

have a clear understanding of how the analysis was carried out.
3.9.2 Reliability

The reliability of a content analysis study refers to its stability, or the tendency for coders to
consistently recode the same data in the same way over a period of time (Patton, 2002). In order
to establish trustworthiness of data and to obtain valid and reliable inferences, i have done the
research in a systematic way, which my design and method are appropriate to the research
question, and i have made the procedure and the reasoning transparent to the readers. In addition,
Trustworthiness was maintained through triangulating the data was generated from different

sources.
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CHAPTER FOUR

ANALYSIS OF DATA AND DISCUSSION OF FINDINGS

This chapter is composed of different sections according to the research question or
research objectives; to identify the relevance of language and literacy content knowledge
components, and to assess the extent to which several relevant teacher knowledge components
integrated in the curricula of preschool teacher education, the content of preschool teacher
training curriculum has been analysed based on the predefined teacher knowledge model.On the
other hand, to examine pre-service teachers’opinion towards their training courses, lots of
information’s has been gathered using structured interview. As a result, a preschool diploma
teachers curriculum courses were analyzed and a total number of ten pre-service teachers were
interviewed. Information through the content analysis is presented here in tables then
interpretations and discussions follow the data presentation and analysis. This is followed by
brief presentation and analysis of information from the interview.

Research Question 1; what kind of content knowledge related to language and literacy
components is included in the curricula of preschool teachers training program?

In order to answer this question the curriculum courses were categorized according to

Shulman’s models of teacher content knowledge. Shulman (1986) distinguished three kinds of
content knowledge: Subject matter content knowledge, Pedagogical content knowledge, and
curriculum content knowledge.

Subject matter content knowledge is what a content specialist knows, for example what a
language teacher knows about the language. Pedagogical content knowledge is specialized
knowledge needed for teaching the subject, such as understanding how to teach each language,
and multiple ways of representing important ideas in the domain. Curricular content knowledge
is knowledge- of materials and resources for teaching particular content, including how subject
matter content is structured and sequenced in different materials Shulman (1986). The data were
analyzed in relation to these major three constructs as a conceptual framework. Comparing the
proportions of each category indicates to what type of knowledge the priority is given within the
curricula. After that, several codes were added through inductive coding. These codes were;

(reading and writing, linguistics, language and literature)they are derived from the data and all
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the courses in the area are covered under these four codes and analyzed based on the Shulmans

view. The categories and courses in each category are presented in the following table.

4.1 Content Knowledge Language and Literacy Courses

Total Percenta
Lo ; . e : courses
Disciplinary | Reading andwriting Linguistics Language courses Literature courses ge
categories courses courses
Knowledge
Category
» Mother »  Structure » Basic Englishi | - 10 | 71.4%
tongue
Content reading and of
Knowledge writing skills mother » Basic English ii
» Mother tongue
tongue hand > Structure » Basic mother
writing) f ton
(Saba script) ° ongue
English » Mother tongue
» Handwriting
skills (Eng.) > Spoken language
English development
Pedagogical | - - » Teaching - 2 | 14.2%
Content mother tongue
Knowledge for pre school
» Teaching
English for
preschools
(PCK)
Curriculum - - - » Mother 2 | 142%
Knowledge tongue
child
literature
> Children
literature
(English)
TOTAL 21.4% 21.4% 42.8% 14.2% 14 (100%0)
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The preschool teacher education curriculum consists of different language and literacy courses
for pre-school teacher trainees. The question is what kind of content knowledge and what
specific understanding do preschool teachers possess from the courses in order to teach early
language and literacy skills for preschool children. So i seek to identify the knowledge that is
demanded and provided to the teachers of language and literacy in the preschool teacher
education curriculum. To pursue this,the study developed four themes/codes from the curriculum
courses of the language and literacy area: language, reading and writing, linguistics and literature
are the major focuses of the contents.

4.1.2 Language

Research points that Student teachers should be well-equipped with language proficiency courses
before they start teaching (Sulistiyo, et.al. 2016).Based on this, the preschool teacher education
curriculum aimed to build preschool teachers with knowledge of language skills firstly. The
courses namely “’Basic English I and II and Basic mother tongue‘’ are developed with the

mtention of filling the trainees’ knowledge and skill gaps prevailed in secondary education.

These courses are designed to enhance preschool teacher’s skill in mother tongue and
English language. Specifically, the courses aim at dealing with listening skills (listening
for gist, for specific information, note taking, comprehension, dictation etc.)Speaking
skills (greeting, parting, introducing oneself and others, expressing opinions, asking and
responding to questions, excuse and apology etc.),Reading skills (skimming, scanning,
note making, inference and referencing, comprehension, reading for details,
etc.)Writing (sentence construction, paragraph writing), grammar (tenses, auxiliary

verbs and voices) and vocabulary.

As it is seen in the description these courses were focused on enhancing teacher’s overall
language skill. Richards (2010) emphasizes the role of language proficiency component in the
curriculum as it enhances the student teachers language-specific competencies and thus they can
use the language of instruction during the classroom teaching practice effectively. Furthermore,
Richards pomted out that a teacher’s level of language proficiency will determine the level of
that teacher’s confidence thus, teachers who perceive themselves as weak i the target language
will have reduced confidence in their teaching ability. However, this knowledge and skills are not

sufficient on their own to ensure that the teacher can effectively transfer specific content for
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teaching language and literacy. Cullen (1999) pointed out that early childhood teachers need both
confidence with their own subject content knowledge and an understanding of pedagogical
strategies to work with young children’s knowledge and interests. Preschool teaching is more of
play based and child centered therefore preschool teachers need an understanding to transfer the
content in a way children need and easily understand the content.

Teaching mother tongue and Teaching English in preschool courses are directly designed courses
to provide trainees with knowledge about teaching languages together with a method for
teaching the contents (Pedagogical Content Knowledge)these two courses are very important for

the trainee to have a clear idea and knowledge of teaching specific content at pre—school level.

The trainees will learn teaching vocabulary and the skills of speaking, listening,
reading, and writing using play, music and art. Furthermore the content takes into

consideration the three age groups of Pre-school children: 3-4, 4-5and 5-6 years.

The course aims at helping pre-School teacher trainees develop different ways of teaching
mother tongue and English languages for pre-school children using music, art and play. These
courses provide knowledge of the content, how to teach the content and for which group of
students. On the other hand, one of the most relevant courses of language area for preschool

teaching is “’Mother Tongue Language development’ course.

This course gives trannies a clear understanding about children’s language development,
theories of language development and effective ways to develop and evaluate student’s
language skill. In addition teachers learn about Specific factors that may influence
children language development.
This course help preschool teaches to know the stages of children language development and the
language skill difference among the students of different age groups as well as children with a
range of abilities and attainment. They can use this understanding to choose the appropriate
language content for preschool children level and to adapt their teaching for all.
Furthermore the course gives knowledge of the role of language development for children
literacy skill growth. Teachers need to understand that early oral language development is the
main precursor of reading development, and that it unfolds with a steady growth of vocabulary, a

deepening of syntactical awareness, an ever maturing grasp of pragmatics, and an evolving

27



ability to hear, blend, segment, and manipulate phonemes in words and sentences (Anne, 2009).
In sum courses in the language skill area cover 42.8% from the overall language and literacy
category.

4.1.3 Linguistics

Content knowledge of the structure of the language is important component of language and
literacy teaching. The preschool teacher education curriculum has integrated the course to
teacher trainees about the structure of Amharic (mother tongue) and English languages.
“structures of English and Amharic’” courses are provided to develop trainee knowledge of
language structure. These courses are devoted to enabling pre-school teacher trainees to identify

and use the basic features of the structure of mother tongue and English for preschool teaching.

It deals with the knowledge of sounds of language with specific focus on the articulation
and transcription letters, words and their classification and finally treats word

combination aspects such as structure and types of phrases, clauses and sentences.

According to Phelps, G., & Schilling, S. (2005) that specialized linguistic knowledge is one
example of the professional knowledge needed to teach reading. The author argues that just as
teachers of mathematics must have knowledge of place value to teach students to add, teachers of
reading need knowledge of letters and sounds to teach students to decode words. In order to offer
systematic, well-sequenced phonics instruction, reading teachers must have knowledge of the
grapheme/phoneme conventions in English. Particularly because the English orthography has
more than its share of inconsistent sound/symbol correspondences, the writing system is most
appropriately taught through systematic and explicit instruction, which has been shown to be
valuable for most students and critical for those who do not perceive patterns intuitively (Adams,
1990; Blachman et al., 2004; Cunningham, 1990; Foorman&Torgesen, 2001; National Reading
Panel, 2000; Oudeans, 2003; Rayner, Foorman, Perfetti, Pesetsky, & Seidenberg, 2001, Anne, E,
2009). This understanding of the structure of the languages enable preschool teachers to teach
sound symbol corresponds and word formation for preschoolers. A key area of content
knowledge in reading for teachers involves understanding word structure (Spear-
Swerling&Brucker, 2003, Vesay, J. P., &Gischlar, K. L. 2013). By using their knowledge of
several language structure contexts they can develop children reading skill starting from the
beginning to final reading competence. On the other hand, “’Spoken English’> is one of the
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course attempts to improve the trainees’ speaking skills and knowledge of communication in
English. This course aims at helping pre-school teacher trainees develop further fluency and

accuracy in their basic conversational skills.

The trainees, hence, will practice speaking with others in various communication
situations like greeting and farewell, expressing likes and dislikes, asking for and

offering help, asking and telling directions, and asking and offering help,

As a description indicates spoken English course deals with skills of communication in English
and it is designed to develop preschool teacher’s English speaking skill. In analyzing the content
of the curriculum courses of preschool teachers in terms of the language and literacy category
it’s found that there are 3 linguistic courses approximately 21.4% from the overall language and
literacy courses dealt with skill of linguistics.

4.1.4 Reading and Writing Skills

Reading and Writing skills are the major focuses in preschool teaching and preschool teachers
are expected to have sufficient content knowledge in the area. The preschool teachers education
curriculum has integrated different course in these area such as; English Handwriting SKills,

"Mother tongue Handwriting Skills and Mother Tongue Reading and Writing Skills.

Both “’Mother tongue and English Handwriting Skills’* courses are made part of the pre-school
curriculum and attempts to improve the trainees’ Handwriting Skills in Mother Tongue and
English Languages

These courses focus on introducing the purpose and importance of handwriting, basic
principles of writing system, forming (shaping) letters from basic lines, identifying the
alphabet letters based on their features, writing letters and words by keeping rows on the

paper and on the blackboard, and carrying out peer teaching practice.

As it is seen in the description | can say that, the contents in this course (Mother tongue and
English Handwriting) deal with the relevant skills needed by preschool children to acquire
writing skill. Since the purpose of preschool teachers teaching is to enhance each child’s
development in different knowledge area, they need to have working knowledge of what

preschool students need to know. On this regard the contents included in this course have
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significance in enabling the teacher to teach writing in preschool level. Once teacher understand
the content in teaching preschool writing it is more likely that they can practice it in the actual
classroom context (Moats, e al 2010). On the other hand, Mother Tongue Reading and Writing
Skills course is designed to train pre-school diploma trainees to have good understanding,
knowledge and attitude towards teaching preschoolers Reading and Writing skills in mother
tongue language .This course is divided in to two sections the first section is about reading skill
and the second one is about the writing skill.

The first section includes contents about the meaning and types of reading, stages of

reading including the way of teaching it and the second one is about meaning importance

and history of writing including the ways of teaching writing in mother tongue.
Snow et al (2005) suggest that reading teachers need a working knowledge of the phonological
system of English, including the ability to articulate, identify, count, and manipulate phonemes;
an understanding that sounds and letters are separate entities; and an understanding of the
importance of secure and accurate phonological representations for words in print. However, the
description of the content in this courses indicated that the pre-school teacher curriculum focused
on preparing teachers in theoretical contents of literacy than in other children literacy/reading
developmental areas such as; (phonemic awareness, fluency, vocabulary, phonics, and
comprehension(NRP,.2000).

For example | can mention the bulky contents under the mother tongue reading and

writing course (such as; paragraph writing, types of sentence, rules of mother tongue

(Amharic punctuation marks) etc...
It is clear that, Writing is a complex skill comprised of many different smaller skills including
spelling, grammar, capitalization, and punctuation (Berninger&Amtmann, 2003) however, the
above contents have nothing to do with preschool writing most of these theoretical contents are
irrelevant or inappropriate for preschool teaching. Research states that preschool teaching
focuses on all round development of the child in preparation for formal schooling (MOE, 2014).
Therefore, preschool teachers need to be taught mostly contents which are related to their future
teaching practice.
Preschool setting is a place where children experience learning next to home environment and it
is the role of the teacher to meet the individual learning needs of all children (MOE, 2014)

including those with specific learning disabilities (UNESCO, 2013). however, the preschool
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teacher education curriculum doesn’t integrate course related to intervention strategies for
children with reading and writing difficulty and disabilities.

Totally 3 courses 21.4% of language and literacy area are attempts to improve the trainees’
knowledge on reading and handwriting Skills. Most of language and literacy area courses were
focused on enhancing teacher’s language skill and it is possible to conclude that language

proficiency area got more coverage among language and literacy courses.
4.1.5 Literature

The course under this category helps trainees to create a rich literature environment for
fostering their pre-school children’s reading comprehension, writing, speaking, and listening
skills. Literature is a critical aspect of the young children’s social, emotional and intellectual
development (Moe 2014) and this course help preschool teachers to support their language and
literacy instruction.

The trainees, hence, will learn basic concepts behind literature, in general, and Children
literature, in particular. They will also learn different genres of oral literature and the
skills to teach them to pre-school children.

Since literature is one of the materials used for language and literacy skill development and
teaching, it is reasonable to count these courses under curriculum content knowledge. The course

‘children literature’ is approximately 14.2% of the total language and literacy area.

Summary of the first question result

The first research question assesses relevance of the content knowledge courses in the
category of language and literacy. To pursue this the study developed categories from the
courses of the language and literacy area and analyzes the relevance of each content .In addition
the analysis took into consideration the types of content knowledge each of the courses in
language and literacy area belongs to. Results from this study showed that preschool teacher
curriculum do give training in the areas of language skill, Reading and writing, linguistics and
literature. In relation to the main research questions of this analysis what is notable about
language and literacy category is that it is prepared with different relevant content knowledge
components including subject matter content knowledge, pedagogical content knowledge and

curriculum knowledge.
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The analysis indicates the curriculum is well prepared in language proficiency components.
several courses are provided in order to enhance teacher’s language proficiency and language
skills and the Contents integrated in this courses are relevant for trannies overall language
development For example Spoken English, (course attempts to improve the trainees’ speaking
skills and knowledge of communication in English) Basic English | and 1l and Basic mother
tongue are designed to enhance preschool teacher’s knowledge in mother tongue and English
language .However, even though the curriculum consists several contents for literacy content
knowledge the study established that pre-school teacher curriculum were not as well prepared in
literacy skills as it is in language skills. Preschool teachers need knowledge of the content of
literacy (reading and writing) to teach preschoolers. However,the contents integrated in the
reading and writing category also side for the teachers’ theoretical reading and writing
competency than for the teaching knowledge. if teachers do not have or understand early literacy
knowledge, the less likely that they could teach these skills to young children (Crim et al.,
2008).but a close look at the courses reveals that majority of these courses are on the
development of teacher’s language competency or other theoretical components than literacy
teaching essential components. This meant that there was more concern shown for trannies

language development competencies than for literacy teaching competencies.

The balance of content Knowledge components in language and literacy courses

From the all content knowledge courses in the area of language and literacy, the subject matter
content knowledge gets the highest course coverage, most of the courses in the area were
designed to deliver content subject matter The course structure indicates that while 71.4% (10
courses) out of (14) courses were in the subject matter content knowledge area, these indicates
the student teachers are provided mainly the subject matter content knowledge. However, the
portion of courses related to pedagogical content knowledge is considered not adequate
compared to subject matter content knowledge category; It is revealed that two courses (14.2%)
in language and literacy category are tended to acquaint preschool teachers with various methods
and approaches to language teaching (pedagogical content knowledge). These two courses are
“Methods of Teaching Mother Tongue (Amharic) and Methods of Teaching English> It
indicates the preschool teachers Education curriculum gives less attention to pedagogical content

knowledge in contrast to subject content category. Similarly, two courses (14.2%)related to
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curricula  knowledge categories are offered in the area of language and literacy. These two
courses are generally the same courses provided in different languages in order to familiarize
trainees with the different genres of children literature and encourage them to use children
literature in teaching mother tongue and English to pre-school children.

Research question 2; to what extenta preschool teacher education curriculum does
integrate relevant components of teacher knowledge in the curriculum course
structure?

Measuring the knowledge base in education requires an appropriate metric, which in turn
depends on an underpinning conceptual framework (Seamus Hegarty, 2005). This study sought
to probe the presence of relevant teacher knowledge components in preschool teacher education
curriculum therefore; the researcher has used Shulman’s (1987) categories of the teacher
knowledge (see 2.3) to examine the course structure of the curriculum. The contents of
curriculum were reviewed with respect to each components of teacher knowledge included in
Shulman’s model. All categories of teacher knowledge from Shulman (1987) models were
examined in respect to the data. I chose Shulman’s framework is because it is a model which
consists of different teacher knowledge components that fit preschool teacher knowledge
standards. The categories were derived from there and the second question is examined with
reference to these codes ;(subject matter/content knowledge, knowledge of general pedagogy,
pedagogical content knowledge, curriculum knowledge, Knowledge of educational contexts,
Knowledge of learners and their characteristics and knowledge of educational goals) are used

and the data were analyzed in relation to these seven components as a conceptual framework.

4.2.1 subject matter/content knowledge

The first category emerged from the analysis is the subject matter/content knowledge category.
According to Shulman (1986) content knowledge includes: knowledge of concepts, theories,
ideas, knowledge of proofs and evidences as well as practices and approaches to develop this
knowledge. The courses included in this teacher knowledge category are designed to deliver the
subject matter and to build preschool teachers knowledge base in different content knowledge
areas. Table 4.2.1 shows the courses in the subject matter/content knowledge category with the

credit hours for each course.
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Table 4.2.1subject matter/content knowledge curriculum courses

No | Category Course Credit
hour
1 Subject Basic mother tongue 2
Content Structure of mother tongue 3
knowledge Mother tongue language development 2
Mother tongue reading and writing skills 3
Mother tongue hand writing) (Saba script) 2
Basic English i 3
Basic English ii 3
Structure of English 3
Spoken English 3
Handwriting skills 2
Basic mathematics i 3
Basic mathematics ii 3
Plane and solid geometry for pre-school teachers 4
Introduction to statistics for pre-school teachers 2
Basic natural science 3
Environmental science 4
Preschool physical education 2
Basic social studies 2
Introduction to civic and ethical education 2
Action research 2
Seminar on actionresearch 1
Total 55/ 113
Percentage 48.6 %

Shulman (1986, 1987) describes a content knowledge as a knowledge teachers need about the
content of a subject area in order to teach it. Similarly, Richards (2010) describe content
knowledge as a knowledge teachers need to know about what they teach.

The curricula of preschool teacher education covers, a variety of contents in the subject matter
content knowledge domain. Willer1994; Helen Hedges and Joy Cullen, 2005 asserts that teachers
need to know “about everything - science, social studies, literature, math, music, and everything
else i their (children’s) world of experience” (p. 4).Some of the courses in this category are
subject courses designed to train preschool teachers with what they will teach in preschools and
other courses are provided to enables the trainees to have the basic concepts of different content

areas and to bridge the competency gaps that the trainees may undergo. The Preschool teacher
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education curriculum integrated the content of the academic disciplines such as Language and
literacy, mathematics, social studies, environmental and natural science, etc...

As demonstrated in table 4.2.1 the total credit hours of the content knowledge courses are 55 and
in percentage it covers approximately (48.6%) from the total credit hour assigned to all courses
of the curriculum.This can indicates that nearly half of the program credit hour/courses are
tended to provide preschool teacher trainees the contentknowledge.

Implication of content knowledge for language and literacy instruction

The curricula of preschool teacher training program cover a variety of contents in the
domain of language and literacy development for preschool teachers. Language and literacy
is a basic component for preschool teaching therefore, different content and various
courses in the area aid to possess a wide range of theoretical concepts, and can facilitate
the teaching practice in the actual classroom context. It’s relevant for preschool teacher to
know the content of language and literacy to recognize the basic concepts and components

in the area.

4.2.2General pedagogical knowledge
Another category emerged from the analysis is the general pedagogical knowledge category.
The courses added in this category are intended to acquaint student teachers with various

methods and assessment strategies for different subjects teaching.

Table no 4.2.2General pedagogical knowledge curriculum courses

2 | Theme Courses Credit
hour

General Preschool art and craft 3

pedagogical Preschool music 3

knowledge Child play 3
Assessment and evaluation of preschool children 2
Practicumi (1) 1
Practicumii (2) 2
Practicumiii (3) 3
Practicumiv(6) 6
Total 23/113
Percentage 20.3 %

Morine-Dershimer and Kent (1999) argue that general pedagogical knowledge consists of the

following knowledge areas: (1) classroom management and organization, (2) instructional
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models and strategies and (3) classroom communication and discourse. On the other hand,
Shulman’s  (1986) general pedagogical knowledge includes the educational purposes, the
methods of teaching and learning that is knowledge about techniques or methods used in the
classroom and the nature of the target audience and strategies for assessing students’
knowledge). The Pedagogical teacher knowledge category in this curriculum provides the
knowledge of assessment and their purpose in preschool classes. Further,preschool teachers
study specific pedagogy for the teaching of different subject’s and some of the courses assigned
to general pedagogical area are prepared for the trainee to enhance their understanding of how to

use art, music and play as learning tool or method in pre-school education.

For example;
Preschool music and preschool play courses are designed for preschool teacher’s to gain
fundamental knowledge and use the significant elements of music and play in teaching

other subjects. Similarly Pre-school Art& craft is designed for the trainee to enhance
their understanding of how to use art as a learning tool in pre-school education.

General pedagogical knowledge familiarizes the teachers with difference methods in order to
facilitate pupils’ understanding of the learning content (Voss, Kunter&Baumert, 2011) and the
above contents show this as an objective. On the other hand,there is a practical teaching season
(practicum) in which teachers practice the teaching activity in school context during the training.
This period help teachers to possess practical understanding of Classroom management,
managing several classroom events simultaneously, lesson timing, giving instructions and
keeping pupils’ attention (Voss et al, 2011).The teachng practicum is one of the required
subjects that student teachers must complete in order to have adequate opportunity to practice
what they have learnt during their course work in real school classrooms (Darling-Hammond,
2006).The implementation of teaching practicum is important to bridge the gap between what
student teachers have learnt in the program and the reality of teaching practice in schools
(Darling-Hammond, 2006). Generally, from the overall course structure general pedagogical
knowledge courses cover 20.3 % in the curriculum.

Implication of general pedagogical knowledge for language and literacy instruction

These course included in general pedagogical knowledge category have significant role in

language and literacy classrooms. Teachers can use specific methods they have learned to teach
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language and literacy properly. In addition to assess students literacy development using
appropriate assessment strategy is crucial therefore the concepts students learned in this area can
help them to apply meaningful assessment and evaluation of students’ progress on literacy skills.
On the other hand, for teachers to understand or experience real school context with students and
to practice what they have learned to teach language and literacy the practicum course plays

critical role.

4.2.3 Pedagogical content knowledge

The third category is concerned with the content analysis of the curriculum courses which
belongs to pedagogical content knowledge area. This category refers to teachers’ content
knowledge united with the instructional strategies that help students comprehend specific subject
matter concepts and/or topics (Shulman, 1987) It is reported that “content knowledge alone does
not adequately prepare teachers for the challenges they face in today’s classroom” (Darling-
Hammond &Bransford, 2005, p36)therefore, in addition to mastering the content knowledge
trainee teachers should understand methods how to teach specific content to the level of the

preschool children’s understanding and experiences (MOE, 2014)
Table, 4.2.3 Pedagogical content knowledge curriculum courses

Theme Courses Credit
hour
3 | Pedagogical Teaching mother tongue for pre school 3
content Teaching English through music, play and art in preschools (PCK)
knowledge Teaching mathematics in pre-school 3
Teaching environmental science using arts, music and play
3
3
Total
Percentage 12/113
10.6 %

The above four courses are directly intended to equip preschool teachers with the
pedagogical content knowledge and they are very important for the trainees to have knowledge
of teaching each content at pre—school level. The courses are designed to give a clear
understanding for the trainees about the methods of teaching pre-school Mathematics,

Environmental science, Mother tongue and English languages (MOE, 2014). So in these courses,
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the way of teaching pre-school children about specific content in specific context and for specific

group of children is taught.

For example; teaching mathematics in Pre-school,
This course is designed to give a clear understanding for the trainees about the methods
of teaching pre-school mathematics. So in this course , the way of teaching pre-school
children about the size of objects , comparison of objects, the numbers, numeral,

measurement  terminology, time terminology, location vocabulary, counting ,naming and
recognizing unit of time and simple geometrical shapes will be taught.

In order to deliver the content of the course, each unit is integrated with different and appropriate

arts, music and play activities.
Teaching English for preschool course;

Aims at helping pre-school teacher trainees develop different ways of teaching English
language for pre-school children using music, art and play. Thus the trainees will learn
teaching vocabulary and the skills of speaking, listening, reading, and writing using play,
music and art. The content takes into consideration the three age groups of Pre-school
children: 3-4,4-5and 5-6 years.

Pedagogical content or procedural knowledge “represents the blending of content and pedagogy
into an understanding of how particular topics, problems, or issues are organized, represented,
and adapted to the diverse interests and abilities of learners and presented for instruction”
(Shulman, p.8). Rojas (2008) further explained Pedagogical Content Knowledge in three
different dimensions: what is taught (content); to whom (students); and how (pedagogy). The
above Pedagogical Content Knowledge courses have merged all these factors in one to acquaint
preschool teacher with various content knowledge together with a teaching-learning methods that
are appropriate to deliver the specific contents of the curriculum. The total credit hour for these

courses is 12 representing 10.6% of the total (113) credit hours of all courses.
Implication of Pedagogical content knowledge for language and literacy instruction

Teaching language and literacy skill in preschool needs understanding of the content and way

of teaching(Fleer, 2009).because there are different specific precursor areas in language and
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literacy development. Therefore, to enable these skills for children, preschool teacher need to
master them as content and should know how to deliver each of those areas in a way child easily

comprehends them.

4.2.4Curriculum content knowledge

The fourth category emerged from the content analysis of the curriculum courses is the
curriculum knowledge area.According to Shulman (1987) Curriculum knowledge is knowledge
of what should be taught to a particular group of pupils. It requires understanding of children’s
learning potential, national syllabuses, school planning documents and year group plans.

Table, 4.2.4Curriculum content knowledge courses

Theme Related courses Credit hour

Curriculum Early childhood education 3
knowledge Mother tongue child literature 2
4 Children literature (English) 2
ICT for preschool 2
Teaching and plays materials production in preschool 3

12/113

Total 10.6 %

Percentage

The above five courses were found to be dealing with curriculum knowledge category relatively
and directly. The courses in this category provide knowledge and skills necessary to promote
developmentally appropriate instruction and to employ a variety of teaching materials for
preschooler teaching. Ihejirika (2000) defines a material as any device which an educator uses to

facilitate the understanding of his lessons.

For example;
ICT, literature and Material Development courses were in the curriculum .These courses
introduce students with the children literature, ICT tools used in preschool teaching, how
to plan and use those tools in preschool, supports students to understand the basic
components of a computer system, and also allows trainees to produce different medias

that will be used at pre-school level.
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On the other hand;
Early childhood education course is intended to help the trainees identify the principles,
ideas, philosophies and methods of upbringing and teaching pre-school children and
develop ideas for curriculum planning, implementation and evaluation.
This course provides the trainees with knowledge of general concept of education , ideas of early
educators , children characteristics’ and developmental stages of learning, principles, methods of
teaching , styles of learning , educational planning and concept of curriculum. In general, the
courses in this teacher knowledge category are intended to introduce student teachers with
different instructional materials, teaching procedures and learning objectives in preschool. The
distribution of the courses in the preschool diploma teacher education curriculum indicates that
while from the overall courses provided for preschool educators approximately 10 % of the total
113 credit hours of all courses of the curriculum are in the area of curriculum content knowledge.

Implication of curriculum content knowledge for language and literacy instruction

To support literacy instruction in attractive and multidimensional way knowledge of appropriate
instructional materials is crucial. Teaching language, reading and writing will be effective if it is
supported by different teaching materials. On the other hand, language and literacy teacher needs
to select linguistically, culturally, individually and ethical age appropriate teaching content and
materials for preschool level. Therefore, the knowledge and implementation of curriculum helps

them to provide meaningful language and literacy instruction.

4.2.5Knowledge of educational contexts

Table 4.2.5courses on Knowledge of educational contexts

Theme Related courses Credit hour

Courses  about | Life skills and gender equity for preschool 2
knowledge of
5 | educational

contexts Health, safety, and nutrition in early childhood
Education 3
Total 5/113
Percentage 4.4 %
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Teachers need to develop and construct ther knowledge of context because student’s
background, culture the school context and any other factors affects the teaching learning process
in preschools. (CECED, 2016) If teachers are not able to know the variables in their teaching
contexts then their mastery of the content aspects of language or other subject alone will not be
able to make them effective educators. Richards (2010) explained that teachers teach in many
different contexts, in order to function in those contexts, they must acquire appropriate
contextual knowledge that will enable them to learn to be effective in different countries,
backgrounds and cultures. This context includes who they teach (their students), where they
teach (their classrooms, schools, communities and so on) and what they teach (the subject, level,
curriculum and their relationship to local, state and national standards). Moreover, the ethical,
political, economic and social factors that influence teaching and learning in schools are included
in the concept of contextual knowledge (Abell& Lederman, 2007).In the current preschool
teacher education curriculum;
Preschool teachers learnbasic skills of life and how they can integrate them in their
lessons through addressing life skills, gender related issues, and concepts related with
child rights.
Additionally;,
in order to create safe condition in  the Kkindergarten schools teachers fill their
knowledge, attitude and skill gap about child health, child care from different diseases,
first aid, children hygiene, environmental sanitation, keeping the children from accidents
and food menu planning in kindergarten school by the course Health, safety, and

nutrition in early childhood Education .

By using this knowledge of context preschool teachers can maintain an environment or
preschool context that ensures the health and safety of every child and they can offers teaching
that promote the health, safety, nutrition, physical, and social emotional development that
support healthy manner and lifestyles. Two courses that dealt with issues related to children’s
health and wellbeing and life skills and gender equity for preschool were classified under
knowledge of context category(4%)
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Implication of knowledge of educational context for language and literacy instruction

Preschool children’s have different; ability, health status, family, language, religion, economic
and social background (Chowdhury, (2002) and all of these factors may affect their language and
literacy skill development (Dhankar, Rohit., 2009)therefore, preschool teacher must know the
influence of context on children’s language and literacy learning progress and ability. On the
other hand, preschool teacher knowledge of context supports their instructional practice by
guiding them to choose the teaching settings based on preschool children’s learning need and
interest.

4.2.6Knowledge of learnersand their characteristics

The other category emerged from the content analysis of the curriculum courses is the
Knowledge of learners and their characteristics category. This is the focus of two courses. Pre-
school teachers are expected to understand the various developmental aspects and characteristics
of children and attempt to identify their implication in designing instruction and providing
support (MOE, 2014).

Table 4.2.6courses on knowledge of learners and their characteristics

Theme Related courses Credit hour
Knowledge of
6 learners and their | Early childhood development and learning 3
characteristics Teaching inclusive education in preschool 3
Total 6/113
Percentage 53 %

Supporting children to grow and develop physically, emotionally, socially and academically is
started from knowing who they are (NAEYC, 2010).
The course “’early chidhood development and learning”” is devoted to study the
development of young children in all major areas of functioning including their
physical, cognitive, language, social and emotional development. This course is
designed for preschool teachers to give an insight on child development, learning,
motivation and related concepts and theories concerning children’s classroom

behavior.
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On the other hand the rationale of the course
“Teaching Inclusive Education in Preschool’” is to equip preschool teacher trainees
about preschool inclusive education that will help the trainees to handle children with
visible and invisible disabilities and those with special potentials (gifted and talented
children) (MOE, 2014).

A number of benefits are derived from including children with severe disabilities in general
education classrooms have been supported by research (Hanline, Fox, & Phelps, 1998).thus, by
using this and other different knowledge of leaners preschool teachers can help children in
classrooms and employ a variety of positive guidance and teaching strategies to meet the needs
of individual children as well as the group. As shown in the above table two courses related to
learners” knowledge category is offered in the curriculum and it represents about 5.3% of all
curriculum courses of the curriculum.

Implication of the knowledge of learners for language and literacy instruction

When teacher knows about their learners including (who they are and what they want) it makes
it easy to meet their educational needs and to provide effective teaching. This is also true for
language and literacy teaching. Preschool children have different individual characteristics,
learning style and developmental progress [UNESCO, 2013). Therefore, In order to teach
language and literacy effectively one must know the learners diversity in actual classroom. For
example, some of the children in preschool classrooms may come from rich literacy environment
with fostered ability and the rest of children could be new for the literacy concepts (Anne,
2009).In this case, only teacher who understands this situation can address the gap by providing
different contents and teaching methods to the level of individual and groups of students .further,
preschool teachers can use their knowledge about learners to apply inclusive education for those

children with visible and invisible disabilities.
4.2.7Knowledge of educational goals

In addition to the knowledge of teaching and learning, knowing the teaching or educational
goal is a crucial task expected from all teachers.
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Table 4.2.7 Curriculum courses on Knowledge of educational goals

Theme Related courses Credit hour
Knowledge of | Preschool management and improvement 3
educational
7 | goals 3/113
Total
Percentage 2.6 %

After analyzing the content of this course, it is revealed that the course preschool management
and improvement is designed for preschool teachers in order to build them with basic concepts of

organization and management.

It aims to dewvelop skills in organizing pre-school institutions and improve the owverall
condition of pre-school environment. It also aims to help them develop positive attitude

towards working in a pre-school environment.

In order to manage and improve organization, one must know the concept and characteristics,
duties and responsibilities and the overall goal of the institution .In this course the teachers
recognize all of these issues in the specific case of preschool context. As revealed in table (4.2.7)
that the curriculum course related to educational goal category is one and the credit hour for this

course is 3 representing 2.6% of the total (113) credit hours of all courses of the curriculum.

Implication of the knowledge of educational goal for language and literacy instruction

Preschool is a setting designed to prepare children’s with foundational skills for formal
elementary schools (MOE,2014).Thus, a teacher who teaches language and literacy in a
preschool setting needs to know the overall goal of their teaching as a literacy and language
educator because each and every activity in preschool has a sated goal to be achieved. Therefore,
preschool teachers’ knowledge of educational ends or goals can help them to know the objective
and significance of their teaching, assessment and other different responsibilities from different

angles.
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Result of the second question

The curriculum courses were categorized according to Shulman’s view and results of the second
research question of the study investigating the teacher knowledge component in preschool
teacher education curriculum course structure revealed the presence of courses in every teacher
knowledge category and in a various extent. The curriculum provide preschool trannies with a
knowledge about the content to be taught in preschool setting and the method for teaching the
content, the general principles and strategies for students assessment and classroom
management, knowledge of the materials and programs that serve as tools for the preschool
teaching, including Knowledge about the children development and individual characteristics
and educational goals.

Content knowledge is predominant in the course structure. General Pedagogical knowledge,
Pedagogical content knowledge, curricular knowledge, knowledge of educational context,
knowledge of the learner and knowledge of educational goals are covered as part of different
courses, but appear to have a less weight in the whole structure. In percentage subject matter
content knowledge covers approximately (48.6%) from the total credit hour assigned to all
courses of the programme,20.3% is on the general pedagogical skill, while 10.6% is found to be
on the pedagogical content knowledge and similarly on curriculum content knowledge whereas
Knowledge of learners, knowledge of educational contexts and Knowledge of educational goals
to be with 5.3%, 4.4 % and 2.6 % respectively. Based on their contents some of the courses can
be further categorized as they combine different knowledge’s in one ie. courses in the category
of learners knowledge has much in common with the courses in knowledge of context, also the
courses categorized under Curriculum Content Knowledge and Educational goal are closely
related to categories of general pedagogical knowledge. Generally, the analysis has answered the
research question and all of the knowledge components included in the curriculum course
structure have role to support preschool teachers to become all rounded language and literacy

educator.
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4.3 What do in service preschool teachers say about their training curriculum courses?

4.3.1 Interview with pre-service preschool teachers

The following questions (in Amharic) were forwarded to 10 cotebe university pre-service
diploma preschool teachers. The Participants (student teachers) in this study were in their last
semester of their studies.

1. Do you think the Preschool teachers training curriculum courses are relevant as a teacher
who is preparing to teach in preschool?

The trainees expressed different opinions regarding the program courses; the majorities (seven

out of ten teachers) were in favor of the program courses while others were not interested in
some of the program course contents.

“ I think the courses are really good to become/prepare a preschool teacher it
gives us different kind of knowledge, like practical experience and theoretical
knowledge, and the training provides us the knowledge, skill, and ability that are
relevant to the preschool teacher.”’

Another pre-service teacher elaborated that;

¢ Sufficient teaching knowledge components are included in the curriculum
courses for instance; | have learned subject matter areas, lesson planning, teaching

methods, classroom management, assessment methods and play materials
production from locally available materials so on,”’

When the student teachers were asked to indicate areas in their training programme overall
course they felt needed improvement. Some of the students mentioned that some courses just
taught wvery theoretical contents which focused on theories and which were not related to

preschool teaching situations.

One student teacher stated:

> some of the courses are irrelevant to the preschool teacher, if we are not to teach

about physics (e.g. Motion) we don’t need to waste our time by learning about it’’.

This argument has focused on what preschool teachers need to know more.
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Other teacher added that;

“there are some unrelated courses,In general, the courses should be relevant

to the work we will meet outside the training institution’’

| agree preschool teachers need an in-depth study of the subjects they teach rather than too
much of the study of theories (Lawlor, 1990).however, teachers need a wide range of different
subjects” knowledge to support the overall development of their students and their teaching
practice. They need deep understanding of several different knowledge bases to develop their
profession (Turner-Bisset, 2001). Because teacher knowledge is derived from different sources
such as theory and research and from the teacher’s own teaching practice (Fenstermacher,
1994).Inside and outside classroom situations, teachers have to handle unexpected phenomena’s,
therefore, this theoretical knowledge can be used to guide a teacher’s practical action (Meijer, et
al. 1999). Some writers have also drawn attention to the necessity for teachers to have a broad
general knowledge base to support children’s learning (Cullen, 1999; Haynes, 2000;
Kallery&Psillos, 2001; Willer, 1994, Turner-Bisset, 2001).Teachers need to know different
contents which students learn and the training should provide learning experiences that are
meaningful, relevant, and helpful to the preschool teacher. Despite these concerns, as i have
already shown student teachers were generally satisfied with their course.

2. What do you think the training component of diploma preschool teachers curriculum should
include?

One of the teacher-trainee suggested that the training component should focus on training
candidates in methodology with equal focus on subject matter knowledge. One pre-service
teacher stated:

¢ I'think teaching preschool children needs more knowledge of teaching strategy.

Therefore, we need to learn more methodology to teach the subject.”

When she were asked what to train in methodology means, she explained that knowledge about
techniques or various methods used to teach specific contents in the classroom. This student
mansion the need of more pedagogical content knowledge training in the curriculum and the rest

nine teachers were ignoring this question by talking about only the relevance of the courses.
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3, Is it possible to say that language and literacy components are fairly covered in this

curriculum? The responses of the participants for the question are summarized as:

“Yes of course, we have adequate language and literacy related courses™

3. Did you learn about learning disability /how to teach children with learning disability?

All of them were new for the phrase “’learning disability’’. They answered that they were not

trained about learning disability. Even though the term learning disability does not apply to
chidren who have learning problems that are primarily the result of wvisual, hearing or
intellectual disabilities (IDA.2016), some of them were trying to explain about the course they
have taken about special need students, when they were asked about learning disability. The
participant Pre-service teachers reported that they were prepared to work only with students with
special needs. One of the student teacher said;

© I am a graduate student and to this day, I did not hear about learning disability’’.

Their teacher education program curriculum offer only one course related to inclusive education
but it’s for students with special need, it did not offer general information regarding students
with learning disabilities. They added that something related to learning disability should be
incorporated in the training courses by saying that the training requires to give this component as
a separate course. Many stated that they needed training and proper preparation related to
accommodation methods for certain types of student who needs special attention.
4.3.1The results presented in this section are mainly based on the analysis from the
interviews;

The current study attempted to examine the pre-service preschool teacher’s perceptions of their
educational preparation curriculum in terms of how well they think the courses they had thought
are preparing them to effectively teach in preschool.

The analysis shows that most of student teachers are satisfied with the courses they are taken
they thought that they had been well prepared with necessary knowledge and skills to carry out
various professional responsibilities as a preschool teacher. In short, the majority of respondents

thought that they had been “well prepared”. In addition, the student teachers were asked to
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indicate the course areas which need improvement and some of the student mentioned that more
theoretical courses were included in the program and they argued that the courses in the
curriculum should be designed mostly to offer preschool teachers with the knowledge which help
them to teach all the content/subject matter they teach in preschool. They believe, when pre-
service teachers get more irrelevant courses for preschool teaching, the less they will get more
appropriate course which help them acquire the necessary knowledge for a preschool teaching.
Therefore, even the theory based courses should be related to the subject they teach in preschools
and strategies for teaching the content. In addition, one Student teacher indicates the need for a
proper training to develop their teaching method knowledge. He commented: the training
demand more attention to methodology with equal focus on subject matter knowledge. This
indicates that the preschool diploma teachers training program courses are performing well in
preparing pre-service teachers in content/subject matter as revealed in their own views.

In summary, Pre-service teachers who participated in this study were graduate students with no
awareness and Preparation of learning disability at the theoretical or practical levels. These pre-
service teachers did not receive training to adapt instruction for students with reading or writing
or other learning disabilities. Therefore they need preparation related to students with specific
learning difficulty and disabilities and expressed their willingness to teach effectively if

extensive opportunities for training were provided.
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CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATION

Through this study; i described a content analysis of preschool teacher education curriculum
according to the teacher knowledge components that have to be acquired by student teacher as
future preschool and language and literacy teachers. In order to meet these objectives basic
research question were sated regarding the preschool teacher curriculum knowledge base and
relevant literature was reviewed.

To seek answer for the basic research gquestions, document analysis and structured interview
were used as an instrument to collect relevant data. I used Shulman’s (1987) teacher knowledge
model as initial code to analyze the preschool diploma teacher’s curricuim content and several
codes were also derived from the data during the analysis. The data obtained were organized,
categorized and analyzed by using the categories against the full range of the data. Based on the

analysis made the following major findings were found.

5.1 Summaries of Findings
The analysis made using the data obtained from the content analysis and interview is resulted in
the following major finding.

» Content analysis methodology is utilized to determine the presence of certain concepts
within texts or sets of texts(Weber, 1990). Based on this, the curriculum content analysis
result revealed the presence of all predefined teacher knowledge components in the
curriculum course structure and in different extent to provide all rounded knowledge for
preschool teacher trannies.

» The study showed that the language and literacy components are fairly covered in this
curriculum. In analyzing the language and literacy content knowledge courses it is found;
Language, reading and writing, linguistics and literature are the major focuses of the
course structure.

» Most of the courses in language and literacy content knowledge area are mainly aimed to
enhance the teacher’s language skill rather than preparing them to teach literacy i
preschools.

» The content analysis result of this curriculum indicated that in its coverage subject
matter/ content knowledge get dominant coverage.
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> It has been found that there is a lack of pedagogical content knowledge courses.
Pedagogical content knowledge represents the blending of content and pedagogy in to an
understanding of how particular topics, problems or issues are organized, represented,
and adapted to the diverse interests and abilities of learners, and presented for instruction
(Shulman, 1987, p 4).

» Majority of the pre-service teachers were satisfied with the courses they are taken.
However, some of them complained regarding the courses in content knowledge area, are
more of theoretical and contain irrelevant contents for preschool teachers’ practical
teaching.

» The study revealed from the teacher’s interview, the absence of teachers awareness about
learning disability.

» The study also revealed the absence of course related to assessment and intervention

strategies for children with reading and writing or other learning disabilities.

5.2. Conclusions
Based on the major finding of the study, the following conclusion were drawn

» The current preschool teacher education curriculum is well organized with relevant
teacher knowledge components to prepare all rounded preschool teachers. The analysis
found relevant contents/courses in a various crucial teacher knowledge component in
addition to the content/subject matter area, and all of the knowledge components included
in the curriculum course structure have role to support preschool teachers to become all
rounded language and literacy educators. From the analysis of the study, it can be
concluded that much attention was given to content Knowledge courses. Since, majority
of the courses were focused on the Content Knowledge area. on the other hand, pre-
service teachers get less pedagogical content knowledge courses which was also
ascertained by the number of courses assigned to the area.

» From the analysis in the category of language and literacy area; it is possible to conclude
that language competency area got more coverage among language and literacy courses.
Most of the courses are provided in order to enhance teacher’s language and literacy
skills such as (speaking, listening, writing and reading) but it was not as well prepared in

literacy teaching skills as it is in language skKills.
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» Majority of pre- services teachers who participated in this study were generally
positive about their training curriculum courses, though some did express concerns
about some important areas of it that they considered need improvement., the student
teachers were generally satisfied with their training curriculum. On the other hand,
Pre-service teachers who participated in this study have no awareness and

Preparation on the issue of learning disabilities or specifically on the area of (reading
and writing disabilities).

5.3. Recommendation
Based on the findings of the study and the conclusions drawn the following recommendations are

forwarded.

» In my opinion the course structure in the area of language and literacy must be designed
to prepare well qualified preschool language and literacy teachers rather than counting
them just as language learners. Because teaching literacy requires knowledge of different
essential contents or elements of literacy knowledge in addition to language proficiency
so the content and objective of each course must reflect this.

v' As we know preschool teaching is not more dominated by theoretical aspect it is more of
play based .therefore, the training program should ensure that each course for preschool
teachers be able to prepare them in ways that support students over all development and
learning . In addition it is important to ensure whether it supports them in real teaching
experiences teachers will face in school context. In this regard, Course developers have
the responsibility to know and decide what relevant content knowledge is for preschool
teachers or for beginning language and literacy educators.

v' Teachers who teach early foundational skills especially reading and writing need a
content knowledge intertwined with knowledge of method of teaching. Therefore, in
order to prepare well qualified literacy teachers for preschool; much attention should be
paid to the development of pedagogical content related courses and more courses should
be included in the current curriculum.

v' Reading difficulties are the most common cause of academic failure and
underachievement (IDA, 2016) therefore; | strongly suggest that, there is a need to add

some contents or course related to intervention strategies for children with reading and
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writing disabilities. Because preschool teachers deserve courses that prepare them to teach
all students, including those who struggle with different learning disabilities.

v' In order to ensure the quality of preschool education, the current teacher education
curriculum has to be revised and the areas which need improvement and in which

teachers lack knowledge should be incorporated into the trainings.

Suggestion for Further Research
There should be further research and studies in preschool teacher’s education curricuum and
program. This study has analyzed the relevance of content knowledge of language and literacy
component of preschool teacher education curriculum. However, rather than focusing on the
many aspects of language and literacy content knowledge components in preschool teacher
training curriculum, single area can be chosen and investigated deeply. In addition during the
interview with pre service preschool teachers some of them have criticized the way their
instructors deliver the courses in classrooms therefore; more research is needed on how good the

pre service teachers are being taught in the teacher training institutions.
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Appendix 1

Adopted from ministry of education (2014) Preschool Diploma Teachers Training curriculum

Draft
Year i Year ii Year iii
Semester i Semester ii Semester i Semester ii Semester i Semester
1 Basic Basic Teaching
mathematics | mathematics english in pre-
i(3) i (3) school (3)
Math 111 Math122 Telps 341
2 Basic Basic english The Teaching Mother
natural ii(3) structure of | mother
science (3) | (eng102) english  (3) | tongue in pre- | tongue
Bnsc 111 eng 232 school (3)
Tmtps 341 child
3 Basic english | Environmental | Plane &solid Teaching Ict for pre-
i(3), eng 101 | science geometry environmental
(4)ensc 112 (4) ((math science in pre- | school (2)
201) school (3)
4 Basic Introduction Spoken Health, safety
mother to ethics | english (3) &  nutrition
tongue (2) &civic Eng 221 (3)
Bmt 111 education (2) Hsnu 311
(ceed 101)
5 Hand Mother tongue Mother Practicum
writing (2) | reading & tongue Children
(eng 100) or | writing 3) language literature (2) | iv(6)
mother mtrw 112 development | eng 311
tongue hand (2)
6 Preschool Preschool Structure of
art and craft | music (3) mother
(3) Pmu 102 tongue (3)
Kared 101 Smt 201
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7 Basic social | Introduction Practicum i | Practicum ii | Practicum iii | Physical
science (2) | to statistics for | (1) (2) (3)
(bsst111) preschool (2) education
(math 102)
(2)
8 Teaching
mathematics
in pre-school
(3) tmps 301
Tot | 18 20 20 15

Appendix 2
QUESTIONS FOR INTERVIEW

1. Do you think the Pre-service teachers training curriculum courses are relevant

as a teacher who is preparing to teach in preschool?

2. What do you think the training component of diploma preschool teachers

training curriculum should include?

3.Is it possible to say that language and literacy components are fairly covered in
this curriculum?

4. Did you learn about learning disability / how to teach children with learning
disability?
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Appendix 3
The seven categories of Shulman’s (1987) knowledge base for teaching

No | Classification

1 | Content knowledge

2 | General pedagogical knowledge

3 | Pedagogical content knowledge

4 | Curriculum knowledge

5 | Knowledge of educational contexts

6 | Knowledge of learners and their characteristics
7 | Knowledge of educational goals
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