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CHAPTER ONE

= F L. INTRODUCTION
1.1. Background of the Study

English, is universally used as a4 means ol communication, especially in the internet world;
English speaking skills should be developed along with thie other skills, Tt hay four basic skills:
listening. speaking, reading and writing, English has attained increasing importance throughoul
the world f general and in Ethiopia in particular (Ministry of Education, 1995). .
Speaking is one of the four macro skills necessary for effective communication in any language,
particularly when speakers are not using their mother wngue. However, teaching English
speaking whether as a [irst or second lanpuage involves developing fluent and detailed
knm‘\flcdg&buut why, how and when 0 communicaie and 0 produce complex skills for
managing interaction (Ying Ying, 2008), cited in Ellis (2003), This indicates that Speaking 1s so

much a part of our daily life that we tend totake it tor granted.

Many languagze experts arcued that in language learning interactions and communications are
key clements I"m: developing students”™ speaking skill (YingYing, 20080, Marital (2009}, states
that languaze leaming Nourishes most when leamers are in g posilive environment and are given
apportunitica to communicale in authentic situallurf::-. This idea. therelore, supports that task-

based learning is an attractive and fun teaching method for developing oral performance.

Through the design of speaking tasks in speaking classrooms, fluency can be achieved; accuracy
can be promoted through the task-basad languave learning pedagogical tasks (Brumftit, 1984} In
the Ethiopian context, teaching speaking through designed speaking tasks is helpful to fulfill the

conditions to practice the target language communicatively,

Speaking Lask is an aclivity that reguires leamers to participate in a non-threatening environment,
crnphasis 15 on meaniﬁmmve al an puteome bul the vueome 33 not that much important,
involvement in the process of learning important, Task is not @ substitule for a good wpic but i

Inereases motivation and involvement. It provides a framework for the classroom activities.
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In every usage, tasks are seen as 4 common place goal-directed activities for evervday lile such
as cogking dinner, writing a letter, building a modcl and so on (Long (1989), cited in Tlis,
“ED'I:I';J'. Tasks become more formalized as part of various kind of vocational training in the 1950
and come intg, wide spread use in school education in the 1970° (Richards & Rodgers. 2001).
Major programmatic proposals for task-based leaming in language waching appeared in the
1980°s and 19908 (Skehan, 1998). Currently. tasks are viewed as important research [ools as

well s the basiz for lansuage instructional approuaches (Ellis, 2000).

In second language education (SLE). a task is delined as an activity that focuses on meaning
which the ?eﬂmerﬁ undertakes using the target language in order o reach a specific goal at the
end of the task. Through tasks. students are provided with a “purpose™ Lo use the target lanpuase
(Lee. 2000, p. 30). In this purposeful leaming process. learners are nol instructed o use certain
language forms. Instead, they are encouraged to build and use the rarget language on their own.
A [ear:her" a supporter without inunediate leacher correction. The role of the tcacher is 1o

observe and facilitate the process of task-based communication (1.ee, 2000.p.3 1),

In se¢ond language education, there are many advantageous methods to teach English language.
According o Dawit (2008). the present day foreign language pedagoey has come through a
number of theoties and methods designed through time. This idea, therelore, conlirms that task-
based learning :;chh-;:rd 15 the current acceptable and preferable method w develop students
speaking skill. 1t used to happen that as one was mp:_fhed to be inadequate. another method took

the lum.

Task-based Language Lesrning (TBLL) is regarded as an alternative method to traditional

language teaching method because it favors a methedology in which functional communicative

language use is aimed at and sirived for (Brumfit, 1984 Ellis. 2003 Willis, 1996}, Also task-

“ bused languuge leamning is considered to be an clleetive approach that fosters a learning

civironment in which learners are free to choose and usc the targel language forms which they
think are most likely to W}'a the aim of accomplishing defined communicalive goals {(Ellis,
2HES & oWillis, 1996),

FBLLA (Task-bused Language Learning Approach) is scen as a method of {ostering learning

envirenment that finds appropriacy in all skills and often combines more than one skill in the



4

same task (Willis, [1998). Skehan {1996) suggests that tasks ave evaluated in terms of the Tuency.
ucfilﬁucy. and complexity of language produced by task users. Therefore, the researcher
proposed task-based language learning to ensure the Tagel preparatory school grade 11 students

speaking skill,

Overall, many researchers like Kasap ( 2003), Murad (2009), Soa-Ong { 2010). Thanepuhia
(2010). Phisuthangkoon {2012}, Thanghung (2012). Ketema i2013). Tewodros (2014} & Yinager
(2016) claim that the task-hased language lcaming activities can increase students English
Sptﬂkirlg’ﬁkiﬂ. They also argue that task-based language learning is a promising method to
enable students develop their own Lnglish speaking skill in order to reach their goals, This study
explored the clfvcts of lask-based language learning on the grade 11students speaking skill

development at Tagel preparatory school

1.2, taiemcnt of the Problem

Tasks as organized sets of activities play essential roles in classroom leaming processes. Taskl-
bascd instruction is an approach that emphasizes the significance of the role ol tasks in these
processes. I is a mechanism to develop speaking skill “As learners in EFL contexls have lewer
opportunities o practice language outside school, classroom activities become more important
through task-based learning™ (Munan, 1989}, “If learners do not develop the capability of
directing their lcaming and acting on the world around (hem through the available teaching
method. they will be limited in what they can do™ (Dawit, 2008 cited in Hammond and Collins,
1991). This indicates that task-based language learning is a crucial clement in any academic area
it that it may determine students’ performance. 1L seems. however, that in EFL research in
[thiopia, this potential area of research has almost been ignored that local studies in EFL context
are insufficient. Considering its valuable effect, Murad (2009) strongly advise that the effect of
lask-based learning on forcign language achievement at various levels need be examined for the

Jetlerment of foreign language learning environment especially in speaking.

nsights o the status of EFL learners {(e.g.Ying Ying, 2008) indicate that task-based leaming

can account for students in the EFL classroom. Evidences from a number of local stdics (e.p.
Yinager, 2016} on English performance of Ethiopian EFT. students show that EFL learners’

develop their speaking skill learning through task-based learning. In the same vein, others state

e
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the elfeet of task-bascd language teaching on developing the reading skill of the learners” (e.o.,
Sk-‘::lyn._ 998 Foster and Skehan. 1996; Willis. 1996), but fow have examined the effeet of task-
bused language learning on the speaking skill of EFL learners {Bariandi and Ahangari, 2008 and
Hitutoli, 2008). Due to the difficulty of speaking skill, it was easicr for teachers, methodolowists,
applied linguists and linguists to focus more on writlen than spoken language (Murad. 2009)
"“-fariu?s students in different educational levels could not use Fnglish to accomplish academic

tasks in English and othet subjects™.

I'he researcher, as an Tnglish teacher in various preparatory schools for three vears, witnessed
that most preparatory students of his own classes could nol meaningfully use English for
speaking tasks. In line with this, many EFL lcarners, the researcher has observed this from his
personal classroom contact with those students and the subsequent low scores, These EFL
students scored on speaking skills tests and examinations offered in 2015/16. Furthermore, from
the discusgon, the rescarcher has made with colleagues from Tagel preparatory school and other
institutions, he has lcamed that they have observed similar diﬂ"lcillt}-' cxperienced by their
students in speaking skill. In some classes, shockingly low achicvements in almost all skills were
exhibited. In learning speaking skill, the students’ often find some problems, The problem
frequently found is that their native language canses and the community influence then diMicult
to usc the foreign language. Other reuson is because of motivation lack 1o practice the second
language in daily conversation. Instead, students spend most of the class time studving English
pronunciation and grammar which are elusive for most adult EFL learners in acneral {(Yinager,
2016, cited In Kirkpatrick, 2006). Additionally, many lactors can cause the problem of the
students” poor speaking skill namely the students’ interest, the material, and the media among
others including the lechnigque in teaching speaking. The same is truc h[he students uzually
hesitate 10 speak English because they have problems using aceurate, fluent, and complex
language in his speaking classroom; their scares was very low in speaking skill and they are not

interested to learn speaking skill very well in the classroom.

Many techniques can bc;%ﬁed including task-based language learning because many rescarch
“findings say that this approach is effective Lo use in teaching speuking. According to Murad
2009) and Tewodros (2014) both [oreien language weachers and learners find speaking Lhe most

difficult language skills; this skill is [fequently neglecied or peorly pracliced in the Englizh
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language classroom. Teachers of English tend to stress drilling patterns. reading texts and writing
tasks But rarely have their students involved in speaking activities. Learning to speak English is
‘-mnre!efftctivciy achicved by speaking than by listening or reading. ‘The students have difficulty
with English language. According to Yinager (2016). Ying Ying (2008), Murad (2009), Kotema
(2013) and Tewodres (2014), this is reflected in their achicvement in the examination; their
SCOTES are usually very low in all English language skills, especially in speaking. Most students
have poor English language skills, Teaching this kind of group of leamners might require being
nnovative to motivate them and creating conditions for encouraging them 1o use English in the
classroom @etema, 2013). These innovative ways may invelve the use of current rechnology or
the use ot a tl.:.aching technigue or mathadolegy like task-based language teaching that may allcel
learners” motivation 1o learn English (Yinager, 20016) and promuote effective learning for

developing theirs speaking skill.

The ahﬂveﬁieaa are supported by researchers’ like Kasap, (2005), Bromiit {1984), Murald
{2009}, and Ying Ying (2008), They argue that there is a pmblerﬁ lowards their students
speaking skill in the classroom and they solved the problem by wsing task-hased language
learning. Therelore, task-based language learning approach iy important to teaching speaking
because it gives for studenls an opportunity to practice communicating in different social
contexts and in different social roles. In addition, it also allows students (o be creative and to put

themselves in another person’s place,

# -

Phere arg also local researchers, such as Ketema (2013), Tewodros (2014) and Yinager (2016)

- who studied that lask-based language learning instruction is (he sustainable language teaching

meéthod thar fosters students” speaking skill. Thus, the problem ol the studw is concentrated on

- the fact that secondary school students™are inept or incompetent in the speaking skill and suffer

Irom the ability to express themselves orally in Enelish. They had problems when the classroom

o

teacher teaches speaking skill compared with other language skills. In different case with the
above researchers, the current researcher followed Ellis’s (2003) [rameworks of pre-task, during

task and post-task to deve@PFeiudents speaking skill,

Amongst four macro skills, speaking is tocused for two reasons. First. this skill is the encs which
=

are vital to perform most academic tasks in students™ various academic areas, Second, it would
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be beyond the scope of thig study to include all skills. Consequently, this study intended to
a..\anpne the effects ol task-based language learning instruction on grade 11 sludents in Tagel
Prepdrdlun School speaking skl development und to investigate the students’ perception

towards task-based language learning in Simada Woreda.

1.3. Rescarch Question

This study set out to answer the following research questions:

L. Dges students’ speaking performunce improve as a result of exposure to TBLL? If 50, js
the ¢hange statistically significant one?

2 What are the students’ perceptions of the TBLL in speaking classes al Tagel preparatory
school grade 11 students™

i.4.  Objectives of the study
The abjectives of this sludy were:

1. To explors and analyze the cifects of the task-based language learning approach on the
development of the students speaking skill in academic settings.

2 To assess the students” view or pereeption towards task-hased language learning

*

Morcover, the study was aimed at looking into the e[Tects of task-based language lcarning on the

fluency and accuracy of the spoken production of EFL learners.

1.4, Significance of the study

The present rasearch can provide teachers, syllabus designers, and administralors with important
insights about task-based linguage learning on their students’ academic oral performance. The
researcher believes that the findings of this research would be of 4 principal significance for the

improvement of language Tearming and teaching in general and TETL in Ethiopia, in particular.

It also benclis to éxm the effect of using lask-based Language Teaching (TBLT) fur
developing the speaking skills of Tagel preparatory school students. In addition, the lindings

may lead to a change in the studants” attitudes rowards task-based language learning approach.
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1.5. Secope of the Study

'I'hi&?slud}-' 18 delimited only to cxamine the eflect of task-hased language learmning on students”

« speaking skill development 11 grade 91 swdents at T agcl preparatory school and to examing

their perception towards task-hased language lcaming in Simada Woreda. This is done because

S
speaxing skill is a critical problem Lo many students. Deside the study s delimited to aysess

X =" students’ speaking skill development towards task-bascd lan guage learning.
' 1.6. Limitation of the Study .

. |
The current sStudy has the following limitations:
1. The time limit of the study may affect the oral production of the students. If the study
tirme had been Jonger. the result might have been different. Time for implementation of
thirxperimem was too short: maybe implementing this method over more periods of

time may yield different lindings,

'_:"'-\.l"

T'he study was limiled to the use of Task-1Based Language Learning. In spile of task-
based activities challenged students to become noisy, usually speaking in mother tonaue,
meaning that students may produce little TL.,

3. There was lack of resources like domestic research works on the area under imvestigation,

and financial problems of the rescarcher.

=,
r

1.7. Key Terminology

* +. The following terms are emphasized throushour this study:

T

. - Speaking skill

Speaking is the productive skill in the oral channel 1o communicaté with other people. Speaking

" H:i:\' an interactive process of construeting meaning that invelves producing, receiving and

processing information (Brown, 1994; Burns and loyee, 1997). Its form and meaning are

dependent on the comes®®h which it oceurs, including the participants themselves, their
collective experience, the physical envirenment, and the purposes for speaking.

L
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Task

_Man¥ researchers deline fasks as activities that will be completed while using the target language
< cominunicatively by focusing on meaning 1o reach an intended outcome (Lee, 2000: Nunan,
| 989 Prabhu, [987; Fichards & Rodgers, 2001: Skehan [996:),

Task-based language teaching

Task-based language teaching can be defined as an appreoach in which commumicative and
meaningful tasks play central role in language learning and in which the process of using
language :prpruprimcly carnies more importance than the mere production of srammatically
correct langoage [orms. Therefore, TBI is viewed as one model of Communicative Language
Teaching (CLTY in terms of regarding real and meaningful communication as the primary feature

of language learning (Richards and Rodgers, 20001; Willis, 1990}

&«
1.9. Abbrcviations ' '

BDL: Bahir Dar Liniversity
CLT: Communicative language teaching
EFL: English as a lorcign languagze

SLL: Second lan'guage education

=y
r

ESL.: English as a second language

PG Foeus group discussion

L;. First language

L3 Second language .
) TRILT: Task-hased language learning™nstruction

TBLL: Task-hased language learning :
. TBLT: Task-bascd language 1caching

JL: Target languagpe

SPSS: Statistical packaggied Social sciences
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CHAPTER TWO

2. REVIEW OF RELATED LITERATURE
2.1, Speaking Skill

Of the four language skills (listening. speaking, reading and writing), speaking scems intuitively
the most important. People who know a language are referred to as ‘speakers of that languaze, as
it speaking included all other types of skills, and many, if not most foreign language learners are

primal'if}:_intcr:stcd in learning to speak (Ur, 2006}

Speaking is an important aspecl of languase. speaking is a willing o be [friendly towards
somebody or expressing the opinion openly. Brown and Yule (1983) believed that many
language learnces repard speaking skills as the criteria for knowing a language. They defined
ﬂucnc;ﬁs the ability to communicate with others much more than the ability to read. wrile, or
comprehend oral language. They regarded speaking as the most important skill students acguire.

Students assess their progress in lerms of their accomplishments in spoken communication.

Speaking is the productive skill in the oral channel o communicate with other people. Speaking
is an interactive process ol constructing meaning that involves producing, receiving and
processing informmation (Brown, 1994 Dums and Joyce, 1997). Its torm and meaning dependent
an the context in which it occars, including -lha pariic-ipa}:t:; themselves, their colleclive

experience, the physical environment, and the purposes for speaking.

According to Smith and Anne (2009), delined the thinking with o say, choosing the right words
from vocabulary, putling the words in the proper srammatical framework, communicative the

fecling and speaking is producing movement. ;

Speaking is the process of building and sharing mesning throueh the vse ol verbal and non-
verbul svmbols, in o variely ol contexts, When leaching voung learners we constantly have to
keep in mind the mm whial we have In [romt ol us is 4 mixed class with varied abilities,
expectation, maotivation level, knowledge ond last bul not least, differsnt learning siyles.
Teaching English in Lthiopian student to be able w speak. read. and understand wxst books

written in English lanouaece taken an important role in human’s tife. In English lesson at school
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that is very important. There are some techniques in teaching English cspecially in speaking, but

therg %ru only a few teachers who can carry out the teaching successfully.
4

. Learners should be able to make themselves undersiood, using their current proficiency to the

__;‘!' td

4

fullest. In leaching speaking, students oflen think that the abilily o speak a language is the
product of language is the product of language learning, But, speaking is also crucial part of the

language and lewrning process.,

According to Brumfit ([984), to develop their speaking skills. students should he encouraged to

work with gach other as well as wilh their teacher. Specific tasks [or doing so are listed below:

-

| Responding to directions or questions given by the teacher or another student

el

Giving directions [or other students.

Lad

Preparing original sentences with communicative expressions, structures or notions

Wh‘ have been presented.

4. Answering questions asked by other students about any class or out-oliclass cxpericnces. |

1
.

Asking the teacher or other students questions about reading or common experience,
Describing objects from a piclure or a chart.
Using their own words to tell or retell a well-known story or experience,

Reporting a prepared topic and be ready to answer guestions on it

Improvising realistic conversations about a ii_lﬂ_ﬂﬂ shop. a library, or other appropriate
eSO LUICos.

10. Taking a role in a communicative language pame.

11. Partivipating in some oral group activities, such us a debate, a discussion, a lorum, based
on research, where students are [orced to lisien attentively Lo the F:reviﬂus speaker in

T

order lo agree, disagree, express uncerlainty, or add other relevant information,

Many of the preparatory students say that Lnglish is very important for their life, But they also
helieve that learning 1 is something hard to do (Tewodros, 2014). Students who. learn new
foreign language still colfimicatc and receive knowledge in their mother tongue. Inglish
ianguag& teachers have to find the way to metivate and 1o make them interested in lcarning
English. There are many tECthi‘qUL‘-ﬁ in teaching speaking process; they are designing lasks,

drilling, dialogue, retelling, information pap, jiesaw, role play and discussion. Speaking is 1o
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Appendix 9

Models of Students’ Questionnaire Response Code Sheet
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Appendix 10

?
Focus Group Discussion Questions for Experimental Group Students

Introduction”

The purpose ol the focus group focus group discussion is to share your graup’s idea, perception
arl {J[;liI]]Ul] wwards tash-bascd language learning approach since you have been learning
speaking skill through of the task-based language learning. Your perceplions are no right or
wrong dograble or undesirable answers, [ would like o feel happy what vou really think and
how you rc:ill}-' feel the interview on the learning speaking through task-based language leaming..

Based on the role of the focus group discussion, the researcher proposed questions as follows:
‘ . Thank you in advange!

[. How did the tasks in the study help yvou improve your speaking skills, or could they achieve
this?

2. What do you say aboul task-based learning for the purpose of vour speaking skill
development? Why? g

3. Were vou interested o learn speaking by task-based learning? Why?

4. What kinds of differences did you realize in the classroom afler the study started?

5, Would vou like to continue the speaking classes like this, | mean with these aclivilies and

tasks? Why? -

G2



: Appendix 11

- Transcription of Focus Group Discussion Partici pants

-
The five open-ended questions were asked to the five participants of Lthe experimental group to
express their opinion or idea during the discussion after the Lratning completed,

g '1‘; ]
v (21 How did the tasks in the study help you improve vour speaking skills, ur could they achieve

4 this?
o i ; . Fi B
51 Oh! It was comfortable to develop our speaking skill throu gh practicing different tasks.

521 using pair tasks and reflecting my own idea in the group was make a chance 1o develop my

speaking skill.

Sz 1o this rﬁhn}d of teaching team work and pair work were practiced nuany times in the class,
5o this thing is fun to us because it helps us to develop ours spuaking skill through rask-based .

practics,

S40 Pair work tasks created conlexts for learners to share and exchange ideas in a more
comlortable cnvironment and practice with lower language anxiety. So they develop the students

speaking skill,

Sat Imm.., vur group members are very intcrested (o leamn speaking through this way, It is

beneficial for us to gain one more word through these activities. Also the betler it is for us, and

,
. =

50 my group would Tike 1o o on with this methed

b

£ What do you say about task-baged learning for the purpose of vour speiking skill

[

development? Why?
o

51 ves! Our group members are very attracted Lo learn speaking through this way, Because, it is
-~ hdlpful for us to improvement gne more word through these activitics, The well it is for us. and

w, 50 My group would like to 2o on with this,

S2.1U1s an impressive teaching method for develop ng my speaking skill becausc, | like to do the

« | leam-work task with my classmates in Enelish,



: 33t My speaking skill was developed through this method and | am happy for that thing because |
tind [Aglish speaking not so dillicult as before,

"$4: Ok this teachin g method is betler to improve our speaking skill. T Tike it because | can express
my opinion freely with my fricod and also with my teacher,
S5t it is a comlortable teaching method because | have gained many things behind my speaking

& skill development like develop contidence, know word power and express ideas frooly,
¢+ 257 Did you interested 10 leam speaking by task-hased learning? Why?

Si: Oht | Bm very intcrested to learn not speaking skill only but also other language skills

because it has ditferent types of activities that help 1o develop my speaking skill.

32 Yes! Learnng speaking through in this way is very inleresting to me because it has helpful

pair-work practices that develop my speaking ability at any time and a1 anywhere,

L4

53 Ya! This method of teaching speaking process is comifortable and inferested for me because it

helps Lo practice my speaking skill freely with my [riends in and out of the classroom.

3ai Actually, am fun during learning speaking in this way because | have a chance to practice

and develop my speaking skill through different tasks with my colleagues,

S0 Yes! 1 like it It is fun to m because it helps to improve my speaking skill through an
i .

impressive team works during the teaching learning process.
~ Qu: What kinds of differences did you realize in the classroom afier the study was started?

i Sj:l Imm.., Studying speaking skill is more interesting by using this methodthan before. Tn my

' opinion, the speaking classes should be like this. If we learn something related 1o daily use of

language. this learning becomes more permanent. Otherwise, we foreet these things, My
speaking is practiced in the class, and | am not so afraid of speak Fnplish,

-

Sz Oh! | have Eake—iu;_:_WCnm: tor speak out, develop my speaking skill. and expressed so

** many tasks than before. Due to this, the classroom is atmospheric and competent was raised

bglween the classmates,

a4



Sa: Afler the study was starred the students are participated actively and they discussed with in
thejr groups in the nteresting way. Therefore, almost all students had interests to express their

opinion ¢onfidently in and out of the classroom.

Sa: Defore the study not enly 1 but also many of my classmates was very poor in speaking skill
arid also we were not like to learn speaking. Bul afler the study. we are interested 1o learmn
speaking and we improved our speaking skill, For ecxample, 1 scored 2 and 8 out ol 10 before and
alter the study respectively. Therelore, [ am very interested to learm speaking skill not only in

preparatory school but 1 like to learn English in coming carcer education life in the university.
o

Ss: afler the study. | am very happy Lo learn speaking. English speaking was a bit duly o me

bietore the studsy,

(Js: would you like to continue speaking classes like this, T mean with these activitics and tasks?

All of t* participants responded to study speaking skill can have lots of fun by using-this
method. In pair work if you know aboul that topic, you also strengthen what you know while
telling whal you know to your pair, and in other words you repeat the things in vour mind. If vou
don’t know anything about the topic. then you learn specific things you don’t know from vour
partner. such as the pronunciation of a word, She leams from vou, as well. and in the end vou
complete cach other. Meanwhile, we speak Lnglish with each other. Theretore, pair-work was

really useful. Inclosing, they like to continue speaking classes in such away.




The Experimental and Control Groups Tesls Result (10%)
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