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ABSTRACT 

The purpose of the study was to investigate educational challenges and opportunities blind students faced in 

Mengesha   Jenberie   Primary   School.  Qualitative research approach particularly case study research 

design was utilized to carry out the research. Semi structured interview guides were held with 4 Blind 

Students and 2 principals which were selected using comprehensive sampling technique. In addition, FGD 

was employed with 8 Blind Students, 10 teachers and 6 parents which were selected using comprehensive, 

criterion and availability sampling techniques respectively. Besides, observation and document analysis 

were also employed. The data were discussed qualitatively in line with the basic research questions and 

theoretical frameworks. Results of the analysis indicate that Blind Students gain access to learn with sighted 

peers; exposure to policy documents; support from SNE teachers, principals and sighted peers. Besides, the 

normal class size and sitting arrangement were some of opportunities. This implies that there are motivating 

factor for Blind students who were suffering from educational challenges.  However, the challenges they 

faced with poor instructional process used by teachers; absence of lack of Braille written materials and 

inadequate materials and equipment and ill-equipped service center and its delivery. In addition, Blind 

Students were challenged with: Issue of exams; nonexistence of IEP; and poor support from some of the 

school communities. This implies that even though there are some opportunities to support Blind Students in 

the School but still now there is a serious problem that restricts to use their full potential in their learning. 

Finally, some of the recommendations, such as the school: ought to provide training to teachers; need to 

minimize obstacles in exams; need to render library and resource room services; and create collaboration 

among stakeholders At last future research is recommended with large sample size to be generalized to a 

wider population. 

 

Key words:  Blind students, Integration, Challenge, Opportunity 
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CHAPTER ONE 

INTRODUCTION 

In this chapter, the background for this study that is an overview on researches carried out in 

studying the education of blind students‟ with special emphasis on the educational 

opportunities and challenges of blind students in primary schools was examined. Then, the 

statements of the problem and associated research questions as well as its objectives were 

presented. The significance of studying educational opportunities and challenges of blind 

students was explained. Finally, delimitations and limitations were described, and operational 

definitions of variables were presented.  

1.1 Background of the Study 

Educational of children with disabilities [CWDs], specifically students with visual 

impairment [SWVI] have a long history which came across a variety of approaches from 

exclusion to inclusion.  In the earlier times people with disabilities [PWDs] were denied and 

excluded from any societal activities. Later on, PWDs simply segregated in the institutions 

{Vergson, 2002). According to Meijer 1995 (cited in Terussew, 1999), “segregation is an 

educational setting that doesn‟t allow CWDs to have social contact with their peers referring 

to both special schools and permanent special classes in regular school settings.”  With 

regard to the concept of integration CWDs were included with having access to education 

with their peers. According to Vergson (1997), “ integration is the placement of CWDs in 

educational program with non-disabled peers. Thus, integration became the immediate step 

to move towards inclusive education and it is the present agenda of successful education to 

children with disabilities (p.89).” At present, in Ethiopian the two general educational 

practices are integration and inclusion based on Special Needs Education/ Inclusive 

Education [SNE/ IE] strategy guide line (Hadgu, 2012).  The first position i.e. integration is 

the continuation of special unit classes after grade four and as it is stated earlier it is the 

placement of all CWDs in educational program with non-disabled peers in regular classes. 

However, the second position, which is full inclusion, states that all Children should go to 

regular schools without any discrimination to achieve social and academic inclusion 

(Tirussew, 2006, p.47).  

The purpose of the modern education institutions is to educate, train and equip the 

new generation with knowledge, skill and desirable social behavior (Ysseldye, 2009). 



2 
 

Currently, in order to ensure the right to education, attention is given to CWDs. In line with 

this idea, UN (1948) declared that everyone has the right to education because education is 

the road to equality. On the other side, UNESCO (2005, p.11) stated that “exclusion of SWD 

from meaning full  participation in economic, social, political and cultural life of 

communities is one of the greatest problem facing individuals in neither efficient nor 

desirable society.”  To strengthen the UN declaration, MOE (2006) stated that education is a 

fundamental human right and one of main factors to reduce poverty and to improve social, 

educational and economic conditions. However, education of the blind people has a long 

history which came across a variety of approaches. Education for the blind started in Paris 

with the foundation of the first school by Valentine Hay in 1784 (Heward, 2000). In Ethiopia 

the historical development of education for blind person was rooted within the traditional 

Orthodox Church education. In traditional Church education, the instruction was given orally 

and also reading and writing were kept to a minimum. Therefore this oral method of teaching 

opened the way for teaching of the students who are blind in modern classes. In Ethiopia, 

modern education of the blind was started by 1911 in Denbidelo School (Hadgu, 2015).   

Currently, in modern education, blind students can learn with appropriate adjustment 

with their sighted peers. In line with this idea, Gearheart and Gearheart (1988) suggested 

that blind students can learn with their sighted peers in all grade levels with only minor 

modification and adaptation mostly do not require special curriculum. But, materials must 

be provided in modified form to learn through other sensory channels. BIn support of 

Gearheart, in a more specific manner, Ysseldye and Algozzine (1995) suggested that there is 

a need to work out the necessary modification and adaptation of educational materials, 

methodology, equipment and environmental condition so that blind specific education needs 

can best be served in integrated settings. Similarly, Tirussew (2000) suggested that, blind 

students can achieve academic success just like other sighted peers with appropriate support. 

Their  academic needs requires  a dual curriculum perspective that consists of traditional 

academic content taught to their peers as well as the disability specific skills for those who 

are blind. In addition, Salleh (2010) on his side, on the usefulness of support recommended 

that utilizing interventions to improve educational and social interactions of blind becomes 

more vital. However, scholars reported that blindness itself is a problem that has negative 

consequences on educational and social life (Gold, Shaw & Wolffe, 2010).  

Moreover, blind students confronted with a number of challenges in education and 

social activities for instance it is more expensive to educate them than their sighted peers due 

to high cost of materials and equipment used in educating them (Chukuka, 2009).  Besides, 
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Tirussew [2000] reported that in Ethiopia modern education system, blind students encounter 

variety of problems such as lack of special training of teachers; unavailability of educational 

materials; inadequate library and guidance services; and difficulty of getting enough 

information on different subjects. Thus, with this intention, this research tries to deal on 

educational challenges blind students faced and opportunities gained in their learning. 

 

1.2 Statement of the Problem 

Currently educational Access of blind students is encounter different educational barriers from 

different dimensions and their opportunities is not more than simply attending the class. The 

absence of visual clues in the environment is believed to be constrains for blind students in 

their educational development (Jindal, 2005). As Roe (2008) indicated that because blind 

students have no access to process facial expressions so they should be supported primarily to 

improve their learning. Similarly, Obani (2004) affirmed that a blind student may not be able 

to move around easily and may have to be carried for a long time than sighted peers. Unlike 

sighted peers who can easily learn so many things merely by observing and imitating, a blind 

student will need to be guided and supervised when learning so many concepts, thus requiring 

more time to be cared for. More specifically, Lydia [2014] indicated that blind students 

encounter several challenges such as lack of skill for most teachers to plan for these learners 

according to their academic needs; placement of blind students in integrated schools without 

specially trained teachers to handle the technical areas for example Braille; lack support from 

educational stake holders.  Likewise, in Ethiopia some discouraging results were reported on 

the education of blind students. Anto, (2004) reported that there is no indication to support 

blind students and move towards inclusion by teachers in integrated schools.  Similarly, 

Desalegne, (2007) reported that teachers and sighted students have negative perception toward 

blind students in integrated primary schools.  In addition, MOE, (1994) find out that the 

education of the blind students in integrated schools is very low in quality due to inadequate 

facilities; insufficient training of teachers; shortage of teaching materials and equipment; and 

the provision of services (p.3). Besides, Tirusew,  (2005) confirmed in research that in 

Ethiopia there is a general tendency to think of persons with disabilities as weak, hopeless, 

dependent and unable to learn and the subject of charity. 

In order to alleviate these problems, MOE (2012) call up on stakeholders to work 

hand in glove with each other in the implementation of educational access to CWDs. 

However, implementers at various levels have not yet given enough attention, for instance as 
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stated by MOE, the major challenge was low enrollment rate of CWDs reported by 11 % for 

over the last ten years as the result of lack of commitment on the implementers; limited 

awareness on the part of political leaders, principals, teachers, parents and the public at large; 

lack of materials and equipment; unsafe school environment and lack of funding are among 

the major factors.  

On the other side, even though there had been problems blind students gained opportunities, 

for instance, Kebede (2015) reported blind students offered more opportunities that are to be 

with other sighted peers in different social situations integrated primary schools, however, 

blind students confronted crucial challenge from lack of learning materials; low level of 

teachers‟ skill and knowledge on intervention techniques; and no discussion between 

teachers and blind students to minimize the educational challenges. Similarly, Teferi, (1998) 

reported that teachers and sighted peers reported positive experience to blind students. But 

shortage of materials, inconvenient school environment, and support services were identified 

as obstacles in Mulugeta Gedle primary school (p.124).  However, Hadgu (2015) reported 

that most of blind students are happy with getting the opportunity of access to education as a 

result they feel confidential and independent; easily discuss their problems with their teacher; 

and have their own Braille materials in integrated classes. In addition, Gilenesh & Tibebu 

argued that there is successful integration and inclusion trails with blind students in Kokeb 

Tsebah primary school, (as cited in Tirusew, 1999, p. 47).  

Likewise, there has been an opportunity that Ethiopia ratified the UN convention and 

declaration on education and rights. In line with this, The Ethiopian Education Training 

Policy (1994) placed emphasis on expansion of quality education to all citizens is not only a 

right but also a guarantee for development. Specifically, in this policy, educational structure 

3.2.9 stated, “special education and training will be provided for people with special needs” 

and educational structure 3.2.2 stated that “Efforts will be made to enable both the 

handicapped and the gifted to learn in accordance with their potential and need”. Thus, in 

order to implement the policy objectives, MOE (2006 & 2012) designed SNE/IE Strategy, set 

a primary objective on addressing appropriate education to CWDs.  

Even though, the international and local educational rights can be taken as opportunity for 

CWDs and different research findings have been presented on SWDs in general and blind 

students in particular, attention is not given to the education of blind students in integrated 

classes. As it was stated above, few studies were conducted in particular focus on practices of 
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teachers towards education of students with visual impairment and the result in general 

revealed that it is not yet reached to the desired level. It is clear that at the moment in 

Ethiopia, different Regions are now accommodating and teaching BSs in several schools 

together with sighted peers. The researcher (blind student) for myself passed through 

different educational problems when I was a student in Mengesha Jenberie primary school. 

However, it is understood that those educational problems were existed in the school still 

now. In addition to this the researcher carried out informal observation in Mengesha Jenberie 

primary school before conducting the main study. Thus from the learning experience of the 

researcher as blind student and informal observation I observed that the school had faced 

many problems regarding to teaching of blind students, since most school teachers failed to 

apply  adapted and modified instructional process, provision of different services, using of 

materials and equipment, braille reading and writing and adjusting learning environment for 

blind students. as far as the knowledge and experience of the researcher, no qualitative 

research particularly case study research design has been done to explore the challenges and 

opportunities directly related to the education of blind students‟ learning in the actual 

integrated schools. This was the reason and/or gap that the researcher was instigated to study 

this topic in particular focus. Therefore, taking the gaps into account, this study tries to 

explore the educational challenges and opportunities of blind students in Mengesha Jenberie 

integrated Primary School. Hence, the following basic research leading questions were 

formulated:  

1. What are the challenges that hinder  educational process of blind students in Mengesha 

Jenberie integrated primary school?  

2. What are the opportunities that enhance educational process of blind students in 

Mengesha Jenberie integrated primary school?  

 

1.3 Purpose of the Study 

1.3.1 General purpose of the study  

The main purpose of this research is to explore challenges faced and opportunities that 

enhance the education of blind students in Integrated Setting of  Mengesha Jenberie primary 

school. 
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1.3.2 Specific purpose of the study  

The specific purpose of the study were:  

1. To identify the challenges that hinder educational process of blind students in 

integrated setting of Mengesha Jenberie primary school. 

2. To find out the opportunities that enhances educational process of blind students in 

integrated setting of Mengesha Jenberie primary school. 

1.4 Significance of the Study 

Research findings on the educational process of blind students in Primary schools will be an 

indicator of the exact practice of integration. Hence, the study has the following importance.  

 It could provide feedback to school students, principals and teachers about the 

educational process of blind students to generate a body of knowledge which could 

further the move towards quality education. 

  It could help to overcome the challenges that the school faced to teach blind students 

in integrated classroom setting by practicing innovative educational changes  

 It might serve as a reference material for researchers and special needs educators to 

carry out further study on similar issues. 

 This study can also serve as knowledge base for policy makers and practitioners of 

inclusive education. 

1.5 Delimitation of the Study 

It is true that the success in the implementation of education of blind students requires 

commitment of stakeholders from top level to grass root level. Even though it is necessary to 

study psychosocial, economical, behavioral, and communication challenges of blind students 

in all integrated primary schools in Awi Administrative Zone and at Regional level, however, 

conceptually, the study was delimited only on educational challenges and opportunities of 

blind students in Mengesha Jenberie integrated Primary School. With regard to 

methodological aspect, the research was delimited on using qualitative research particularly 

case study research design. Moreover, in the case of participants the study was delimited on 

including blind students [N=12], teachers [N=10], principals [N=2], and parents [N=6].  
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Geographically, the study was also delimited to Mengesha Jenberie integrated Primary 

School from grade 5 to 8 in Dangila Administrative Town in the year 2019/2020 among 8 

primary schools in Awi Administrative Zone. 

1.6 Limitation of the study 

Some factors were found to limit the study. One of them is that  observation checklist was 

not fully conducted as it was pre-planned inside the classroom due to fast expansion of the 

current global COVID 19 human executioner. It was difficult to include all components in 

the area of the study due to scarcity of resources and time as a result of COVID 19.  

Moreover, all Parents of blind students were not included as participants of the study due to 

abroad residence and some of they were not voluntary. 

1.7 Conceptual Definition of Terms  

The following are definition of terms frequently used in the study. 

Challenges refer to the situations or conditions that hinder (affect) educational activities of 

blind students in the integrated classes of Mengesha Jenberie primary school. 

Opportunities refer to financial, educational, material and social supports that are 

appropriate and suitable to blind students to fully participate in educational activities in 

Mengesha Jenberie integrated primary school. 

Integration refers to the placement of blind students in the regular classrooms that have 

equal access and participation with their class mates to manage their learning in the 

classroom 

Blind students refer to students who need adaptation, and modification in their educational 

practices because of inability to see or inability to do tasks through vision in Mengesha 

Jenberie integrated Primary School. 

Mengesha Jenberie integrated primary school refers to primary school where blind 

students attend their lesson in regular classes from grades 5-8 in Dangila Administrative 

Town of Awi Zone. 

Education is the teaching- learning process which refers to the way of providing 

knowledge and skills for blind students through instructional process in Mengesha Jenberie 

integrated primary school 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

INTRODUCTION 

In this chapter, the concept and definition of visual impairment, and the development of 

education for blind students in Ethiopia that is an overview on researches carried out in 

studying the education of blind students‟ with special emphasis on the regular curriculum 

implementation process including Individual educational program (IEP) Classroom 

management and organization, administration of tests and examinations for blind students, the 

physical learning environment, educational materials and equipment were treated. Moreover, 

provision of support services for blind students for instance, supports from parents, peers and 

community and also resource room or itinerant teacher service, library service and guidance 

and counseling service  were presented. Furthermore,  Challenges in the educational process 

for blind students in Ethiopia, and opportunities of educational process of blind students were 

explained. Finally, International and local policies to equal opportunity of blind students were 

treated. 

2.1 The Concept and Definition of Visual Impairment 

The impact of vision loss varies significantly from individual to individual. These differences 

reflect not only the type and degree of impairments but also the age at which the loss of 

vision occurred. For example, children who are blind from birth are very different in their 

range of learning experiences and concept development from those who become blind later 

during childhood or in adult life. Those who had sight for a while have a background of 

normal visual experiences and images on which to draw. In relation to this, Bishop (1996) 

comments: 

“The very nature of visual impairments can influence the participation of 

students who are blind or have low vision. Students with visual impairments 

(SWVI) often miss the subtle, untaught information that provides the basis 

for understanding key concepts on which general education is based. These 

results in concept development can later affect their ability to infer, predict, 

comprehend and create during learning activities.”(p.159). 

The major difference between the two involves their capacity to read. Students who are 

blind frequently use adaptive equipment (example Braille, talking computer) to access 
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information. Whereas low vision (students are still able to rely on printed materials even 

magnifying glasses or large print is needed. Moreover, blindness is classified into congenital 

and adventitious. Those children who lose their vision at birth are said to be congenitally 

blind. But those who lose their vision postnatal are called adventitiously blind. According to 

Kolk, 1981 (cited in Olson, 1987) children who lose their functional vision before age three 

do not recall facts about their environment (example color, shape, distance, size, volume, 

proportions). Therefore these children could be classified as congenitally blind even if they 

lose their vision at age three or after birth as adventitiously blind. 

 Regarding the definition of visual impairment, there are different perspectives. These are 

legal, medical and educational perspectives. The term visual impairment describes a 

recognizable defect or malfunctioning of eye (Saregna & Paul, 1991). It is broadly classified 

into two groups based on the degree of visual impairment. These include partially sighted or 

low vision and blind. In order to understand the definition of visual impairment looking the 

definition of both terms, i.e. low vision and blind are very much important. According to 

Ashman (1994); karik (1993); and Tayler (1995) partially sighted students are those having 

significant visual problem, but still use their vision as their primary channel for learning. 

Blind students are those whose visual impairment is so severe that they must rely on senses 

other than vision to function adequately. 

2.2 The Development of Education of blind students in Ethiopia  

 The education of the blind people was dates back to before 20th century that attached to 

religious, especially with Ethiopia Orthodox Church (Yesuf, 1987cited in Anto, 2004).  In 

most studies it is indicated that a child who is blind was brought to the church to attained 

religious lesson by the method of oral instruction.  The aim of traditional Orthodox Church 

education has been to prepare loyal priest servants in order to expand the religion.  

 For both the blind and sighted child, education was started at the same time in the 

church.  The instruction of religious education was oral oriented and rote memorization.  In 

support of this idea, Rigby (1972) writes that the instruction of Ethiopian church education 

was treated orally; however, reading and writing were kept to a minimum.  The blind child 

could follow the traditional type of education since the presentation was highly oral oriented.  

This is considered as the first form of integrated education for blind child.  Rigby (1972) 

further stated that in 1930‟s the western education system was introduced to Ethiopian 

educational system in government schools, which was focused on reading and writing. At 
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this time blind children and the method of Braille reading and writing were not incorporated 

into the regular school.  

However, the first formal school was opened in Denbidollo (Wellega) in 1924 by 

American church (Maru, 1990 cited in Desalegn, 2007).  Later on different schools were 

opened in different parts of the country such as, Bakko, sebete, Soddo, Gimbi, Sheshmene, 

wolayta, and Diredawa with the cooperation of different organizations with Ethiopian 

government. To this end, SWVI are not fully supported with educational services, adopted 

materials, and well trained professions. But currently there are about 8 universities and 16 

colleges who produce special needs professionals from diploma level to PHD level. There are 

a minimum of one integrated school for SWVI with special unit at Wereda town throughout 

the country.  

2.2.1 Students with Visual impairment in the School 

Usually a qualified teacher of the visually impaired would have visited the child and the 

parents at home and would have worked with the child from an early age, assessing the child 

and advising parents on how best to help their child/student and may have been involved in 

advising parents about the choice of school for their student (Heahter, Mason & Stephen, MC 

Call, 1997).  In addition, Heahter et al, (1997) added that it is important that the school is 

receptive to the student and that the placement has the full support of the head teacher and 

the Staff. However, it is not enough that the school is willing to accept the student. Teachers 

and care assistants need training and advice from a qualified teacher of the visually impaired 

before the student enters the school. As Staff works with the student they will learn a great 

deal about the student‟s abilities and visual difficulties and will develop ideas and techniques 

about how best they can present materials to the student. It is important that Staff continue 

received training and that expertise and knowledge is disseminated to all the staff within the 

school, not just to those teachers working closely with the student.  

2.3 Education of students with Visual impairment 

 Studies show that blind students do not have access to exercise different visual, tactual and 

auditory skills in the classroom instruction in order to develop physical, social and 

intellectual abilities.  To this concept, Fielder (1993, P.158) suggested two solutions: (I) blind 

students should have access to the provision of appropriate support to access the regular 

school curriculum, and (ii) access to expanded core curriculum which develops skills such as 
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mobility and Braille skill social skill, functional vision skill, and  listening skill needed by the 

children.     

With regard to academic characteristics of blind students, Taylor, R. L; Sternberg, L. 

& Richards, S.B. (1995) suggested that with the exception of unique problems of visual input 

and possibly a greater demand in processing the fundamental learning procedures, blind 

children do not differ from those of sighted children. Similarly, Ysseldyke & Algozine 

(1995) forwarded that with appropriate assistance SWVI academic success just like the 

neighbors and peers. The direct comparisons between the academic achievement of SWVI 

and sighted students are questionable, primarily because the two groups must be tested under 

such different conditions. For example, there are Braille and large type forms of some 

achievement tests. But because reading Braille is an inherently slower process than reading 

print, the SWVI are usually allowed to take a long time on the tests.  At present time, blind 

students are assigned to learn together with the sighted students starting from elementary to 

higher education. However, this integrated system has its own shortcomings. Some of the 

major challenges are discussed in the next subtopics.  

2.3.1 Regular Curriculum Implementation  

To identify and overcome the difficulties students should understanding the content of the 

lessons. According to Best (1992) Curriculum areas such as science, math, art, Rigby, and 

physical education which involve practical activities exert additional challenges and need 

amendment in teaching methods and special equipment. Another important dimension in the 

presentations of subject matter requires flexibility of teachers in using variety of strategies to 

teach blind students. For instance Bishop (1996) suggested that math instruction in primary 

grade level should be concrete as much as possible since math is basically the process of 

counting, measuring, separating, estimating, comparing etc.   

However, science and social studies too are usually taught in a concrete manner. 

Basic concepts can be taught through multi-sensory channel that make science exiting subject 

for blind students.  The teacher should fill the experience gap by providing hands-on 

experience, play, machine construction, models, field trip and visitors, that might benefit all 

children especially blind students. Also in teaching language there is a need of some minor 

modification. Pertinent to this concept, Smith and Luckasson (1995) reported that in using 

language when we speak, we use words that do not refer to other words, we say this, that and 
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there without naming the topic. Teachers write words without stating them aloud or 

explaining their meanings. 

In order to alleviate such problems, Fielder (1993, P.160) suggested that teachers 

should provide additional information needed by blind students through description, 

demonstration, explanation, providing handouts. Besides, quality voice is important in giving 

accurate information. Moreover, Gear heart et al., (1998) stated that physical education 

should be demonstrated by moving the students physically through the activity. The 

presentation of subject matter concepts should be accurate, precise, and to the point. In order 

to realize these concept teachers should avoid body language or facial expressions.  Pertinent 

to this point Best (1992) write that the words will have to carry all the meaning that the 

teacher needs to convey, as the additional information from body language may not be 

accessible.  Gestures, pointing to objects and hand movement should be replaced by clear 

verbal expression with quality voice. In Ethiopia, However, ICDR (2002) findings reported 

that curriculum content made of presentation has week sides; more remains to do to 

successfully implement the curriculum content designed for primary education. 

Another aspect is that sighted peers should assist blind students. In line with this 

Smith and Luckasson (1995) goes on saying that, teachers would provide opportunities for 

sighted peers to give feedback allow them to assist in academic and social skill development 

of blind students.  They must participate actively in the class and should complete 

assignments independently and turn them in at an assigned time. Social interaction of blind 

students with classroom teachers and sighted peers is another issue that requires focus in 

teaching blind students.  

To sum up, in teaching blind students the curriculum content is almost identical to 

that of the sighted peers, but there is a need of modification of materials as well as mode of 

presentation. However, in teaching math, science, Social Science and language the material 

and method used vary based on the nature of subject content. The role of the teacher is 

providing concrete and accurate information to blind students in order to promote their 

learning. Conducive classroom atmosphere is another point that enables blind students to 

learn better, interact with others. Sighted peers and teachers should provide assistance in and 

out of class for blind students in both academic and non-academic issues.  
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 2.3.1.1 Individual Educational Program (IEP) 

IEP is a blue print for the special education that every student with special needs receives. 

Most scholars argue that IEP is prepared based on the comprehensive assessment by 

interdisciplinary team. The team consists of a special group of people that require and shared 

expertise from assessing step to implementing for blind students.   

In order to plan IEP, the first step is referral for those students who academic 

performance is significantly behind their classmates in learning. Following referral 

assessment will be determined. Based on the assessment result, analysis of the type of 

services will be done for the identification of a child. After service analysis planning will be 

followed, this involves possible placement for a child. Implementation of the program based 

on the goals and objectives are important step to meet the special needs and services of the 

child. Finally program evaluation will be done for individualized program (Venn 1994, p.4). 

In short, IEP is a plan of special education service provided for those blind students 

whose educational performance is relatively lower than their classmates. The assessment and 

planning step requires a team with different expertise including the child and his parents. In 

order to plan the IEP, the child current participation, educational performance, annual goals, 

and objectives, service and evaluation procedures should be considered as a main component. 

2.3.1.2. Classroom Arrangement and Organization 

Classroom management is the primary step of teaching learning process. Teachers are seen as 

managers in the classroom. They have role and function to plan, organize, and communicate 

and to make decisions between alternatives that lead to desired goals. However, Tirussew 

(1989) pointed out in his study, the majority of blind students were not satisfied by the 

instructor‟s special attention to them. To avoid this problem, teachers of visually impaired 

students are equipped with necessary materials and skills. 

Concerning classroom management of teachers, Ysseldyk and Algozine (1995) listed 

some points for teachers of blind students should reduce: distance between student and 

speaker as much as possible; distracting glare and visual distractions as much as possible; 

clutter on classroom floor and provide unobstructed access to door and key classroom spaces. 

In addition, they round up that seat students near chalkboard or overhead projections;  give 

them the freedom to move close to areas of instructions; avoid partially opening cabinets, 

storage and classroom doors, ascertain that fully opened or closed doors are safe; use 
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auditory cues when referring to objects in the classroom and during instructional 

presentations. When presenting visually dependent materials, verbalize written information; 

describe pictures and narrate non-verbal sequences in videotapes or movies and use complete 

sentences to provide additional content etc. 

Similarly, Best (1992) indicated several points that are important to teach blind 

students, grounded on empirical studies and exemplary findings. Among others, since blind 

students are generally significantly slower than other students completing reading tasks 

(reading is slower; considerable time is involved in getting material taped or Brailed), 

provide reading lists well before the start of a course so that reading can begin early. 

Consider tailoring reading lists, and provide guidance to key texts. Allow work to be 

completed on an in-depth study of a few texts rather than a broad study of many. They have 

some choice about what they learn and how they learn, that is, when teaching is student 

centered. Where possible, provide short „electives‟ within a subject, and introduce a variety 

of learning tasks, project works, problem-based activities, and resource-based activities 

2.3.1.3 Administration of tests and examinations for blind students 

Examination is set for all types of learners that are, for both visually impaired and sighted 

students who are attending in the same grade level. During this time, special consideration 

must be given to the blind students on the time of examination in order to be successful in 

their academic performance. In relation to this, Gearheart, et al (1988) suggested that testing 

procedures may have to be modified for the students who are visually impaired. Reading 

Braille takes considerably longer time than reading standard print and it may be necessary 

either to extend the amount of time for completion of tests or reduce the number of test items, 

such students should not be penalized if they cannot finish tests because of the tools they are 

using. Another important point is that the nature of tests and the time of testing will need 

some modification for blind students who do not have direct access to the tests.  

With regard to this concept, Bishop (1996, p.151) suggested that “most blind students 

will require some kind of adoptions that the changes can range from extended timing for test 

to the use of optical device to enlarge materials, to change in media i.e. from print to Braille 

or audiotape, or form visual to tactual procedures.”  Moreover, Kirk, Gallagher & 

Anastasiow (1993) on his side added that modification may differ from test to test and from 

student to student based on the nature of impairment. Blind students will frequently need 

extra time to complete the assignments and exams, since reading Braille takes longer time for 
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completion of test or reduces the number of test items. Students should not be penalized if 

they can‟t finish the tests. 

 2.3.1.4 The Physical Learning Environment 

The schools environment might be hindered learning of blind students by the nature and 

space between, materials and equipment. However, Feeney (1987, p.153) write that healthy 

classroom environment provide blind students with necessary materials, equipment sound 

facilities, sockets for tape recorder, good light, and toilet facilities that provide enough space 

to them. A good classroom environment is safe physically and psychologically. Likewise, 

Kirk et al (1993) disclosed that blind students need extra space to store and arrange their 

books and equipment. Carefully chosen tables, desks and chairs will enable them to work 

more comfortably and quickly. Provision of such materials can make a considerable 

difference to efficiency and achievement. However, ICDR‟s (2000) study result related to 

learning environment reported that the internal organization of the schools has been found 

below the required standard such as toilet facilities were lacking in several schools.  

The class size is another dimension of classroom environment; Hetheringston (1993 

p. 503) stated that smaller class size which ranges from 20-40 children are advantages in 

elementary schools and might help the program of children with disabilities including blind 

students. In Ethiopian, MOE (1988; P 67) decided that the standard number of students per 

class must be 50 for elementary schools. Besides, international research findings like, ostezor 

(2008, p. 116) reported that larger number of students attendance in the classroom must be 

decrease to provide quality education to students with and without special needs education is 

a main stream classes.  

 The way the learning environment gives an important message, if the sound doesn‟t 

pose obstacles to the effective learning of the blind students (Best, 1992, p. 72). In short, it is 

possible to have an insight that one of the prerequisite for quality education in teaching 

SWVI is the physical learning environment. The nature and the space between chairs, tables, 

equipment, sitting position and unnecessary noise should not be restricting the movement and 

work of blind students rather it should facilitate and encourage them. In addition sound 

facilities and socket that directly convey the message to the learning process of blind 

students. 
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2.3.1.5 Educational Materials and Equipment 

 It is obvious that the nature of educational program for blind students involves modification 

and adaptation of special materials and equipment. Shoa and   Baur (1994, P.69) described 

that the schools need to supply visual, tactual aids and auditory aids for effective 

enhancement of education of blind students.  

Among the tactual aids the most important are Braille books, Braille computers, slate, 

stylus sets, tactual maps and globs, abacus, counting frames, and measuring aids in 

promoting instructional activities of blind students. Ainscow (1994 p.20) on his side 

mentioned that “material resources are undoubtedly important and schools would benefit 

from better buildings, more equipment and books, smaller classes and more skillful 

teachers.” According to Gear heart et al., (1993, P. 211-214) specific adapted materials and 

equipment are helpful for blind students learning through listening and touching than vision 

(seeing). Some of the main specific adapted materials descriptions are: 

1. Braillewriter, slate, and stylus: - A Braille writer is a six-key (corresponding to the six 

dots in the Braille cell) machine that is manually operated and types Braille. The slate 

is a metal frame with openings the size of the Braille dots; the stylus is a pointed 

object used to emboss the dots. The slat and stylus can be carried in a pocket and 

often used to take notes. 

2. Cassette Tape Recorders:  Tape recorders may be used to take notes, formulate 

compositions, listed to recorded texts and record assignments. 

3. Talking Book and Other Recorded Programs: - Records or tapes recorded specifically 

for individuals who cannot use print as their primary means of reading. A wide 

variety of textbooks and leisure reading is offered on disks and cassettes. 

4. Variable-Speed Attachments: - Variable-speed attachments can be used to vary the 

speed at which the student to listen to the material at a slower or a faster rate 

(speeding up the tape results in a higher pitch). 

5. Portable Braille Recorders: -. A Portable Braille recorder may be interfaced with a 

computer that will convert Braille to standard print and vice versa. 

6. Listening skills training 

7. Closed-Circuit Television: - A closed-circuit television is a system that enlarges 

printed material on a television screen.  
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8. Talking Calculators: A talking calculator is an electronic calculator that presents 

results visually and auditory. 

In short, adopted materials allow blind students to function more self-Sufficient and 

their experience added success, independent and compute academically in the classroom. In 

short Gear heart et al., (1988) described that without having adapted educational materials 

and equipment; it is quite difficult for blind students to access the curriculum contents of 

regular class. However, according to the ICDR‟s (2000) research finding in Ethiopia, there 

has been a critical shortage of materials and equipment in schools. 

2.4 Provision of Support services for blind students 

For students to be successful in their educational progress and to develop their educational, 

physical, social, occupational and other necessary abilities, they must be provided with such 

services as orientations, housing, food, health, guidance and counseling, library etc. In our 

case we see guidance and counseling, library and orientation services that are commonly 

rendered for blind students. 

2.4.1 Parents, Peers and Community Supports 

In order to alleviate the challenges blind students faced in learning, teachers should have a 

commitment to establish support network with different supporters as a means of creating 

positive teaching and learning. Regarding this point, Homles (2005, p.278) suggested that in 

primary schools many teachers would not  function effectively and efficiently without the 

support of others so that the involvement of support teachers, parents, friends, professionals 

and other agencies in the mainstream and special class has positive effect on the education of 

blind students.   

According to ICDR (2002, P. 61) reported that parents and community participation 

in academic activities; human labor; material provision; and financial support has no positive 

effect on the academic profile of students in particular and the teaching and learning process 

in general. In addition, MOE (2006, p.20) stated that parents and community should send and 

assist teachers and principals about the special needs of their children. In addition the District 

Educational Office should provide technical, professional, material and capacity building 

support to schools and clusters centers for the effective implementation of Special education 

at school level. Moreover, parents should involve in field trips, material production, and daily 

activities of the lesson, serve as parent-school and parent-community representatives.  
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To generalize shortly, support services are part of the teaching learning process by 

which blind students benefit from the services.  A cooperative work among teachers, 

supervisors, parents and community will enhance the quality of education in general and 

better achievement of blind students in particular. The school should create a welcoming 

environment and encourage the implementation of services properly. Technical, educational, 

material and financial support services have great contribution to address the special needs of 

blind students.  Parental involvement in the education of their children in home and at school 

will have great value.  

2.4.2 Resource Room and Itinerant Teacher Services 

Resource rooms should provide educational support services to educational success and 

independent life of blind students. In line with this idea Frelberg (2002, p.129) suggested that 

inclusive movement has increased the needs for special services to enable blind students to 

succeed in the regular classrooms. For blind students to be meaningfully and successfully 

included in the regular classrooms and kept up with their class mates they must have 

educational support services, reading, writing skills, and materials in accessible formats. 

Likewise, Shea and Bour (1994 p.65) also stated that “resource room is a special educational 

placement in which students receive specific support through specialized services while 

continuing to receive the majority of their instruction in the general educational classroom”. 

Resource room service should be made available in parallel with integrated 

educational system. The resource or itinerant teacher mostly provides assistance to blind 

students. To this end Gear heart et al. (1993 p. 227 -229) suggested the following resource 

room or itinerant teacher services. These are: Specialized instruction in Braille reading and 

writing use of slate and stylus, and optacon and kurzueil reading; instruction in listening 

skills, listening talking books, cassettes, recorded materials is the most important avenues of 

learning for SWVI; instruction in techniques of daily living skills; instruction in mobility and 

orientation for partially sighted and blind students; student and parent counseling; instruction 

of adapted materials and equipment; development of visual efficiency for low vision students 

through systematic instruction; and resource room teacher must supplement supplementary or 

introductory instruction before the regular classroom teacher carried out the regular teaching. 

According to Ferrell (1997) more attention should be given to itinerant teacher service 

delivery and the amount of time devoted to specialized instruction. 
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2.4.3 Library Services 

The teaching learning process and school library service are inseparable in order to meet the 

special needs of reading for students. The goal of the library is encouraging reading by 

providing materials because text books alone cannot satisfy individual needs and teachers 

may not fully aware of the diversified personal reading needs to satisfy them accordingly. A 

library service is one of the other school facilities that contribute to effective teaching and 

learning activities in the school. It is useful to teachers and students by providing reference 

materials, which enhance further understanding of different subjects. In this connection, Roe 

{2008:14) proposed that: “A library with well-equipped, well-run and widely used is making 

a noteworthy contribution to the teachers either in the teaching of subjects or more often in 

providing out of school reading”. 

The physical structure of the library should be favorable and free of barriers like 

steps, high bookshelves and narrow doorways, which are an obstacle for the normal 

movement of the blind in the library. Concerning this idea, Shea and Bauer (1994) stated that 

“Large library tend to have wide large entrance door, elevators and other such less obvious 

facilities. The most obvious area so called Braille map of the library or set of three-

dimensional models, probably located near the main entrance so that the blind user can find 

the desired services and facilities.” 

Besides, the physical facility, special room is also needed for the blind. Because any 

hint of segregation of the blind from the sighted friends is likely to meet emotional resistance 

on the part of the blind and their friends. To minimize this problem, separate room is 

preferable. Feeny (1987) has described that a librarian has also an active role in satisfaction 

of users. That means, the greatest satisfaction of users of a given library falls on the activity 

of the librarian. In affirming this statement, Storm (1977) said that “the amount of 

satisfaction a reader finds in a library depends directly upon the kind of books the librarian 

has available for use”. That means, if the librarian manages constantly to choose books of no 

interest or use to his reader he cannot expect them to be satisfied. 

2.4.4 Guidance and Counseling Service 

Studies suggested that in any grade level of educational institution there is a need to have 

guidance and counseling services by professional counselor to assist blind students.  

Guidance and counseling is essential service that can support instructional work to enable 

student to develop his ability. In support of this idea, Chukuka (2010) stated that guidance 
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and counseling services assist students in general in solving their present problems; in 

preparing themselves for further tasks; in attending higher standards of efficiency and well-

being; and developing personal resources for growth. Chukuka (2010) added that guidance 

and counseling enables students with all disabilities to overcome obstacles which interfere in 

the development of his abilities; enable the students to cope with their academic difficulties 

in schools; minimize student‟s emotional problems in school; and provides them with 

opportunities for the reduction of worries and conflicts. 

In short, the counselor should be competent enough in understanding the school 

atmosphere and the psychological and emotional conditions of blind students. Thereby, the 

counselor enables to adjust valuable program to meet the special needs of children. The 

counseling service provided to blind students is of crucial importance to develop his/her self-

concept, social adjustment, and better educational achievements.  

2.5 Educational Challenges for Blind Students 

2.5.1 Educational Challenges facing blind students  

Blind students need some help to access the school curriculum in order to enhance successful 

educational process.  However, the educational process of blind students impeded by many 

challenges. Guijarro (2000, P.43) mentioned that the development of inclusive class room 

setting can only be possible if there are clear policies and legal frame works that establish the 

rights and opportunities and provision of necessary resources. Other challenges are 

traditional methods of teaching, insufficient financial, human and material as well as its 

inequitable distribution to meet the diverse educational needs of all learners, including blind 

students.  

Besides, the educational experience and materials are challenges to blind students. To 

this concept Best (1993, P.157) find out that lack of access to printed materials and other 

equipment for blind students was identified as a major barrier to learning.  If Children would 

not read the material that the other child had, this would prevent his/her placement or 

educational success in the local schools.  Moreover, kachhar et al., 2000 (cited in Tirussew, 

2005, P. 166) noted that the fundamental barriers of in the educational process of children 

with disabilities in regular schools are organizational (schools, class rooms, structure and 

management), attitudinal (teachers and administration attitude to include children with 
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disabilities in regular class), and knowledge (teachers knowledge and skills in adaptation and 

support services).   

With regard to the influence of home background upon school‟s achievement a large 

amount of empirical research work indicated that there is a close relationship between home 

background and educational achievement. Regarding this Heward, 1988 (cited in Demessie, 

2015) quoted that the size of family, the status of the family life, the relation with parents, the 

social and economic status of the family, the kind of learning experiences which have been 

had under parental supervision, and many other factors usually have very direct relation on 

the interests derive and learning behavior of the students. According to Heward (2000) the 

basic obligation of parents involves the development of home conditions that change over the 

school years to support their children‟s growth and learning. Parents serve as managers, 

monitors and socialize at home, usually without consultation with the school. 

In short, as discussed above lack of clear policies; traditional instructional procedure; 

lack of knowledge and skills in teaching children with special needs lack of experience; 

inconvenient organization of the school, attitudinal factors; family or home background, and 

insufficient human, financial and material supports are the main challenges.  

2.5.2 Challenges in the Educational Process for Blind Students in Ethiopia  

 There are many challenges that affect the development and the success of inclusive 

education of SWVI in the regular classrooms.  The main one is teacher‟s attitude towards the 

inclusion of SWVI in the regular classrooms, since it is assumed teachers play a major role in 

the education of SWVI (Tirussew, 2005). The main challenges access education to students 

with disabilities emerged from different angles such as attitudinal and social factors, rigid 

school system, and resistance to change, inadequate resources, flexible curriculum lack of 

clear educational guide line and fear of losing one‟s job on the part of special school 

teachers. 

According to MOE (2006, P.1) Ethiopia has come a long way in the “Education for 

All” process, however; there is still a gap in actualizing Special needs education. “The main 

barriers to learning are lack of knowledge about diversity, rigid and poor teaching methods, 

inconvenient learning environment, lack of identification process and inadequate assessment 

procedure. As a result schools and teachers find it difficult to accommodate students with 
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special needs, and compel them to adapt to the school, instead of adapting to the need of the 

students”.  

It is not difficult to have an insight from the discussion that the main challenges 

students  with disabilities including SWVI may face in Ethiopia that are: identification and 

assessment procedure, inconvenient learning environment, attitudinal factors, knowledge and 

skills, lack of support services, traditional instructional procedure, lack of resources and 

materials. These barriers might affect directly or indirectly SWVI in the educational process. 

2.6 Educational Opportunities for Blind Students  

2.6.1 International Policies to Equal Opportunity of Blind Students 

There are many international rules to support for children with disabilities. To mention few: 

The Universal Declaration of Human Rights (1948) declaration asserted that: “Everyone has 

a right of education”. And also the declaration defines education as one of the basic human 

rights. Again, the UN Convention on the Rights of the Child (1989), Article 23, 28 and 29 

stipulate that children with disabilities should have effective access to and receive education, 

training, heath care services, rehabilitation services to achieve the fullest possible social 

integration and individual development. In addition, the Jomtien World Declaration on 

Education for All, (1990) declaration recognized and re-stated that: “education is a basic 

right for all people.  

Moreover, the Standard Rules on the Equalization of Opportunities for Persons with 

Disabilities (1993) consists that the states should have “a clear policy, flexible curriculum 

and provide quality materials and ongoing teacher training and support.” Furthermore, the 

Salamanca Statement and Frame work for Action on Special Needs Education (1994), article 

7 states that “-- all children should learn together, wherever possible, regardless of any 

difficulties, accommodating both different styles and rates of learning and ensuring quality 

education to all through appropriate curricula, organizational arrangements and teaching 

strategies”.   

2.6.2 National Policies to Equal Opportunity of Blind Students 

In Ethiopia measures have been taken to address the special needs of learners. In line with 

international declarations, conventions and policies, the Ethiopian Constitution (1987) 

establishes the universal right to education, and emphasizes the need to allocate resources 
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and provide assistance to disadvantaged groups (Article, 41 and 91). According to 

Educational and training policy [ETP, 1986 E.C] “expansion of quality primary education for 

all citizens is not only a right but also a guarantee for development.” Moreover, the policy 

aims to provide education to all children without any discrimination and assures that 

disadvantaged groups will receive special support in education.  

The policy also requires universalizing primary education, and expansion of 

secondary and higher education. To this end, it confirms “special education and training will 

be provided for people with disabilities” (article 3.2.9); the policy has also underlined in one 

of its specific objectives that efforts will be made “to enable both the handicapped and the 

gifted to learn in accordance with their potential and need” (Article 2.2.3). Besides, based on 

ETP, the Ministry of Education (MOE) has designed a Special Needs Education/ Inclusive 

Education Strategy (2012) to make education accessible to children with special needs and 

marginalized groups.  More specifically, this guideline envisages to create an environment in 

which all children feel equally valued; avoid discrimination and verbal abuse in the 

classroom; The major points are: legal frame work in special needs education; equal 

educational access to education (male/Female, disable/ non disable); flexible and meaningful 

curriculum materials; increase awareness and attitudinal change through Advocacy; lighting 

and paint system to help children with vision difficulty; lifts and ramps to help mobility of 

children; improving information delivery system (such as notifications handouts, timetables 

and textbooks) in Braille, in large print, on audiotape; provision of assistive technology; and 

external assistance to special needs education [such as funding support, technical assistance 

to create awareness and to train professionals and support educational materials], (MOE 

2012). 

 In short, from the above discussion it is possible to have an insight that opportunities 

help to facilitate the learning of blind students as well as alleviate problems faced by 

educational process.  Thus, legal frame works, access to regular schools, teaching by 

professional teachers, resource supports, school community linkage, availability adapted 

materials and educational services and the physical learning environment are major 

opportunities to the educational processes of blind students. Even though, special needs 

education strategy is designed and some action began, still blind students face variety of 

challenges that hinder their educational process of blind students. 
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CHAPTER THREE 

RESEARCH METHODS 

In this chapter, research approach, research design, research site, source of data, participants 

of the study and sampling technique, instruments of data collection, procedures of data 

collection were treated. finally trustworthiness of the research, method of data analysis and 

ethical considerations were presented below. 

3.1 Research Approach and Design 

  If an educator wants to improve the practice of teaching, collecting data through a 

qualitative approach is the most appropriate approach to use (Merriam, 2009). Qualitative 

researchers tend to study things in their natural setting, attempting to make sense of or 

interpret phenomena in terms of the meaning people bring to them. Qualitative research is 

„„multi method in its focus, involving an interpretive, naturalistic approach to its subject 

matter‟‟ (Denzin & Lincoln 1994, Cited in Gall & Borg, 2007).  Likewise, Creswell (2009) 

noted that conduct qualitative research, when a researcher need a complex, detailed 

understanding of the issue, which can only be established by talking directly with people, 

going to their homes, or places of work. Thus, this research is quite qualitat ive approach with 

a Case study design as it enables the researcher high involvement in the actual experiences. 

Scholars agree on qualitative case study research design will be used to execute this 

research because it is more appropriate in getting in-depth information and insights in natural 

settings into the issues related to the educational challenges and opportunities of blind 

students faced in integrated classes. The researcher employed case study research design that 

explores a case or cases over time, through detailed, in-depth data collection. It answers 

questions about what happened and why or how it is happened. For instance, Creswell added 

that in case study, a single person, program, event, process, institution, organization, social 

group or phenomenon is investigated within a specified time frame using a combination of 

appropriate data collection devices (Creswell, 2009). 

 In a similar manner, the case study method is amongst the most flexible of research 

designs, and is particularly useful in researching issues related to sustainability and 

institutional systems (Robert, 2012). On the other hand some scholars like DePoy, & Gitlin 
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(1998) described that a case study is a research method that provides a detailed analysis of a 

single individual, group, institution or problem of interest. In the last two decades, the case 

study method has evolved into a well-respected set of design strategies. Typically the kind of 

case study design being utilized is multiple case designs with descriptive type. Then, it is 

believed that a qualitative case study design is useful to identify the problem related to the 

topic thoroughly.  Thus, the researcher applied a case study design to this study with the aim 

of making an in depth analysis on the educational challenges and opportunities of blind 

students in integrated Mengesha Jenberie primary School. 

3.2 Research Setting 

In Amhara Regional State there are about 12 zones. Of which Awi Zone is selected as 

research site for the reason that the researcher can speak “Awigna” language to easily 

communicate with research participants and he was attending his primary and secondary 

school. In Awi Zone there are about 8 integrated primary schools which were enrolled blind 

students for more than ten years, of which Mengesha Jenberie integrated Primary School was 

selected for the study site purposely for the reason that the researcher was a student there in 

the school, and its geographical proximity and easy access to get valuable data to facilitate 

the study. Mengesha Jenberie Integrated Primary School was established in 1998 E.C, at the 

north end of one of the oldest towns in the country called Dangila Administrative Town. 

Dangila administrative Town is found in Awi zone and located 100 kilo – meter far from 

Bahir Dar, Amhara regional state center and 472 kilo-meter from the capital city of the 

country called Addis Abeba. 

3.3 Participants and Sampling Techniques  
To conduct this study, main participants were drawn from Mengesha Jenberie Primary 

School because the school enrolled blind students that were are needed for this study. 

Different members of participants of the school community and close Parents were identified 

and participated in the study to get valuable data. This sample size is shown in table one 

below. 
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Table 2: Participants of the study by sex and sampling technique 

 

Source: Mengesha Jenbrie integrated Primary School, 2020 

From the total numbers of 37 integrated class teachers who teach blind students from 

5
th
 to 8

th
 grade, ten (5 male and 5 female) teachers were chosen as participants using 

purposive sampling technique. Teachers were selected purposely as participants based on 

having maximum periods or repeated contacts and their teaching experiences for a long pried 

of time  [English and science subject teachers] in the classes to teach blind students. From the 

total of ten teachers, two English teachers were from grade 5 and 6; two English teachers 

were from grade 7 and two teachers were from grade 8 in different sections where blind 

students attend their class. Besides, four science subject teachers were from all section who 

teaches blind students. The nature of the research is case study qualitative design which 

doesn‟t allows the researcher to take all teachers as participants. It is believed that taking 

maximum number for FGD (10 participants) enable to get well discussed versatile data.  

Head and vice principals (2 male) were taken as participants using comprehensive 

sampling techniques. From their position It is believed that school principals are the first 

responsible persons to facilitate and lead the overall educational activities in the school and 

can give valuable data.  

         Moreover, all of 12 blind students from grade 5 to 8 were selected as participants using 

comprehensive sampling techniques. As explained earlier, among the twelve blind students, 

two (2) students from Grade 5, three (3) students from Grade 6, three (3) students from Grade 

7 and four (4) students from Grade 8 were selected for both FGD and interview purpose. Out 

No
 Participants Population Sample Sampling 

techniques 
M F T M F T 

1 Integrated classes teachers 17 20 37 5 5 10 Criterion 

2 Head and vice principals 2 - 2 2 - 2 comprehensive 

3 Blind students 8 4 12 8 4 12 comprehensive 

4 parents of blind students 12 12 24 4 2 6 available 

 Total 39 36 75 19 11 30  
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of these 12 blind students, 4 of them were interviewed and 8 of them were held in the FGD. 

This is done intentionally for the reason that critical issues can be reported in interview than 

FGD.   These blind students were selected as participants for the reason that the researcher 

has easy access to get useful data and to cross check the data obtained from other 

participants. The participants consist of blind students in both groupings. As a result, the 

selection procedure was made possible by consulting the school principals. 

           Furthermore, only six parents of blind students were selected as participants using 

available sampling technique. Because it was difficult to meet all parents of blind students 

due to far distance of their residence and some of them were not agree to participate in the 

study. 

3.4 Data Sources 

In this study both primary and secondary data sources were used to brought relevant 

information from the participants of the study. The Primary sources of data for the research 

was obtained from Mengesha Jenberie primary school principals, teachers, blind students and 

parents through interview and FGD. Besides the primary source of data was also obtained 

from physical environment of the school through observation. The selection of participants as 

primary source of data was based on the reason that they have adequate information. 

Whereas the secondary source data was obtained from document analysis of annual school 

plan and reports and teachers‟ annual and Daly lesson plan and students list of result (roster 

,in the year 2012 E.C.  

3.5 Data Collection Tools  

The achievement of the research objective is highly governed by the instruments used to 

collect data. The Researcher was collecting data from various members of participants based 

on data collection instruments.  After discussing review of related literature in the area of 

educational aspects of blind students, document analysis guide, observation check list, 

interview and FGD guide were prepared and employed to collect the data. The items of these 

instruments were prepared from review of related literature themes in line with research 

variables. After the preparation of the first draft, the instruments were translated in to 

Amharic. Each instrument described below. 
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3.5.1 Interview Schedule 

The purpose of Semi structured interview was to collect primary data from blind students, 

and principals, about the challenges and opportunities on educational issues of blind students 

in integrated classes. To triangulate the visual data obtained through observation and other 

instruments, the researcher employed semi- structured interview schedule with the research 

participants in order to get their perspectives, knowledge, experiences and concerns on the 

actual educational issues of blind students in Mengesha Jenberie Primary School. The “what” 

and “why” questions were mainly used focusing on the important components that are 

believed to meet the objectives of the research. The total number of 28 items was prepared 

for semi structured interview. Of these 28 items, 18 were for blind students and 10 were for 

principals. Semi structured interview provides opportunities for both interviewer and 

interviewee to discuss some topics in more detail (Hancock, 2007).  

3.5.1.1 Interview for Blind Students 

The purpose of interview was to collect information from blind students regarding their 

learning challenges and opportunities they faced. The researcher spent 2 days to complete 

learner interviews. It contained 18 leading items which was held with 4 blind students to 

obtain data on educational challenges and opportunities they faced. A face to face interview 

for each interviewee lasts a maximum of one and half hour. 

3.5.1.2 Interviews for Principals 

The purpose of interview from school principals was to gather information regarding the 

principal‟s awareness on blind students‟ learning in integrated classrooms; the educational 

support and training that teachers are receiving; the material support that blind students are 

receiving; the assigning of teachers in integrated classroom; the support the principals give to 

teachers regarding teaching and learning; and the school‟s relationship with other 

stakeholders.  In general to obtain data on the challenges and opportunities blind students 

faced. The researcher spent a day to complete interviews with the principals. It contained 10 

leading items which was held with 2 principals and it lasts a maximum of one hour face to 

face interview for each. 
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3.5.2 Focus Group Discussion Guide / FGD/ 

FGD is the second data collection instrument. The purpose of FGD guide was to obtain well 

discussed and versatile data to crosscheck some of the data obtained through other 

instruments. FGD instruments were developed to collect information on teachers‟ awareness, 

understanding on integrating of blind students and actual teaching practices in the classroom 

and their educational challenges and opportunities they faced during the teaching and 

learning process. The total number of 33 items was prepared for FGD. Of these 33 items, 12 

items were for eight blind students; 15 items were for teachers; and 6 items were for parents. 

FGD discussion was held for one session lasting a maximum of one hour for each group 

based on program one after the other group. The researcher ensured no one dominated others 

in the FGD discussion by properly guiding the discussion. The assistant wrote the discussion 

point. Besides, it was tape recorded, in order to greatly minimize possible confusions and 

mistakes that could have been occurred during panel discussion. 

3.5.3Document Analysis Guide 

To make a kind of triangulation or for cross-checking and to ensure how comparable and 

reliable the data collected through observation, FGD and interview. The researcher found 

document review yet another means of data collection. Document review guide contained 6 

leading items. The documents analyzed are those that are relevant to the case study such as 

official policy documents incorporated in the school annual plan and reports; resource center 

plan and reports; and teachers‟ documents on individual education program (IEP); teachers 

annual plan and Daly lesson plan, assessment of blind students; and other rubrics were 

analyzed based on leading themes. 

3.5.4. Observation Check List 

Observation is a technique that can be used when data cannot be collected through other 

means, or those collected through other means are of limited value or are difficult to validate. 

For example, in interview, participants may be asked about how they behave in certain 

situations, but there is no guarantee that they actually do what they say to do. Hence, 

observing them in those situations is more valid. Observations are those in which the 

researcher takes notes on the behavior and activities of individuals at the research site 

(Creswell, 2009). 
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Hence, observation was the fourth instrument primarily intended to collect first hand 

data and thereby to triangulate the data obtained through other instruments. The researcher 

with the help of assistant observer was collect data from the school physical environment. An 

assistant was properly observed and took notes with the guidance of the researcher.  Special 

attention was given to physical setting of the school, the classroom environment and the 

curriculum materials, the library and resource room facilities of the School. In addition, On-

site observation was conducted how well the school physical environment such as toilet 

facilities, walk ways to the offices, walk ways to library and resource room and walk ways to 

sport field was conducive for blind students. Besides, the researcher took on-site observation 

in library accessibilities and services [Braille materials like books, atlas, and map]. 

Moreover, resource room accessibility and service delivery system was observed for over 

two days in the school compound. The observation check list contains 6 checklist items. 

3.5.5 Trustworthiness and Honesty of the Research   

 To maintain the trustworthiness of the research pilot study was conducted with participants 

who were excluded from the main study to identify vague and ambiguous items and to 

modify the shortcomings of the instruments. The numbers of items were increased in each 

instrument in a manageable way and the participants were kept heterogeneous to maintain 

trustworthiness. In addition, to make interview and FGD easy and smoothly flow, the 

researcher told to make Amharic as an interaction medium.  

Furthermore, the researcher tried to follow some ethical guidelines to get the 

informed consent of main participants through a written form which actually were discussed 

orally with participants. Besides, in order to increase the  trustworthiness and to decrease 

threats to credibility of the research findings, the researcher carefully employed different 

steps recommended by renowned qualitative researchers. Thus the researcher used steps:[i] 

triangulation to collect data from different sources using multiple data collection methods to 

confirm emerging findings; [ii] member checks to participants and repeat observations to 

check again and verifying its plausibility; [iii] Peer review to  discuss the process of the study 

and the congruency of emerging findings with data and the tentative interpretations with 

assistant and colleagues;  [iv] Engagement to use adequate time to collect data for more 

tangible evidences; [v] Maximum variation to purposefully select varied participants; [vi] 

Audit trail to providing a detailed account of the methods, procedures, and decision points in 

carrying out the study; [vii] Bracketing for not approved or disapproved the respondents‟ 
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response verbally or none verbally in the time of interview and FGD sessions; and [viii] 

Ruling out misconceptions and misunderstandings from the participants‟ instructional 

activities; (Merriam, 2002; Yin, 2009). Finally, after assuring the trustworthiness and honesty 

of the instruments, and obtaining the informed consent, the main research was conducted in 

the natural setting of the school.  

3.6 Data Collection Procedures  

The researcher took a letter of cooperation written by the department head in Bahir Dar 

University to Mengesha Jenbrie primary school.  In order to collect data the purpose of the 

study was made clear to principals of the school. First the main data sources i.e. list of blind 

students their classes was identified. Later on teachers who teach in the classes were selected 

from the documents by the principal.  The principal then assigned one responsible teacher 

who teaches in the integrated class rooms. Similar orientation was given to the assigned 

persons.  After this, the pilot study was conducted in a small sample of 2 teachers and 2 blind 

students which were not included in the main study for trustworthiness from Adis Kidam 

primary school in a similar situation. Based on the results; modifications was made on some 

items and instructions by correcting spellings and ambiguous words and phrases that were 

not easy to understand by the participants. Having done this, in the main data collection, 

blind students were told to come in the free time opposite shifts.  

The purpose of the study and instructions to the interview and FGD were made clear 

to blind students. The first interview was held with four blind students one after the other. 

Similarly, Interview also held with a school two principals one after the other in their 

respective office after some briefing on the study using the program. Besides the researcher 

was jot down the main points of the interview while the interview conducted.  

The second method of data collection was FGD. It was held with another eight blind 

students. The assistant of the researcher was facilitated FGD session by tape recording and 

taking notes. Likewise, the FGD Was held with ten teachers in the school hall soon after 

briefing the objective.  

Finally, parents were selected by the school principal based on the ability, 

willingness, and nearness of their residence to the school. The principal wrote letters to them 

with specific time of report to the parents. After the parents arrived in the school, the purpose 

of the study was made clear to them. FGD was held for one session lasting 55-60 minutes. 
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An assistant researcher wrote main points of the discussion while the researcher facilitating 

the discussion. The researcher ensured no one dominated others in the FGD by properly 

guiding the discussion. The third step was document analysis and the fourth step was 

observation checklist was conducted to cross check the data with other instruments based on 

the schedule. An assistant observer closely observed in observing in classrooms and out of 

class based on the program. Finally, data analysis was made followed by recommendation for 

final report.  

3.7 Data Analysis Methods 

The study used qualitative type of data; case-by-case narrative analysis technique was 

employed to analyze the qualitative data. The steps were performed as follows: Before 

starting the analysis to understand the data the researcher read and re-read the transcribed, 

collected, and documented data that were gathered from interview guide, FGD, document 

analysis and observation. Next, the researcher systematically organized, classified, reduced 

and coded the data in to themes and its categories. Then, the researcher grouped similar kinds 

of ideas and concept (data) together in themes, main and sub categories uses as summery 

markers for analysis.  

The themes and categories were used as headings and sub headings to explain one by 

one in step wise. The data was interpreted and findings were reported based on the analysis 

of themes and categories. To increase the trustworthiness and the honesty of the findings, the 

researcher used data triangulation from respondents that was obtained through different 

methods. As a result, the weakness or biases of any of the methods or data sources were 

compensated by the strengths of another. The data was analyzed by using case by case 

narrative analysis method. The names used in the case studies are pseudonyms.  At last data 

interpretations and discussions were made followed by conclusion and recommendation. 

3.8. Ethical Considerations 

In the processes of the study, a number of measures were taken to keep basic ethical 

standards. As the participants were persons with and without disabilities while developing 

the data collection instrument, as well as interviewing  respondents, necessary precautions 

were taken to avoid the use of derogatory words like “ ewer”, “dergama”, “himemtegna” and 

other words. As previously stated, each respondent were told the purpose of the study, 

explained about confidentiality of all information and his/her right to terminate if there was a 
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feeling of discomfort. The participants were assured that any information they shared were 

confidential. No name was asked on the interview and on the analysis parts to ensure 

confidentiality of the respondents. Finally, after assuring the trustworthiness and 

appropriateness of the interview instruments and obtaining the informed consent, the 

instruments were made ready for the final study and the main research was conducted in the 

natural setting of the selected sections of the school. 
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CHAPTER FOUR 

RESULTS 

   This chapter comprises two major parts. The first part presents the background of the 

respondents in the study.  The second part, focused on themes and results (findings) of the 

study. Semi-structured interview schedule was carried out with principals and blind students. 

FGD guide was also carried out with teachers, parents and blind students. Document analysis 

was done based on selected framed themes and the researcher‟s personal observation was 

considered to verify and complement the findings already obtained from the interview and 

FGD.  It should be underlined that detailed individual case result presented based on blind 

students that had fundamental base-line data for the current study. The analysis was presented 

based on the theme using narrative case by case analysis method. Moreover, the prior theme 

started with presentation of results on educational challenges followed by opportunities of 

blind students.  

4.1 Demographic Characteristics of Participants  

The Pseudonym name was used [not real name] i.e. letters, symbol [#] and numbers are used 

to represent the respondents. As well as direct quotes are used for responses obtained during 

the interview session. As shown in the case description and in consecutive table 2, 3 and 4; 

“BSs” stands for blind students, “T” for teachers and “PR” for principals and “PA” for 

parents. Wherever number is added, it represents serial number of the participants in the 

study (for example, BS#1, stands for the first, BS#2 stands  for the second blind student and 

so on). However, the numbers do not contain any meaning, like ranks and values, but they 

have been used for identification purpose only. In these section participant blind students, 

teachers, principals and parents were requested to provide information on their personal 

profile. The details of the analysis are given in table 2, table 3 and table 4 below.  Under the 

background section of table 2, the researcher focused on sex, age, grade level, average result, 

on set of visual impairment and degree of visual impairment. 
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Table 2  

Demographic characteristics of participant blind students 

No 
Students name 

[Pseudonyms]  

Sex Age 

(Year) 

Grade 

level 

Average  

1
st
 semester 

Result 

On set of 

Visual 

Impairment 

Degree of 

Visual 

Impairment 

1 BS#1 F 15 5
th

 53 Congenital Blind 

2 BS#2 F 16 5
th

 60 Congenital Blind 

3 BS# 3 F 15 6
th

 45 Adventitious Blind 

4 BS# 4 M 18 6
th

 64 Adventitious Blind 

5 BS# 5 M 16 6
th

 60 Adventitious Blind 

6 BS# 6 M 17 7
th

 45 Congenital Blind 

7 BS# 7 M 16 7
th

 49 Adventitious Blind 

8 BS#8 M 17 7
th

 51 Congenital Blind 

9 BS#9 M 17 
8th

 55 Congenital Blind 

10 BS#10 F 18 8
th

 65 Congenital Blind 

11 BS#11 M 18 8
th

 54 Adventitious Blind 

12 BS#12 M 17 8
th

 50 Congenital Blind 

 

Source: Mengesha Jenbrie integrated Primary School, 2020 

It could be read from Table 2, out of 12 blind students, 8 [66.7%] are males and 4 [33.3%] of 

them are females.  Again, about 5(42%) and 7(58%) are in the age brackets of 15-16 years 

and 17-18 years respectively. In addition, with respect to the grade level of students, 

2(16.7%), 3(25%), 3(25%) and 4(33.3%) are from grade 5, 6, 7, and 8 in the second cycle 

respectively. Moreover, from document analysis about 4 [33%], 5 [41.6%] and 3 [25%] are 

with first semester 2012 E.C academic achievement from 45-49, 50-55 and 60-65 

respectively. Furthermore, regarding the age on-sate of impairment 5(42%) was adventitious 

blind and 7(58%) was congenital blind. Their degree of visual impairment depicted that 

12(100%) are totally blind that cannot identify any thing with their sight. 
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Table 3 

 Demographic characteristics of participant teachers and principals  
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1 T#1 F 36 Diploma Trained 15 Teacher  

 

 

 

 

 

6(50%) 

 

 

 

 

 

 

6(50%) 

 

 

 

 

 

 

100% 

2 T#2 F 31 Diploma Trained 14 Teacher 

3 T#3 M 52 Diploma Untrained 33 Teacher 

4 T#4 M 57  Degree Untrained 36 Teacher 

5 T#5 M 48 Diploma Trained 28 Teacher 

6 T#6 F 40 Diploma Trained 15 Teacher 

7 T#7 F 35 Degree Untrained 14 Teacher 

8 T#8 F 39 Diploma Untrained 15 Teacher 

9 T#9 M 40 Degree Untrained 20 Teacher 

10 T#10 M 37 Degree Untrained 12 Teacher 

11 PR#1 M 37 Degree Untrained 20 Principal  

2(100%) 

 

- 

 

100% 
12 PR#2 M 36 Degree Untrained 15 Vice 

principal 

 

Source: Mengesha Jenbrie integrated Primary School, 2020. 

As can be seen from Table 3, about 5(50%) are male and 5(50%) female teachers. Regarding 

the educational background, about 6(60%) and 4(40%) are graduated at diploma and degree 

level respectively. About 2 [100%] are male principals with degree holders.  However, it 

could be observed that she/he has not graduated at diploma and degree level in special needs 

education. However, it could further observe those only 4[40%] of teachers have got short-

term training on special needs education. But 6 [60%] teachers and 2 [100%] principals have 

not yet got short term awareness training on special needs education. Most scholars believed 

that qualification, experience and on work training have positive impact in professional 

practices. Thus the demographic characteristics helps for critical analysis on the opportunities 

and the challenges blind students faced. 
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Table 4 

Demographic characteristics of participant Parents 

Source: Mengesha Jenbrie integrated Primary School, 2020 

As can be seen from Table 4, as it was reported by parents their sex and educational 

background is that 4 [67%] are males and 2 [33%] are females; and also 2 are diploma 

graduate; 2 are 12
th
 complete and the rest 2 are 8

th
 grade. In addition, it was reported by 

parents themselves that 2 are from poor income level; 2 are medium income level; and 2 are 

rich income level. Regarding parents‟ residence 4 [67%] of them are around the school where 

as 2[33%] lived far away from the school. Furthermore, the occupations they had are three 

farmers; one teacher; one housewife; and one merchant. 

4.2 Themes and Categories  

The two major themes were: I  educational challenges with five categories pertinent to the 

research objectives are presented and 2 educational opportunities with three main categories 

consecutively under table 5. However, presentations of the results were done based on these 

themes, categories and followed by subcategories one by one under here. 

 

 

 

 

 

No 

 

Pseudonyms 

 

Sex 

 

Age 

 

Occupation 

Educational 

Status 

Income 

Level 

Distance from the 

school/ KMs 

1 
PA#1 M 66 Farmer 12

th
 Rich 2 k m 

2 PA#2 F 61 Housewife 8
th

 Poor 1km 

3 PA#3 M 53 Farmer 12
th

 Poor 1km 

4 PA#4 M 65 Merchant Diploma Medium 0.5 km 

5  PA#5   F  45 Teacher          Diploma Medium  2km 

6 PA#6 M 66 Farmer 8
th

 Rich 5 k m 

 
Total= 6:   Male= 4 [67%]     and    Female 2[33%]   
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Table 5 

Themes and categories of the study 

Source, researcher 2020 

 

4.3 Educational Challenges Blind students encounter 

4.3.1 Instructional Challenges Blind Students Face as Perceived by 

Participants 

4.3.1.1 Teaching methods of Teachers  

It is true that instructional process is a bridge for effective students learning and their 

achievement. It was important to know whether different teaching methods were used by 

teachers to meet the needs of the BSs or not in the class room as one component of the 

instructional process. BSs were asked “Do teachers use variety teaching methods for BSs?”  

BS#1 stated that “I feel discomfort in teaching methodology used by teachers in the 

integrated classes, because they use gestural communication which is invisible and lacks 

clarity for BSs. I could not see and understand body languages like hand flapping, head 

movement, and smile. Similar response was found from BS#2 explained that: “teachers‟ 

ways of teaching is poor. Even though, oral lecture better for me, most of the teacher do not 

Themes Category 

1. Educational  

Challenges of blind students  

 

 

1.1. The instructional practices  

1.2. Educational physical learning environment 

1.3.  Educational materials and equipment 

1.4. Educational services   

1.5. Educational supports 

  

2, Educational opportunities for  

blind students 

2.1. policy documents 

2.2. Educational Access  

2.3 Educational  supports 
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consider BSs in applying it, because teachers use the combination of both gestural and oral 

communications at the same time while teaching BSs.” He added that teachers need more 

training on teaching methodology in special needs education manner especially on the ways 

of teaching BSs. In addition, BS#3 gives much focus on student- centered methods and 

forwarded his opinion that: 

“I prefer student-centered methods because students can participate in class to 

share experiences with each other. This helps students to develop their speaking 

abilities and critical thinking. But in real context, our teachers mostly use teacher 

centered methods. In teacher-centered learning, most portions are covered by 

teacher. On one hand, students can‟t generate productive activities. On the other 

hand, teacher‟s explanation could make us understand things thoroughly. He 

added that most teachers use gestural communication and use chalk board which 

is impossible to see and understand the concept.”   

Moreover, BS#4 disclosed the fact that “I think my teachers did not take any training on 

how to teach BSs because they teach us the same way as they teach sighted students. Some of 

our teachers leave the class after writing on the blackboard without giving explanations. 

Teachers did not know method of teaching in special needs education in general and method 

of teaching BSs in particular.” 

Moreover, in a similar way most 8[80%] of FGD participant BSs reported that their teachers 

way of teaching dissatisfy BSs in integrated classes. For example, among participants one BS 

said, “With the exception of our SNE teacher, teachers in our school don‟t know how to 

teach BSs. Last year, our SNE teacher said that she would train on blind adapted teaching 

methods and Braille skills to other teachers in order to enhance the classroom instruction in 

general and BSs in particular, but it doesn‟t happen.” Besides, all of them agreed on that 

student-centered methods are most preferable for BSs than teacher-centered methods.   

Almost all teachers confirm on the opinion of BSs and they explained that in most 

activities they use oral explanation than student-centered methods. The reason behind they 

reported were most of the subjects couldn‟t covered with a given time allotment or periods.  

As a result, blind students could not able to generate creative thinking ability since the focus 

of attention isn‟t student-centered methods. In reality BSs have different needs. However, 

teachers don‟t take any training on blind oriented methods and Braille skills at college level. 

Teachers simply teach as sighted peers without special attention to their needs. But one 

teacher [T#1] pointed out his actual practice that “I feel BSs need special support, so I tried 
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to help them, assign text book readers, initiate them to learn, I use tactual materials and give 

extra time while I teach orally.   

From document analysis critical checkup the result is also consistent with the above 

concerns that teachers had considerable difficulties in teaching BSs. Teachers mostly use oral 

explanation than participatory instruction and here student passive receivers than active 

participants. Some teachers write notes on the blackboard but they left the class after finished 

his class without explaining the topic. Most of them use gestural language to teach without 

considering blindness. Teachers‟ annual plan and lesson plan showed teacher centered 

activities and methods. In general teachers assured that teachers mainly teach without 

considering BSs both presentation and preparation of lessons. 

4.3.1.2. Teachers’ Assessment and Feedback Practices 

The assessment process and the teaching process are both aspects of the same coin, the fact 

that assessment is part and parcel of educational process. Thus, regarding assessments and 

feed backs, the finding revealed that BSs were unable to get appropriate formative 

assessments and feedbacks from teachers in learning academic concepts. Teachers and BSs 

argued that in learning academic concepts, BSs face serious problems.  For instance, a blind 

student said that:  

“I feel that teachers lack knowledge and skill in Braille reading and writing for 

the blind to make the concepts clear and no Braille transcriber in class. Besides, 

most of the time they write main concepts of the lesson on the black board. I 

can‟t take notes like sighted peers. I simply listen what the teacher explain some 

concepts. Sometimes teachers provide formative assessment like quiz, and 

variety of class works or activities. I write answers using Braille.  But the 

teachers don‟t give corrections and feedbacks. This is because they lack Braille 

skills. He rounded up that teachers use visual materials than tactual media in 

their lesson. Hence I don‟t participate on these activities. Therefore, assessments 

and feed backs are impossible as it is done for sighted peers by teachers (BS#1).  

Similarly BS#2agreed with above concerns and he said that “I am unable to take notes 

because I can‟t see what is written on the board. The teachers don‟t give chance for 

discussion. No way for feedbacks. No one consider my problem of vision. I could not get any 

feedback from teachers and sighted peers.” Among others, BS#3 replied that some of our 

teachers took training by Enjebra CTE on how to teach and assess BSs. I heard that training 

was given on how to handle BSs and how to correct Braille for two days only. After the 

training, some teachers solved their own problems. For example, one teacher can correct 
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student‟s assignments and tests which are written by Braille. All BSs from FGD argued with 

poor assessments and feed backs as compared to sighted peers in integrated classes. 

All Participant teachers [100%] don‟t deny that they lack knowledge and skill on blind 

oriented assessment methods. In most cases teachers suffer in providing practical activities, 

assessments and feedbacks for BSs than sighted peers using Braille in integrated classes. The 

communication is depends only on oral language, because teachers are unable to see, copy 

and read Braille materials. 

4.3.1.3. Lack of Allocating Extra Time during Exams 

An important issue is the practical activities related to exams. With the exception of some 

teachers, all participants from FGD and interview reflected similar responses that extra time 

for exams and modification of exams are challenges blind students confronted in their 

learning and academic achievement. The following are their reflections. It was evidenced 

from interview of BS#1 that “I always feel so bad by teachers‟ exam administration. Even 

though, it is understood by teachers that exams took longer time to complete as a result of 

conversation between inefficient exam reader and me. The time allotment for exams is the 

same as for sighted students. Besides, teachers don‟t consider as I am blind for arithmetic 

nature concepts for exams that needs extra time.”  Similarly, BS#2 said that “there is no 

formal additional time that considers our special needs. BS#4 in a similar way expressed that 

in some subjects we took extra time. But in most subjects, teachers do not give us extra time. 

All BS participants 8[80%] from FGD argued what has been responded by BSs interviewee. 

Results from FGD agreed with above findings that 2 principals and most participant teachers 

7(70%) said that they don‟t know and heard whether or not extra time is added to activities 

and exams for BSs, even modification of exams. However, 3[30%] teacher were conscious in 

the modification of exams including extra time. 

4.3.1.4. Lack of Efficient Reader for Printed Exams 

Efficient and effective reader for printed materials such as text books, exams and 

assignments will benefit blind students on their achievement. From FGD and open- ended 

interview BSs reported similar opinion.  BS#1 said that there is random assignment of 

teachers and students as exam reader. A student reader doesn‟t read properly. A reader did 

distortion, substitution, and addition of letters while reading tests especially in language 

exams.   Similarly, BS#2 said that during examination, teachers are not the same. Some 
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teachers read the test to us properly and repeatedly two or three times. Some do not read it 

over a second time. Similarly, some teachers give us additional time but others don‟t do it. A 

student reader doesn‟t read properly. Similar views from BS#3 and BS# 4 that exam readers 

read not more than two times. They treat us just like sighted students. In addition, our main 

problem is that student readers are inefficient to read exams and write our subjective type 

answers correctly. Besides, we do not have the chance to ask for corrections or clarifications 

when the questions are not clear.  

        All blind student participants 8(100%) from FGD argued what has been responded by 

BSs interviewee. Results from FGD agreed with above findings that principals and most 

participant teachers 8[80%] said that they don‟t know and heard whether or not extra time is 

added to activities and exams for BSs, even modification of exams. However, 2[20%] teacher 

were conscious in the assignment of efficient reader and modification of exams including 

extra time.  

 

4.3.1.5. Lack of Individual Education Program [IEP] 

With regard to preparation and implementation of IEP, principals, teachers and all BSs 

argued that it is not yet practiced by interdisciplinary team. For instance, a blind student 

(BS#1) said “I don‟t know the concept of IEP. I felt still now neither teachers nor students 

and deans are involved in IEP activities as a member of team. This is because the plan and its 

practical activities were not exercised.” In addition, BS#2 and BS#3 reported the same idea 

that no one invites them in IEP activities. Thus, they do anything about IEP. Besides, FGD 

with teachers and interview with principals revealed similar results to specific problems. In 

IEP planning and implementation by interdisciplinary team to address the quality of 

education in general and individual needs of BSs in particular, until now nothing have been 

done in the school.  Moreover, as it is witnessed by the researcher from document analysis of 

teacher‟s annual plan and lesson plan, IEP was not known and put in plan.  In summery IEP 

is not understood and implemented in the school as one of instructional component to address 

the need of BSs. 

4.3.1.6. Skills in Reading and Writing Braille   

In the integrated classes BSs were asked “Do you have Braille skills to write and read equally 

with their sighted peers?” Concerning on this point BS#1 assured that: “I have a skill and 

able to write and read Braille much enough. As I am a grade eight student, I am 8 years 
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experience for writing and reading Braille. Even though, I am not fast, I can write and read it 

relatively with sighted students as they read and write print texts. Similarly BS#4 disclosed 

that: “I have a skill of reading and writing in Braille Except some difficulties in abbreviations 

and contractions, because Braille is the only option to learn. But I am not equal with majority 

of sighted peers to write or copy notes on the board however I can equally read with sighted 

peers as they do in print texts, because writing and reading Braille naturally takes longer 

time.”  Moreover, BS#3 and BS#4 replied similar views as follows that skill of writing and 

reading Braille enable them to learn. They feel that they read Braille equally with sighted 

peers who write and read print texts but can‟t write.”  They disclosed writing and reading 

Braille was challenging in the earlier grade levels.  

       Similar findings were found from FGD participants of BSs (8 or 100%) that BSs can 

write and read Braille while they are learning. Braille skill is not a challenge except some 

difficulties with regard to abbreviation and contractions. Furthermore, all teachers (10 or 

100%) from FGD reported similar ideas with the above findings. They described that even 

though BSs‟ skill in Braille writing and reading is enable them to learn equally like their 

peers, some of them are not well skilled with Braille reading and writing and able to write 

fast and compared with those sighted peers in class assignments and note taking.                 

 4.3.1.7. Blind Students Missing more Concepts than their Sighted Classmates 

Missing concepts is not new for all students, but BSs were challenged in missing concepts 

because of their visual problem. Sighted classmates have direct sight exposure for the 

instructional process and real objects than BSs. Participant BSs and teachers were asked 

about the issue of “Whether BSs missed more concepts compared with sighted peers in 

learning?”  Respondents forwarded the following responses:  

         A blind student (BS#1) answered that he misses more concepts than his sighted friends. 

For example, no one read words or sentences written on the board for him while others copy 

activities and notes from the blackboard; sighted friends do class activities in the meanwhile 

teachers correct their class works; and  finally he back home without doing his classroom 

activity. He feels sad for this that he misses more concepts as compared to his sighted peers 

because of vision problem.  In addition, BS#2 stated that “sighted classmates have direct 

vision access to the surrounding environment such as, see and read media (maps, atlas, chart, 

picture and any other displayed materials); body movements; real objects or abstract ideas; 

and reading notes and texts. But because of my vision I miss all these opportunities. He 



44 
 

rounded up that I miss a lot not only miss concepts sometimes I develop inaccurate 

concepts.” Likewise, BS#3 and BS#4 explained that they feel that sighted students can 

observe many environmental real objects and human activities in or out of class. But they felt 

blind students can‟t see and read notes, concepts on maps; identify colours; no access to 

travel anywhere and see more objects like other sighted peers. In this case they miss more 

concepts than sighted peers. 

          Furthermore, all teachers (100%) from FGD reported that BSS miss some abstract 

idea. For example, one of the participants affirms that BSs are much more disadvantaged in 

the classroom. Because they don‟t get any good reader, they cannot display the same level of 

progress like sighted students. For example, they had difficulty in learning about Ethiopian 

and African maps. From FGD one teacher said: “Unless we tell them, they can‟t understand 

same concepts from what we teach. For example, they can‟t identify size, thickness and color 

etc. 

4.3.1.8. Instructional language ability problems of blind students 

One of the major factors of academic success revolves around instructional language 

competences. From semi structured interview, BS#1 and BS#2 described that they have no 

problems concerning Amharic language abilities both as a subject and as a medium of 

instruction. They feel that they can compete in Amharic language fairly well with the sighted 

students. They are able to speak and explain Amharic than English language just like them. 

Similarly, nearly half of the FGD participant BSs agreed to the above idea that they have the 

similar Amharic language ability with sighted students. They described that they speak, write 

and listen like sighted students. However, some of them (grade 7 and 8) had problem of 

English language ability both as a subject and as a medium of instruction for physics, 

chemistry and biology subjects than sighted students. The reason is that they feel they don‟t 

learn English language well in lower grade levels. This is because learning to read and write 

English language as a subject and Braille skill in English language using Braille itself at the 

same time is the most challenging task. In the future, they feel that they will make an effort to 

learn and acquire English language skills.        
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4.3.2. Learning Environment Challenges Blind Students face as Perceived 

by Participants  

4.3.2.1. Physical Classroom Learning Environment 

It is true that the learning environment is a very crucial aspect for learning of blind 

students. Here under, similar results were found from semi-structured interview with 

BSs and PRs; FGD with teachers and from researchers‟ observation that BSs meet major 

challenges related to physical learning environment. Regarding classroom physical 

learning environment, BS#1 said that “I know the rule; the Schools need to 

accommodate a maximum of 40 students per class room. I felt the class size, the seat and 

sitting position, and the space in the classroom to move round were not obstacles to 

learn.”  Another BS#2 replied by saying that “I feel free to move around class and chairs 

and tables are appropriate to take a seat and use it. I sit together in between sighted peers 

in the front line to be assisted for what I can‟t see. I don‟t have any compliant to attend 

my lesson in the class rather than a serious challenge to identify or to see what is written 

on the black board for me.” In addition, BS#3 and BS#4 confirmed with above result by 

saying internal class environment such as chairs and tables, the space to move around 

are comfortable.  

     Moreover, majority of teachers 9[90%] argued with the results that internal classroom 

physical learning environment is best suited for BSs since chairs, tables and space were 

arranged thinking their needs. Moreover, based on data triangulation, the findings is accepted 

by PR#1 that the class size to move around, the space for group arrangement and chairs and 

tables for both teachers and students are accessible.  

 

4.3.2.2. Physical School learning Environment 

Physical school learning environment creates a serious obstacle for blind students. BS#1 

interviewee said “I always annoyed with the toilet facility; sitting rooms or corner outside for 

exams; and external noise disturbance during exams. He rounded up that I feel there is no 

any obstacle for blind man in the School compound.” Similar response was found from the 

rest interviewees (BS#2, BS#3 and BS#4) and those who participated from FGD that toilet 

room noise distortion, rooms and seats for exams were major obstacles. In addition, from 

observation checklist eyewitness and teachers confirmation the toilet facilities were unfit for 
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blind students; and noise problem of outside building corners for exams were serious 

problems.  

      Furthermore, the external physical learning environment similar results were obtained 

from researchers‟ observation witness that lack of appropriate fixed exam rooms; noise 

problem and uncomfortable toilet rooms were obstacles for blind students. As a result, these 

students dissatisfied to learn and might create psychological and educational problems to 

blind students.  

4.3.2.3. Challenges Related to Mobility and Orientation 

Studies suggest that mobility and orientation training the most important skills for blind 

students and plays a significant role in assisting the blind students to move around safely and 

independently.  Blind students and teachers were asked the question “Do mobility and 

orientation training was given for BSs or not?  For this question all most all teachers and 

blind students from semi-structured interview and FGD responded the same that mobility and 

orientation is given as one subject area in the earlier grade 2
nd

 to 4th levels , but it is difficult 

to say that students can move safely and independently.  For instance one interviewee BS#1 

responded that “Orientation and mobility training is given for us as a subject two times a 

week  for one semester in special unit grade levels, but I feel it is inadequate. I cannot move 

independently near my class even though the school compound is safe to move. There is no 

ramp for my class gate so is not comfortable for free movement.”  Similarly all BSs 8(100%) 

from FGD and BS#3 and BS#4 disclosed in the same way that Orientation and Mobility 

training is not effectively provided for BSs. They argued even if the school compound is safe 

they can‟t able to move safely and sometimes without the help of others. However, BS#2 

claimed by saying that “I have got adequate training from my teachers about mobility and 

orientation as one subject even though I was from another school for special unit grade 

levels. But unsafe school gate and trafficking problem in class entry and go home restricted 

me for safe to movement. 

     Similar response was found from majority of teachers 8 (80%) that they couldn‟t deny 

Orientation and mobility training given to BSs was without any guideline or material in 

special unit classes. So they feel it is inadequate. As a result of poor training on orientation 

and mobility, BSs face a lot of obstacles, such as colliding with stones and falling into holes. 

The road near the school gate is under construction with cobblestones and it seems like a new 

road to them. Also, they sometimes miss their way back to their home. 
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      The researchers‟ observation witnessed that the school gate and gateway in some classes 

have obstacles for BSs. Thus, from data triangulation, the researcher concludes that blind 

students need to learn to travel independently in a variety of environment. Thus, all 

participants from the FGD and interviews confirmed that though the training in mobility and 

orientation given in school compound it is not yet effective and efficient for this reason BSs 

faced a lot of challenges around school and class gates and also back home and go to school. 

4.3.3. Materials and Equipment Challenges Blind Students Faced as 

Perceived by Participants 

4.4.3.1. Basic Materials for Blind Students  

The School is expected to supply basic tactual aids (cane, Slat, stylus and Braille) for 

effective enhancement of education of BSs. BSs from FGD and those who interviewed were 

forward the same issue on the question “Is there access and adequacy of basic materials to 

BSs?” All BSs 12(100%) disclosed that there are adequate basic materials such as cane, slat 

Braille and stylus provision from the School for blind students.  BS#1 said that “I feel happy 

for the provision of basic materials from the school because without which I cannot read and 

write without slat, stylus and Braille and move anywhere without cane.” Similarly BS#2 

underlined that the access of basic materials from the school is just a matter of blind students‟ 

life to learn.” Besides, all 100% of BSs from FGD, BS#3 and BS#4 argued in the same way 

that they had continuous support of basic materials such as cane, slat and stylus from the 

school.   

         This result was supported by interview with principals that the School has access to 

such basic tactual materials in the resource room and provides slat, stylus Braille and cane to 

all BSs individually. But other blind adopted materials and equipment were not available to 

address the learning needs of blind students. 

4.3.3.2. Instructional Materials and Equipment 

With regard to access and usage of Braille materials such as maps, atlas, text books and the 

like in the class room instruction, interview with BS#1 evidenced that:   

“I was not benefited from Braille printed text book, atlas and maps because our 

teachers were presented their lesson instruction with oral language sometimes 

using locally available materials such as charts and pictures which are not vivid 

for me in the class. I have only printed text book like sighted friends. So after 
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class end I often ask for our classmates sometimes help me by reading texts, and I 

listen to the readers and translated it to the Braille. Few students but not all are 

cooperative. Majority of them doesn’t like to volunteer” (BS#1). 

Others BS#2 and BS#3 added similar opinion that teachers rarely use gestural cues with 

oral language using printed text without any  support with blind specific materials. Thus, 

it is confusing and doesn‟t give any meaning for them to attend the lesson.  

       All BSs 8 (100%) from FGD confirmed similar idea that there is no Braille printed 

instructional materials. All teachers from FGD don‟t deny on what is reported by 

interviewee that blind students meet serious challenges in obtaining and using materials 

and equipment which are basic to the instructional process such as Braille printed texts 

and books; and tactual Braille aids such as  map, globe and atlas. This was supported by 

document analysis of lesson plan of teachers that they don‟t use such materials while 

they plan.  

       Moreover, similar finding from PR#1 and PR#2 disclosed that no access and usage of 

blind specific materials and equipment in the instructional process where blind students 

attend the lesson. Rather most teachers in the School use low cost and locally available 

materials such as maps, charts and pictures which are not vivid and written in Braille for 

blind students. The teaching learning process is preceded through the provision of printed 

texts in the education system for BSs in all subjects without volunteer or assistant reader for 

the blind.  

4.3.3.3 Adapted Electronic Materials and Equipment 

From semi-structured interview and FGD all participants have been consulted on the state of 

inaccessible to adapted electronic materials and equipment that can help BSs. Their 

responses were more or less similar as can be seen in the individual and/ or group reflections 

presented below. For instance, BS#1 said that: 

“I concerned and stressed on the urgency of the access to such materials, because 

I don‟t get any opportunity and never used any electronic device before. Not 

having these devices makes me miss a lot of benefits. For example, if I could use 

those devices, I will not begging sighted students anymore to read printed 

materials for me.” In addition, BS#1 rounds up that “I need access to computer 

jaws and other electronics devices in order to train myself and I would be so 

happy to participate in any School activities.” 

In addition, BS #2 said that “there is no access to computers or electronic reader devices and 

reading lens. But had been accessible to me, I would better develop skills and learn more 
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independently.” Moreover, BS#3 and BS#4 express their feelings in a similar way as follows 

that there is no access to computer jaws, tape recorder, electronic reader devices or talking 

calculators in the School. They feel sad because no more information or knowledge by 

missing the above material. BSs are eager to get such access in order to be better achiever 

while using such materials. 

         Similar to the above finding, FGD participant teachers said that it is the right time for 

teachers using electronic materials while teaching and it is crucial for BSs to use computers, 

electronic devices, and calculators etc to learn. They can manipulate it by themselves without 

support. But here in our School, we are not benefited from all of these materials to facilitate 

the teaching and learning. Thus, students were not accessible and make smooth the progress 

of their learning. Despite the fact that the school seeks the above mentioned materials from 

GOs and NGOs to provide for BSs.  principals have reflected similar idea that there are basic 

blind specific materials such as slate, stylus, abacus, Braille paper with adequate number 

except electronics materials and other blind adapted materials such as TV, audio-video, 

computer jaws, talking watch, talking calculators and reading lenses in the resource room. 

The principals don‟t deny that Braille written reference books and texts were unavailable in 

the School because of lack of budget.  

 

4.3.3 Educational Services Challenges Blind Students Waylay as Perceived 

by Participants 

4.3.3.1 Resource Room Service Delivery  

It is obvious that resources rooms service delivery need to equip with materials and 

professionals. Thus, resource rooms equipped with materials are critically important service  

with actors of itinerant teacher or Braille interpreters to enhance BSs‟ learning, As a result 

respondents were asked “Do resource room and its  materials and interpreter were accessible 

for BSs in the school?” For this question respondents had similar views. From the interview, 

BS#1 stated that “I felt resource room service delivery with materials by itinerant teacher is 

not known in the School for me even if the room was established with adequate materials 

such as Slat, stylus Braille, and cane, but no any other additional materials except these basic 

materials.” In a similar view, BS#2 disclosed that “there is no person assigned in interpreting 

materials for us. Teachers are responsible in material interpretation for BSs‟ learning. He 

rounded up that the resource room is ill-equipped.” In addition, BS#3 and BS#4 also agreed 
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with the views that the school didn‟t have adequate materials and interpreter. SNE teachers 

are responsible to teach lessons without the help of a visual interpreter for special unit 

students only.                          

  Moreover, in support of the above view, school principals 2(100%) were also assured that 

resource room service delivery is not organized well to help BSs in the integrated classes 

because of lack of blind adapted materials and interpreter professional. They do not deny the 

resource room materials are only slat, stylus, Braille paper and cane. But the principals 

stressed that the school has a future plan to fulfill a resource room with necessary materials 

and professionals. However, from observation and document analysis witness it was 

confirmed that there is no plan and service provision in the resource center and in strategic 

school plan to support BSs using blind specific materials. 

          The researcher confirmed from all respondents responses that the resource room 

service delivery is in efficient. The resource room does give any academic and social 

intervention except basic materials such as cane, slat, stylus and Braille paper delivery. There 

was no a trained visual interpreter or itinerant teacher who was responsible for facilitating 

resource or act as interpreter. So this affects educational achievement of BSs. 

 

4.3.3.2. Library Service Delivery 

All respondents reflect the same view for this question “Is there any library service access for 

BSs with adequate books and reading rooms in the school? The responses treated as follows: 

with regard to library services BS#1 and BS#2 share the same perception that the library is 

not equipped with reference Braille books and reading rooms; and no assignment of assistant 

reader for BSs  in the library. In addition, BS#3 and BS#4 in interview and all BSs 8 (80%) 

held in FGD disclosed the same view that the school library is not fully accessible and render 

service extensively and frequently to BSs. Teachers and blind student argument supported by 

principals 2(100%) that library service delivery is impracticable because even if they believe 

the library is basic to blind students academic achievement like sighted peers, talking books, 

Braille texts and Braille books, Braille atlas and the like materials are inaccessible and too 

costly. Moreover from observation, it was confirmed that there are no Braille materials and 

reading room for BSs in the library. 
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4.3.3.3 Guidance and Counseling Service Delivery 

Concerning on the issue of guidance and counseling BSs were asked the question “Is there 

guidance and counseling service provision in the school?” For this question all BSs 

12(100%) in interviewed and those participated in FGD confirmed the same idea that there is 

no guidance and counseling service office and professional counselor in the school. It is not 

yet provide with counselor formally to solve their present problems and prepare them for 

better achievement. 

       In addition, from the interview of principals‟ confirmation that professional counselor is 

not assigned to provide guidance and counseling service in the School at all. Even though 

they are not professional counselor, the counseling service is being provided by home room 

teachers just to alleviate students‟ minor emotional and educational problems.  

 

4.3.5. Educational Support Challenges Blind Students face as Perceived by 

Participants 

  4.3.5.1. Supports from School Community 

With regard to supports from teachers, peers principals, sighted students and other staff 

members; all semi-structured interview and FGD participants forwarded the same. One of the 

blind students (BS#1) responded that “there is a support from SNE teachers, some sighted 

peers and principals both socially and academically. However, no one helped me from the 

staff in any activity be it in material, social and academically in the school. I feel sorry for 

their ignorance.” In the same way, BS#2 disclosed that they had only social support from 

some principals and SNE teacher and academic support from sighted peers. Other teachers 

did not assist them in any academic matters except class room instruction. Another 

participant, BS#3 also aired similar views that teachers teach me during their time; otherwise, 

no special support is given to me. They are not really that much supportive, except SNE 

teacher and principals, who always has a positive attitude towards us. Moreover, BS#4 from 

semi structured interview and all BSs 8 (100%) forwarded similar idea that SNE teachers 

serve as counselors and provide tutorials, sighted peers read texts for them and principals 

provide motivation. However, not all but few teachers late alone provide intervention they 

are ignorant for their blindness. One blind student strongly comments that “one teacher told 

me, don‟t come late? And I replied, how can I arrive on time like sighted students? Then a 
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teacher doesn‟t allow me to attend class because he wants me be punctual on time like all 

other students.” But, they need more extensive support from school community to overcome 

social, material and financial problems.  

        Moreover, most teachers seem to acknowledge BS‟s criticism as valid though they still 

try to justify the underlying dilemmas they confront in their teaching process. Except teacher 

(T#1), the remaining teachers (T#2 to T#10) from FGD reported that they did not support 

BSs in class as sighted students well because of lack of skill in Braille for appropriate support 

and also they fear that when they commit extra time to teach BSs they may not able to cover 

their planned weekly lesson contents. Therefore, no wonder most of the time teachers shape 

their patterns of teaching based on expected progresses of sighted students. And they 

expected the BSs to ask their sighted classmates to compensate their disadvantages which 

may eventually create possible gaps. But T#1 said he is trying to supply the BSs with text 

books to be read by her friend.  In general educational intervention has never been 

appropriately rendered to BSS in the School. To the perception of all respondents, BSs 

confront critical challenge as a result of lack of appropriate supports from subject teachers, 

almost all students and supportive staff school community at large. 

 

4.3.5.2. Support from Parents 

Concerning parental support, above half of blind students both in interview and from FGD 

disclosed that their parents do not support them in their education except allow them to learn 

and some students live far from their parents. For instance, BS#1 said that my parents did not 

support me, because they live far away from me. Hence, neither my teachers nor my families 

work with me; I felt very much bored. Except Braille, slate and stylus from the school, there 

is no special support from the school. Similarly BS#3 further argues that “I have no parents 

around me, I live with others, no one supports me in my learning except few sighted peers to 

read text books and go along the road. Other critical shocking voice from one BS in FGD, he 

said “my parents didn‟t want me to study in school. Instead, they wanted me to go to church. 

Lacking special support that fits their needs, Blind students faced strong challenges in both 

their social and educational life.” In contrast to the others, there are partial cases of 

acknowledgements regarding family support. For instance, BS#3 and BS#4 disclosed the 

same views that their parents are diploma holders. Regularly they assist them in educational 
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issues like in doing their home works, providing reference materials and contact with 

teachers. So they feel happy on their parents support.  

          Moreover, from FGD of BSs about 6 (75%) argued that their parents support them 

socially and economically but no parental intervention academically. One blind student from 

FGD claimed that “I had good social, economic and educational support from my families. I 

am good in academic achievement, because I have big brothers and sisters that support me in 

any aspect. However, parental involvement is insufficient for majority of students. All 

parents from FGD except one don‟t deny that their involvement focuses on social and 

economic matters than academic support. Some of their reasons are lack of knowledge, lack 

of time and lack of awareness. But one parent stated that “I regularly advice and support my 

child in doing home work, project work and reading further reference materials. 

4.3.5.3. Support from Governmental and non-Governmental Organizations 

The stakeholders‟ involvement is critical in the education of SWDs. Concerning on the issue 

of support from GOs and NGs, participants were asked the question “Is there any and what 

type of support from GOs and NGs for BSs?” For this question all BS 12(100%) in both 

interviewed and those participated in FGD responded the same issue that except the 

provision of school “uniform” and 360 birr per month from WEO; and basic materials (slate, 

stylus, Braille and cane) support from school; they don‟t any other financial and material 

support from organization.  

        Like with student view, Principals (PR#1 and PR#2) accepted that the school supports 

only basic materials. But as one of the responsible and accountable organization the school 

doesn‟t initiate collaboration with other organizations and with the staff community to 

maintain financial, material and educational supports for BSs. Similar with this finding, 

ICDR (2002) found out that “stakeholders participation in academic activities; material 

provision and financial support has no positive effect on the academic profile of SWDs in 

particular and the teaching and learning process in general.  

4.4 Educational Opportunities Available for Blind Students 

4.4.1 The Availability of Policy Documents   

      Policy documents are one of the most guiding pillars considering as opportunities in the 

education of blind students. Thus, with regard policy documents opportunity, all respondents 
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believed in the presence of national and international polices on the right of persons with 

disability were assured the recognition of BSs learning in the integrated class rooms as 

sighted peers.  Almost all blind students 12(100%) both in semi- structured interview and 

FGD believed on it is the policy document that provide access to education and gives chance 

to learn with their sighted peers. Specifically, a female blind student, grade eight and 

18yearsold (BS#1) said “to my knowledge, there are national policies and rules which stand 

against social stigma and discrimination. I feel this policy documents gives me equal access 

to education.” Another male blind student, grade seven and 17yearsold (BS#2) reported that 

he has the idea on policy documents. He stated that “declaration documents on disability 

issues are pillars of access to any activities for blind students.” The other respondents a 

female blind student, grade five and 16years old (BS#3) and a male blind student, grade six 

and 17 years old (BS#4) responded in a similar way that they know some Ethiopian rules and 

regulations from special needs club coordinator while they were a club members. The 

concept they remember in the Education and Training Policy (ETP, 1994) is that “education 

should be provided both to the SWDs and to the gifted based on potentials and needs.” They 

believe, because of policy issues the government provide stipend or pocket money per month 

for them. In addition, the school principal (pr#1) in a similar way reported that Ethiopia has 

ratified UN educational policy documents. In line with these, the ETP (1994) and Special 

Needs and Inclusive Education Strategy MOE /SNE-IE, (2012) were designed to address the 

demand of education to citizens. It mention here by saying in MOE (2012) it was stated that 

“all students should get access to education; safe and health learning environment; and all 

needed materials to ensure quality education to females and SWVI to increase their role and 

participation in all education programs”. The school vice principal (pr#2) agreed what has 

been reported by the principal and he added that “teachers graduated from diploma level to 

PHD level in special needs education from different Ethiopian universities and schools with 

SNE field is an indicator of attention given to curve negative attitude and implement access 

and quality education for SWDs. This opportunity enforces teachers to accept and support 

blind students‟ learning.” 

      Likewise, from FGD parents (PA) and teachers (T) expressed similar idea as follows. 

Almost all teachers 9 (90%) confirmed that policy documents are the only means that enable 

SWDs attend education. Even though, they felt that practical implementation had some 

barriers, they had awareness on Education and Training Policy (1994) issues stated as the 

“expansion of quality primary education to all citizens is not only a right but also a guarantee 
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for development”. It also aims at providing education to all children without any 

discrimination and assures that disadvantaged groups will receive special support in 

education.  

      Similar response was found from parents that above half 4 (66%) of them had awareness 

on policy issues and the feel this policy issues initiated them to take their children to school. 

But they are not fully satisfied with its implementation. But other parents 2 (34%) asserted on 

their side they don‟t know any specific policy issue and still now don‟t consider policy issues 

as opportunity for their children education. From data triangulation from interview, FGD and 

document analysis confirmed with the same opinion that international and national policy 

issues related PWDs considered as educational, legal and social opportunities for SWDs. 

Therefore, the researcher concluded that there is an opportunity to rules and regulation to the 

education of blind students since they have awareness to legal policies. 

 

4.4.2 Accessibility of Educational Opportunities  

 Education access for SWDs in general for BSs in particular needs particular support from 

stakeholders. Concerning on the issue of access to education, blind students, teachers, and 

principals were forwarded similar ideas. All BSs 12(100%) in interview and those 

participated in FGD showed similar responses. An interviewed BS#1 said that:  

“In my opinion, Mengesha Jenberie primary school opens the door for my life 

since it allows me to attend my education. Otherwise I left behind and forced to 

stay outside at home or stay out of school and begged on the street for food. I 

hope and feel I will continue my education and be an employed man. This is 

because, beyond attending lessons, there are indicators of hopes that positive 

attitude of SNE teachers and principals to blind students and social interaction 

and communication with sighted peers inside and out of school.” 

 Similarly BS#2 said that “I feel that one of the great opportunities is enrollment of BSs 

Mengesha Jenberie Primary School. This access to education gives me chance to learn and 

know the school environment; helps me to communicate with sighted peers for future career 

and to live independently.”  In addition, BS#3 said “I feel happy for not out of school, 

because learning maximize social acceptance and minimizes social stigma. She added that I 

am in better mood socially and psychologically.” Moreover, respondents BS#4 from 

interview and those participated in FGD disclosed in a similar way by saying that one of the 
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opportunities that the blind students‟ enrollment in the school was the chance to attend the 

special classes and regular classes. They feel this shows that blind students have got 

opportunities that practically facilitate their learning and social interaction with others. They 

believed that from the school communities only sighted peers, SNE teachers and principals 

have positive attitude towards them.  

      In support of the this finding the principals [PR#1 and PR#2] confirmed that BSs have 

got the chance to enroll and attend class in our school since 1998 E.C. able to develop 

positive interaction towards teachers, principals and SNE teachers and vice versa; have got 

the chance interact with the sighted students in group work, and join in school clubs were 

great opportunities as a result their enrollment in the school. 

      In a similar manner, majority of teachers 8[80%] from FGD addressed similar points that 

BSs have got access to education in Mengesha Jenberie School.  As a result they learn, play 

and discuss with sighted peers in the school and have got hope to interact with the school and 

external community. But two teachers don‟t agree with the positive interaction of school 

community. They believe that still there is poor interaction even in some staff members don‟t 

want confront their challenges and provide appropriate support. In spite of what is going on 

in the school, Tirussew 2005) find out that in general educational system, blind students gain 

access to social interaction with  sighted students and school community; access to curricular 

materials to which most other students are  exposed; and access to learn by subject matter 

specialists.  

4.4.3 Supports and other Related Services from Stake Holders 

4.4.4.1 Educational Material and financial Resource supports from WEO and the 

School 

The School is expected to supply basic resources for effective enhancement of education of 

BSs.  Respondents were asked the question “Do you get adequate educational material and 

financial supports to improve your learning?”  For this question, almost all students 

responded in a similar way as follows: one of the interviewee BS#1 said that “I felt provision 

of pocket money and school uniform from Wereda education office [WEO] and provision of 

basic materials such as slate, stylus, Braille and cane from the school are an opportunities for 

me. However, Braille written text books were accessible only for two subjects.” Similarly 

BS#2 stated that “I feel the enrollment of blind students in the school enables me to get 

access to education that gives chance to get material access [slate, stylus and cane] and 360 
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birr pocket money per month.” The others [BS#3 and BS#4] said that there is adequate basic 

materials provision such as cane, slat, and stylus and Braille paper from the school; and 

pocket money from WEO for BSs. This result was supported by interview with two 

principals forwarded the same idea that the school has access to such basic tactual materials 

[cane, slat, and stylus and Braille paper] in the special unit resource room and provide for all 

BSs to facilitate the instructional process.  

Besides, the WEO supports 360 birr pocket money per month for each including 

school uniform. However, the principals were not denied the school lacks instructional 

materials [Braille text books, map, atlas and the like] and electronics materials. But Braille 

written text books were fully accessible for two subjects only because lack of budget. 

Similarly findings from majority of teachers disclosed that BSs were accessible with basic 

material and pocket money including school uniform. However, they suffer for lack of 

Braille text books.  

Data triangulation from most parents [75%] revealed that the school fulfills basic materials 

such as cane, slat, and stylus, and WEO provide pocket money without which we cannot 

afford the educational expense of their blind child. In support of what has been done in the 

school, MOE (2006) stated that parents, community and Woreda Educational Office should provide 

technical, professional, material and capacity building support to schools and clusters centre for the 

effective implementation of Special education at school level. 

4.4.4.2 Support from Teachers, Peers and Principals  

With regard to supports from stakeholders, in answering the question “Who provide you 

adequate support (teachers, PA, PR peers and the like) in the school or at home to enhance 

your learning?” All semi-structured interview and FGD participants forwarded the similar 

idea as follows. BS#1 said that “I felt tutorial support on Braille reading and writing by 

special needs teachers; and sighted peer support me by reading texts and materials provision 

from the school are best opportunities to learn. 

Besides SNE teachers and principals were gave motivation in any occasion. Above 

all, I want to thank my parent in supporting me socially, academically and economically. 

”Similarly BS#2 reported that “I feel the school enables me to get access to education that 

gives chance to get peer support to read texts; and helps me to communicate with sighted 

peers and enhance my learning. Sighted peers assist me while I move in the school. 
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Moreover, the School principals randomly assigned readers while in tests and exams, and 

motivate me to participate in special needs club. ” The rest BS#3 and BS#4 and who 

participated in FGD, were agreed what has been reported by BS#1 and BS#2. All most 

8[100%] of BSs reported that the school motivated them to participate in clubs; sighted peers 

assisted in reading assignments texts and exams; and special needs teachers assist them in 

Braille skills and serve as counselors. 

In addition, PR#1 and PR#2 assured in the similar way that the school motivate and 

support students to get social acceptance; advice and assign sighted peers for each of BSs to 

read text and exams; show advantages to participate in school clubs; assisting basic 

materials; and create coordination with their parents. Moreover participant teachers 7[70%] 

assured that they encourage BSs to participate and be active learner and give directions to 

mates to assist them. However, they don‟t deny that they provided inadequate social and 

educational intervention for BSs in class because of lack of knowledge and skill in Braille for 

appropriate support. In support of the findings, Ashman (1994) portrays that the factor that 

promote successful integration include family and peer acceptance and interaction; 

availability of support from principals and teachers; and adequate special supply and 

equipment. 

4.5. Possible Solutions Suggested by Participants 

Participants (principals, teachers, BSs and parents) were also asked to give their possible 

solutions on the challenges facing BSs in the educational process. In this regard the responses 

are summarized as follows. Even though, teachers are teaching in the integrated classrooms 

they lack training in special needs education. Therefore, concerned bodies should arrange 

training for teachers. Assigning assistant render in library and resource room and counseling 

services. The schools have inadequate materials and equipment. Hence, the school should 

fulfil materials and equipment for BSs learning by assign budget to ensure proper learning of 

students. In addition, to realize effective learning to BSs, the supports and services should be 

rendered by professionals. Moreover, the schools should establish collaboration with 

community, parents, GOs and NGOs to get material, financial and educational supports. 
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CHAPTER FIVE 

DISCUSSION 

As stated in the previous chapter, the data gathered from participants were mainly presented 

by narrative analysis strategy for individual-case. Thus, under this chapter the results were 

mainly analyzed and discussed qualitatively using themes in line with the basic research 

questions and theoretical frameworks. In each part, data were discussed based on the findings 
of other researches, whether they support or not. 

 5.1 Educational Challenges of Blind Students  

5.1.1. Educational challenges blind students face related to instructional process  

Student centered methods are the heart of effective instructional process. However, teacher 

lack blind adapted preparation and implementation of instructional process. They taught 

centering sighted students than all learners. In support of this finding, Hadigu (2015) 

identified that teachers lack competence to apply different methods and Braille skills to 

address the needs of BSs in integrated classes. Besides, most scholars argued with this 

research finding, for instance Peters (2003) stated that teaching students with visual 

impairment is not an easy task; it is a challenge since teaching methods needs to be more 

specific aiming at meeting the needs of each student. IEP is another intervention method of 

the instructional process. But it is not yet known by teachers. Unlike what is practically done 

in the School, Veen (1994) suggested that appropriate instructional strategies like IEP need to 

plan and implement to address special needs of BSs thereby to enhance the instructional 

process.  

         In addition, with regard to assessments and feedbacks, scholars suggested that teaching 

methods, assessment and feed backs are inseparable in quality instructional process to 

address the needs of learners. However, the finding revealed that teachers were not in a 

position to apply assessments and feedbacks to blind students. Similarly, Hadigu (2015) in 

his finding concluded that teachers lack awareness and skills on blind oriented assessments 

and feedbacks such as Braille reading and writing that could bring impact on students‟ 

academic achievement. In order to alleviate this problem, (MOE, 2006) design a strategy that 

stated as “provision will be made to orient and educate teachers in both pre-service and in-

service programs along inclusive lines to provide appropriate instruction for SWVI in regular 

class rooms”. However, the assessment process not yet implemented to support BSs to 

address their needs in the school under study. This finding agree with ICDR‟s (2002) finding  



60 
 

that teachers lack training on formative assessment so they should be provided with pre- and 

on-job training on the field that would enable them to make use of effective teaching  and 

assessment at desired standard. In whatever active methods and formative continuous 

assessment used to enhance students learning, BSs were forced to bear these entire burdens 

especially instructional barrier in their educational success. From the existing practical 

conditions of the school, providing instruction without trained teachers in integrated classes 

might not fully address in particular the special needs of BSs. However, the quality of formal 

education can be improved through continuous assessment and evaluation because the 

application of evaluation is somewhat more rigorous in education than in other activities. 

        Moreover, tests and exams are part of the evaluation process that enhances blind 

students learning in the instructional process. But from data triangulation, all participants 

forward the same opinion that there is no assignment of efficient reader and additional time 

to exams in the school. Hence teachers lack such skills on exams. Therefore, lack of 

knowledge and skills on the area might restrict teachers to provide coherent and appropriate 

implementation of assignments and exams in the class rooms to address the needs of BSs. 

Unlike what has been done in School, MOE (2006, p.24) stated that “training will be done to 

orient and educated teachers along student centered methods, assessment, preparation and  

administration of exams to provide supports for students with disabilities and make use of 

effective teaching and assessment at desired standard for students‟ needs.” To this finding it 

was suggested that “BSs who do not, have direct access to the exams, it needs some 

modification in nature and the time of testing. No need of penalty for unfinished exams; 

rather it needs extra time to complete it since reading tests by the reader and understand the 

concepts and told to the reader to write the answer takes longer time for completion or reduce 

the number of test items” (Bishop, 1996, p.151). Moreover, Kirk and Gallagher (1993) stated 

that extra time will frequently be needed to complete assignments and exams. Furthermore 

Gear heart (1992) suggested that the administration of a test has to be modified. It is 

necessary to administer the test orally to avoid insufficient reader and a student able to record 

or type his/her answer. To strengthen these views, the research finding by Assefa (2000) 

recommended that necessary measures must be taken to alleviate the problem associated with 

tests and exams for both blind students and teachers.  However, in case of Ethiopia the 

researcher could not found documents that talk about extra time during examination blind 

students. But concerning the need of much time for BSs, Ministry of education in Tanzania 

offered a direction to take initiatives to have an addition of 20 minutes for every one hour in 
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Mathematics examination, and 10 minutes for every one hour for other examinations (URT, 

2007). 

        Furthermore, all teachers and BSs reported similar ideas that even though BSs‟ have 

skill in Braille writing and reading, some of them are not well skilled with Braille 

abbreviations and contractions and able to write fast and compared with those sighted peers 

in class assignments and note taking. Thus, Halten (2002) on his side focus on the 

importance of learning contraction and abbreviation to read and write Braille to blind 

students that learning to read and write Braille was the best way for them to develop skills to 

enjoy intellectual freedom for instance spelling, grammar, punctuation, personal security and 

for over all learning and equal opportunities their future career. 

      Furthermore, from teachers and students responses the findings revealed that, blind 

students missing more concepts than their sighted classmates. They can‟t identify abstract 

concepts such as color, size, and thickness etc.  Related to this finding, Perez- Perera and 

Conti-Ramsden (1999) suggested the cognitive ability of blind students will affect the ability 

to conceptualize the environment in the absence of visual information. Hence, they face 

difficulties in some concepts thereby socio-cognitive development affected. For such 

problems in the finding, MOE (2012) clearly stated solution that “Braille reader should 

afford training and interpretation services for parents, BSs and regular class teachers there by 

to enable them to provide intervention to their blind students in order to make clear abstract 

concepts while learning. 

     Regarding learning to read and write English language as a subject and medium of 

instruction using Braille itself at the same time is the most challenging task for BSs. Teachers 

lack Braille skills to use appropriate medium of instruction to BSs. From the existing 

practical conditions of the school, providing instruction without trained teachers in integrated 

classes might not fully address in particular the special needs of BSs. In order to alleviate this 

problem, MOE (2006) design a strategy that stated as provision will be made to orient and 

educate teachers in both pre-service and in-service programs along inclusive lines to provide 

appropriate medium of instruction for BSs in regular class rooms. 

      It is possible to sum up respondents‟ perception from the above that teachers did not take 

training regarding how to teach BSs. They teach without any attention for blind students in 

the same way like sighted peers. How can one teach special needs students without receiving 

any special training? Teachers share the concerns of BSs. They admit that they had greater 
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difficulties in teaching BSs. Thus BSs were faced obstacles in their learning. Besides, 

teachers and students reflection revealed similar opinion that BSs face challenges in getting 

appropriate assessment and feed backs by teachers. Lack of special training in SNE 

especially Braille might restrict teachers to provide coherent presentation of the contents and 

implementation of appropriate individual formative assessment and feed back in the 

integrated class rooms to address the needs of BSs.  Again, extra time allotment given to 

complete exams, and nature modification of exams and assignments were not considered for 

BSs to address their special needs in the School. 

 In addition, BSs, principals and teachers have assured that assignment of efficient reader for 

exams and assignments were not considered for BSs to address their special needs in the 

School. Beyond that BSS can write and read Braille well enable them to learn equally with 

sighted peers and considered as one opportunity. However, there is some skill gap in 

abbreviations and contractions. So that ability of Braille reading and writing is very 

important for blind students. 

       Moreover, BSs face very serious problems in learning abstract academic concepts. This 

is because teachers lack skills in Braille reading and writing to make the concepts clear for 

the blind or no Braille reader in class. Thus, BSs challenged or missed some concepts, for 

example unable to know abstract ideas, color, shape and size of many objects. However, BSS 

have no problem in Amharic language ability. But most BSs have shortage of English 

language ability. Finally, in whatever active methods and formative continuous assessment 

used to enhance students learning, BSs were forced to bear these entire burdens especially 

English language barrier as a subject and medium of instruction in their educational success. 

5.1.2. Educational Challenges Blind Students face Related to Physical 

Learning Environment  

 Regarding, physical classroom and school learning environment, the analyzed data obtained 

from blind students, teachers and the researcher‟s observation in relation to classroom and 

school learning environment revealed that there has been noise distraction while seating for 

exams, lack of toilet facilities, and lack of ramps in some classes. In support of this finding, 

ICDR‟S (2000) study result indicated that the classroom organization of the schools has been 

found below the required standard for students with disabilities such as noise pollution; 

absence of ramps and toilet facilities were insufficient and lacking in several schools, as a 

result these hinder students‟ learning.  However, the classroom learning environment 
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adjusted in such a way that good sitting arrangement to support each other; appropriate chairs 

tables, space to move around and class size; and a front seating position allows them to easily 

focus on the teacher and reduced the amount of obstacles to students walking in and out of 

class are somewhat appropriate to the learning of blind students. This finding partially 

coincides with Freiberg (2002, p.135) suggestion that “the length and nature of chairs, 

enough space in and out of class room to move around,  class size, and proper sitting position 

of students are prerequisite that contribute to quality education to address special needs of 

blind students.”  Therefore, the researcher concludes that the school needs to minimize 

obstacles blind students face in their learning environment. 

       Physical classroom and school environment have their own effect to mobility and 

orientation. It is obvious that mobility and orientation is one of the challenge blind students‟ 

visages. Data triangulation (blind students, teachers and on site observation of the researcher) 

discovered that blind students were in a serious problem around school gate and in some 

class gates to move independently as a result lack of appropriate orientation and mobility 

skill training. In contrast to this finding, Koenig (1996) suggested that Orientation and 

Mobility skills are taught within the school setting, with the ultimate goal being the ability to 

travel independently in all environments. Orientation and Mobility training needs to be a part 

of the individual educational plan for every student with significant vision loss. Similarly, 

focused on its importance, Turnbull et al., (2002) stated that Orientation and mobility training 

“promotes safe, efficient, graceful, and independent movement through any environment, 

indoor and outdoor, familiar and unfamiliar”. He added that Orientation and mobility skills 

help blind people know where they are in relation to their surroundings and how to safely 

navigate within their environment. 

    It is possible to conclude that teaching and learning in friendly environment such as front 

seating position, the sitting location and good sitting arrangement were effective to speed up 

the learning of BSs and promote their participation in the classroom. However, toilet 

facilities, the exam rooms or corners, and external noise during tests and exams were 

reported challenges in their learning. Besides, the school lacks sufficient mobility training 

and environmental adjustment around the school for safety independent movement. 

Therefore, the School ought to alleviate challenges of blind student‟s independent movement 

in school and back to home.   
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5.1.3. Educational Challenges BSs hold up Related to Materials and 

Equipment  

From the interview of blind students and principals and from the researchers‟ observation, 

Basic materials were accessed and used by blind students.  In line with this result, Shoa and 

Baur (1994) suggested that instructional materials such as cane, slat, stylus and Braille 

written texts, books, and maps are quite the most useful in promoting instructional activities 

of blind students. In addition, from data findings, blind students were suffering with Braille 

printed instructional materials such as Braille maps pictures books and the like. This finding 

is in agreement with Desalegn‟s (2007) findings that BSs lack appropriate instructional 

materials and equipment in integrated schools for blind; and ICDR (2002) found that there 

has been a critical shortage of disability specific materials and equipment in schools for the 

blind students.  

        Moreover, from participants response and observation witness, it was make known that 

the school resource room and library lacks access to adapted Electronic materials and 

equipment such as computer jaws, tape recorder, electronic reader devices or talking books 

and calculators.  Even though, BSs in the School miss such materials, Gear, heart and Gear 

heart (1993, p. 211) reported that “blind specific materials and equipment such as tape 

recorder, Braille computers, talking books, audio-visual materials, cane and talking calculator 

can have positive impacts for BSs learning through listening and touching than vision or 

seeing to access contents.” In general, MOE (2006, p.14) pointed out that the prerequisites to 

successful education is availability of appropriate materials and equipment, support services 

in the community and in schools.   

            To sum up, as it was witnessed from data triangulation, even though, BSs have got 

basic materials like slat, stylus and Braille paper, they are inaccessible with a variety of 

Braille written instructional materials and electronics assistive technologies that provide them 

with improved participation in the instructional processes. It is impossible to address the 

special needs of BSs and bring success in the teaching learning process. If blind students get 

those accesses, they could develop independent learning. In short, lack of adapted materials 

and equipment found real Challenges of blind students. 

5.1.4. Challenges BSs Waylay Related to Educational Services  

From interview of principals and students response and document analysis eyewitness 

resource room is ill-equipped with materials and equipment; thereby there is no service rider. 
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in support of the finding, Pijil and Hegartyet (1997) stated that a success of special needs 

students depends not only on appropriate organization but also on the availability of well-

equipped resource rooms and interpreters. In this case, material, financial, educational and 

social intervention is among the frontier challenges in bind students‟ learning integrated 

classes. Besides, irrespective of what has been practically done in the School, MOE (2012) 

stated that “a resource center as a pedagogical center which is equipped with specific 

materials and assistive devices as well as staffed with professionals to give support to 

students with disabilities, teachers and neighboring Schools.”  

        With respect to library materials and reading rooms, the school has no service delivery 

as a result of lack of Braille (books, maps, and atlas), talking books, basic Braille curriculum 

materials and reading rooms to address the needs of students. In contrary to this finding, 

Venn (1994) focused on the necessity of special library services and adaptations in the area 

of exceptionality for blind students. Thus, the library needs to be fully accessible to satisfy 

the demands of BSs. Similarly, in relation to library services Shea and Bauer, (1994) 

suggested that BSs need service to their satisfaction that reading can bring full range of 

information services in academic area as sighted peers plus what additional services are 

necessary to compensate for the disability effects of blindness. This is to indicate that, even 

though the reading interest of the BSs is the same as their sighted peers, they need special 

media and service in library to process available information. 

        The other type of service need to provide by counselor is counseling service.  From 

FGD responses of teachers and from interview of principals and blind students it was 

confirmed that the counseling service is not yet delivered by counselor. However, with 

regard to the importance of guidance and counseling services, Jordon and Junter (1995) 

suggested that guidance and counseling services should be exercised for the benefit of BSs to 

accept their limitations that can‟t be avoided and to achieve satisfying goals within the 

existing limitations. In addition to Junter, in line with counseling service, Yusuf (1987) 

forwarded that guidance and counseling services assist students in solving their present 

problems and prepare them for further higher standards of tasks, better efficiency and well-

being and developing personal resources for growth. To ease such problems, MOE (2012, 

P.41) declared that “itinerant teachers are certified SNE experts who provide counseling 

services for teachers and SWDs in implementing the student‟s IEP; assessing the student‟s 
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educational needs; collaborating with principals; and participating in the team activities 

among others in schools.”   

Therefore, the researcher concludes that there are no appropriate professionals and materials 

to render services, thereby, it is impossible to deliver library service; counseling service; and 

resource room service to blind students in the school. 

5.1.5 Challenges BSs face related to educational supports  

The school community is crucial to social and educational intervention to blind students. As 

it was confirmed by data triangulation of the finding, Principals, SNE teachers and sighted 

peers were involved in social educational and material intervention for blind students. But no 

other school member involved in the intervention process to BSs. In spite of these findings, 

Jefferee (1977) suggested that educational support to BSS from school community  is 

necessary for SWDs not only  for their learning problems in class but also  for much of the 

contents of teaching  at home such as language learning, social skills, daily living skills, and 

assignments. Besides, with the exception of one parent from FGD, all respondent parents 

responded that they don‟t provide considerable support for their child learning. This would 

tempt one to assume that BSs in Mengesha Jenberie primary school are struggling to 

organize their learning under serious challenges. 

        Moreover, as it was observed from the findings, there is not yet any support from GOs 

and NGOs be it material or material support to blind students. But there is a good start from 

WEO by providing material and financial support.  In spite of this fact Jefferee (1977) 

suggested that the stakeholders‟ educational support in with collaboration the  School is 

necessary for students with special needs in general BSs in particular  not only  for their 

learning problems in class but also  for much of social and emotional development. In order 

to alleviate these problems, MOE (2012) designed SNE/IE Strategies with clearly stated with 

specific responsibilities of stakeholders from ministry level to grass root level to involve in 

technical, professional, material and capacity building support to SWDs for effective 

implementation of instructional process at Schools level.  

It is possible to conclude that there has been text book reading from peers; moral, social 

interaction and motivation from SNE teachers and principals for BSs. However, there it is not 

yet planned and organized intervention for BSs from school community in general. In 

addition, all BSs participants underlined that they are denied of parental support for their 
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learning. Moreover, even though there is material and financial support from WEO, 

educational supports have never been appropriately rendered to BSs in the School. To the 

perception of respondents, BSS confront critical challenge as a result of lack of appropriate 

supports from NGOs, GOs and particularly the school related to their educational process. In 

conclusion from the findings stakeholders doesn‟t give any attention to their roles in order to 

curve the challenges BSs face. 

 

5.2 Educational Opportunities for Blind Students 

5.2.1 Policy Documents and Access to Learn Opportunities for Blind 

Students  

Educational opportunities from different perspectives provide favorable environment for 

school community to enhance the quality of education for students in general and blind 

students in particular. Data from all participants‟ (principals, blind students, parents and 

teachers) revealed that both national and international declarations and conventions related to 

persons with disabilities gave rights and access to education. As a result they learn, play and 

discuss with sighted peers in the school and have got hope to interact with the school 

community and external community. Hence, it is possible to generalize that the policy 

documents create awareness to principals and parents so as to enable blind students to attend 

regular schools.  

International and national governments have given special attention to CWDs and 

designed as well as implemented various policies and laws that help meet the special 

educational needs of individual with various sorts of disabilities.  For instance, the United 

Nations (UN) has declared convention on Child right [1989]; Education for All [1900]; and 

Convention on equalization of opportunities for Persons with Disabilities [1993] that shares 

one common idea the right to education. Ethiopia has ratified various international 

Conventions and policies relevance to the education of CWDs.  

The Ethiopian Constitution (1995) also sets out the State‟s responsibility for the 

provision of necessary rehabilitation and support services for people with disabilities. In line 

with this, the ETP (1994) states that the “expansion of quality primary education to all 

citizens is not only a right but also a guarantee for development”. It also aims at providing 

education to all children without any discrimination and assures that disadvantaged groups 
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will receive special support in education. The Federal SNE/IE strategy shows the direction 

for providing access to inclusive education to all learners by identifying and removing 

existing barriers at all levels of schooling and higher education (MoE, 2012). To realize the 

policies for SWDs,  GuiJarro (2000, P.2)  suggested that in order to practically apply the 

policy documents,  educational organizations must orient not only to SWDs but also to the 

school as a whole. Thereby the school needs to provide human, material, and financial 

support resources. In short, from the above discussion it is possible to have an insight that 

policy documents help to facilitate the learning of BSs as well as alleviate problems faced in 

the educational process.   

5.2.2 Supports and Services from Stake Holders 

Addressing educational demands for persons with disabilities with appropriate supports and 

services enhance quality teaching and learning be considered as opportunity UNESCO 

(2010). Data triangulation from Teachers, principal and blind students confirmed that blind 

students regularly gained basic materials from the school and school uniform and 360 birr 

stiffened from WEO.   

With the importance of instructional materials, Shoa and Baur (1994) reported that 

instructional materials such as cane, slate, stylus and Braille written text books and maps are 

quite the most useful in promoting instructional activities of blind students. In support of 

what has been done in the school in a more general remark, MOE (2012) declared that 

“Schools should design different mechanisms to widen opportunities of SWDs through 

provision of pocket money; educational and social intervention; material provision and the 

like to enhance their participation and quality learning at all  levels.” In addition it was 

witnessed that principals, SNE teachers, parents and sighted peers were tried their best to 

provided material, social and educational supports to BSs to enhance their learning.  

In order to strengthen the education of children with disabilities in Schools, the school 

motivated them to participate in clubs; sighted peers assisted in reading assignments texts 

and exams; and special needs teachers assist them in Braille skills and serve as counselors.  

This finding also partially agree with Tefri‟s (1998, p.24) finding that sighted peers have 

positive experience with blind students. Jefferee, (1977) also reported that  social and 

educational intervention to BSs from stakeholders is necessary for blind students not only  to 

solve their problems in class but also  for much of the contents learning social skills, and 

daily living skills at school and home. Besides, MOE (2006) clearly stated responsibilities of 
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stakeholders to involve in technical, professional, material and capacity building support to 

SWDs for effective implementation of and learning at School level. However no one accepts 

the support is adequate and appropriately rendered to the fully addressed needs of BSs in the 

School.  

 In general regarding the overall opportunities BSs gained; almost all participants 

(BSs, Ts, PAs and PRs) from semi- structured interview and FGD argued that BSs had an 

opportunity on the existing international and national policies lead by rules and regulations; 

access to be admitted BSs in the school to learn. In addition, the finding of the research 

revealed that BSs benefited from positive attitude with teachers, peers and principals; support 

gained from peers in text reading; and motivation and advice gained from SNE teachers and 

principals.  

Finally, the finding revealed that the school provides educational, material and 

financial supports and related services to BSs. Even though, the existing supports and 

services are inadequate to bring a meaningful change on the education and learning of BSs in 

the school they can be taken as an opportunities. According to UNESCO [2010] supports and 

services in resources such as financial, material and human are crucial in order to address the 

need of all students particularly SWDs and the use of these resources should be managed 

effectively both by schools and the community.  
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CHAPTER SIX 

CONCLUSIONS AND RECOMMENDATIONS 

This chapter presents the conclusions drawn from the results. Based on the conclusions, 

recommendations are forwarded.   

6.1 Conclusions     

Based on the data collected, the analyses made and the findings obtained, the following 

conclusions were are drawn. Even though, BSs experience some encouraging opportunities 

that facilitate activities in their learning and life career; they face variety of challenges. For 

instance: 

Teachers lack training and competence on blind adapted instructional process in 

general and specifically IEP, formative assessment, feedback and special skills on Braille 

reading and writing in particular to meet the need of students with special needs.  As a result 

of this poor instructional process, BSs face obstacles in attaining better positive learning 

outcomes in the School. 

Time allotment for exams; uncomfortable exam rooms; nature of exams; lack of 

appropriate assistant  reader in classes; assignment of inefficient reader during exam; and 

absence of appropriate individual instructional program to support BSs were serious problem.  

This problem might be that teachers are not aware and lack skills on how to treat BSs in their 

instructional process. Thus, this creates direct influence on their day to day learning and 

academic achievement. 

In the physical learning environment, a blind student encountered some challenges 

particularly from inappropriate rooms for exams; external noise distraction in exams; 

ineffective and inefficient mobility and orientation training given by the school and 

uncomfortable toilet rooms. In conclusion, besides students‟ visual impairment, physical 

barriers hampered both psychological well-being and academic developments of these 

students.  

Blind students were inaccessible with Braille written texts and maps and blind 

adopted materials and equipment.  From this it is possible to conclude that BSs suffer to 

fulfill educational and psychological wellbeing to enhance their learning.  

The study indicated that the library is ill- equipped with materials as a result not yet 

providing services at all for BSs in the School. Besides, resource room service isn‟t offered 
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for them.  Moreover, counseling service is unavailable yet to render services for BSs. Thus, 

BSS are not benefited from the services which are absolutely necessary and part and parcel 

of the instructional process for their social and academic development. From this one can 

conclude that the School seems to fail to carry out its major tasks to provide satisfactory 

services. 

Principals, parents and BSs reported similar idea that the support of 360 birr per 

month, and school “Uniform” to BSs, from WEO is considered an opportunity.  This is a best 

practice that might be a motivating factor for BSs who are suffering from different challenges 

in their education. 

The School doesn‟t initiate smooth relationship and collaboration among stakeholders 

(School community, parents, GOs and NGOs) to maintain appropriate financial, material and 

educational supports so as to enhance the quality of education of BSs in the School. Besides 

there is inappropriate support system within the School community such as from students, 

teachers, supportive staff at large. This indicates that lack of such support systems will hinder 

the academic achievement of BSs. On the other side, from the findings, some opportunities 

observed are:  

 BSs put on policy documents and has got access to learn with sighted peers in the 

School;  

 Some sighted peers provide support for BSs in and out of School; 

 Provision of supports by principals, WEO and SNE teachers; 

 The normal class size, front seating position, and classroom sitting arrangement for 

class discussion and group works are some of good practices in physical learning 

environment.  

Implications of the Study  

The study reveals that there are motivating opportunities for the education of BSs. Such 

opportunities make BSs competent, independent and feeling of confidence. Even though 

there are some good practices to support BSs in the School but still now there is a bottleneck 

problem or critical challenge BSs confront that requires high commitment of teachers in 

particular and the school community in general. The implication of this is that still there is a 

long distance to satisfy the learning needs of BSs in particular and to attain quality education 

in the School in general. In consequence, BSs potentials are not maximally utilized for 

optimum development of educational and social aspects which were a crucial aspect in their 

academic achievements and their life career. 
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6.2 Recommendations          

The following recommendations were suggested with the view that they would help to 

reduce the challenges and elevate their achievement status of BSs in Mengesha Jenberie 

Primary School. 

Teachers ought to apply student centered method of teaching; use Individual 

educational program; use appropriate continuous assessment & feed backs; prepare tests 

either in Braille or assign efficient readers for printed texts; add extra time for exams; modify 

arithmetic nature exams & contents that require visual imitation for those BSs in integrated 

learning. 

The school needs to strengthen professional development trainings to fulfill teachers‟ 

skill gaps through workshops, seminar, orientation and the like especially in blind addressed 

instructional process [methods, assessments, IEP, Braille skills and subjects that require 

visual imitation] so that they should consider limitations and needs of Blind students. 

The School should give special attention to physical environment easily accessible to 

BSs.  This could be done by adjusting: noise distraction while exams, appropriate exam 

rooms; provide effective training on mobility and orientation and efficient and comfortable 

toilet rooms to minimize inconveniences in the teaching and learning. 

The School must render library service, mobility service and resource room service to 

address the needs of BSs‟ learning in the integrated classes by fulfilling: ill-equipped Braille 

written library materials and its special reading rooms; and inadequate materials and 

equipment in the resource center and assign its appropriate assistant reader service since 

these are absolutely necessary and part and parcel of the instructional process for the 

academic progress. 

The school administration in collaboration with the WEO  need to hire a professional 

person who can do meaningful work to the extent of increasing the awareness, vocational 

guidance and special assistance to solve BSs‟ academic  problems through guidance and 

counseling service.  

The School should initiate partnership among stakeholders (the school staff, parents, 

Blind Associations, Humanitarian agencies, the community, and other organizations) either 

in the country or abroad to obtain appropriate financial, technical, professional, material, 

social and educational supports so as to augment the quality of education of BSs in the 

School. 
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Future research is recommended with a large sample to investigate the challenges and 

opportunities in the education of BSs in different schools which could be generalized to a 

wider population. 
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APPENDICES 

APPENDIX A: [INTRW-01] 

BAHIR DAR UNIVERSITY 

Annex 1: Interview Guide for blind students 

The purpose of this interview guide is to collect data from participants about the educational 

challenges and opportunities of blind students in Mengesha Jenberie primary school. This 

interview guide attempts to elicit data from blind students and principals. This study is purely 

professional and in no way affects you personality or your school. Surely your response will 

remain strictly confidential and personal details will be kept anonymous. The researcher 

therefore, seeks your genuine opinion for all questions.  

Thank you in advance for your understanding and cooperation.  

Part I: General information for blind students     
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Part II: Interview guide for BSs regarding to educational opportunities 

1. Do you have any access and/ or orientation about policy documents in special needs? 

2.  Do you feel you get educational accesses and related advantages? 

3.  What educational material and financial supports do you gain? Who provide you? 

4. Do you have any other opportunities you gained related to your education? 

Part III: Interview guide regarding to Educational challenges 

5.  What is you perception about teachers knowledge and skill on SNE?  

6. What kind of instructional process do your teachers apply in the classroom (teaching 

methods; assessments and feedbacks; classroom management; and Individual 

Educational program)? 

7.  What do you say about the time given and nature of tests as compared to sighted 

peers? 

8. How can you read printed material?  Who support you to read?  

9.  Which is the most difficult medium of instruction for you? Amharic/ English, Why? 

10. Which is the most difficult course/subject till now? 
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11. Do you think you missed concepts when you compared with your sighted friends? If 

yes how? 

12. How do you evaluate the internal and external physical learning environment? (Noise 

level, space, Sitting position, safe toilet, stairs, chairs and tables)   is it safe and 

adequate? 

13. How do you evaluate materials, and equipment and your skills? (Slate, stylus, Braille 

materials, tape recorder, cane and electronic devices and the like) are they accessible 

to you? If no why? 

14. What Educational supports and services (adequate library, resource room and 

counseling services) do you get? Do you think the services are adequate? 

15. Who provide you adequate support to improve your learning (Principals, teachers, 

and peers)? 

16.  Do you have assistant/ exam reader to achieve academic success like peers? If no 

why?  

17. If you face any other challenges you face in your learning? 

18. If you have any possible suggestions to the study? 

Annex 2: Interview Guide for principals 

1. When does the school begin special needs education? 

2. Do you plan and involve in IEP intervention for blind students in the school? 

3. Is your school physical environment safety for blind students? if no what do you 

think? 

4. Do you have adequate materials and equipment [slate, stylus Braille paper, tape 

recorder and cane] in your resource center to give for your blind students? if no why? 

5. Do your school provide educational supports and services (adequate library, resource 

room and counseling services) do you get? Do you think the services are adequate? 

6.  Is there appropriate and adequate academic and social support from the school 

[teachers, peers, principals etc] to improve blind students‟ learning? What? When? 

7. Are there extra time for exam and exam reader to achieve success of BSs? If no why?  

8. What are the opportunities that blind students have been facing in the instructional 

process? 

9.  what are the main challenges and needs expressed by blind students that blind 

students and their teachers faced in integrated classes 

10. What must be done to overcome the main challenges to improve blind student‟s 

education in the school? 
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Appendix B (FGD--02) 

BAHIR DAR UNIVERSITY 

FGD Guide for Teachers and parents  

The purpose of this FGD is to obtain data from teachers to identify the opportunities and 

prevailing challenges blind students experienced in their learning. 

Annex 1:  FGD Guide for Teachers 

Part I: Background information 
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Part II - This FGD was held with teachers using the following open-ended questions.  

1. What kind of instructions/ teaching methods/ do you apply in the class? 

2. How can you assess and provide feedback for blind students inside the classroom? 

3. Are there extra time for exam and exam reader to achieve success of BSs? If no why?  

4. Do you know what IEP mean? If yes how do you teach your students? 

5. Do you read and write Braille properly? 

6. Do you feel blind students face difficult in subject? 

7. Do you feel blind students miss more concepts than sighted peers? 

8. How do you evaluate the educational physical learning environment? Is it adequate? 

9. Do mobility and orientation training was given for BSs or not? Is it adequate? 

10. What educational materials and equipment do blind students get? Do you think the 

support is adequate? Why?  

11. What educational supports and services do blind students get? Is  it adequate? 

12. In what areas you give special support for maximal benefits of blind students in your 

classrooms? 

13. What are the main challenges that blind students have been facing in the instructional 

process? 

14. What are the main opportunities that blind students have been facing in their learning? 
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15. What must be done to overcome the main challenges to improve blind student‟s 

education in the School? 

Annex 2: FGD guide for Blind students 

1. Do you have any access and/ or orientation about policy documents in special needs?  

2.  How do you evaluate teachers‟ instructional process? Is it appropriate? If not, explain 

why? 

3. Do you think blind students face difficult medium of instructional language?  

4. Do you feel blind students face difficult in instructional course/ subject? 

5. Do you miss more concepts than sighted peers? 

6. How do you evaluate the educational physical learning environment? Is it safe for 

learning? 

7. Do mobility and orientation training was given for BSs or not? Is it adequate? 

8. What educational materials and equipment do blind students get?  Is it adequate? 

Why?  

9. What educational supports and services do blind students get?  Is it sufficient? 

10. What are the opportunities for blind students gained? 

11.  What challenges have you encountered due to your blindness? 

12.  What measures need to be taken to overcome the challenges? 

Annex 3: FGD guide for Parents 

1. Do you have any access and/ or orientation about policy documents in special needs?  

2. What initiated you to bring your child to the School? 

3. What kind of support does your child get from school? Do you think it is adequate? 

4. Does your child get any educational support from the family members? If yes, what 

kind of support? 

5.  What challenges did you face with regard to your child‟s blindness?  

6. What must be done to improve the learning of your child? 
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Appendix C (Observation-03) 

 BAHIR DAR UNIVERSITY 

 

Observation check list guide 

I. General Information 

1. Date of Visit-------- 2. Program and Center Observed------ 3. The Length of the 

Observation time-- 

PART 1: Observation on assistive technologies in School‟s library or SNE/IE resource center 

Instruction 4: Put a check mark "/" for availability and use of assistive technologies to 

enhance blind students learning in the column which tells A- Available; NRA - Not readily 

available; and NA-Not available; and AU- Available and used. 

No 
 School physical condition A NRA NA AU 

1 Availability of Ramps in buildings     

2 Street to classes, resource room and library      

3 Availability of Braille books, maps and other services in the 

library 

    

4 Availability of reading rooms in the library     

5 Availability and provision of resource room services     

6 Sufficient toilet facilities     
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Appendix D (Document-04) 

Document analysis guide themes 

1. Are there any student centered methods in the lesson plan to support education of 

blind students in the School? 

2. Do teachers plan IEP to support blind students? 

3. Do teachers use blind specific materials and equipment in their lesson plan  

4. Does the school have resource center plan to support blind students? 

5. Does the SNE unit have its own program to support blind students? 

6. What was the academic achievement status of 1
st
 semester result by 2012 E. C.? 
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APPENDIX E 

BAHIR DAR UNIVERSITY 

COLLEGE OF EDUCATION AND BEHAVIORAL SCIENCE 

DEPARTMENT OF SPECIAL NEEDS AND INCLUSIVE EDUCATION 

Consent Form for blind Students 

Dear respondents 

My name is Wondiferaw Taye and I am master student of special needs and inclusive 

education at Bahir Dar University. I invited you to take part in this study. Before you decide 

to participate in this study, it is important that you understand why the study is being done. 

The purpose of this study is to examine the educational challenges and opportunities of blind 

students in integrated class. You are chosen to participate in this study because you are one of 

students with visual impairment who are learning from grade 5 up to grade 8 in integrated 

class of Mengesha Jenberie primary school. 

 

You asked some questions and you will give your opinion on it. Your answers are only used 

for academic purposes. Participants‟ data kept confidential. Your response done by your own 

and your name will not be written on this form and also never be used in connection with any 

information you tell me. The written questions will take to be done about 50 minutes. You 

may decline to answer any question or you may terminate to be done answers for the given 

questions at any time if you feel uncomfortable. If you do not want to be in the study, you 

may choose not to participate. Your participation is voluntary and it is up to you to decide 

whether or not. However, your honest and genuine answer to these questions help the 

researcher to better understand the situation. 

Consent: 

By signing this consent form, I confirm that I heard from the researchers‟ explanation, read 

the Braille written and understood all the information. I also understood that my participation 

is voluntary and that I am free to withdraw at any time, without giving a reason. I am also 

willing to tap recorded my voice. I voluntarily agree to take part in this study. 

Name__________________________Signature________________Date:______ 

 

Thank you in advance and I would greatly appreciate your help in responding to the interview 

and for your willing to participate in this study.  
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APPENDIX F 

BAHIR DAR UNIVERSITY 

College of Education and Behavioral Sciences 

Department of Special needs and Inclusive Education 

Consent Form for regular teachers 

Dear respondents 

My name is Wondiferaw Taye and I am master student of special needs and inclusive education 

at Bahir Dar University. I invited you to take part in this study. Before you decide to participate 

in this study, it is important that you understand why the study is being done. The purpose of 

this study is to examine the educational challenges and opportunities of blind students in 

integrated class of Mengesha Jenberie primary school. You are chosen to participate in this 

study because you are one of the teachers of students with visual impairment who teach from 

grade 5 up to grade 8 in integrated class. 

 

You were participated in the discussion and you were answering those questions based on your 

opinion. Your answers are only used for academic purposes. Participants‟ data were kept 

confidential. Your response was not discussed with any one and your name was not written on 

this form and was also never used in connection with any information you tell me. The written 

questions were done about 40-45 minutes. You may decline to answer any question or you may 

terminate from the focus group discussion at any time if you feel uncomfortable. If you do not 

want to be in the study, you may choose not to participate. Your participation is voluntary and 

it 

is up to you to decide whether or not to continue. Howe FGD questions helped the researcher to 

better understand the situation. 

Consent: 

By signing this consent form, I confirm that I read and understood all the information. I also 

understood that my participation is voluntary and that I am free to withdraw at any time, 

without giving a reason. I am also willing to tap recorded my voice. I voluntarily agree to take 

part in this study. 

Name__________________________Signature_____________Date:_________________ 

Thank you in advance and I would greatly appreciate your help in responding to the FGD 

questions and for your willing to participate in this study. 
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APPENDIX G 

BAHIR DAR UNIVERSITY 

COLLEGE OF EDUCATION AND BEHAVIORAL SCIENCEs 

DEPARTMENT OF SPECIAL NEEDS AND INCLUSIVE EDUCATION 

Consent Form for Parents of blind  students  

Dear respondents 

My name is Wondiferaw Taye I am master student of special needs and inclusive education at 

Bahir Dar University. I invited you to take part in this study. Before you decide to participate 

in this study, it is important that you understand why the study is being done. The purpose of 

this study is to examine educational challenges and opportunities of blind students in 

integrated class of Mengesha Jenberie primary school. You are chosen to participate in this 

study because you are one of the parents of blind students who are learning from grade 5 up to 

grade 8 in integrated class. 

You asked some questions and you gave your opinion on it. Your answers are only used for 

academic purposes. Participants‟ data kept confidential. Your response was not discussed with 

any one and your name was not written on this form and also never used in connection with 

any information you tell me. The FGD was taken about 25-30 minutes. You may decline to 

answer any question or you may terminate the interview at any time if you feel uncomfortable. 

If you do not want to be in the study, you may choose not to participate. Your participation is 

voluntary and it is up to you to decide whether or not. However, your honest and genuine 

answer to these questions will help the researcher to better understand the situation. 

Consent: 

By signing this consent form, I confirm that I read and understood all the information. I also 

understood that my participation is voluntary and that I am free to withdraw at any time, 

without giving a reason. I am also willing to tap recorded my voice. I voluntarily agree to take 

part in this study. 

 

Name______________________________Signature_________Date:_________________ 

 

Thank you in advance and I would greatly appreciate your help in responding to the interview 

and for your willing to participate in this study. 


