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ABSTRACT

Islamic education has been playing a significant role in the creation of peaceful, disciplined, and hardworking
citizens and it also improves the literacy rate of the country. However, scholarly works studied so far ignore the real
legacy of Islamic education in Ethiopia. A multitude of research has been done on whether Islamic education is
practiced and contributes in multiple disciplines. However, it is hard to find research that entirely focuses on the
practices, challenges, and contributions of Islamic education, especially in the Ethiopian; Gondar context. Therefore,
the overarching purpose of this research is to explore the practices, challenges, and contributions of Islamic
education: Gondar Grand Mosque; Abubeker Sediq Islamic education center. Qualitative approach and case study
design were employed to guide this research. The data were collected from Ustazs and Deressas (using purposive
sampling technique), former Deressas (purposively using snowball sampling technique), and the Ulema and Mejlise
leader (using comprehensive sampling comprehensive technique) by interview, observation in the field, and through
document review. The data obtained from interviews, observation, and document review were analyzed following the
analysis procedures of organizing, transcribing, coding, developing themes, subthemes, and finally presenting
reports. The finding of this research reveals that all levels of Islamic education (Quran, Figih, Hadith, and Quran
Tafsir) were practiced. Only Ustazs selected and planned the learning contents, but they respect the needs of the
Deressas. The teaching methods employed in the Abubeker Sediq Islamic education center were Lecturing, role-
playing, game, field visit, energizer and question, and answering, both Ustaz/teacher-centered and Deressas/students
centered teaching-learning approach were employed. Textbooks and some reference materials were instructional
materials found in the Abubeker Sedig Islamic education center. The Ustaz first identifies Deressas background
before accepting as Deressas of the Abubeker Sedig Islamic education center. Based on the identification, they
arrange different classroom sessions like, morning, afternoon, non-regular, multi-grade, and session for talented or
gifted Deressas and supportive mechanisms based on the identified behaviors and needs. The Abubeker Sediq Islamic
education center had a flexible schedule (Pre-morning and morning, after-noon, session for non-regular, multi-grade
and session for talented Deressas) due to this, the Deressas can learn at any time when they need; and it focused on
“mastery of learning” rather than counting the academic calendar. The Abubeker Sediq Islamic education center had
its management bodies that managed the overall activities of the Abubeker Sediq Islamic education center, due to
these disciplinary problems were not the major issue in the institution. The purpose of the assessment in the Abubeker
Sediq Islamic education center was to know Deressas progress in and after graduation. Lack of trained manpower,
lack of resources, lack of stakeholder’s involvement, and challenges related to administration of the institution were
the challenges encountered in practice. The findings also indicated that Islamic education has contributions to the
religion, literacy, social responsibility, smooth economic and social practices, and creation of ethical and logical
citizens in all aspects. The findings also indicates that there are practices of Islamic education that may be lessons to

better management, to modern education, to create disciplined societies, economic stability etc.

Keywords/phrases: Practice, Challenge, Contribution, Islamic education.
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CHAPTER ONE

INTRODUCTION
1.1 Background

Ethiopia has a vision of becoming a lower middle income by 2030, to meet this vision the
country has developed the 1% and 2" Growth and Transformation Plan (GTP I&II1) “built on
sector policies, strategies and programs, and the UN sustainable development goals” (MoE ESC,
2018, P.3). To attain this, “Education is instrumental to these development goals through the
application of sciences, technology, and innovations” (P.4). (MoE ESC, 2018) finally, to build

wealth and bring about national development in all aspects.

There are various forms and types of education. Although their difference may come from their
discipline, scholars in the field of education classify them into three forms, formal, non-formal,
and informal education. Even though few scholars have disagreed on making a clear cut
distinction, most of them agree on the idea that it is possible to make distinctions among the
three. Nevertheless, Scholars such as Carron and Carr-Hill (1991) make distinctions as “formal
education is the institutionalized, chronologically graded and hierarchically structured education
system” (P.5). Starting from lower-level grade to the higher level of the university, usually
controlled and regulated by the state. As to Carron and Carr-Hill (1991), non-formal education
and training take place outside the formal education system. These are usually delivered by
suppliers from educational institutions which may or not recognized by the state, it is planned, the
learner attended it for own reasons, and programs are prepared for learning or training programs
provided by social community institutions such as libraries, music schools, foreign language
schools, community centers or other centers which establish training courses for various skills -
musical Instrumental, dance, theatre, sports, painting, and mimicry. Unlike formal and non-
formal education, informal learning is not purposefully planned to certify student’s learning. The
learner often does so accidentally. However, informal learning is a very effective method of
learning, and maybe the most common among adults (Tudor, 2013).

In addition to forms, education can be categorized mainly into two types, traditional education,

and modern or contemporary education. Among the traditional category of education, Islamic



education is one. It is difficult to see separately the history of the religion of Islam with its
Islamic education system. Therefore, it is better, to begin with, the history of Islam. The history
begins with the Oasis city of Mecca and Medina, concerning this, Nasr (2002) in his book of
Religion, History, and civilization explained; “the history of Islam as both religion and
civilization, a historical reality that spans over fourteen centuries of human history and a
geographical presence in vast areas stretching over the Asian and African continents and even
parts of Europe” (P.5). “It is also a spiritual and metahistorical reality”(P.4) that has changed the
inner and outer life of several human beings in very diverse progressive and spatial situations.
Today over 1.8 billion people from “different racial and cultural backgrounds are Muslims, and
historical Islam has played a significant role in the development of certain aspects of other

civilizations” (P.2).

The history of Islam and Ethiopia have strong ties that are why Islam and its Prophet Muhammad
had a special place to Ethiopia “because Ethiopia accepted the Muslim refugees peacefully”
(Cuoq, 1981, P.28). Concerning the introduction of Islam in Ethiopia Abbink (2007) explained
that “Islam in Ethiopia dates from the seventh century, when the Prophet Muhammad, faced with
Quraysh persecution, sent a number of his followers to Orthodox Christian Ethiopia to seek
refuge” (P.67). The Christian king in Aksum received them and treated them well. The asylum
seekers later returned to Arabia, though some remained and converted to Christianity. “In Muslim

tradition, Ethiopia was neutral and exempt from jihad” (Erlich, 2003, P.2).

The religion of Islam has its education system, and this education system plays a vital role to
educate religious and administrative issues for Muslims and non-Muslims across the globe.
Concerning this, (Yasin & Jani, 2013) explained the relationship between Islam and the need for
knowledge “Islam has put greater emphasis on the importance of acquisition and dissemination of
knowledge (ILM) than any other human activities. It makes it has been made compulsory (far)
upon its adherents, regardless of gender, to learn and disseminate knowledge” (P. 2). The
obligation of seeking out knowledge is binding upon every Muslim by the command of the
Qur’an and Sunnah of the Prophet (PBUH) (Yasin &Jani, 2013). Therefore, Islamic Education
refers to any input that makes the individual a better person, be it in the form of tarbiyah

(character development), ta‘lim, or in general ma‘rifah (the process of education that is based on



teaching and learning). It involves deeply the behavior, attitude, and value formation of the
person (Yasin &Jani, 2013).

The meaning of Islamic education may differ according to who is writing about it and from which
angle. Some stress the “TARBIYA,” or character development, others define it as religious
education, with stress on the Quran and other basic Islamic teachings and values (Shah, et al.,
2015). Education from the Islamic perspective is often defined by Muslim scholars from three
different dimensions, one is “tarbiyah” which is the process of education that emphasizes the
physical and intellectual development of an individual; second “ta’dib” is the process of education
that emphasizes nurturing good human beings with noble codes of conduct/ethics approved by
Islam, so that he may conduct and position himself in society with justice; and third “ta Iim” is the
process of education that is based on teaching and learning (Yasin and Jani, 2013). Therefore, the

concept of education in Islam must include the above three dimensions.

In its most literal sense, Islamic education can refer to efforts by the Muslim community to
educate its own, to pass along the heritage of Islamic knowledge, first and foremost through its
primary sources, the Qur'an and the Sunnah. This education of Muslims might take place in
mosques, schools or universities, and other organizations established by Muslims over the
centuries (Douglass and Shaikh, 2004). Therefore, an educated person in Islam becomes a better
person in all aspects; his action, thought, lifestyle, decision making, and approach to issues that
affect and influence life as a whole. Unlike conventional education, Islamic education involves

values, spirituality, and ethical aspects of the receiver (Sudan, 2017).

Like modern education, Islamic education has different components of Curriculum includes
Quranic Interpretation (Tafsir), Prophet’s Sayings and Practices (Hadith), Islamic Jurisprudence
(Figh), Arabic Language, Islamic Rituals, Islamic history, and Islamic Manners and Values (Shah,
etal., 2015).

Ibrahim (2012) in Seyoum (1996) and Woube (2004) indicate that the Orthodox Church and the
Mesjid had a deep-rooted contribution to the introduction of religious education in some parts of
the country. However, the reality of these works shed their light to uncover the fact that the two
religious institutions have long functioned as educational institutions until the contemporary

secular education. Concerning this, the education and training policy states that traditional
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education has to be encouraged by incorporating modern education (ETP, 1994). This confirms in
short, that the traditional schooling system has got a critical place in the policy, for the fact that it
activates to provide education that goes in line with students’ experience. Despite the
aforementioned contributions and the long history of Islamic education, the insufficient recorded
literature on Islam has so far disclosed the historical legacies of Islamic education in Ethiopia
(Hussein, 1998).

Currently, Islamic education is being practiced in much of the regions and city administrations of
Ethiopia. Amhara region is the one among regional states of the country in which Islamic
education is being practiced. In the Amhara region the program is being provided throughout
zones, city administrations, and woredas in which where the Muslim community dwell. By
looking at insufficient literature productions of relevant researches in this area in the Amhara
Region, especially in Gondar city, motivated me to engage in the study. Therefore, the researcher
wants to study the practices, challenges, and contributions of Islamic education: Gondar Grand

Mosque; Abubeker Sediq Islamic education center in focus.

1.2. Statement of the Problem

Scholars in the field of Islamic education were unable to preserve the legacy of Islamic education
which comprises all categories of learners, have a history of one thousand and five hundred years
in Ethiopia. Similarly, Hussein (1988) indicated that general studies on education in Ethiopia have
consistently ignored the importance of Islamic education for the holistic development of the

country.

Haile Gabriel Dagne (2007) explained that “Islam and Christian Ethiopians are literate societies
possessing their own highly developed bodies of literature comprising religious and historical
works” (P. 89). The work is done and the written language, of the Orthodox Church and Islamic
education, was a major contributor to increasing the skills of reading and writing (Haile Gabriel
Dagne, 2007).

On the other hand, western countries assumed that traditional education as backward lacks
scientific steps and generally they call it hindrances to modern transformations (Deliar, 1978).
They believed that reformers as modernists and the Sheiks/Priests as traditionalists with the

implication being that the Sheiks/Priests were more concerned about maintaining centuries-old
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practices than they were about adapting to the “modern context” (Deliar, 1978). The reality was
also evident by the fact that the institution has been observed by many transformation movements
as hindrances to the advancement of modern society due to their loyalties to their classical or
Orthodoxy of their doctrine schools (Ibrahim, 2012).

Several types research has been conducted both at international and national level on the issue of
Islamic education in multiple disciplines such as the Implementation of Affective Assessment
(Kristiaawan et al., 2006), an Assessment of Practices and its Implications to Modern Education
(Muhidin, 2010), Practices and Contributions of Islamic Education to modern education (lbrahim,
2012), The Philosophy, Aim, and Main Features (Yasin & Jani, 2013), the Development of
Islamic Education System in Ethiopia (Yasin, 2015).

To make it clear, Kristiaawan et al. (2006) researched the Implementation of Affective
Assessment for Islamic education in High school, in Indonesia. The researchers employed a
qualitative approach, and their objective was to understand whether an affective assessment is run
well or not in the case of Islamic institution. The result obtained indicate that the implementation
of affective assessment of Islamic education was run well. Teachers of Islamic education in High
School Pariangan has begun affective assessment by making a rough assessment in addition to
cognitive assessment. The study also indicates its practice focusing on the taxonomy of knowledge
of affective assessment. However, the finding didn’t show its contributions and challenges in the

case of High school in detail.

Yasin & Jani (2013) researched Islamic education Philosophy, Aim, and main Features in
Malaysia. The purpose of the research is to highlight the main Features of Islamic education, its
methodology, and objectives in comparison with the current system of education which is
predominantly secular in its philosophy and methodology. The findings indicate that The purpose
of education in Islam is to produce a good human being, who is capable of delivering his/her
duties as a servant of Allah ( abdullah) and His vicegerent (khalifah) on earth and striving to
search knowledge of the earth to improve the lives of human beings. However, they didn’t cover

practices, challenges, and contributions.

There are also studies conducted in Ethiopia, Muhidin (2010) conducted research on the

Assessment of Traditional Islamic education practices and their implications to modern education



(The case of Hamida Hadith School in Sinana Woreda, Bale Zone, and Southeast Ethiopia). The
researcher employed a qualitative approach and ethnographic case study as a design. The
researcher collected data from one Sheik, twelve Deressas in all level, two former Deressas, one
community member, he selected the participants using deliberative sampling technique, and data
were collected by using interview, observation, and focus group discussion, his objective was to
see the practices of Islamic education of hadith and to imply best practices to modern education.
The finding showed that in the school, education was offered in pedagogical design and approach
that has fundamental similarities to educational practices employed in contemporary modern
secular education. However, the researcher focuses only on one part of the Islamic education of
Hadith that is the higher level of Islamic education, and the institution by itself is administered
under Keriya (Islamic education center like College and University role). The researcher focused
to imply best practices of Islamic education to modern education only didn’t see other sectors.
Again the research context by itself is almost homogenous, relative to my study area Gondar city
demographic situation. Because, as we know more than 80% of inhabitants in Gondar are
followers of Orthodox Christianity (CSA, 2007) and the reverse is true for Bale Zone that is 90%
of inhabitants are followers of Islam. Therefore, the researcher studied practices of Islamic
education to imply best practices to modern education only but he didn’t indicate implications of

Islamic education to other sectors.

Ibrahim (2012) conducted research on the practices and contributions of Islamic education to
modern education in Ethiopia: the case of Bati Azhar Mesjid. The researcher employed a
qualitative approach and ethnographic case design. The researcher collected data from two Sheiks,
twelve Deressas in all level, one former Deressas, three community members, he selected the
participants by using snowball and deliberative sampling technique, and data were collected by
using interview, observation and focus group discussion, the main objective was to indicate the
best lessons of Islamic education to modern education in the study area. The findings of the study
showed that the teacher taught by working with small groups (Sherika) of students who were at
the same level in their studies. Therefore, Sherika or group learning and tutorial learning strategy
in the institution helps the Deressa to score the best results if it is carefully managed and practiced

by the Sheiks and Deressa.



Besides, Deressas also allowed attending courses as per their pace. Regarding evaluation, there
was no formal test, only the demonstration of masterly- reading, answering, reasoning, and
executing responsibilities properly. However, the researcher only focuses on the higher level of
Islamic education that is Quran Tafsir and Hadith courses, he didn’t include the lower-level, the
area also has the same demographic situation as that of Bale zone, and the institution administered
under Keriya Islamic education center. Finally, the researcher didn’t indicate the contributions to
religion, management, social stability to create disciplined societies and smooth and stable
economic systems and political stability.

Yasin (2015) conducted research (Ph.D. dissertation) on the development of the Islamic education
system in Ethiopia: its features, relevance, and influence on Muslim culture with reference to
south Wollo. He employed a qualitative research method and multiple designs. The researcher
collected data from 64 (Sheik, religious students, community elder’s, historians, and teachers both
from Muslims and non-Muslims, he selected the participants purposive sampling technique using
snowball sampling technique, and data was collected by using in-depth and intensive interview,
the findings indicate that Islam has got a significant influence on the political aspect of the nation
during the reign of Imam Ahmed. And the same is true for modern education in some parts of the
Yefat and Harar region. However, the study didn’t focus specifically on practice, challenge, and

contributions.

To make it clear, as discussed above, there are several types of research conducted on the issue in
and out of Ethiopia. However, it is hard to find research that entirely focuses on practices,
challenges, and contributions of Islamic education. In other words, the studies conducted so far
studied Islamic education practices from different perspectives but lack some types of

comprehensiveness.

A study by Kristiaawan et al., (2006) considered only the Affective Assessment of Islamic
Education in the selected high school. Studies by Muhidin (2010) and Ibrahim (2012) focuses on
Practices and Contributions only on the higher level of Islamic education, under the center
administered by Keriya education center. Studies conducted by (Yasin & Jani, 2013) considered
only on Islamic education Philosophy, Aim, and Main Features. Another study Yasin (2015)
conducted research on the Development of the Islamic Education System in Ethiopia: its features,

relevance, and influence on Muslim culture. Though it was a comprehensive study its focus was
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the influence of the Islamic education system on Muslim culture, not specifically on practices,

challenges, and contributions.

As explained above, the researcher tries to search a single research topic conducted directly on the
issue, but it is hard to find research that entirely focuses on the practices, challenges, and
contributions of Islamic education, especially in Ethiopian; Gondar context on the topic mentioned
above. Therefore, the researcher found a clear gap in previous studies that can fill by a study
focusing on Islamic education in Amhara Region specifically, in Gondar city. With the end of this

research, the following research questions were articulated.

1. To what extent Islamic education practiced in Abubeker Sediq Islamic education center?

2. What are the challenges to practice Islamic education in the Abubeker Sediq Islamic
education center?

3. What are the perceived contributions of Islamic education in the Abubeker Sediq Islamic

education center?
1.3. Objective of Study

The main purpose of the study is to explore the practices, challenges, and contributions of Islamic

education: Gondar Grand Mosque; Abubeker Sediq Islamic education center.
Specifically, it was intended to explore;

1.To explore the practices of Islamic education in the Abubeker Sediq.
2.To identify the challenges encountered in the practices of Islamic education.

3.To describe the perceived contributions of Islamic education.

1.4. Significance of Study

This study will show the practices, challenges, and contributions of Islamic education to enhance
the quality of both modern education and Islamic education and to other sectors that have
implications to policymakers, curriculum designers, decision-makers and implementers of
policies, religious leaders, social organizations, etc. Moreover, the teachers of the modern
education will find this study important to improve their understanding on how to incorporate
Islamic education practices to modern education, it will be beneficial to all levels of educators and

learners including teachers and students, and also stakeholder’s of Islamic education will find this
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study to enhance the quality of education and to make a solution for the challenges faced. Others
will find this study an important means to create awareness to have a good manner and to preach
about helping each other with the specific guidelines of Islamic law. Above all, this study will
provide information about what practices, challenges and perceived contributions of Islamic
education have in the case of Abubeker Sediq Islamic education center, and will also serve as a

basis for those who are interested to conduct a study in this area.

1.5. Delimitation of the Study

In terms of the concept, the scope of this study is delimited to the practices, challenges, and
perceived contributions of Islamic education. And also geographically; delimit at Gondar city
Grand Mosque; Abubeker Sediq Islamic Abubeker Sedig Islamic education center. There are 29
Mosques and Islamic education centers found in the city of Gondar administration. My case,
Abubeker Sediq Islamic education center found in Arada sub-city, under the Grand Mosque of
Gondar which provided both Islamic education (Quran, Figih, Hadith, and Quran Tefsir) and
Modern education (KG1-4). It is good to study more than one Islamic education center in the city
but it is difficult because; the researcher employed a qualitative method and case study design;
what the researcher adopted needs deep and prolonged study in the field, so the researcher cannot
cover more than one center within a few limited months based on the selected method and design.
Therefore; time and budget constraints are also considered. Besides this; the researcher obtained
preliminary information from the city Islamic Affairs office, as the selected center is well known
by practices, challenges, and contributions. Hence, the Abubeker Sediq Islamic education center
provides all levels of Islamic education content than other centers found in the city. Above all, this
Abubeker Sediq Islamic education center selected with the assumption that it will provide the

required information.

1.6. Limitations of the Study

Most of the literature used in this research are from abroad and old in terms of their publication
date. The literature should be based on the research setting, the Ethiopian context, or in some other
similar settings. However, there a lack of literature in Islamic education in the Ethiopian context.
In case, it was difficult to gain recent studies in and out of the research context and to review

findings with the recent previous studies even.



1.7. Operational Definition of Terms

Higher-level Islamic education Deressas/students: Deressas learn under the level of Figih, Hadith

and Quran Tefsir

Islamic Education: refers to the basic teachings of the beliefs of Islam based on its basic curricular

sources (the Qur’an, Hadith, and Figih) as instructed both in the rural and urban Islamic schools.

Islamic institutions/values: This refers to the fundamental and formal Islamic schools which

mainly include Qur’anic, Figh, and Hadith and Quran Tafsir.
Keriya: Islamic education centers like College and university.
Lower level Deressas/students: Deressas learn Quran.

Perceived contributions of Islamic education: Among the many contributions of Islamic education;

it is the data only given by the selected participants.
1.8. Organization of Study

From the beginning up to the completion of the overall study, this research is organized into five
chapters and each chapter is classified into various subtopics. Thus; the preliminary chapter is an
introductory and background to the study, including the statement of the problem, research
questions, objectives (both general and specific), significance, and delimitation, and limitation,
operational definition of terms, and organization of the study are included. The following chapter
is chapter two which includes relevant and related scholarly literature and also followed by chapter
three which constitutes the methodology of the study. The fourth chapter discusses findings and
discussion of the practices, challenges, and perceived contributions of Islamic education: Gondar
Grand Mosque; Abubeker Sedig Islamic education center. The final chapter five describes the

summary, conclusion, implication, and further research for future direction.
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CHAPTER TWO
REVIEW OF RELATED LITERATURE

In this chapter, there are different issues discussed related to the practices, challenges, and
contributions of Islamic education based on the study conducted before. This chapter mainly
divided into two parts the historical and educational issues. The historical part contains the history
of Islam, how Islam spread into Africa, how Islam introduced in Ethiopia, objectives of Islamic
education, knowledge defined perspectives, Islamic education in Ethiopia, Islamic education in the
Amhara region, and Gondar were discussed. Under educational issues of Islamic education,
developments of Islamic education in early periods of Islamic education under this Islamic
education during and after the death of Prophet Mohammed, dominant Islamic education books,
contents and instructional materials of Islamic education (lower and higher-level of Islamic
education), classroom organization and its schedule, group, and tutorial teaching-learning process,
assessment, and certification process of Islamic education were discussed in detail. Challenges
encountered in the practices of Islamic education were discussed briefly in the study conducted so
far. Contributions of Islamic education and the lives of the Ustazs and Deressas were discussed.
Finally, the summary of the literature and conceptual framework of the study findings were

presented in short to make it easy for readers.

2.1. HISTORICAL ISSUES

2.1.1. History of Islam

The history of Islam usually associated with the oasis city of Mecca and Medina and the final
Messenger of Allah on earth Prophet Muhammed/PBUHY/. Islam is the name of the religion, the
first Prophet was Adam, and whose final prophet was Muhammad; “it means a state of peace
achieved through surrender to God and Muslim is used for an adherent of the Islamic faith” (P.6)

or those individuals who follow the religion of Islam (Douglass & Shaikh, 2004).

The religion of Islam was accountable for both the foundation of a world development in which
people of many different ethnic backgrounds participated and also “it played a central role in

developing intellectual and cultural life on a scale not have seen or accomplished before”

(Haghnavaz, 2013, P.85).
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As to Nasr (2002) “the revelation of Islam was first received by the Prophet, then spread rapidly
among the Persians and Black Africans, and soon thereafter among Turks, Chinese, Indians”
(P.16) and many other ethnic groups peacefully, again mostly through Sufism, through most of the
Indian Subcontinent from the fifth to eleventh century onward and throughout Java, Sumatra, and
Malaya from the eighth to the fourteenth century on (Nasr, 2002). As to Nasr (2002) since about
twelfth to the eighteenth century, Islam has been also spreading, yet again mostly through the
agency of Sufism/Muslim scholars, ever farther into the African continent south of the Sahara,
moving both southward and inland. During the Ottoman occupation of the Balkans, Islamic
communities were established, especially in Albania, Macedonia, Bosnia, and Kosovo; some of
these communities are over five hundred years old. “It is generally believed that Islam is the

fastest-growing religion in the world today” (Nasr, 2002, P.2).

2.1.2. How Islam Introduced to Africa

Islam reached and spread in Africa from the east and the north sides, this event first started
through the getaways of the waters of the Indian Ocean, and the desert sands of the Sahara. Both
oceans could be considered as excellent sources of religious and cultural influences (Muhanga,
2016).

The presence of Islam in Africa can be traced to the seventh century when the “Prophet
Muhammad advised a number of his early followers to seek refuge across the Red Sea”
(Mohammed, 1992, P.226). This event considered the first migration and it also the first time and
place Islam would be practiced outside of the Arabian Peninsula. Seven years after the death of
Prophet Muhammad (in 639 AD) the Arabs advanced toward Africa and within two generations
Islam had expanded across the Horn of Africa and North Africa (Haghnavaz, 2014).

As to Aliyu (2017) Muslim scholars, the economy, and education are the major factors responsible
for the spread of Islam in Africa. The trade and business have greatly changed from the Trans
Saharan desert trade routes to the inter-West African trade routes, mainly the Western and
Northern Sudan. These changes had brought a great business activity with an extension of Islamic
activities from Western Sudan to the Kanem Bornu Empire (Aliyu, 2017). The second and the
most vital factor for the spread of Islam was through Preachers. “The position of Ulama’u,

Fugaha’u, and Qurra'u[religious leaders and Muslim scholars] were very great as far as the spread
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of Islam in Africa is concerned, they were the founders, the authorities and the tutors who gained
the ground of Islamic activities in Africa” (Aliyu, 2017, P.98). The Ulama'u i.e. scholars were the
backbone who insisted the people follow all the codifications, rules, and regulations there in the
Shariah/Islamic law in the West African region (Aliyu, 2017). It is the scholars who planned for
the systematic way of learning both the Qur’an, Sunnah, Figih, Tarbiyah, and all other related
Islamic courses for the benefit of the Muslim Ummah/followers in West and North Africa (Aliyu,
2017).

Because of the above-mentioned activities are done by Muslim scholars and traders, Islam was
spread across Africa and it is now becoming the second most Muslim followers have in the world
next to the Asian continent. Concerning this, Muhanga (2016) in his research on Islam in Africa
indicated that the percentage of the Muslim population in Africa is 53.04 (2014). From the
aforementioned premises, one can understand that Islamic education has played a great role both
in maximizing the number of followers across the world and it became one of the means to

educate them.

2.1.3. How Islam Introduced to Ethiopia

Ethiopia holds a special place in the history of Muslim-Christian relations in Africa because Islam
has a very long history in the country going back to the time of the Prophet Muhammad (Cuoq,
1981). As to Cuoq (1981), the introduction of Islam religion to Ethiopia had laid the magnificent
point in the history of Islam expansion across the world. Due to this reason, Islamic Middle

Eastern States and Christian Ethiopia share a long and intensive history.

Their relation has been started when Prophet Mohammed began preaching about Islam, the
Quraysh or the leading tribe of Mecca began to act violently on the prophet and his believers
(Erlich, 2007) During that time, his followers who did not hold a self-governing position or had no
member of the family to come forward and support them (Erlich, 2007). “During that time

Muslims were seized, imprisoned, tortured and even some were killed” (Safdar 1997, Pp. 44-47).

As the situation becomes more difficult and there was no more alternative for the followers of
Mohammed to live in peace any longer in Mecca. The prophet advised the suffering Muslims to
take themselves to a place of care and recommended to go to Habashah across the Red Sea,

“where a king rules with justice” and “who oppresses no one”(Erlich, 2007, P.2). Some of the
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followers accepted the advice of Prophet Mohammed, and a group of individual refugees escaped
to Abyssinia in 615 AD. Then Nejashi (Negus) of the Axum received the refugees with great
kindness (Safdar, 1997).

Based on the above explanation, we can generalize that, one of the initial contacts of Islam in
Africa and outside the Arabian Peninsula was through Ethiopia. The other important thing in
maximizing the relationship was trade and Muslim scholars. Trade was the main factor for the
improvement of relationships between Middle Eastern and Ethiopia along the major trade route of
Zeila and Berber. Muslim Scholars also played a vital role in educating Muslim followers as they
did in other parts of the world simultaneously with trade activities. Therefore, Arab merchants and
Scholars play a key role in the improvement and expansion of the religion of Islam in the 7"

century A.D in Ethiopia (Wondemetegegn, 2016).

2.1.4. Objectives of Islamic Education

The aim of education in Islam is “to produce a good man” (Al-Saud, 1979, P.3) it satisfies for the
growth of human beings in all aspects, it may be social, psychological, economical, and political
aspects, both individually and collectively, and incorporate all these aspects in a holistic system of
education towards goodness and the attainment of perfection (Hussien, 1993, 1988, 1998, 2001,
Muhiddin, 2010, Ibrahim, 2012, Yasin & Jani, 2013, Sudan, 2017).

According to Hussein (1988), the three principal aims of traditional Islamic education have been:
teachings and dissemination of Islamic dogma and practice, training of the clerical class, and
spread of literacy for Muslim followers. As to Sudan (2017) Muslim scholars, be it in the
medieval period, or in the present-day have laid the principles of Islamic education. It has to be
made clear that what makes Islamic education different from other modern education is “Islamic
education focuses on educating human beings with knowledge and positive skills, and to instill in
them good ethical conducts approved by the SharT ah or Islamic law” (Yasin & Jani, 2013, P.6).
Therefore, Muslim students have to be aware that the acquisition of knowledge is “not merely to
satisfy intellectual curiosity or just for material or worldly gains” (P.6). But to produce rational
and righteous human beings, who can meet the spiritual, moral, and physical needs of their

families, their people, and mankind in general (Sudan, 2017).
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Yasin & Jani (2013) explained that education in Islam is not merely of acquiring intellectual
knowledge but it is a means of molding the nature and character of individuals so that they can
collectively represent Islamic values, “behave as khalifatullah fi al-ar (vicegerent of Allah on
earth) to serve as witnesses to the truth and noble conducts” (P.6). Islamic education helps to
promote international consciousness through an understanding of the universality of Allah and
equality of mankind, appreciate the role of Islamic history in the development of human culture
and civilization, to acquaint himself or herself with the works and contributions of Muslim
scholars and reformists (Juma, 2001). In general, it dominates all aspects of Muslim intellectual,
spiritual, and social life (Yasin & Jani, 2013). Concerning the aims and objectives of Islamic
education (Yasin &Jani, 2013), explained in that to teach Deressas/students about the Qur’an and
Hadith, to obey their parents and respect their teachers and their elders, to keep them away from
the bad company because behavior and manners are transferred by imitation, to praise and reward
them publicly if they perform a good action, to get them used to a rough life and not a life of ease
and comfort, to be prevented from insulting, swearing and idle talk, “to be warned against
wrongdoing and sins, such as theft, disloyalty, obscene language and unlawful earnings, allowed
to practice some physical education, but only after completing Islamic duties and education, to

fully care for and educate children from birth” (P.25)

2.1.5. Knowledge Defined: from an Islamic Perspective

“Islam has put greater emphasis on the importance of acquisition and dissemination of knowledge
(ILM) than any other human activities” (Yasin & Jani, 2013, P.3). Concerning this Islam
emphasizes two types of knowledge, revealed and earthly — i.e., revealed knowledge that comes
according to Islam, seeking earthly knowledge is also important to be discovered by human beings
themselves and considers both vital importance and directs its followers, both men, and women, to
go and seek knowledge for Muslims, “the Quran is the perfect word of God, sacred and therefore
cannot be changed” (Sudan, 2017, P.24). Scholars in Islamic education divided knowledge in
different ways. Modern scholars in Islam, divided knowledge into two major categories, Religious
and rational sciences, Qur’an and knowledge derived from it, the Sunnah, the Hadith and its
authoritative transmission, the Shari ah (jurisprudence and law), the principles and practice of
Islam, “Theology (God, His essence, attributes and names and acts). Islamic metaphysics

(psychology, cosmology, and ontology; the legitimate element of Islamic philosophy including
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valid cosmological doctrines about the hierarchy of being). Linguistic sciences (Arabic, its
grammar, lexicography, and literature” (Yasin &Jani, 2013, P.4). Whereas rational, intellectual,
and philosophical sciences are: “human sciences, natural sciences, applied sciences, technological
sciences. Acquiring religious sciences is obligatory for every Muslim because it is essential for the

discharge of an individual’s Islamic duties” (P.5).

Seeking earthly knowledge is important because earthly knowledge compliments the knowledge
revealed by God in the Quran and helps Muslims to live productive and good lives in this world
(Riaz, 2016). Knowledge is the key for other works and it is the third most referred to the concept
after Allah (over 2800 times) and raab (over 950 times) in the Qur'an the word "alim’ occurs in
140 places, this shows that how much Islam gives high emphasis for both earthly and revealed
knowledge ( Riaz, 2016).

Education imparts knowledge and knowledge remains the ultimate priority in life, concerning this,
there are numerous Hadith’s that inspire the pursuit of knowledge and education, two such sayings
recognized to the Prophet read seek knowledge, “it is an obligation for every Muslim to seek
knowledge” (Baiza, 2018, P.85).

Concerning the aforementioned concept, the first verse revealed in the Qur’an says to mankind
read, which directly struggles illiteracy and inspires seeking knowledge in all fields. Allah created
humans to bring about the highest civilization on earth. Human civilization will not exist without
an appropriate education system (Sudan, 2017). Concerning this, The Qur’an reads: on the
importance of seeking knowledge explained in that: “O ye who believe! When it is said, Make
room! In assemblies, then make room; Allah will make way for you (hereafter). And when it is
said; come up higher! Go up higher; Allah will praise those who believe among you, and those
who know high ranks” (Sudan, 2017, P.24). Allah is Informed of what we do (Al-Qur’an 58:11).
The Quran also explains: “He gives wisdom to whom He will, and he to whom wisdom is given,
he truly hath received abundant good” (Sudan, 2017, P.24).

2.1.6. Islamic Education in Ethiopia

Islamic education refers to a system of education that originated and grown in the region of
Middle East Asia under the setting of Muslim socio-political domination and the Islamic way of
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life. It consists of a particular system of teaching-learning process that takes place around
mosques, small and big trade centers, known or respected places, or any other religious centers
(Haile Gebreal Dagn, 2007). Islamic education had begun with the Islamic religion, and it was all-
inclusiveness in nature, served as a means of transferring knowledge from generation to generation
(Kahn, 2015).

Islamic education was introduced into Ethiopia with the Islamic religion in the seventh century.
The religion first grew along coastal towns and the major trade routes linking the coast and the
interior (Haile Gebreal Dagn, 2007). It was along these routes that some of the major centers of
Islamic learning developed (Molten, 1993). Though Muslims in Ethiopia are spread over many
ethnic groups and geographical regions (Molten, 1993). The religion has been more dominant in

the east, south, and west of the country (Teshome, 1979).

Hussein (1993) stated that the introduction and propagation of the religion in the east seem due to
the role of the Red Sea as a channel of communication and route of migration of the religion.
Among the Islamic learning centers, the walled city of Harar in eastern Ethiopia and Wollo in
central Ethiopia are important ones. Non -formal school system was emerged to teach “ethics and
theology of Islam” (P.85). Many of them were using Arabic as a medium of instruction (Haile
Gebreal Dagn, 2007). Like the church in Ethiopian orthodox faith, the mosques in the Muslim
religion had a parallel function in running Islamic education. Despite that, it is highly dominated
by its counterpart traditional church education. “Quranic schools had grown probably in the 11th
century in Ethiopia, where its center of learning was Ifat and later moved to Harar” (Hussein,
1988, P.76).

Unlike church education, traditional Islamic schools received “no state assistance” (P.85) rather
they were maintained by local Muslim communities (Haile Gebreal Dagn, 2007). The structure
and contents of the traditional Islamic schools are similar in most regions of the country. As stated
in Hussein (1988), this similarity is based on the fact that textbooks that are used in Islamic

education are imported from Egypt and Syria.

2.1.6.1. Islamic Education in Amhara National Regional State

As other parts of Ethiopia, where Muslim communities inhabit, Muslim communities in Amhara

National Regional State have been trying to educate themselves through different Islamic
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education centers. As elsewhere in Ethiopia where traditional Muslim Education has been
conducted with “three important objectives are the common as far as all centers of traditional
Muslim education in the vast region of Amhara are concerned” (Omer, 2006, P.28) these are the
training of Muslim clerics, the spread and betterment of literacy through Muslim education, and
the dissemination of Islamic dogma and religious practices (Hussein, 1988). Of the three
objectives, the third has been intended particularly to serve as a basic model for religious training

whose result has been the diffusion of Islam as one of the religions of Ethiopia (Omer, 2006).

Among the Zones of the Amhara region, Islamic education is widely practiced in Wollo districts
(South & North). Even though the starting point is not known as (Hussein, 2001) the history of
Islamic education in Wallo had a parallel history with the flourishing of Sufi centers as typical
Muslim institutions representing Orthodox learning, were the numerous seats of Islamic education,
where both primary and advanced instruction in the classical subjects was offered. The following
are historical Islamic education centers found still in Wollo are Graddo, Dawway, Shonke, Jema

Negus, Albukko Legot in wera Himano, Warra Babbo, Raya, and Dana.

According to the Islamic affairs of the Amhara Region report (2017), Northern Shewa at Dera,
North Gondar at Gondar city, and Enferanze, Gojam at Dangela and Chagnie are other major
places of the region that Islamic education has been undertaking. From the aforementioned
narration, we can understand that Islamic education has been practiced throughout the regions of
Amhara that Muslims inhabit, even though the level of practice in terms of extent varies from

Zone to Zone, center to center.

2.6.1.2. Islamic Education in Gondar City

Although no conclusive period for the early penetration of Islam in Gondar can be put forward,
according to Hassen (2015) in his book of ‘Yesemenu Hayal’ explained traditional connection of
the introduction of Islam were attached with the arrival of Rass Muhammed with his Troops in the
16th century at the place known as ‘Godguadite’ later changed in to ‘Islam bet’ or ‘Addis Alem’
settlement in the borders of South Gondar city. Later ‘Islam bet’ or ‘Adis Alem’ becomes both the

foundation of Gondar city and the center of Islam and Islamic education in the district.

Further expansion and consolidation of Islam in Gondar in the 18" and 19™ centuries have

happened because of the establishment of a number of local dynasties, and later in the first half of
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the sixteenth-century Emperor Fasil made the city of Gondar as the capital of Ethiopia (Hassen,
2015). Hassen (2015) during this period situation made room open for pilgrims to travel to Hijaz
where they also came into contact with new ideas and acquired further knowledge about Sufism,
especially from Yemen and Saudi.

The introduction and propagation of the religious orders were crucial, for the revival of Islam and
the diffusion of classical education through the various centers of learning and local pilgrimage’ in
different parts of the country like Gondar, Wallo, and Harar (Hussein, 1998). Islamic education in
Gondar was traditionally offered by Muslim scholars who were recognized for their mastery of the
different branches of 1Im, Hadith, Fiqih, etc. (Haile Gebreal Dagn, 2007).

It is quite clear that these traditions of Islamization are more expanded in the 18" century. The
first half of the eighteenth century was the next period of the diffusion of Islam and Islamic
education in the city. a number of famous scholars had been learned and served the communities
at different times in the city and out of the city. Among the known Muslim scholars, some of them
are Shih Ali Gondar, Sherif AbdulAziz, Getaw Haj Eliase, and Getaw Feqih Tuha, a total of 313
famous Muslim Scholars learned and served the communities in different fields. Generally,
because of the shortage of Scholars in all fields of Islamic education, and its long time to attend
the whole fields by one individual, different subjects were taught by different scholars (Hassen,
2015).

According to the report of the Gondar city Islamic affairs (2018), there are various Islamic
education center found in Gondar and its surroundings, among the known are, Abubeker Sediq
Islamic education center found in Gondar Grand Mosque in Arada sub-city and Enferanze
Medressa found near to Enferanze town, etc. among those known Islamic education center,
Abubeker Sediq Islamic education center, found in Gondar Grand Mosque, has dual programs that
the center offer both the Islamic education and modern education simultaneously.
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2.2. Educational Issues of Islamic education
2.2.1. Development of Islamic Education in Early Periods of Islam

2.2.1.1. Islamic Education During the Time of the Prophet

The Mosque was the place where Islamic education takes place; the prophet Muhammad would sit
in the Mosque and teach his Deressas in the sacred texts, the Deressas would sit around him in a
semi-circle or Halagas, the assembly of learners was referred to as the Mejlis (council), or more
frequently, the halagah (which means learning circle) (lbrahim, 2012). Another method of
education during prophetic times was the Suffah School, Suffah refers to a room attached to the
Mosque in which travelers or homeless people resided (Boyle, 2004). Residents of the Suffah
studied “reading, writing, Muslim law and the memorizing of chapters of the sciences under the
instruction of the Prophet himself” (Boyle, 2004, P.11). Halagas continued to function throughout
the expansion of Islam across the world, well into the ninth century. Teachers would associate
themselves with a particular Mosque, some Mosques even had several Halagas (Ibrahim, 2012).
The curriculum included, during the later periods, in addition to religious subjects, courses like
Philology, Grammar, Chemistry, Physics, Arithmetic, Algebra, and Geometry (Omar, 1993).

Prophet Mohammad (P.B.U.H) practices and surprises new way of teaching methods to spread
Islam and to change their life to the better, his style was based on individual differences, and the
Prophet encouraged his followers to be open on other nations to know their customs, morals, and
behaviors and to keep safe from their harm (Sulayman, 2014). The other approach practiced is
letting one of the learners give the lesson to the others, this indicates that to what extent the
Prophet encouraged Muslims to take the responsibilities of each other, not to limit for a group of

them in acquiring knowledge (Ali, 2002).

The Prophet also gave the lessons concerning worshiping Allah and living matters to his
followers, he started by himself doing the obligatory rituals to encourage Muslims to do so; he
used the concrete application to teach his followers the five pillars of Islam, which are not only
movements formality performed for a specific objective only, as well as not just a ritual or
adherence inhabits a place or period; “they are the media that raise the humans and close them to
Almighty creator”( Ali, 2002, P.55).
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Above all, Prophet Muhammad encouraged the pursuit of knowledge and demonstrated his
appreciation of teaching and learning through his sayings Hadiths. Historical accounts suggest that
the teaching-learning methods used during Prophet, were lecturing (Kulliyyah), memorization
(Hifz) discussion (Muhadathah), debating (Mujadalah), and traveling or Rihlah (Riaz, 2016).

2.2.1.2. Islamic Education After the Death of the Prophet

“After the death of the Prophet new approaches of education and new sciences have occurred,
newly religious, social and political circumstances appeared” (Sudan, 2017, P.25). As a reply to
the new scenario, the companions (Muslim scholars and the tabiiyum) came up with solutions.
This was leads to a mindset change. Muslims first interpret the Quran and approve and follow the
Sunnah of the Prophet or Hadiths (Anzar, 2003). As a result, the progress of civilizations of
following the Sunna, the awareness of the acts of the Prophet, and Hadith, the sayings of the
Prophet, came into the pictures of the Muslim life. Starting from the Prophet, the Mosque remains
as the center of learning. However, as the Muslim population increased, the development of
textbooks on various Islamic sciences became necessary. (Hussien, 1998; Ibrahim, 2012 &Sudan,
2017). The Madrassa system began with the initial purpose of preserving conformity through
uniform teachings of Islam (Hussien, 1988; Anzar, 2003).

In addition to Mosque and Maddrssa, another educational organization that existed at that time and
continued throughout the four centuries following the commencement of Islamic education (that
is, the seventh through tenth centuries) in Arabia is the Maktab (Library), also called Kuttab. The
Maktab was established primarily for the removal of illiteracy and the teaching of reckoning,
grammar, poetry, history (Akhbar), and above all, the Qur’an (Sudan, 2017). “The Maktab could
be held in a private house, shop, or any other place and was presided over by a Mu’allim”
[teacher] (Raiz, A. 2016 in Tibawi, 1962, P.24).

As to Yasin & Jani (2013), the first Madrassa was established in Egypt in 1005 AD by the Fatimid
caliphs. It had all the components for an educational organization such as a library; teachers for
different subjects were employed, as well as students [Deressas] were admitted with free pens, ink,
and papers. Later in the year 1067, a huge number of books were taken to Baghdad where Seljuk
Vizier called Nizam-ul-Mulk Hassan Bin Al-Tusi, established the first organized Madrassa
(Sudan, 2017; Anzar, 2003). In this new Madrassa, two types of education were provided which

were scholastic theology to produce spiritual leaders and earthly knowledge to produce
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government servants who would be appointed in various countries and the regions of the Islamic
government (Sudan, 2017&Anzar, 2003). During the reign of Nizam-ul-Mulk, several Madrassas
all over the Muslim territory were established. It was a university of a real sense; providing
Islamic knowledge in all fields, such as sciences, philosophy, public management, and
governance. Nizam-ul-Mulk remains the father of the Islamic public education system (Anzar,
2003).

Similarly, Madrassas were established in India and Central Asia to teach Arabic language,
Grammar, Poetry, Literature, Logic, Math, and other disciplines of Islamic education. After the
decline of Muslim power and the arrival of the colonials, education in the Muslim world became
under the control of the occupiers. Subsequently, the so-called modern system of education was
developed to replace the Madrassa educational system, however, most Muslims resisted the move
and this created a contradiction in the system of education in the Muslim world, one that is called
modern or secular education and another called Islamic or Madarasa system. “In fact, in Islam,
Islamic education is always modern. This move also alienated Muslim scholars and they were
treated as a threat to the establishment. There have been Islamic Madarasa institutions founded
before the colonial era which are still in operation as universities, some of them are, the University
of Munawwar-ur-Islam, Al-Azhar University” (Sudan, 2017, P.25).

2.3. Islamic Education Books

Knowledge derived from the Quran and Hadith possesses three major branches. The first category
is the general doctrines of Islamic faith in the oneness of Almighty God, in His angels, books,
messengers, the Prophet hood of Muhammad (PBUH), and soon, this knowledge may be derived
by all of us, straight from the Qur’an and Hadith as is also the case with the second category of
knowledge, that of general Islamic principles to do good, avoid evils, cooperate with others in
good works and so forth (Feuzan, 2002). The third category of knowledge is that of the specific
understanding of particular divine orders and embargos that make up the sharia (Islamic law).
Here because of both the nature and the sheer/pure number of the Quraan and Hadith texts
involved, people differ in the intellectual capacity to understand and deduce rulings from them.
But all of us have been commanded to live them in our lives. (Feuzan, 2002). In such
circumstances, ordinary individuals are expected to rely on Mujtahid Imams (Bilal, 2006).
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As to Boyle (2004) “the science of Islamic Jurisprudence was advanced with the expansion of
Islam and with the need to train the complex interpretation of Islamic texts” (P.12) for legal and
administrative objectives, in the Quranic School called Madrassa. Within Madrassa the
perceptions of different intellectuals have been imparted to learners under the name collections of
Madhhab. Here, for Bilal (2006) literally, Madhhab means a way of going or simply a path. The
word madhhab is derived from the verb Dahaba which means to go. “The position of an
outstanding scholar on a particular point was also referred to as his madhhab” [the path of his/her
ideas or thoughts] (Feuzan, 2002, P.25). Eventually, it was used to refer to the total of the
intellectual’s thoughts, whether legal or philosophical foundations. Later it was used to denote, not
only the intellectual’s view but also that of his Deressas/students and followers. Concerning this,
the following four major Madhhabs (a school of taught or religious jurisprudence, or Figih) were
identified and discussed hereunder.

Hanafi — The “Hanafi- (Arabic: Hanafi) school is one of the four Madhhabs or schools of law in
jurisprudence (Figih) within Sunni Islam”, the Hanafi madhhab is named after the Persian
intellectual Abu Hanifa an-Nu‘man ibn Thabit (699-767CE), whose legal views were well-
preserved mainly by his two most important adherents, Abu Yusuf and Muhammad al-Shaybani
(Ibrahim, 2012). Among the four recognized Sunni schools of legal thought in Islam, the Hanafi
schools are the oldest and by far the largest. It has a position for putting greater value on the role
of reason and being more liberal than the other three schools, has the most followers among the
four major Sunni schools of thought. Currently, the Hanafi School is largest among the Sunnis of
Central Asia, Afghanistan, Pakistan, Bangladesh, India, and China as well as in lIraq, Syria,
Turkey, Albania, Bosnia, Kosovo, Macedonia in the Balkans and the Caucasus (https:// Tajikistan,
n.d).

Maliki - The Maliki (Arabic ) madhhab is one of the four schools of Figih or religious law
within Sunni Islam. It is the third-largest of the four schools of thought. It is followed by
approximately 15% of Muslims, mostly in North Africa and West Africa. The Maliki School
derives from the work of Malik ibn Ana’s, primarily the Muwattah and the Mudawwanah
(Ibrahim, 2012). The Muwattah is a collection of Hadiths which are considered as sound and find

their place in Al-Bukhari with some clarification from Malik concerning the ‘Amal "practices" of
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the people of Medina and where the ‘Amal is in obedience with or in variance with the Hadiths
reported (https:// Tajikistan, n.d).

Shafi’i’s - The Shafi’i’s Madhhab is one of the schools of Figih, or religious law, within the
Sunni branch of Islam. Named after Imam ash-Shafi’i, it is the second-largest school of taught in
terms of followers. Because of Imam AlShafi’i’s in-depth knowledge and systematic organization
to religious science, he is also known as the "First among Equals™ (Ibrahim, 2012). The Shafi’i’s
school of thought stipulates authority to four sources of jurisprudence, also known as the Usul al-
Figih. In hierarchical order, the Usul al-Figih consists of: the Quran, the Sunnah of the Islamic

Prophet Muhammad, and ijma’ (“consensus"), and giyas ("analogy") (https:// Tajikistan, n.d).

Hanbali- Hanbali is considered to be the most conservative or old-fashioned of the four schools
and the one that relies on Hadith. Hanbali rejects the use of logical arguments in matters of
religious belief. The school was started by the Deressas/students of Imam Ahmad Bin Hanbali
(Ibrahim, 2012). Hanbali jurisprudence is predominant among Muslims in Saudi Arabia for
Hussein (1988, 96-97) two of the four universally acknowledged schools of law (Madahaib, sig:
madhhab) are represented in Wollo and Gondar: the Shafi’iyyah and the Hanafiyyah. Broadly
speaking, the Hanafiyyah has the largest number of followers in Gondar city and its surroundings
(https:// Tajikistan, n.d).

2.4. Contents and Instructional Materials of Islamic Education

Islamic Education content depends on the cultures of the society and it tends to use the organizing
of an eclectic process, but the common to all are divided into five subject groups, namely; (1)
Ageeda and Akhlaq, (2) Figh, (3) The history of Islamic culture, (4) the Qur'an and Hadith and (5)
Arabic grammar (Habibi, 2017). Thus subject groups have been used as instructional materials in
different parts of the world in different sizes and volumes. This indicates that the process of
organizing Islamic Education content should display on the interdisciplinary curriculum approach,
some Muslim countries give much focus wholly on the above-mentioned subjects and others may

give emphasize only on Quran and Hadith (Habibi, 2017).

Furthermore, the content of Islamic education is divided into two levels: the lower and higher

level. The lower level is where students were made to learn the Arabic alphabet and recite the
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Quran (30 parts and114 sura) and the higher level where students engaged in the study of Islamic
law (Figih and Hadith) and commentaries on the Quran or Quran Tafsir (Yalew, 1976 and Haile
Gabriel Dagne, 2007). The range of subjects offered, and the nature and aims of the educational

system, are similar to those of other centers of learning in the Islamic world (Hussein, 2001).

2.4.1. Lower Level Course Contents

The Qur'an education (LuJz-al-Quran) is the base or the primary level of the education system
network where children begin to learn Islamic education Similar to the elementary Church
education, stated by Girma (1967) the large majority of Muslim peasants' children do not enter
school at all, as their parents cannot spare the time from the work of the farm. Those who do go to
learn are usually the sons or daughters of relatively well-to-do and relatively devoted and educated
parents. The majority of those children are enrolled in Qur’anic school (a school where only
Qur'an reading is taught) at a young age, on a basis that coincides with their times of availability.
Some study full time, at least during a non-farming season of the year. Others participate in part-
time often in the evening before and after their other duties. The primary education, unlike the
advanced level of education, does not need fixed physical plants and qualified teachers. Ibrahim
(2012). Education can be conducted in the regular school, Zawiya (small Mesjid) at Khalwa
(private service), at home, or workplaces. Family members with some level of previous instruction
may carry on their tutoring for their kin and neighbors (Muhiddin, 2010). When graduation
(Khitmia) is reached, with the interest of the pupil's family, a big feast is prepared. The Sheik’s
[Ustazs] blessings (Baraka and Du'a) are critically recognized as having completed his elementary
studies (Hussein, 1998). Here, graduation from Qur’an School is a very important event in the
pupils' levels. The Sheik, students (Deressas), relatives, friends, villagers will be invited. Parents
are happy now as one member of the family can read Qur'an at every festive occasion, religious
celebrations, and so on. Then different types of gifts (money, clothes, sheep, goat, cow, etc.) will

be presented from parents and relatives (lbrahim, 2012).

The curriculum of the primary level (LuJz-al-Quran) can be covered on average in one year,
depending on the regular attendance of the teacher and the students, the quality of the teacher to
motivate his students, the time duration in the school, the ability of the pupils to grasp the lesson,
the availability of tutors (advanced students) and the like (Haile-Gebreal Dagn, 2007).
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2.4.2. Higher Level Course Contents

After the primary level, few students join the higher schools known as 'ILM', the opportunity to
learn more knowledge (Haile-Gebreal Dagn, 2007). Learning which involves an intensive and
thorough study (Hussein, 1988). Yet, many students would drop out before achieving this level
while a few would go on for subsequent study (Ibrahim, 2012). Even though very few students
even reach the advanced level, this part of the student's education is considered to be the most
important. The higher level consists of learning major subjects: Figh [(Islamic jurisprudence),
Arabic linguistics Nahw (Grammar) and/or Sari (morphology)], and Qur'an and Hadith exegesis

(Tafsir), Deressas at this level begins to make sense of what he has learned. (Muhiddin, 2010).

The student at a higher level begins to make sense of what he has learned. Memorization plays a
less important part in the higher level education-though the Arabic linguistics is largely learned by
rote-and a good deal of the learning takes place through discussion in a group. On the higher level,
a student had to master a particular subject before moving on to other subjects, that is, he begins to

specialize in Figih, then Nahw, and finally Tafsir (Hussein, 1998).

2. 5. Classroom Organization in Islamic Education

Multi-grade classroom organization has been widely practiced in teaching Islamic education, it is a
procedure based on assigning the responsibility of the education and instruction of more than one
class within one classroom to a single Ustaz or teacher, this type of classroom organization has

been also practiced in many developed countries (Ramazan, 2009).

According to Kemal (2010), the history of the emergence of multi-grade schooling is long and
complex. Historical texts state that ‘traditional education’ in Europe, for instance, was mainly
occurring in one-teacher schools where students of varied ages learn together from texts provided
by the teacher (Little, 2006). Moreover, no entrance or achievement tests were administered.
Progress was informally assessed by the teacher as they go along (Morgan, 2001). This sounds
very much similar to what was happening around in Quranic schools, which the paper will later
shed some light upon, as one of the most prominent forms of multi-grade schools in developing

countries.
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Outside Islamic education, literature shows that “Multi-grade teaching is generally taken to be a
set of techniques that allow a teacher to deliver effective instruction to groups of pupils of various
ages and capabilities” (Thomas and Shaw, 1992, P.96). Miller(1989) Identifies six areas essential
for effective multi-grade instruction, thus are instructional delivery and grouping, self-directed
learning, planning and using peer tutoring, classroom management and discipline, classroom

organization and instructional organization and curriculum.

Multi-grade classroom schools are taken to be those which combine students of different ages,
different abilities, and different level of study in one classroom (Thomas and Shaw, 1992).
Because of this writer, multi-grade classes take a wide variety of organizational forms, ranging
from the grouping of several formal grade divisions under the direction of one teacher to a

completely non-graded learning environment.

From this, we can understand that multi-grade classroom organization is important to manage
students and to use the allocated budgets effectively even if the number of students is low. This
indicates that the multi-grade classroom organization is vital for developing countries like
Ethiopia, which have scarce resource or budget, and this classroom organization strategy helps to
use their resources inefficient means of providing education for all in which, remote areas where

educational inputs, trained teachers, classrooms, and other materials are scarce. Concerning this,

Thomas and Show (1992) stated that multi-graded classroom schools offer quality services in rural
parts of Europe and Canada. Multi-grade schools have been established in small communities in
response to declining pupil intake and staff reduction. This is conducted for more than one grade

by a single teacher in one room.

Multi-grade classroom organization has been practiced in Ethiopian Islamic schools. Hussein
(1988) stated about the use of a multi-grade classroom system in Islamic education practices;
Deressas/students who are at different levels of teaching are trained in a progressive pattern:
starting in the morning from higher level to the lower level. After the midday prayer, learners at
preliminary levels are educated first followed by those at intermediary ranks. In the afternoon
session, the higher level Deressas play the role of assistant Ustazs since it is a means of reviewing

material that they had studied earlier and arranged them for the teaching career. The teaching
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practices in Muslim school is directed by a single Ustaz/teacher in a single room for different level

(classes).

Moreover, the traditional education system would be more seemly two shifts system: i.e. before
and after midday, the ministry of Education in its third educational sector development program
(ESDPIII) has planned as one strategy to expand access of primary education in the rural area
through the expansion of multi-graded classrooms. Muhiddin (2010) from the report, recently
Ambhara and Oromia Regional Education Bureaus have piloted the modern type of multi-grade
classes and have found them promising on two grounds: improving access and quality (Ibrahim,
2012).

Hence, the Ministry of Education based on domestic as well as international experiences, regions
emphasized the use of multi-grade classes, and especially in areas where the student population is
very small and constructing a four-classroom school is not necessary. This seems that the multi-
grading classroom practice of the traditional Islamic schools as, one of the domestic experiences

could be adapted by the modern secular education (Muhiddin, 2010).
2.6. Teaching Instructions in Islamic Education

Teaching instructions is an approach or strategy used by Ustazs/teachers to achieve maximum
results in the teaching-learning process. In Islamic institution Ustazs/teachers teach a Deressas
student to memorize al-Quran by listening etc. concerning this, “There are various kinds of
teaching instructions employ in Islamic education namely role-play, games, drill, storytelling,
discussion, debate, quizzes, brainstorming, question and answer, simulation, drama, inquiry

techniques”, [group discussion, tutorial, filed visit and practical] (Rasid,2013, Pp.47-49).
2.6.1. Group Discussion Practices in Islamic Education

Various researchers and decision-makers in Islamic education attempt to discuss for a long time
whether dialogue and group cooperative learning are appropriate and feasible in schools in which
many Deressas/students have been specialized in the Islamic education system (Muhiddin, 2010).
Concerning this, scholars in the field of Islamic education much emphasize both dialogue and
group discussion practices effectiveness in Quranic education, however, discussion and debate

teaching-learning practices are most important when the class size is high. Haile Gebreal (2007) in
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his brief description of the teaching of Arabic in traditional schools of the rural areas of Ethiopia,
reported his assumption that students are supposed to memorize the whole Qur’an, and as a result
education ends with this memorization. Whereas Deressas at the more advanced stage of study
may engage in discussions or ‘debates in which they actively analyze theological and ethical

issues.

Ibrahim (2012) discussed that while many contemporary “Qur’anic schools” tend to Stress
memorization, it is clear that both pedagogical approaches have long and important roots in
discourse among Islamic schools and education. In this case, it seems that a much more active
form of dialogue occurs in a group discussion on the topic in the advanced level of traditional
schools. The specific textbooks have to be read and understood thoroughly through group
discussion: since it is a common practice for a small group (Sherika) of pupils to read and study a
textbook together (Hussein, 1988).

2.6.2. Tutorial in Islamic Education

The tutorial system has long practices and profound history in the Islamic education system across
the world which in the center Islamic education is given. Girma (1967) noted that maintaining a
tutor in wealthy households both in Islamic education and modern education. Nowadays tutorial
service becomes common practice in Ethiopia, thus had its beginning back in the history of the
church. This situation is similar in much of the Islamic and the church education system in
Ethiopia. By understanding the importance of tutoring the Ministry of Education and Ministry of
Youth and Gender affairs have been delivered tutorial service at the modern education system in
Ethiopia, with a special focus on Female students. In the Islamic education system, the Ustaz
(Sheikh) as a tutor instructs high-level Deressas, whereas High-level Deressas assist their junior

ones down on the ladder in their day-to-day academic activities.

2.6.3. Assessment, Promotion, and Certification

The promotion of students from one level to another in traditional schools does not require the
development of complicated quantitative tests. “A student had to first master a particular subject
before moving on to another subject; that there were no written examinations” (Hussein, 1988,

P.98). The assessment focused only on monitoring learning progress and diagnosing learning
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difficulties before promoting from one subject (level) to another. Ibrahim (2012) in Girma (1967)
the practices of promotions and recognitions as interesting aspects of traditional education. He
stated the situation as follows: The student is being constantly assessed by his teacher for other
qualities such as honesty and personal integrity. The educated person, according to the traditional
definition, is at once a good man who stands as an example to all those around him and one who is
competent in his field of learning. In the world of today, where a degree has become the sale ticket
for special social recognition and respect, there is always the danger of identifying the degree-
holder with the educated person (Muhiddin, 2010).

2.7. Challenges of Islamic Education

Education in Islam is considered mandatory putting it next to Salah (prayer) and Saum (fasting).
The aim of education in Islam is designed at developing a good and righteous person who fulfills
the primary responsibility of worshiping Allah (Juma, 2001, Nasir, 2002, Khalif, 2004; Mujahid,
2007, Yasin& Jani, 2013, Sudan, 2017). It also puts in awareness the spiritual and moral features
of humankind in general. At this time, as it is in Islamic institutions, this aspect is provided
through the teaching of Islamic education at different Medressa. Though, the achievement of this
goal has been faced by several challenges (Maina, 1993; Maina, 2003; Khalif, 2004; Mujahid,
2007).

Firstly, there has been a lack of trained teachers (Maina, 1993; Maina, 2003; Khalif, 2004;
Mujahid, 2007). Inadequate teaching and learning resources devices that can assist the teaching-
learning process (Boyle, 2004). “Lack of capacity building and staff development programs.
Limited inter-sectorial and institutional collaboration and networking is a challenge that seems to
be unnoticed by stakeholders” (Juma, 2001, P.80).

As to Ibrahim (2012), the challenges faced in the practice of Islamic education is the Sheikh has
no plan which enables him to discharge his responsibilities, Islamic institutions in Ethiopia offers
only courses that are related with religious affiliation (Ibrahim, 2012), “as a result almost all of
the graduates of the institutions have no access to engage to employment in governmental and
non-governmental sector jobs” (P. 80). Assessment focusing on the Memorization of the Quran
and Hadith, due to this, Deressas assess only through direct and indirect observation. This

situation may lead to creating a bias on the side of the observance (Muhiddin, 2010).
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2.8. Contributions of Islamic Education

Since the rise of Islam in the Arabian Peninsula, it spread through gradual progress and brought
about many developments and civilizations for the betterment of the current world, one major
development that Islam brought to the host societies was its system of education (Yasin & Jani,
2013). The Islamic system of education has produced different scholars in different fields like
philosophy, science, theology, and many more. Islam, particularly its education system, while
bringing a new social order into society, also underwent some degree of adaptation due to its

interaction with different cultures in the course of its spread (Yasin & Jani, 2013).

“Since centuries-old Madrasas have been producing literary people, intellectuals, artists and
scientists, throughout the world. Madrasas impart theological studies and classical languages like
Arabic and Persian” (Kaur, 2013, P.28). As | mentioned above, Islamic education contributes to
lots of things for the development of today’s world. Among the magnificent contribution the
following are; contribution to religious sciences, social sciences writings related to history, during
the time of the medieval Indo-Persian historical writings are major contributions of the Madrasa
education, and it added a new element to the totality of Indian, Asia, Africa and Arab world
cultural heritage (Kaur, 2013). “Contribution to pure and applied sciences: Some Madrasas
contributed in sciences. This developed the system of medicine. The indigenous medical system
was universally recognized as the most advanced and scientific system for the treatment of disease

before the dawn of modern medicine” (Kaur, 2013, P.29).

In the early twenty-first century, Islamic schools continue to be vibrant actors in the daily lives of
millions of children and communities worldwide. To assure and make clear this, many scholars
are coming to involve in research work in Islamic education. More recent research on Morocco
points out some of the innovative features of Quranic schooling, “which claims that it is without
educational value vis-a-vis “modern “educational ideas” (Ibrahim, 2012, P.21) found reason to be
optimistic about the use of Quranic schools to promote better quality learning by pointing out that
many of the outcomes of public and Quranic schools can be said to have characteristics in
common: Despite numerous regional differences, “Quranic schools can be said to teach children
how to learn in a structured setting, Respect the teacher use language and recite in unison, Encode
and decode an alphabet, Be a moral person and a good citizen; and More recently do basic
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arithmetic” (lbrahim, 2012, P. 21). This is also the most common characteristics that have those

Madrassas found in Ethiopia.

Since Quranic schools are often used as pre-schools for children, they could prepare
Deressas/students for public schooling by initiating them into the culture, behavior, and
expectations of formal education, and possibly making them more ready to learn and succeed in
school. According to Ibrahim (2012, P.22), in Morocco, for example, “approximately 80% of all

children still attend some form of Islamic schools for a portion of their school years”.

Islamic education has seen a steady renaissance in Nigeria, where many Islamic schools,
especially in the North, now participate with public schools because they offer a full range of
subjects in addition to the standard religious instruction. “UNICEF estimates that 40% of students
in Senegal attend Islamic schools” Boyle (2004, P.20). Quranic schools are often sources of
literacy. Besides, in countries like Ethiopia where Arabic is not the national language, as to Boyle
(2004), Arabic literacy at least has the advantage of already being embedded in the culture through
the religion.

In Ethiopia, the existence of an alphabet dates back to the last millennium BC. “In its subsequent
development, however, the Ethiopian alphabet was associated with the Christian religion and thus
literacy was left to the clergy only to be used as a means of religious instruction” (Haile Gabriel
Dagne, 2007, P.85). Moreover, with the introduction of Islam in Ethiopia starting from the seventh
century, Islamic education expanded in different parts of the country until this time and it
contributes to making Muslims literate both in reading and writing of Arabic (Haile Gabriel
Dagne, 2007).

2.9. The Life of Ustazs, Deressas, and Administrators

The life of the Ustaz and Deressas has been one of hardship as they had no regular means of
subsistence especially in rural parts of the Islamic education center (Muhiddin, 2010). Concerning
this Hussein (2001), the Ustaz had no salaries since their declared objective was the teaching of
principles of Islam, and the Deressas had no fend off for themselves in the course of their training.
However, the situation is more suitable in urban parts of the country especially for Ustaz and those

Deressas they learn Islamic education in their family's house. Whereas a much difficult face for
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Deressas came from rural parts of their family, they face so many problems like lack of food,
housing, etc. Except for a small class of teachers who were economically better off the
overwhelming majority of scholars and Deressas depended on their livelihood on the generosity of
prosperous and religious cultivators and traders, locally known as ‘Lilah’ or gift from the wealth

Muslims whatever he comes.

There were essentially three categories of students/Deressas from their means of livelihood in the
course of their training (Hussein, 1988). The first group pursued their elementary studies in their
localities while being supported by their own families. Most of the Deressas found in the
institution are residents of the city. The second group included those who continued their studies
out of their residence. Some lived in the households of rich traders or farmers who provided them
with their daily meals (breakfast and dinner); others had to collect their daily rations from the
inhabitants of the city by begging. This situation is similar to the practice of church students in the

Christian tradition of learning.
2.10. Summary of Literature

This literature was organized mainly around two big sections. The first section is historical and the
second is educational issues of Islamic education. The history of Islam in the world have been
associated with the oasis city of Mecca and Medina and the final Messenger of Allah on earth
Prophet Muhammed/PBUHY/. Islam is the name of the religion, “it means a state of peace achieved
through surrender to God and Muslim is used for an adherent of the Islamic faith” (Douglass &
Shaikh, 2004, P.6). As to Haghnavaz (2013, P.85), “the religion of Islam was responsible for both
the creation of world civilization” in developing intellectual and cultural life on a scale not have
seen or accomplished before (Nasr, 2002). Since about twelfth to eighteenth-century Islam has
been also spreading, yet again mostly through the agency of Sufism/Muslim Scholars. Because of
the efforts made by the Muslim scholars, currently, “Islam religion is the fastest-growing religion
in the world today” (Nasr, 2002, P.2).

The introduction and presence of Islam in Africa and Ethiopia had traced to the seventh century
“when the prophet Muhammad advised a number of his early followers to seek refuge across the
Red Sea” (Mohammed, 1992, P.226). The introduction of Islam religion to Ethiopia had laid the
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magnificent point in the history of Islam’s expansion across the world. Muslim scholars in
education, trade-in the economy are the major factors responsible for the spread of Islam in Africa
as other parts of the world. Trade and business have greatly changed from the Trans Saharan
desert trade routes to the inter-West African trade routes, mainly the Western, the Northern Sudan,
Zeila, and Barbara port into the Horn of Africa (Aliyu, 2017). From the aforementioned premises,
we can understand that Islamic education, scholars and trade have been played a great role both in
maximizing the number of followers across the world and disseminating their culture to world

civilization.

The development of Islamic education in Ethiopia has been back to traced in the seventh century
with the introduction of the religion of Islam. “The religion first grew along coastal towns and the
major trade routes linking the coast and the interior” (Haile Gebreal Dagn, 2007, P.91). Though
Muslims in Ethiopia are spread over many ethnic groups and geographical regions (Molten, 1993).
The religion has been more dominant in the east, south, and west of the country (Teshome, 1979).
Like the church in Ethiopian orthodox faith, the mosques in the Muslim religion had a parallel
function in running Islamic education. Quranic schools had grown probably in the 11th century in
Ethiopia, where its center of learning was Ifat and later moved to Harar and Wollo (Hussein,
1988). Unlike church education, traditional Islamic schools received “no state assistance” (P.95)
rather they were maintained by local communities across every corner of the country (Haile
Gebreal Dagn, 2007).

Like other parts of Ethiopia, where Muslim communities inhabit, Muslims in Amhara National
Regional State has been trying to educate themselves through different Islamic education centers.
Among the Zones of the Amhara region, Islamic education is widely practiced in Wollo districts
(South & North) and Northern Shewa, Gondar, Gojam, etc. (annual report, 2107) As to the report
of the Gondar city Islamic affairs (annual report, 2018), there are various Islamic education center
found in Gondar and its surroundings, among the known are, Abubeker Sediqg Islamic education
center in Gondar Grand Mosque; my case institution, found in Arada sub-city, this center has a
dual program that the center delivers both the Islamic education and modern education

simultaneously.
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The aim of education in Islam is “to produce a good man” it satisfies for the growth of human
beings in all aspects, it may be social, psychological, economical, and political aspects, both
individually and collectively, and incorporate all these aspects in a holistic system of education
towards goodness and the attainment of perfection (Al-Saud, 1979, Hussien, 1988, 1993, 1998,
2001, Juma, 2001, Nasir, 2002, Douglass & Shaikh, 2004, Muhiddin, 2010, Ibrahim, 2012, Yasin
&Jani, 2013, Haghnavaz, 2013, Sudan, 2017).

“Islam has put greater emphasis on the importance of acquisition and dissemination of knowledge
(ILM) than any other human activities” (Yasin & Jani, 2013, P.2). Concerning this Islam
emphasizes two types of knowledge, revealed and earthly — i.e., revealed knowledge that comes
according to Islam, seeking earthly knowledge is also important to be discovered by human beings
themselves and considers both vital importance and directs its followers, both men, and women, to
go and seek knowledge for Muslims (Sudan, 2017). Concerning the aforementioned concept, the
first verse revealed in the Qur’an says “to mankind read, which directly struggles illiteracy and
inspires seeking knowledge in all fields” (P.22). Allah created humans to bring about the highest
civilization on earth. Human civilization will not exist without an appropriate education system
(Sudan, 2017).

Islamic education has been started during the time of Prophet Mohammed. The prophet himself
would sit in the Mosque and teach his Deressas in the sacred texts and the Suffah School was the
other place Islamic education takes place. Historical accounts suggest that the teaching-learning
methods used during Prophet, were lecturing (Kulliyyah), memorization (Hifz) discussion
(Muhadathah), debating (mujadalah), and traveling or Rihlah (Riaz, 2016).

After the death of the Prophet new methodologies of education and new sciences have occurred,
the Mosque remains as the center of learning. However, as the Muslim population increased,
the development of textbooks on various Islamic sciences became necessary (Hussien, 1998;
Ibrahim, 2012; Sudan, 2017). In addition to Mosque Maddrssa was established with the initial
purpose of preserving conformity through uniform teachings of Islam (Hussien, 1988; Anzar,
2003) and to produce spiritual leaders and earthly knowledge to produce government servants
(Sudan, 2017; Anzar, 2003). The Maktab or library was established primarily for the removal of
illiteracy and the teaching of reckoning, grammar, poetry, history (Akhbar), and above all, the

35



Qur’an (Sudan, 2017). “The Maktab could be held in a private house, shop, or any other place and
was presided over by a Mu’allim [teacher]” (Raiz, A. 2016 in Tibawi, 1962, P.24). Currently,

Madrassas and other Islamic education centers have been opened in different parts of the world.

As to Boyle (2004) “the science of Islamic Jurisprudence was advanced with the expansion of
Islam and with the need to train the complex interpretation of Islamic texts” (P.12). Within
Madrassa the perceptions of different intellectuals have been imparted to learners under the name
collections of Madhhab. Here, for Bilal (2006) literally, Madhhab means a way of going or simply
a path. The word madhhab is derived from the verb Dahaba which means to go. “The position of
an outstanding scholar on a particular point was also referred to as his madhhab” [the path of
his/her ideas or thoughts] (Feuzan, 2002, P.25). Mainly there are four categories of Figih Madhhab
in Islam namely Hanafi, Shaf’i, Maliki, and Hanbali, its position was discussed briefly and

precisely.

Muslim scholars divided Islamic education into two; the lower and higher level. The lower level is
where Deressas/students were made to learn the Arabic alphabet and recite the Quran (30 parts
and114 sura) and the higher level where students engaged in the study of Islamic law (Figh and
Hadith) and commentaries on the Quran or Quran Tafsir (Yalew, 1976 and Haile Gabriel Dagne,
2007). The curriculum of the primary level (LuJz-al-Quran) can be covered on average in one year

depending on the students and the Ustazs effort.

Multi-grade classroom organization has been practiced in Ethiopian Islamic schools. As Hussein
(1988) stated about the use of a multi-grade classroom in Islamic education practices;
Deressas/students who are at different levels of teaching are trained in a progressive pattern:
starting in the morning from a higher level to the lower level. After the midday prayer, learners at
preliminary levels are educated first followed by those at intermediary ranks. In the afternoon
session, the higher level Deressas play the role of assistant Ustazs since it is a means of reviewing
material that they had studied earlier and arranged them for the teaching career. The teaching
practices in Muslim school is directed by a single Ustaz/teacher in a single room for different level
(classes). It is a procedure based on assigning the responsibility of the education and instruction of

more than one class within one classroom to a single Ustaz or teacher (Ramazan, 2009).
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There are various kinds of the teaching instructions employed in the Islamic education namely
“role-play, games, drill, storytelling, discussion, debate, quizzes, brainstorming, question and
answer, simulation, drama, inquiry” [Group discussion, field visit, tutorial, participatory and
practical] techniques ( Rasid, 2013, Pp.47-49).

Like modern education, assessment is conducted in Islamic education institutions, to know the
progress of the Deressas/students. The assessment focused only on monitoring learning progress
and diagnosing learning difficulties before promoting from one subject (level) to another. As to
Ibrahim (2012) in Girma (1967), the student is being constantly assessed by his teacher for other
qualities such as honesty and personal integrity. The educated person, according to the traditional
definition, is at once a good man who stands as an example to all those around him, and one who
is competent in his field of learning and assessment also conducted even after graduation. The
promotion of students from one level to another in traditional schools does not require the
development of complicated quantitative tests. “A student had to first master a particular subject

before moving on to another subject; that there were no written examinations.” (Hussein, 1988,

P.98).

Education in Islam is categorized as mandatory. The purpose of education in Islam is directed at
developing a good and a righteous person who fulfills the primary duty of worshiping Allah
(Hussien, 1993 1988 1998, 2001; Juma, 2001; Nasir, 2002; Khalif, 2004; Mujahid, 2007; Yasin&
Jani, 2013; Sudan, 2017). It also puts in perception the spiritual and the moral aspects of
humankind in general. Though, the achievement of this goal has been faced by several challenges
(Maina, 1993; Maina, 2003; Khalif, 2004; Mujahid, 2007).

Firstly, there has been a lack of trained teachers (Maina, 1993; Maina, 2003; Khalif, 2004;
Mujahid, 2007). Furthermore, the Sheikh has no plan which discharges his responsibilities and
assessment focusing on memorization of the Quran and Hadith (Ibrahim, 2012). They have often
been criticized by modern educators as uninteresting and stultifying to Deressas/students (Boyle,
2004).

Islamic education has contributed a lot for world civilization, since the rise of Islam in the Arabian
Peninsula, it distributes through gradual progress and brought about many developments and

civilizations for the betterment of the current world, one major development that Islam brought to
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the host societies was its system of education (Yasin & Jani, 2013). The Islamic system of
education has produced different scholars in different fields like philosophy, science, theology,
and many more. Islam, particularly its education system, while bringing a new social order into
society, also underwent some degree of adaptation due to its interaction with different cultures in

the course of its spread across the world (Yasin & Jani, 2013).

Finally, the lives of the Ustaz and Deressas have been one of hardship as they had no regular
means of subsistence especially in rural parts of the Islamic education center (Muhiddin, 2010).
Concerning this Hussein (2001), the Ustaz had no salaries since their declared objective was the
teaching of principles of Islam, and the Deressas had no fend off for themselves in the course of

their training.
2.11. The Conceptual Framework of the Study

To have a detailed understanding of the issues under study; the researcher conceptualized the main
areas of the study to be mentioned in this paper. Thus; most of the time the paragraph form of
conceptualizing the topic under study become vague and or tedious for the readers. Accordingly;
the research topic to explore Islamic education practices, challenges and perceived contributions
of the study subjects will be best understood after boringly understanding important points within
each specific objective displayed under the frameworks below. Hence; each of the three themes in

the framework contains three important sections as presented below.
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CHAPTER THREE

METHODOLOGY

3.1. The Research Paradigm

As Creswell (2009) suggested, the individuals who are preparing a research proposal or plan of
study, are better to have philosophical ideas to reason out why they chose qualitative, quantitative,
and mixed approaches and the design as well as specific methods of data collection for the study.
Creswell (2007) noted four main paradigms, include “post-positivism, constructivism,

pragmatism, and advocacy” (P.19).

This study grounds on the constructivist philosophical thought, which argues that reality is
something we construct in our day to day lives. From the ontological point of view; realities about
the current study of practice, challenges, and perceived contribution of Islamic education is not
one, rather there are multiple realities which vary across society to society, culture to culture, and

even person to person because of the way they understand, build, and day to day experiences.

In terms of the epistemological stance; the nature and sources of knowledge are the subject’s
interaction with the world they confront. As Gray (2004, P.17) stated social constructivists believe
that “truth and meaning do not exist in an external world” rather they are created by the subject’s
interactions with the world. Therefore; the study of Islamic education practices, challenges, and
perceived contributions can be treated, understood, and internalize in their culture. Because, for
the qualitative researchers’ reality is not something we can check in a laboratory or experiment,
rather it is fluid and subjective which varied across the participants in which data are collected in
the field.

The researcher intended to explore the practices, challenges, and contributions of Islamic
education functioned in multiple disciplines. Moreover, my study will follow basic scientific
procedures to get empirical data and analysis of the studied issues. There will be multiple
perspectives from the participants about the practices, challenges, and contributions of Islamic
education. Islamic education was interpreted and viewed from the diverse perspectives of the

participants. Regarding this idea, Creswell (2007; 2014) is acknowledging multiple realities and
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different perspectives of the participants. In this research interview, observation and documents
were employed as data collection instruments. The data obtained from such instruments were
organized, transcribed, coded, themes, and sub-themes were developed. However, this research
paradigm is fundamentally constructivist/interpretive, it may not fulfill all the assumptions of the
paradigm, to some extent positivism view was attributed. In general, the constructivism/

interpretive paradigm was found to be an appropriate guide for my study.
3.2. Research Approach

The qualitative research approach was employed as a guide for this research to exploring and
understanding the practices, challenges, and contributions of Islamic education from participant’s
perceptions, meanings, and data were collected through close and face to face interaction with the
participants (Creswell, 2014). The researcher explored the various practices, challenges, and
contributions of Islamic education. The researcher spent a significant amount of time with the
Deressas, Ustazes, Administrative bodies, and former Deressas or students of the Abubeker Sediq
Islamic education center, to collect data as long as adequate responses emerged (Creswell, 2014).
Questions were revised from experiences in the field. Extensive use of the participant’s
saying/speech was used to show the variety of sayings given by the participants. The researcher
put the participant’s interpretation, my interpretation, and other literature discussion side by side.
In qualitative research design, the researcher is a key instrument, therefore researchers themselves
observe documents, behavior, interview participants; they do not rely on instruments developed by
other researchers (Tracy, 2013; Creswell, 2007; 2014). Furthermore, the qualitative research
method is attributed by multiple sources of data (Creswell, 2007) and in this research, interview,

observation, and documents were employed as sources of data.
3.3. Research Design

Among the qualitative research designs, the case study design found to be appropriate to guide this
research. A case can be a single person, a program, a group, an institution, a community, or a
specific policy (Creswell, 2007; 2014). Therefore, the entire Islamic education was considered as a
single case. Providing a detailed understanding of the practices of Islamic education in the
teaching-learning process in Abubeker Sediq Islamic education center was the central issue in this
research Creswell (2007; 2014) and Yin (2003) noted that a case study research involves the study
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of an issue explored through one or more cases within a bounded system. Detail investigation was
carried out through in-depth data collection from multiple sources including interviews,
observation, and document (Yin, 2003; Creswell, 2007; 2014). The type of data analysis obtained
from such an instrument was in a holistic account of the entire Islamic education (Stake, 1995;
Yin, 2003). The researcher emerged with a detailed description of the case. After such a detailed
description of the case, themes and sub-themes were emerged and analyzed to understand the

complexity of the data.

3.4. Data Collection Instruments

The sources of data for this study were both primary and secondary. The primary sources were the
first-hand information that was obtained from the participants of the study through interviews.
Moreover, the observation was employed to gather first-hand information in the Abubeker Sediq
Islamic education center. Documents of the center used as secondary sources. The data was

collected between February and March 2020.

3.5. Data Collection Procedures

3.5.1. Interview

Interview is the most common and best data collection method in qualitative research (Yalew,
2017). The researcher employed interview when cannot observe behaviors, feelings (Merriam,
2009). The interview was employed as the main data collection method in this research. A Semi-
structured interview was suitable to emphasize the central issues and to raise prospective questions
that help to answer the research questions and “probing the responses from the participant’s point
of view” (Yalew, 2017, P. 185). In this study, the researcher first prepared the Interview guide (see
Appendix: 2) to be aware of what things to cover during the entire interview session. Merriam
(2009) cited in (Samuel, 2018) noted that the interview guide is a list of questions that a researcher
wishes to ask the participants in the interview, it ranges from loads of very specific questions
listed in a particular order to a few topic areas jot down. In this study, a list of questions was
organized as an interview guide. Concerning this, Merriam (2009) more described that most
interviews in qualitative research are semi-structured; thus the interview guide will possibly

comprise numerous precise questions that you want to ask everyone, “some more open-ended
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questions that could be followed up with probes, and perhaps a list of some areas, topics, and

issues that you want to know more about” (P. 103).

Interviews were conducted with the Ustazs/teachers, Deressas/students, administrators, and former
students of Abubeker Sediq Islamic education center. Four Deressas, two Ustazs, two
Administrators, and two former Deressas were interviewed. Based on the study issue, the
researcher himself prepared the interview protocol. During interview the participants were asked
specific questions like their educational level, teaching-learning process, assessment, etc. The
researcher himself was an interviewer. Questions were prepared in English first and translated into
Ambharic since the participants were Amharic speakers. The relationship was built with the
interviewees. The participants and participant parents/guardians were in touch that interview
would be employed as a data collection instrument. Before conducting the interview, the
researcher introduced himself and talked with them freely about their lives. Then, the researcher
asked them to give their approval to be interviewed. The eight (8) interview were held in person
face to face on a one to one basis and the rest two (2) was via phone. The interview was conducted
in the Mosque which was free from any disturbance during interview. The participants were
informed of the amount of time required before the interview begins and about the issue of their
speech security. After getting permission, the researcher used a voice recorder to record the

participant’s speech. All the selected individuals were interviewed.

3.5.2. Observation

In line with the aforementioned paradigm, approach, and research design; in addition to the above
methods of data collection, the researcher applied non-participant observation. It becomes a data
collection method in the research when the researcher takes field notes on the behavior and
activities of individuals at the research site using “some prior questions that the inquirer wants to
know” (Creswell, 2014, P. 239). In this research, the researcher himself prepared an observation
protocol contained a descriptive and reflective note side by side (see Appendix 5). The researcher
was a non-participant observer, gathering field notes by conducting an observation as an observer.
Permission was obtained from the Ustazs, administrators to observe the classroom. The entire
classrooms were observed. | observed what the actual teaching-learning process looks like such as

the teaching methods the Ustazs employed, the Deressas/students participation, interaction of
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Ustazs and Deressas, textbooks, and reference books in the library, the Abubeker Sediq Islamic

education center hall. Observation helped the researcher to record behavior as it is happening.

3.5.3. Documents

In addition to interviews and observation, the researcher used documents as secondary sources of
data. From qualitative documents like public documents (e.g., newspapers, minutes of meetings,
official reports) or private documents (e.g., personal journals and diaries, letters, e-mails)
(Creswell, 2014; Yalew, 2017). Therefore, the researcher used the Abubeker Sediq Islamic

education center Document/Magazine to review.
3.6. Participants Sampling Size and Sampling Technique

This research was conducted in Gondar city Islamic education; Abubeker Sediq Islamic education
center or Madrassa as a case. Because, the researcher grew up in the culture and tradition of the
city and its surroundings, therefore, the researcher is familiar with the communities of the
Abubeker Sediq Islamic education center, hence, it is easy for me to build a relationship with the

participants.

The main objective of this research was to explore the practices, challenges, and contributions of
Islamic education. As a result, the participants of this research were the Ustazs (teachers),
Deressas (students), individuals who manage the Abubeker Sediq Islamic education center, and
former students. Ustazs and the Deressas were selected purposively since they are main actors in
the practices of Islamic education which would give the required data congruent with the purpose
of this research. The researcher selected the participant who believes that information-rich cases

would be obtained to conduct an in-depth study.

From the total 29 Islamic institutions in the city, Gondar Grand Mosque; Abubeker Sediq Islamic
education center was selected by using a purposive sampling technique. This is because the center
is the only one in the city to deliver both Islamic education and modern education. From 581
Deressas/students at all levels, four Deressas/students were selected using purposive sampling
because Ustazs and Deressas are the main actors to give relevant data about the studied issues.
From those, two Amir/leader of Deressas from a higher level, and two from lower-level Deressas.

From 12 Ustazs, Two Ustazs/teachers were selected using purposive sampling one from lower and
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one from a higher level of Islamic education level. Two individuals were selected from the
administrative bodies of the Abubeker Sediq Islamic education center, one from the Mejlis leader,
and one from the leader who manages Abubeker Sedig Islamic education center/UIma using a
comprehensive sampling technique, because there is only one leader for each position in the
center. Two participants were selected from former Deressas/students purposively using a
snowball sampling technique, from a higher-level category. The researcher selected a total of (10)
participants from each segment and level of education, the researcher believed that there will be
multiple types of perspectives and understanding of the study issue.

3.6. Method of Data Analysis

Analyzing qualitative research should proceed hand in hand with other parts of developing the
qualitative study. It requires a detailed understanding of texts and giving the sense to answer the
basic questions of the research (Creswell, 2014). In this study, the purpose of data analysis is to
find out responses for the research questions (Merriam, 2009). In this study, data analysis started
when data collection started (Creswell, 2012). In this study, initial data analysis was started during
data collection, which helped me to revise the interview questions and to develop codes and
themes. An early analysis of data helps to obtain an insight into further data collection on the field
(Yalew, 2017). In this study, in every process of data collection and analysis, a note was taken to

put the researchers’ understanding of the issue under study.

In this study, data analysis started by understanding each participant detailed responses organized,
to broad codes, themes, and sub-themes with the understanding of ideas to answer the research
questions (Merriam, 2009; Creswell, 2012). According to Creswell (2012; 2014), data analysis
and interpretation in the qualitative research process included organizing and preparing data for
analysis, reading through all data, coding the data (themes and description of findings) and
interrelating the findings and forming themes, representing and reporting findings, interpreting the

meaning of the findings, and validating the accuracy of the findings.

As a specific technique, in this study, first, the data gained from interviews, observation, and
documents were prepared and organized and filed into a computer. The data were organized by the
coded name of the participants. The data obtained from each participant were organized and filed

into each participant’s file. Data obtained through each instrument were organized separately in a
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folder. The files were copied and deposited to minimize possible risks in losing the collected data.
After preparing and organizing each data, transcribing was the next step, all the audio records
were transcribed after listening to it repeatedly. First, in Amharic since the participant’s mother
tongue was Amharic and translated into English for analysis. All the audio records were
transcribed. Creswell (2012) noted that transcribing all the audio records and field notes data leads
to having a complete process in analyzing the qualitative data. After transcription, the researcher
read the transcript many times carefully, and then transcripts were coded. “Coding is the process
of organizing the data by bracketing text or image segmenting sentences, paragraph and
categorizing text to form descriptions and broad themes in the data” (Creswell, 2014, P.247).
Similar codes were combined and formed broad themes. Themes are a core component in a
qualitative analysis that is emerged by collecting similar codes together (Creswell, 2007; 2012,).
Main and subthemes were developed.

The coded data obtained from observation and documents were incorporated into the identified
themes and sub-themes to validate evidence obtained from participants through interviews.
Finally, the findings were represented and reported using a narrative discussion under each theme

using a thematic analysis procedure.

3.7. Trustworthiness

During the data analysis and findings, it is necessary to check the credibility and trustworthiness
of the collected data. “Regardless of the type of the research, validity, and reliability are concerns
that can be approached through careful attention in all processes of the research such as in the way

data are collected, analyzed, interpreted, and reported” (Merriam, 2009, P.210).

Although it is difficult to gain an objective reality in qualitative research, there are strategies to
increase trustworthiness. The best-known strategy to increase trustworthiness is a triangulation of
the collected data, usually associated with navigation or land surveying wherein two or three
measurement points enable convergence on a site (Merriam, 2009). Triangulation of data is the
process of confirming the data from different individuals, methods of data collection, and types of
data (Creswell, 2014). Among four types of triangulation approaches (Merriam, 2009), in this
research, data were triangulated from multiple sources i.e. from Ustazs and Deressas. The Ustaz’s

responses were crosschecked with the Deressas/students, administrators, and former Deressas. To
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do this, some similar interview questions were prepared and raised to all selected participants and
even in the field observation. Concerning the method of data, the main technique of data collection
was the interview and the data obtained from the interviews were verified by observation and
documents in the field. Under each identified theme, first, the interview transcripts were analyzed,
the data obtained from observation/field notes were analyzed, the data obtained from document
review were analyzed, other literature findings were discussed, and then finally conclusions drawn

to substantiate the information obtained from the interview.

3.8. Ethical Consideration

Nowadays; the ethics of the subjects have been given great attention in all dimensions. The
researcher tries to respect and accept the “thesis and dissertation guidelines of Bahirdar University
of 2020”. The researcher took a cooperation letter from the department of Adult education and
community development to the Amhara region, Central Gondar Zone, and Gondar City Islamic
Affairs which allowed me to collect data from the participants to be given to the administrators of
Abubeker Sediq Islamic education center to gain access and full support in all process of data

collection.

Thus; in this study, the researcher introduced him, his institution, and the purpose of the study,
participants were aware that their participation is voluntary, they can terminate at any time they
want, about risks in giving the data, they gave freely without hesitation, the amount of time, the
role of researcher and participants also introduced before conducting the actual interview. The
researcher himself prepared the consent form and disseminated for the participants and Parents
because two participants were under the age of 18, therefore, in addition to participant’s consent,
parents/guardians consent was mandatory), to gain their consent to be interviewed and their
parents’ permission in participating. (See Appendices 3, 4). The informed consent letter was
prepared in a language they can read and write and asked them to sign on that paper voluntarily.
The participants and parents gave their oral consent. To ensure confidentiality and anonymity of
the participants, in all processes of this research codes of abbreviated words followed by numbers
were applied (Ustazs= Usta0l, Usta02..... Deressas=Deri.01, Deri.02.....Amir= Amir0l,

Amir02.....Administrators= Admin,....Ulma.....and Former students= Former01, Former02).
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3.9. Description About the research setting

According to Getahun (2015, P.163), the establishment of the historical city of Gondar in Northern
Ethiopia around 1636 signaled the end of the medieval tradition of roving capitals. Emperor
Fasildes (r.1625-1660) might have chosen Gondar as his seat of government for its strategic
placement and fertile lands. More significantly, in the relative peace of seventeenth-century
northern and central Ethiopia, caravans from Sudan and the Red Sea converged on and dispersed
from Gondar. Sustained by its local and long-distance trade, the city flourished as a major urban

center until the second half of the nineteenth century.

Among the total population in the city, large portions are followers of Orthodox Christian, and
Muslims are the second-largest portion, (the Muslim community lived in Gondar commonly
Known as Jebrrti, during Emperor Haile Selassie) and the rest is Protestant (CSA, 2007).
Currently, Gondar city is one of the three Metropolitan cities found in Amhara national regional
state (ANRS) next to Bahirdar and Dessi. The city lead by Mayor and served as the capital of the

central Gondar zone. The city has six sub-cities and two satellite towns.

Based on the data taken from Abubeker Sediq Islamic education center magazine, the Grand
Mosque of Gondar established in 1985. The Abubeker Sediq Islamic education center established
in 1988. The Grand Mosque has been found in Arada sub-city, near to commonly known as
Qedami Gebeya which is the largest free open market since the establishment of the city. Because
of this market, the Mosque and its surroundings have been the most densely populated area that
seems like Merkato of Addis Ababa. Starting from its establishment, like other Mosque found in
other parts of the world Islamic education have been delivering side by side with praying place for
Muslims found in Gondar city. In this Islamic education institution, several individuals had
graduated in different years and still have been engaging they are in the center. During the time of
-establishment, the Abubeker Sediq Islamic education center had been delivered only Islamic
education. the number of Muslim scholars (Ustazes, Deressas, and religious leaders have been
learned and graduated from this institution, because of this, the center have been made huge
contributions in producing Muslim scholars, the Abubeker Sediq Islamic education center become
known Islamic education center in Northern part of the Amhara region. The Mosque has been
expanded its objectives to produce competent citizens that to offer both the Islamic education and
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modern education in one compound, to achieve this goal, the Abubeker Sediqg Islamic education
center has opened modern education side by side with Islamic education, by maintaining the
secularity of education. Currently, 289 male, 292 female Deressas/students have been engaged this
year until its termination because of the outbreak of “Corona Virus” across the world on March
15/2020 by the direct commandments of Prime Minister of Ethiopia (Abiy Ahmed PhD.).
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CHAPTER FOUR

FINDINGS AND DISCUSSION

Islamic education has immense practices and contributions that can improve the quality of modern
education and other sectors in Ethiopia. Currently, improving the quality of education need
adaptation and integration from indigenous institutions, like Islamic education and Church
education because in Ethiopia without the support of these institutions, maintaining the quality of
education and other sectors in Ethiopia is a futile effort that is why the education and other sector
services in Ethiopia faced quality problems in many aspects. The main purpose of the research was
to explore the practices, challenges, and contributions of Islamic education: Gondar Grand
Mosque; Abubeker Sediq Islamic education center. To accomplish this purpose, | examined the

following three research questions;

1. To what extent Islamic education practiced in Abubeker Sediq Islamic education center?

2. What are the challenges to practice Islamic education in the Abubeker Sediq Islamic
education center?

3. What are the perceived contributions of Islamic education in the Abubeker Sediq Islamic

education center?

Before going directly to the findings, it is necessary to define Islamic education practices. Islamic
education practices are comprehensive term, usually involves teaching, learning, socialization, and
enculturation of both revealed and earthly knowledge, its target is “create balanced humanity in all
aspects of his or her life” (Sudan, 2017, P.26). In this research, practices, challenges, and
contributions of Islamic education are treated in line with that the practices undertaking in the
Abubeker Sediq Islamic education center. The first theme of the research is practices of Islamic
education under this theme vision and objective of the Abubeker Sediq Islamic education center,
management, financial, human, courses and course contents given under center, the lower and
higher-level contents and its methods of the teaching-learning process, teaching-learning process
in the center, under this, instructional materials, classroom organization and its schedule, group
learning and tutorial service, disciplinary management, assessment, promotion, and certification
process, the life of the Deressa, Ustazs, and administrative bodies issues were discussed in detail

based on the data obtained from the participants.
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In the second theme of the research the challenges to practicing Islamic education in the Abubeker
Sedig Islamic education center; lack of trained manpower, lack of resources, and lack of
stockholders involvement were discussed in detail. Finally, in the third theme of the research that
is perceived contributions of Islamic education to religion, literacy, development of
mannered/good citizens, social responsibility, smooth economic and social practices, and
contributions to modern education were discussed in detail simultaneously, in combined with the

findings of previous research results and works of literature are discussed.
4.1. The Practices of Islamic Education

4.1.1. Vision and Objective of the Abubeker Sediq Islamic Education Center

The Abubeker Sediq Islamic education center has two main objectives, the first objective is
maintaining the Islamic legacy by emphasizing conformity to the revealed guidance (Quran) and
the tradition of the Prophet (Hadith). “Through the Quran and Hadith, the Abubeker Sediq Islamic
education center produces religious individuals”. [Usta0l, Interview, February 08, 2020].

Concerning this, Ulema has also disclosed that

To be educated is assumed to preserve the Muslims' serve as teachers (Ustazes)
understanding the sources of knowledge especially the revealed one is facilitated by the
Quran, Hadith, and Tawhid, and knowing thus pillars of Islam are viewed as a key
instrument to maintain Islamic legacy, therefore every Muslim is expected to know Quran
and Hadith to lead their life in line with Islamic principles. [UIma, Interview, February 14,
2020]

Most of the regular Deressas in the Abubeker Sediq Islamic education center learned full-day
class, the full-day class helps the institution to deliver two types of education in one compound,

and “this is important to resident families in the city”. [Admin. Interview, February 17, 2020]

Ustazs in the Abubeker Sediq Islamic education center advised Deressas/students to continue both
Islamic and modern education. Deressas have been graduated from this institution and are
expected to maintaining and practice the original version of Islamic dogma and tradition
throughout their lives and to be competent and productive in earthly knowledge. Concerning this,

Ustazs of lower and higher level respectively said that
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| advised Deressas/students engaged in both the education system should be competent
enough in their discipline what they practice in and out of the class....I advise every
Deressas/student to study Medical and engineering fields both in Islamic and modern
education. [Usta01, Interview, February 08, 2020].

....This assumption streams from the Islamic thoughts that are helping the lives of others is
the most wanted behavior indicated in the Quran and Hadiths. [Usta02, Interview,
February 14, 2020]

From the document review, the second objective of the Abubeker Sediq Islamic education center
is preparing the regular Deressas to other tasks, like preparing Deressas for modern education, to
facilitate this objective, the institution has opened modern education (KG1- 4). The researcher
reviewed that the vision of the Abubeker Sediqg Islamic education center is to “become one of the
known Islamic education centers that offer both Islamic education and modern education in the

country”.

Correspondence to this, the objective of any Islamic education institution across the world is
producing a good man. It aims at creating the “balanced growth of the total personality of man
through the training of man’s spirit, intellect, the rational self, feelings, and bodily senses”
(Yasin& Jani, 2013, P.1). Similarly, according to Hussein (1988), the principal aims of Islamic
education comprise the teaching and dissemination of Islamic dogma and practice, the training of

the clerical class, and the spread of literacy.

As shown in the above excerpt, we can understand that the purposes of the education in the
Abubeker Sediq Islamic education center was producing qualified competent Ulema (scholar) or
leaders for the Islamic society and preparing children’s to the modern education system

simultaneously with the Islamic education.
4.1.2. Management of Abubeker Sediq institution, financial and human.

The Abubeker Sediq Islamic education center is managed by the sum of the community member’s
effort, in doing this every community members have their role in the overall management of the
institution. To run the management of the center effectively and efficiently, the institution has

delegation from different representatives of the community members, those representatives are
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Ustazs, leader of the community members or Ulema, Mejlis leader, and representative of the
Deressas or Amirs, and selected based on their personality, educational level, experience in the

institution, and the ability of leadership. Concerning this, Ulma said that

The representatives lead the overall activities of the Abubeker Sediq Islamic education
center by discussing it with the communities (Shura). The representatives are expected to
perform every task in the center on behalf of the whole community. [UIma, Interview,
February 15, 2020]

The institution used the community’s effort as a main source of finance, regarding the financial

sources of the institution. Concerning this, the administrator of the institution said that

The community members serve as sources for finance to the Abubeker Sediq Islamic
education center in addition to the finances gained through house rent, the surroundings of
the center, thus financial sources help the center to pay salary for Ustazs and
administration officers and to run the overall activities of the institution effectively and

efficiently. [Admin. Interview, February 17, 2020]

The Amir/representative of the Deressas are key personnel in the management of the Abubeker
Sediq Islamic education institution. Amirs of Deressas were selected by the votes of all Deressas
found in the institution. Concerning this, Ustaz said that

The institution is expected to perform many internal activities. To manage effectively in
addition to me and the local community members, two representatives of the Deressas are
usually assigned in the institution to deal with Deressas’ affair. Amirs that are the
representatives of the Deressas were elected using clear criteria prepared by the
institution, the criteria are, good personality, sociability, communicability, educational
level, and experience in the institution and ability of leadership. [Usta02, Interview,
February 15, 2020].

Based on the stated criteria, the Ustaz first makes a discussion with all Deressas to nominate their
candidates. Next, “we consider the candidate’s behavior concerning the above-stated criteria,
finally, two Amir, Amir, and vice Amir or leader of the Deressas were elected”. [Admin.
Interview, February 17, 2020] Similarly, the Amir and vice Amir of the Abubeker Sediq Islamic
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education center elected to perform activities related to the Deressas in the institution. They are
responsible to be a bridge in the overall relationship between the Deressas and the institution.
Among the major responsibilities of the Amir, some of them are “managing Deressas behavior,
leading the religious and non-religious ceremonies in and out of the institution, leading the weekly
based program of the Deressas that is Shura or meeting program, etc.”. [Usta0l, Interview,
February 10, 2020] Similarly, in the weekly meeting program, the Amir has the power to give
solutions for simple problems by discussing with the Deressas, after discussion by looking the
feedback of the Deressas the Amir decide on the problems they faced. In addition to giving
solutions to the simple problems, “the Amir also has the responsibility to take complicated issues
to the higher-level of the institution, based on the weekly meeting or Shura”. [Usta02, Interview,
February 17, 2020]

The other management activities performed by the management of the institution were preparing
annual based conferences, different national and institutional ceremonies. Concerning this, the

Ulma and leader of Mejlis respectively said that

In and at the end of year Shaba month or one month before the Ramadan, the meeting
includes a group of individuals including the Ustazes, leader of Mejlise and Abubeker Sediq
Islamic education center, teachers of the modern education Abubeker Sedig Islamic
education center, famous scholars of the area from both Islamic education and modern
education, the former Deressas, representatives from Shebab or Muslim youth association
representatives and respected community members are invited to take part in the meeting.
In the meeting, the following issues have been discussed [UIma, Interview, February 15,
2020]

The meeting opened by Duua/praying, then the meeting formally started and the Ulema
leader has presented the overall activities of the Abubeker Sediq Islamic education center
performed annually, mainly focusing on the activities accomplished, the problems they
faced, and how they coped the problems and the plan to the next year. Based on the
presented report, the participants reflect their comments and suggestions that are important
to improve the institutional capacity. [Admin. Interview, February 15, 2020]
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The researcher attended a Shura or meeting, where students’ issues were discussed usually on
Tuesday Afternoon. The Shura takes place under the leadership of the Amir and the vice Amir, the
Ustaz takes a supervising role sometimes if the issue is complex, and the Ustaz takes the leading
role. In the meantime of the meeting, the Deressas try to seek out solutions for the problems they
faced. However, if the problems are serious, additional members, from the locally respected aged

people are invited. [Observation, February 17, 2020]

In addition to the annual based conferences, the data obtained from document review showed that
the institution also prepared and celebrated various ceremonies like “Father’s day”, “Mother’s

day” “Fruit day”, “Ustazs and Teachers day” and visiting parents those who haven’t care taken or

“Zeyera”(see Appendix 7)

The Ustaz of the Abubeker Sediq Islamic education institution had the right to cancel of
certification of the former graduated Deressas in the institution this happened when “the
graduated made mistakes that are out of the Islamic principles”. [Admin. Interview, February 17,

2020]. Concerning this, Ulma has also disclosed that;

The cancelation of the certificate has its process if the Ustaz hears something bad about
his former Deressas/students, the Ustaz first advise him alone, then if the mistake is
continuing and committed, again and again, his certificate canceled; however, there is
also the possibility to gain back the certificate, if the Ustaz/teacher is found to correct the
mistakes he had committed and if he advances the relation with the society and with the
institution. Finally, after checking, the Ustaz will give the certificate. [Interview,
February 14, 2020]

In the Abubeker Sediq Islamic education center, Deressas can enroll at any time of the year full-
day class if they are not engaged in modern education, however, if the Deressas engaged in both
education they can enroll at any time, but he/she learned half-day classes. Concerning this, Ustaz

and leader of Mejlis respectively explained in that;

The institution accepts any Deressas without a registration fee. What is expected from
the new Deressas is only reporting to the Ustaz and the leader of the institution.
However, in the modern education branch of the institution, the Deressa is expected to

pay both registration and tuition fee, register only once a year, no freedom of entry and
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exit, all thighs are regulated by external bodies. “Deressas/students found in both
education system, they practice Duua, Salat, and other ritual activities in and out of the
institution and there is a special room to perform religious activities”. [Usta02, Interview,
February 14, 2020]

Even though there is a rigid academic calendar for those Deressas they engaged in both
Islamic education and modern education, in this case, the Deressas should select morning
or afternoon sessions, to continue both education effectively. [Admin. Interview,
February 17, 2020]

In the field observation, the researcher observed that the issues of the academic calendar and the
admission and entry-level of Deressas in the institution. Unlike modern education, there is no rigid
academic calendar in the school. The administration is simple and usually decided by discussion,
the Ustaz, Ulma, and the Deressas usually determine all academic issues. Therefore, any Deressas
can start and enter to the institution throughout the year, this situation gives more academic
freedom of entry and exit for the Deressas in the Islamic education program. [Observation,
February 17, 2020]

Correspondence to this, in the event that waqf (cost of expenditure) is intended for the running
costs of Madrasah or Maktab, an exhaustive inventory of costs and payments are detailed in the
Wagfiyyah. In relation to this, Arjmand (2017) lists the specific designations of costs detailed in
Wagfiyyah includes monthly salaries and allotments of food, cloths, etc. for employees and
beneficiaries based on the exact description of their duties and necessary qualifications are
itemized. All the material expenditure, required by the monthly budget is listed, and every member

has responsibility to act as accordingly in the detailed description.

From the above excerpt, we can conclude that the management of Islamic education institution is
managed by the collective efforts of the community members through covering all the costs in
Madrasah as a sources of finance and as well human aspects. Therefore, all costs of Ustazs and

institution covered by the communities it self.
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4.1.3. Courses and Course Contents Given in the Institution

The Deressas were not responsible in the selection and planning process of contents rather the
Ustaz selected content and prepared plan and they teach Deressas what they assume as important
to Deressas. However, their needs are respected and deserved. The Ustaz prepared the plan and
contents to be provided were prescribed. The Ustaz selected the learning contents and taught the
Deressas, by contextualized into the local context and the Deressas life. The Ustaz has been
selecting learning contents based on the order of textbooks’ appearance. The selected contents
would be part of the session plan and delivered for Deressas/students. “I select the learning
contents based on the order of appearance in the textbook and then | will make it as part of the
session plan then | provide the contents to the Deressas”.[Usta02, Interview, February 16, 2020].

Concerning this, Ustaz said that

| select the learning contents from the book of the Holy Quran, Hadith, and Figih. The book
and other references guide me in the selection of learning content. The book is divided by
topic or “Bismillah” or “Sura” or chapters and topics and based on this | prepare the session
plan. [Usta01, Interview, February 08, 2020]

The institution has been establishing to offer both Islamic education and modern education
courses. Holy Quran, Figih, Hadith, and Quran-Tefsir are courses given under the Islamic
education center. Simultaneously, in the modern education of the institution from KG (1-4), and
they already implemented the prepared regional education bureau curriculum. Thus things make
the Abubeker Sediq Islamic education center unique from other Islamic education centers found in

the city of Gondar. Concerning this, Ustaz said that

Quran which is the word of Allah, no one can add or minimize the content. Quran Tefsir
refers to the commentary given by respected scholars for the book which is considered by
Muslims sacred and the word of Allah. Noble Quran, at the very beginning Prophet
Muhammad (PBUH), had been taught to his companions and which continued from
generation to generation. Hadiths which are activities and sayings of Prophet Muhammad
and his followers; based on Quran oral tradition, indeed the Hadith itself, which the first
commentary upon the Quran, that the commentator began to write all kinds of

commentaries upon the Quran. [Usta02, Interview, February 14, 2020]
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Concerning the division of course contents, based on the contents, course sequence, and its
complexity, most scholars in the field of Islamic education divided the levels of Islamic education

into two. The lower and higher-level contents, hereunder, the researcher discussed the contents of

each level (Haile Gabriel Dagne, 2007).

As shown above excerpt, we can conclude that Deressas have not participated in the selection of
course contents and planning process in the institution because Ustazs assumed that the learning
contents are classical and there relevancy already checked and proofed past.

4.1.3.1. The Lower-Level Contents and Methods of Teaching

In the lower-level Islamic education course contents, The Ustaz and higher-level Deressas write
the Arabic alphabets on the lower level Deressas exercise book. After clearly identifying each
letter, next the Deressas learn the several signs of dots on or under the letters. Learning the signs

of each letter is done in the form of singing a song. Concerning this, Ustaz said that

“Alif Yelew”, “Ba” Ketach Aned Alew”, “Ta” Kelay Hulet Alew”, “Sa Kelay
Soset Alew”, “Jim” Ketach Aned Alew”, “Ha” Yelew”, “Hi” Belay Aned Alew”,
‘Daa” Yelew “Zaa” Belay Aned Alew”... Deressas say this in their native language

(Ambharic). They usually chant, in some cases very loudly. [Usta01, Interview, February 10,
2020]

After learning to identify the signs of each letter, Deressas next learn “The Harakat” that is the
vowels applied on each letter, commonly known as “Wutettu™, involves the mastery of Arabic
vocalization, this process facilitates the reading of the Quran (Haile Gabriel Dagne, 2007; Ibrahim
Endeshaw, 2012; Hussien, 1988, 1993). Concerning this, Ustaz has also disclosed that

We teach Deressas about the process of Harakat in the Abubeker Sediq Islamic education
center, to master at least four vowels and signs to be able to read classical Arabic, the name
of the Harakat signs are; “Neseba” is placed at the top of each letter produces a sound like
n® N:-.., “Kifeda” which is placed under the letter of produces sound A.F 0. I,
“Ruffa’, placed on the top of the letter, produces sound A-f(l-%-k:, and “Esekuna” placed
at the top of the letter and produces sound %A -1 .[Usta0l, Interview, February 10,
2020].
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Harakat learning is very important in Islamic education, especially for Ethiopian Muslims. Since
“Arabic is foreign to Ethiopian Deressas, they cannot read and write it without the Harakat as the

native Arabic speakers might”. [Amir 01, Interview, February 26, 2020]

The final stage in the lower level of Islamic education is exercising the reading of the Quran. The
teaching methods mentioned above are intended to help the Deressas to master the letters first
separately and then with the four vowel indicators. At this stage, Deressas expected to practice
reading of Quran, they start pronouncing the letters and vowels one by one and then reads them
together, this process commonly known as the “Hija process that corresponds to the “Quitr
method in Ge’ez school” (Haile Gabriel Dagne, 2007; lIbrahim Endeshaw, 2012; Hussien,
1988,1993). Similar to this, Ustaz said that

Deressas practice until all the letters of the word are completed and finally, the word itself
is pronounced. After pronouncing each word, Deressas learn the reading of the Quran; this
process facilitated by copying the Sura, chapter or Juze of the Quran on exercise book and
memorizes it, this process continued until the end of the whole chapter of the Quran that is
114 “Sura” and 30 “Juze” or parts. Finally, the Deressas expected to read and memorizes

on their mind all chapters of the Quran. [Usta01l. Interview, February 10, 2020].

As the above excerpt, Deressas at a lower-level of Islamic education in the Abubeker Sediq
Islamic education center were learned about proper reading, spelling, memorizing, and rehearsing
all the contents in Quran, not only reading on paper but also their mind. Usually, Deressas at this
level needs and get proper support from the higher-level Deressas and Ustaz. Correspondence to
this, the higher-level Deressas have the responsibility to continuously follow up and check the
lower-level Deressas if they read, recall what they learned until they promote from one level to the
other (Ibrahim Endeshaw, 2012).

Correspondence to this, at the beginning of the lower-level of Islamic education, as to modern
education, Deressas learned each letter of the Arabic alphabet, before they start learning how to
read them. This process commonly known as “the Tehaji”, for teaching the Arabic letters and
reading of the Quran, this is similar to “nebab bet of the Christian Church” (Haile Gabriel Dagne,
2007; Ibrahim Endeshaw, 2012; Hussien, 1988, 1993).
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4.1.3.2. The Higher-Level Contents and Methods of Teaching-Learning Process

After finishing the lower level of the Islamic education system, the few Deressas who continue to
the higher Islamic education known as “llm”. Deressas at this level has the opportunity to study
classical Arabic or “Nahewiya course” they memorize the Arabic words and terms from the
Quran. (Haile Gabriel Dagne, 2007, Ibrahim Endeshaw, 2012). The first course is designed to
enable the Deressas to read the Quran and Figih texts and understand them (Haile Gabriel Dagne,
2007). Concerning this, Ustaz said that

Deressas who know classical Arabic they join the school of commentaries, based on their
interest, | give a chance to specialized either in Figih (Muslim Canon law), and Quran-
Tefsir( the commentary of the Holy Quran) or they study both, Figih first and then the

Quran commentaries. [Usta02. Interview, February 16, 2020].

In addition to Figih and Quran- Tefsir, Deressas can learn different Hadith books. Hadiths consist
of a vast body of sayings of the blessed Prophet assembled during the first three centuries of
Islamic history by generations of devout scholars, who are called “Muhaadithunin® assembling
the sayings and practices of the Prophet, examining the chain of transmission, and studies step by
step how from the Prophet himself a particular saying was transmitted from one generation to
another until the time when they were recorded (Muhiddin, 2010). Similarly, Ustaz has also
disclosed that

After thorough examinations, Hadiths are classified and compiled as completely authentic
hadiths, the partly authentic, the weak hadiths, and those without any authenticity. The two
most highly respected collections of Hadith given in this institution are “Sahih Al-Bukhari
and Sahih Al-Muslim”. Most of the time Deressas learn the two collections of Hadiths
[Ustaz02, Interview, February 15, 2020]

In correspondence to this Sudan (2017), Yasin (2015), Ibrahim (2012) &Muhiddin (2010) stated
that the study of Hadith can be divided into three distinct phases: text (Matn means past basic
materials) phase, Arabic grammar (Nahw/ Sarf) phase, and Commentary (Sherh) phase. “In the
first phase, Deressas study about 3-4 years and they study the four fundamental texts (Matn)

namely, Kitaabu-tewhid, Buluga, Riyada, and Tejrida”. The student who completes successfully
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the text (Matn) is advised to learn Arabic grammar (Nahw/ Sarf) before him/her/ directly pass to
the next commentary phase. Similarly, this is because the Muslim scholars believe that “a good
knowledge of Nahw or grammar, Sarj or morphology; Mantiq or logic deductive reasoning, and
the like are based on the detailed understanding of Hadith and Quran Tefsir”. [Usta02, Interview,
February 14, 2020]

Moreover, the next level in higher Islamic education varies from institution to institution (lbrahim,
2012) & (Muhiddin, 2010). In Abubeker Sedig, where the Imam Hanafi Mezhab or school of
taught is dominant, the primary (“Ayen Yalgeletu- beginners”) Deressas learned Quran and
Tawhid (Islamic theology), Hadith books, and Quran-Tefsir. Thus are Kitabul Tawhid, Keshfu al-
Shubuhat Tewhid book, Arbaa al Newewiyat, Hadith book, and Umdetu al-Ahkam - Hadith book.

Concerning this, Ustaz and Former Deressas respectively said that

After attending the above books Deressas/students are named “Ayen yegeletu”. Then
simultaneously they learn the following books. “Bulug al-Maram, Riadu al-Salihin, Tejrid
al-Serih”. To complete the first stage, Deressas study about 4-6 years. Then, the later stage
requires 3-5 years. But 2 years is sufficient for the gifted and outstanding Deressas.
[Usta02. Interview, February 15, 2020].

Deressas at the lower-level is expected to read, recall, and recognize terms, facts,
information about the Holy Quran. Whereas the higher-level education was a continuation
of the lower-level in its broader and deeper understanding of Hadith, Figih, and Quran
Tafsir. This indicates that Deressas at this level are expected to find relationships that exist
between facts and concepts. And also feel much more independent in their studies, mostly
they became self-directed Deressas, here Ustazs role is only advising them. [Former 01,
Interview, March 08, 2020].

As shown in the above excerpt, to reach a higher-level in Islamic education, it is a must to pass
through the lower-level. The lower level of Islamic education mostly focuses on teaching the
Deressas about how to identify Arabic letters and how to read each letter to facilitate the reading
of the Holy Quran, mostly by the support of the Ustazs and higher-level Deressas. Deressas at the
lower-level is dependent on Ustaz and higher-level Deressas. However, Deressas of the higher-

level have basic knowledge in the lower-level of Islamic education and study Figih, Hadith, and
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Quran Tefsir. They need less support from Ustazs, more or less they are independent and self-

directed learners, they interpret, conceptualize, and conclude based on what they have learned.
4.1.4. The Teaching-Learning Process

The Abubeker Sediq Islamic education center has been delivering both Islamic education and
modern education and is going on a full-day class. Modern education has been given in the
morning session. Therefore, those students who are regular Deressas learn modern education in
the morning session and Islamic education in the afternoon session. Pre-morning, morning
sessions in Islamic education were scheduled for non-regular and higher-level Deressas
respectively. “Multi-grade session to whole Deressas and special sessions for talented and tutorial

service for those who they need”. [Ulma, Interview, February 14, 2020]

Most of the time, for non- regular Deressas, the teaching-learning process started after the
Morning Prayer (Subhi), usually after 5:30 PM, in every day of the week, except Friday, higher-
level, and non- regular Deressas join together in the Medressa hall in the morning session on
Saturday and Sunday to discuss and ask an arguable question to Ustaz. Concerning this, Ustaz said
that

| first give a chance to other higher-level Deressas to reflect their views on the raised
questions and finally, 1 gave a conclusion. These practices are respectively called
Murajaa and Mutallaa. During Mutallaa (Murajaa), if Deressas faced something unclear,
they will bring the questions either to the higher-level or to the Ustaz in the meeting.
Each day session in the morning and afternoon started by revision. The morning session
lasts 12:00 PM. But, there is a break 10-00:10:15 PM. Lecturing, gaming, field visiting,
energizing, role-playing, and question and answering is the method of teaching |

employed. [Usta02. Interview, February 14, 2020]

The afternoon session started at 2:30 PM. During this time, the lower level Deressas assembled in
the Medressa hall for orientation. This session is scheduled for the lower level Deressas and a
revision session for higher-level Deressas. The daily regular program is supposed to end at about
5:00 PM. However, the session for non-regular Deressas ended after the Isha prayer (8:30 PM).
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“Energizing, group discussion, debate, field visit, participatory, practical, and tutorial, and

observation were used as teaching methods | employed”. [Usta01. Interview, February 10, 2020]

In the field observation, In addition to the teaching-learning process takes place in the classroom,
both the Deressas and Ustaz take part in the other social responsibilities like attending the funeral
ceremony, praying, etc. when it happened. They also visit historical places and business centers.
Therefore, we can conclude that the teaching-learning processes were integrated theory to practice
[Observation, February 17, 2020]

Concerning to this, Rasid (2013), there are various kinds of teaching instructions employ in
teaching-learning of the Islamic education namely role-play, games, drill, storytelling, discussion,
debate, quizzes, brainstorming, question and answer, simulation, drama, inquiry techniques, group

discussion, tutorial, filed visit and practical.

As shown above excerpt, we can understand that several types of teaching-learning methods
employed in the Islamic education institutions, this situation helps the Deressas to acquire

knowledge and skills in different ways.

4.1.4.1. Instructional Materials

Textbooks and some reference materials are the instructional materials found in the Abubeker
Sediq Islamic education center. Textbooks are obligatory that every Deressas must have own to
learn. Every Deressas knows that it is expected to possess his/her textbook that helps to run the

teaching-learning process in the institution. In relation to this, Ustaz, Amir respectively said that

The value that Deressas as well as their Ustaz/teacher attribute to books is manifested by the
categories and number of Islamic books that they would like to own. The higher
Deressas/students, though they have great ambitions for possessing texts and reference
book, they know that they could not get those books within the shortened time as they need.
These classical books are not easily available in the market. Even if they found it, it is

unaffordable to buy books easily. [Usta02, Interview, February 16, 2020]

The Ustaz usually strives to provide some necessary and scarce reference books. However,
we are expected to get permission to use them. Even we get permission, no special room for

a library, the Mosque rounded shelf just simply we used as a library and most of the time
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some reference and Holy Quran books were found on the shelf. We always strived to get

thus classical books. [Amir 02, Interview, February 30, 2020]

In the field observation, the researcher observed that Deressas and Ustaz's curiosity to have ever
Islamic books like Figih, Hadith and other reference copies to the lived learning session and for
their continued education. In addition to fundamental books for the teaching-learning process of
Islamic education, Deressas usually search and find “past basic text” (Matn or explanation of
Figih, Quran, Hadith given by known Muslim scholars which are assumed by the Deressas and
Ustazs as the original one) which they had not been able to have in the institution. This is because
past books in the Islamic institution are very important for Multi-grade classroom sessions. In the
multi-grade classroom session, each lesson that individual learner has learned would be revised by

the senior Deressas or by the Deressas itself. [Observation, March 05, 2020]

In correspondence to the above excerpt, even outside of the Islamic education, the literature
showed that the importance of quality and adequate instructional materials in the teaching and
learning process, and this can occur through their effective utilization during classroom teaching.
Thus, include all the tools that the teachers can use to make the learning more interesting and
memorable (Tety, 2016). Farombi (1998), instructional materials include books, audio-visual,

software, and hardware of educational technology.

Based on the above explanation one can understand that the availability of instructional material in
the institution in different ways is important to run the teaching-learning process effectively and

efficiently, in the classroom, in addition to the teacher’s role in making the session more attractive.

4.1.4.2. Classroom Organization and Its Schedule

The teaching and learning process was regularly conducted both in the classroom and at the
institution hall. The classroom used for both Islamic and modern education. The schedule of the
Abubeker Sediq Islamic education center mainly classified into the morning, afternoon, non-
regular, multi-grade, and schedule for talented Deressas. Morning and afternoon schedules usually
for a regular program of the institution. Regular students engaged in modern education in the

morning usually learn Islamic education in the afternoon session. Concerning this, Ustaz said that

64



The former two programs are the regular class for the higher and lower Deressas.
The afternoon session is a regular class for the lower-level Deressas and a revision
and tutorial service session for higher-level Deressas whereas the morning session
is a regular class for higher-level Deressas and the tutorial and revision session for
some non-regular Deressas. Moreover, after Maghrib prayer (usually held with the
range of 6:30-7:15 PM.) another class also held for the talented and for non-regular
Deressas. [Usta02, Interview, February 15, 2020]

In the field observation, the Abubeker Sediq Islamic education center has a total of 16 number of
classes and one hall. The hall is the Mosque, used for large class size or multi-grade class (it
includes lower, higher, talented, and non-regular Deressas at once). The classroom was
constructed by donations from abroad, however, the Mosque was constructed by the efforts of the
Muslim communities resided in the city and around. The classroom was clean, attractive, suitable
for discussion, had a special prayer classroom for Deressas and other staff so that they practiced
what they have learned in theory. Every Deressas and other staff must come with passing the

maximum purification process as stated in the Shurutu Salat. [Observation, March 05, 2020]

From the above explanation, we can conclude that Islamic education institution has arranged

different schedules to meet and satisfy the Deressas needs and interest.

4.1.4.2.1. Pre Morning and Morning Session

The first session of the class starts after the early morning prayers. Usually after 5:30 PM. Some of
the higher-level Deressas and some non- regular attendants assembled in the classroom for pre-
morning and morning session. Almost all Deressas came to the class by having his/her textbook
and additional commentary reference books. The early morning session was opened with Quran-
Tafsir and Hadith collections, usually presented by senior Deressas. The morning class session
was usually scheduled for higher-level Deressas and some interested non-regular Deressas. Some
of the non-regular Deressas joined the ‘“higher-level” who followed the tutorial session.
Concerning this, Ustaz and Amir respectively said that

During this session, | started with the Figih or Hadith books which include Bukhari and

Muslim for 20 minutes for each. After the orientation given by the Ustaz, the Deressas are
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assigned to present the daily lesson. My intervention happened only that to correct the
Deressas mistake. Therefore, | paused and raised a question until the Deressa explained

correctly. [Usta02, Interview, February 14, 2020]

There are a question and answer, between Deressas itself and with Ustaz, strong argument
and discussion held on the issues raised, the issue might come either from us or the Ustaz.
During argument and discussion, we get the chance to express our opinion, comments, and
suggestions by indicating clear reference. Though, the conclusion was given by the Ustaz.
[Amir 02, Interview, March 05, 2020]

Similarly, interested non-regular Deressas attend (most of the time usually civil servants and
merchants). In relation to this, Ustaz that

| give clues for them and | let them to learn each other through group members, however,
if they faced ambiguities they come to me and | elaborated for them and for new Deressas |
employed lecturing, debate, brainstorming method of teaching through the interaction of
one-to-one based instruction. The morning session started at 8:30 and lasts 12:00 PM.
[Usta02, Interview, February 15, 2020]

4.1.4.2.2. Afternoon Session

Afternoon the classroom session was scheduled for lower-level Deressas. This is because of that
the lower-level Deressas is being engaged in modern education in the morning session. The
assigned higher-level Deressas attend the session to revise what they had been studied in the
morning session and to give tutorial service for lower-level Deressas voluntarily. “Deressas who
are in the same course level was represented by higher Deressa to facilitate the daily lesson”.
[Usta0l. Interview, February 08, 2020]. Similarly, we higher-level Deressas/student members are
responsible to “support the lower-level Deressas” [Amir0l, Interview, February 12, 2020].
Similarly, my role is “supervising the session and clarify when the Deressas made mistakes by
moving through the classroom. The session lasted 2:30- 6:00 PM”. [Usta01. Interview, February
10, 2020]

In the field observation, the learning process of the lower-level Deressas regularly started at 2:30

ends at 6:00 PM. The sitting arrangement was according to their educational levels. The beginners
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first sit and the higher continues, up to the end of the advanced level of the stage. The Deressas
were seen as represented by one Deressa who read the Matn (text) before the Ustaz, the
explanation was found to be brief and word by word since the assumption was that the Deressas
had studied individually and with groups, and supposed to engage in Mutallaa (group discussion)
immediately after the class. [Observation, February 17, 2020]

4.1.4.2.3. The Session for Non-Regular Deressas/Students

The Abubeker Sediq Islamic education center has arranged a non-regular session for the
community members who could not involve in the regular class. In addition to the pre-morning
session, the special non-regular program was designed on Saturday and Sunday morning for

interested civil servants and merchants.

The Abubeker Sediq Islamic education center has also a non-regular program which was specially
meant for civil servants and merchants of the city resident of the community member “who could
not able to attend the regular session because of their family and other social obligations”.[UIma,
Interview, February 15, 2020]. In this session of the classroom, the Qur'an Tafsir and Hadith were
offered for non-regular Deressas. Most of the non-regular Deressas engaged in the institution were
higher-level. Concerning this, Ustaz said that

The non-regular sessions were conducted two days per week (Saturday and Sunday) for
two hours each day. | gave some clues on how to read, interpret, and make generalizations
on the issue they studied. After finishing their courses in the institution, I give them
assignments to study at home. The teaching and learning, methods are the same as the
regular the group leader or Shufera reads, the teacher (Ustaz) gives the commentaries,
translates, and interprets the content. [Usta02, Interview, February 14, 2020]

4.1.4.2.4. Multi-Grade Class Room Session

Multi-grade classrooms are specifically organized sessions which consist of Deressas/students/ of
different age. The main intention for organizing of multi-grade classroom session is that the
number of students of one grade is less than the minimum number of students determined for

formally holding a classroom (Khazaei, 2016).
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Deressas at all level were attended in the multi-grade classroom session, this session happened
when the number of the Deressas are few in numbers (at the institution hall). There sitting
arrangements were based on their educational levels (from lower level — higher level). Usually
lower level Deressas were lined on the left side of the Ustaz and the right side was reserved for the
higher Deressas. Multi-grade classroom organization helps the Ustaz to get all level Deressas in
one room. “One Ustaz was enough to teach them. Sometimes this session called revision session
by Deressas and Ustazs”. [UstaO1, interview, February 08, 2020]. Concerning this, Ustazs of
higher and lower-level respectively said that

| give revision for the Deressas they attended and creates a conducive teaching-learning
environment for all Deressas to discuss what they have learned so far. The session helps to
share experience, to see others' competences in raising and answering questions, and to
gain all-rounded assistance from other classmates in the institution. I gave chance to gifted
and higher-level Deressas, to show their abilities and skills for the rest of the Deressas, this
can create a suitable stage for them. The schedule is flexible and happened when the

number of Deressas is low. [Usta02, Interview, February 15, 2020]

Multi-grade classroom arrangement helps the slow learner Deressas to pursue education
with their pace while revised. Class repetition is not mattered rather they focus on the
mastery of the lessons effectively, because of this, no Deressas complain about the amount
of time they used. They will get an opportunity to revise with the other level of attendants
in this session. All Deressas are expected to come to class the text they have learned
before. However, a usually small number of attendants from different levels were attended

in this session. [Usta01, Interview, February 08, 2020]

In correspondence to the above explanation, the literature showed that multi-grade education has
several benefits, including a student-centered teaching-learning process, flexible education, a safe
and calm atmosphere, easy implementation of innovative changes, support of individual learning
speed, and flexible enrollment to the institution (Kalaoja and Pietarinen, 2009, P. 76). As to Pratts,
1986; Thomas & Shaw, 1992 and Veenman, 1995)

This is also supported by the study conducted even outside of Islamic education and their finding

indicated that students taught in multi-grade classrooms had positive characteristics. Others also
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disagree that some studies showed that multi-grade classrooms had some negative effects on

students and it is difficult for teachers in managing classrooms (Kilic and Abay, 2009).

As shown above excerpt, the benefits of the multi-grade classroom session, there are many current
conditions giving rise to multi-grade classroom session arrangement in Ethiopia. Multi-grade
education is not a new thing. What is new is that many developing countries are still striving to
meet their commitment towards achieving EFA goals, which was not achieved in the 2015 MDG
and 2030 SDG including Ethiopia. Therefore, countries like Ethiopia which have a high number of
children out of the school and resource scarcity should use this strategy to meet the countries
educational goals.

4.1.4.25. The Session for Talented Deressa

The Abubeker Sedig Islamic education center also arranged a special session for talented
Deressas, by assuming that Deressas are different in their academic performances. The assessment
which is conducted in accepting Deressas employed in the institution helps to identify Deressas
capacity and talent, to do this, the assessment is given by many actors, to categorized and
differentiate Deressas ranked as high, medium, slow and gifted on the one hand. [UIma, interview,
February 14, 2020]. On the other hand, Deressas also differentiate based on their unique quality
such as, those Deressas who have the best in their handwriting, good speaking ability in the
Dawaa program, charismatic religious and community leader, best Ustazes, and so on. Concerning

this, Ustazs of higher and lower-level respectively said that

Allah in its creation of nature created human beings that are different in many aspects. We
also observed and know that Deressas had different capacities in their day to day
performance. Some Deressas stay here for a year only but accomplish and master many

courses that have taken 2 or above years on others. [Usta01, Interview, February 10, 2020]

Deressas who have the best handwriting, best leading quality, and impressed speakers in
Dawwa, etc... This real gap pushes the institution to open special session that helps to
maximize and cultivate Deressas special talents..... There are Deressas learning slowly and
some learn in an intermediate way, this difference also takes into account by the
institution. [Usta02, Interview, February 16, 2020]
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Based on the above explanation, we can understand that the Abubeker Sediqg Islamic education
center acknowledged the individual difference of Deressas. The difference categorized under slow,
medium, fast, and very fast based on their level of understanding and performance. Based on this
difference, the Ustaz and the institution allow Deressas to study more courses based on their pace

than other Deressas, Based on pace learning strategy.

There are many reasons beyond the individual differences that appeared in the teaching-learning
process of Islamic education. The background of Deressa is one aspect. Some Deressas come from
“better at primary level (Islamic education) in their family and locality, others may not come from
such backgrounds”. [Ulma, interview, February 14, 2020]. Similarly, Deressas who have
backgrounds of modern education better understand and learn the environment of the institution
easily. [Usta01, Interview, February 10, 2020]. In addition to this, the difference may come from
the living standard of the Deressas, some of the Deressas are learned by living with their families;
others prepared and provide daily meals by themselves, and some are “without sponsors and
search provisions of food, shelter and even cloths through funding from the local communities”.
[Usta02, Interview, February 15, 2020]

Therefore, relatively most of the Deressas who are living with their families usually lead a stable
life and better understanding the environment of the institution than others, there are also hard-
working tireless Deressas who read and make discussion day and night with great passion. “This,
enable them to master many courses within a very short period”. [Admin. interview, February 16,
2020]. Concerning this, Amir said that

For me, the place where we grow up and support from the family determine our performance.
Among the Deressas that | know under my study, the urban Deressas’ is very fast and
understand easily what the Ustaz said. In addition to this, Deressas’ internal interest and
readiness to study hard affect their success. | believed that the interest and hardworking habit
effort made us reach what we want to achieve in addition to the difference in background.
[Amir01, Interview, February 30, 2020]

As shown above excerpt, one can understand that in the institution who has awareness of the

individual differences and its reasons. Need or interest, family support, curiosity to learn,
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educational background, the environment they grow up (Urban and Rural), and stability were

explained as the main reasons for performance difference among the Deressas.

Due to this, the institution organized different learning strategies to make gifted Deressas/students
to perform better. In correspondence with the above explanation Ibrahim (2012) & Muhiddin
(2010) indicated that “enrichment” (P.78, 72 respectively) or upgrading which is a method of
instruction for gifted students in which they are furnished with additional challenging experiences.
The activities were challenging, meaningful, and important for gifted youngsters while they
remain with their peers so that they can get a wider opportunity to go deeper into their academic

work.

4.1.4.3. Group (Sherika) Tutorial and Learning

Group teaching-learning strategy was practiced in the Abubeker Sediq Islamic education center. In
the morning and afternoon sessions usually some of the interested Deressas of the two levels were
engaged in group learning and revision of what they have learned so far or the coming lesson. In
the Abubeker Sediq Islamic education center, the Sherika or group members were established on
the bases of Deressas educational level. Almost all the groups were established by similar
members who were attending related courses. After the Deressas received instruction from the
Ustaz or the assigned higher level Deressa, they make Mutallaa or group discussion with the

Sherika and Murajaa or revision by themselves. Concerning this, Deressa said that

Before 10 minutes end of each class session, we discuss through Sherika (group members) or
Mutallaa (group discussion). Hereafter, if we get something challenging issues we ask the
higher level Deressas from the lower level members, if he/ she did not elaborate well, we
asked the higher level Deressas and then Ustaz. In the discussion, we study the fundamental
concepts of the Quran on how to read and memorize each Sura in a good manner. Before
proceeding to the next lesson, the Ustaz summarizes the discussed facts in the group.
Furthermore, sometimes if we have time, we will discuss the coming lesson before we start

the next lesson. [Deri. 01. Interviewee, February 16, 2020]

Deressas at the lower level, low stage in the Abubeker Sediq Islamic education center, they were
studying alphabet of Arabic letter identification, how to pronounce them, and their Harakat steps.

Concerning this, Deressa said that
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I and my group members discussed and learn how to identify the alphabet of the Arabic
letters, how to pronounce them, how to identify the Harakat steps of each letter, and finally,
after identifying each letter, the next step was how to read the Quran Sura or chapters. Every
Deressas involve in the group discussion, first, the Ustaz or the higher level Deressas teach
us individually, then we try to learn alone and through group member’s discussion or
Mutallaa, here in the group discussion we allowed to ask any difficult issues and get

elaboration. [Deri. 02. Interviewee, February 20, 2020]

The formation of Sherika or group formation in the Abubeker Sediq Islamic education center has
many benefits, both for Deressas and the institution itself. Mostly Deressas can get access to revise
and understand what they learned in the class so far and will get clues about the lesson of the

coming class. Concerning this, Ustaz and Deressa respectively said that

Deressas can get an opportunity to share experience and knowledge from their classmates,
not only knowledge but also learn how they show respect, tolerance, humbleness, advice
for one another, many of the shy Deressas, who are afraid of expressing their feeling and
raising questions, can get a free environment to discuss with their friends in the Sherika.
[Usta0l. Interview, February 08, 2020]

This situation enhances our habit of team spirit and cooperative interests. Because of the
above mentioned vital advantages of the group discussion in the institution, therefore,
having a group teaching-learning method of teaching technique helps us to improve the
effectiveness of the Deressas and it was also useful to use the resources of the institution
effectively and efficiently. [Deri.02, Interview, February 16, 2020]

The roles of each group member were not only responsible for finishing the class lessons for
personal understanding but also confirming that all members in the group have understood the
lesson understudied or not, they also participated in giving tutorial services for those Deressas they
need it. In addition to making the teaching-learning process more effective, “Deressas participated
in the overall assessment of the learning process. | assessed each other on what they have learned”.
[Usta02, Interview, February 16, 2020]

The other strategies that make the teaching-learning process more attractive in the institution were

tutorial services for those Deressas they need it. Tutorial service was mainly applied to lower level
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Deressas and those who need special support identified by the Ustazs and the institution.

Concerning this, Deressa said that

The Arabic language is used as a medium of instruction, it is difficult for us (beginners) to
read and understand the concepts of texts since the Arabic language is a second language
for most of us. The Ustazs and the higher-level Deressas are expected to teach us about the
basic elements of the Arabic language to create awareness for us, to read and study the text
properly different Islamic education materials. We assigned to one of the voluntary higher-
level Deressas who are given the responsibility of letting Deressas study well. Before and
after the class within and outside the institution constant assistance is given for us, and it

continued until we reached the necessary level. [DeriOl. Interview, February 16, 2020]

Proper readings and understanding of the contents of the Arabic languages could help to easily
understand Islamic knowledge. In addition to the Maddrssa of the institution, tutorial services are
practiced in the modern education of the institution, has the same trend what they are practiced in
our Medressa session, and “enabled us to share knowledge and experience in both education
system so that almost all students were benefited from these strategies” [Deri. 02. Interview,
February 20, 2020]

In addition to the lower level Deressas, the higher level Deressa also need to involve in tutorial
services. However, the service is delivered by the Ustaz out of the regular schedule it may be in

the house or the Mosque when the Ustaz had free time. Concerning this, two Amirs said that

Deressas with high-level academic rank also faced some difficulties that require tutorial
support from the Ustaz and their classmates. Mainly, these difficulties came from
instruction which can assist Deressas to catch up on the desired level of academic
achievements and positions towards the issue they studied. [Amir01, Interview, February
30, 2020]

Tutoring enables us to master how to understand, interpret, and analyses and holding
positions of the contents of the Quran, Figih, and Hadith commentaries. The tutorial is
given by the Ustaz make the session start easily and helps to take positions on the concepts

we learned so far. In addition to this, it makes the daily interaction of Deressas within and
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the Ustaze outside the Abubeker Sediq Islamic education center even in the Mosque. [Amir
02. Interview, March 05, 2020]

The situation helps Deressas to be competent in their academic achievement and also important for
us (Ustazs), once the Deressas acquired a clear idea about the lesson to be accomplished, “my role
here only summarizes the main ideas and gives attention for assessment and giving feedback,

rather than a detailed explanation of lessons”. [Usta02, Interview, February 14, 2020]

In the field observation, the overall teaching-learning process of the institution was organized in
groups or the Sherika of teaching strategies. Therefore, the Ustazs of the institution believed that
group learning strategies are important for both Deressas and Ustaz. This was expressed by every
member of the group who was ready to help each other to realize the learning goals of the
institution. Furthermore, conducting group discussions and making arguments were practiced
throughout the teaching-learning process of all activities done by the institution and Deressas.
[Observation, March 05, 2020]

To conclude that tutorial activity is conducted as a teaching-learning improvement strategy for the
Deressas in Medressa and students in the modern education of the Abubeker Sediq Islamic
education center, this strategy helps them to meet their goals in the institution. Higher-level and
lower-level Deressas could finish their courses easily. This strategy helps the Ustaz to identify
each Deressas’ academic performance and enables them to predict Deressas future performance in
the institution. It also helps to distinguish the interest of the Deressas or need which is identified
by the interaction with them. Because of this vital importance tutorial service strategy is used as
one of the teaching strategies in all Islamic education levels in the Abubeker Sedig Islamic

education center.

4.1.4.4. Assessment, Promotion and Certification Process

The Deressas progress was assessed through monitoring and continuous follow up how to read
and write well, by checking Deressas participation to answer the question, and by measuring how
much Deressas answer questions or do exercises correctly. Finally, they get a certificate of
permission, based on the decision of Ustaz. Though, “they are expected to pass different

assessment methods delivered by the institution”. [UIma, interview, February 14, 2020]
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Therefore, the assessment process helps to determine whether a Deressa has finished his studies or
not. The Ustaz had the responsibility to select and employ teaching methods that are suitable for
the teaching-learning process. The Ustaz assessed the Deressas steady progress in different ways
in the Abubeker Sediq Islamic education center. Concerning this, the Ustazs said that

The way Deressa read and write texts raises questions, participated in giving feedback,
and healthy relationships with their classmates and Ustaz, dressing style, and how they
respect their elders enable me to distinguish the level of his/her thoughtful and academic
performance in all aspects of the Deressas. [Usta0l. Interview, February 10, 2020]

In addition to me, the Deressa member themselves through group members and peer
learning assess the level of understanding of each Deressas and make their words of
appreciation, giving responsibilities and by asking questions for their classmates, | used
the assessment conducted by the Deressas, as a base for the final assessment decision
made by me. [Usta02, Interview, February 16, 2020]

The other assessment method the Ustaz employed in the institution was assigned Deressas each
other to follow upon their learning progress, and based on their level of education. The higher
level assigned to the lower level and so on. ‘The assigned Deressa usually informs me about the

updates of the Deressa they continuously follow”. [Usta02. Interview, February 14, 2020]

As shown above excerpt, we can understand that the assessment technique used in the Abubeker
Sediq Islamic education center was multidimensional and holistic. The assessment is done based
on the Deressas activities that are practical and participatory which are performed in the whole
teaching-learning process and their relationship with their classmates and their Ustaz. From the
teaching-learning angle the assessment most of the time takes place through reading, responding,
and reasoning capacities of the Deressas. The other issues included in the assessment process are
healthy relationships with their classmates and their Ustaz, dressing style, and respecting elders.
Ustaz, Deressas through group members and peers were the key to assess the performance of
Deressas, “however, the final decision was made by the Ustaz whether to promote or not from one

level to the other” (Juma, 2001, P. 56).

Based on the above explanation, we can conclude that the assessment practices in Islamic

education are similar to andragogy assessment implementation guidelines of the adult learning
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session. Tomei (2010) suggested that adults should be involved to identify and evaluate the
assessment techniques to be employed. Besides, MoE (2011) suggested that the assessment of
adult learners should be a participatory and coordinated activity undertaken by learners

themselves.

In the field observation, the Ustaz employed observation and oral-based questions to continually
assess Deressas performance. This type of assessment is going on throughout all the teaching-
learning process, based on this we can say that the Ustaz employed continuous assessment
methods instead of the summative assessment method that takes place only at the end of the
course. [Observation, March 05, 2020]. Therefore, the assessment method employed in the
Abubeker Sediqg Islamic education center helps the Ustaze to find out the Deressas problem so that
possible strategies can be designed to support and improve the Deressas learning performance,
side by side while the teaching-learning process going on. In line with the assessment method
employed in the institution the Deressas of the higher level expressed his ideas as follows;

The Ustaz assessed us in different ways, by the ability to read and understand the texts and to
answer relevant questions on the subject, and other behavioral qualities are assessed throughout
the teaching-learning process. [Amir 01. Interview, February 24, 2020] Similarly, our personal
qualities such as truthfulness, integrity, credibility, tolerance, and others are also being constantly
assessed. [Deri. 02, Interview, February 20, 2020]. Concerning this, Amir and Ulma respectively
said that

Through the interaction of the Ustaz with the Deressas, in addition to academic
performance, observed and assessed our ethical qualities. The way we interact with our
friends, groups, and community members are taken into account before granting a

certificate of permission. [Amir 02, Interview, February 30, 2020]

The Ustaz had the power to give and cancel the certificate of permission of the Deressa,
and this may depend on the activities done by the Deressa career. The assessment also
continued even out of the Abubeker Sediq Islamic Education Center in the working areas.
[Ulma, Interview, February 15, 2020]

As shown in the above excerpt, one can understand that the way of assessment in Islamic

education is based on how the Deressa acts in the classroom/Medressa and his/her lives with
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his/her peers and community participation while engaging in activities. Correspondence to this
Ibrahim(2012), Muhdin(2010), Haile Gebreal Dagn(2007), and Hussien(1988,1998), they indicate
the precedent of the Prophet Sunnah, determined and ethical graduates have to be awarded the
certificate of permission (ijaza) from Islamic Abubeker Sediq Islamic education center.

The assessment conducted in the Abubeker Sediq Islamic education center was individual-
oriented. It does not compare an individual Deressa with others. The Deressas previous
performance is compared with his current progress to learning outcomes of his/her updates. The
selection of the assessment method was only done by Ustazs, they did not participate the
Deressas/students. Concerning this, Ustaz said that

There is a written assessment. We assessed the progress of Deressas in line with his/her
lessons. | observed Deressas, how he/she reads, how he/she write well, how Deressas
answers, and reasons out relevant questions in the teaching-learning process. When 1
observe | motivate Deressas through oral appreciation, and recognition by saying keep it
up and be strong and so. Based on, the observation | made, Deressas pace, achievement,
and interest, | decided him/her to pass from one level to another. [Usta02. Interview,
February 16, 2020]

There was also an annual certification program in the institution that involved the Deressas,
parents, senior Deressas, the interested communities of the institution, in this ceremony both the
institution and child parents prepared different gifts like “cloth, books, food and soft drink, allow
visiting historical place in and outside the city in addition to certification”. [Admin. Interview,
February 17, 2020]

As shown in the above excerpt, the assessment technique employed in the Abubeker Sediq Islamic
education center corresponds with formative assessment methods in modern education. The
formative evaluation aims at the advancement of the student, the acknowledgment of his difficult
moments, their reason, and the way to surpass them. Less focus in scores; it is a matter of
information, feedback for both the student and the teacher (Frunze, 2013). Its objective is to ensure

an adjustment in the teaching-learning process.

In the observation, the researcher observed that Ustazs and Deressas continuously follow up on the

teaching-learning process of all Deressas in the institution. They employed continuous assessment
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methods such as recalling or informing from the past lesson through oral question peer and group
assessment and behavior of each Deressas also take into consideration throughout all assessment
activities. [Observation, March 05, 2020]

To conclude that the assessment method employed in the Abubeker Sediq Islamic education center
IS a continuous assessment which involves Deressas and the Ustaz. Because the Deressas assessed
their competence and personal qualities based on predetermined instructional objectives before
being pass to the next level of education. The institution also has assessment methods after the
completion of the study with continuous assessment of the Ustaz, who is responsible to certify the
Deressas, grants a certificate of permission (ijaza) to teach. The certification comprises
confirmations about the Deressas teaching skill, personality, and blessing from the Ustaz. The
newly certified Deressa involves teaching in another area where society needs. However, the new
Ustaz assessed until him/her get acceptance in the communities him/her served. He/she assessed
by the local communities and the Ustaz, who gives a certificate of permission to teach. This helps
both the Ustaz and the local communities to confirm that the continuity of the institution, it gets
trust from the community and strengthens the expansion of similar institution as an employing

ground of the other Ustaz.

4.1.5. Disciplinary Management

Disciplinary problem is not an issue of concern in the Abubeker Sediq Islamic education center
administration because every Deressas has come to the institution, at least with some basic level of
Islamic knowledge, where disciplinary matters are a high concern for all Muslims. Humbleness,
respectfulness, and submission to the will of the Ustaz as well as higher Deressas are

characteristics of all Deressas found in the institution. Concerning this, Ustaz said that

The Darasas come to the Abubeker Sediq Islamic education center with their and family
interest and they believe that learning Islamic knowledge make them eager and disciplined
in all aspects of their life. Due to this, disciplinary problems are not major issues practiced
in the Abubeker Sediq Islamic education center. However, if a miss behaving Deressas
appears to the institution, it is the responsibility of the Desersa’s leader (Amir) to advise
him. The advice can be applied, based on the complexity of the problem, it may hold either
alone or with the group of the higher level Deressa. In the weekly meetings, every Friday
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afternoon, the Deressas and their Amir prepare a discourse that presents about ethical
principles that the Deressas must keep according to Islam. [Usta0l. Interview, February
10, 2020]

As shown in the above excerpt, all Deressas at all levels keep the rules and principles of Islamic
ethics in the Abubeker Sedig Islamic education center, this was taught to Deressas before they
started learning in the institution and continued throughout the teaching-learning process,
however, sometimes Deressas at lower-level and higher-level commit mistakes when the higher

level Deressas commit a mistake that is out of Islamic ethics. Concerning this, Amir said that

If the misbehaved Deressa is from a higher-level in his/her 1Im (Islamic knowledge), he/she
is advised by the higher level Ustaz, after giving advise the Deressa may be permitted to
present some discourse of Hadith in front of all Deressas as the punishment, but, the
punishment is designed in line with improving the Deressas academic performance. This
type of punishment helps us to improve the teaching-learning process more effectively than
punishing us physically. However, if things go beyond the advice of the Ustaz, the last
decision will be given by the mutual meeting of Ustaz and Ulema Shura. [Amir 01.
Interview, February 30, 2020]

Furthermore, sometimes when aged Deressa misbehaved, first the Ustaz of the two levels advise
him/her alone. But, if he/she may not accept and correct the misbehaved character, and things may
go beyond the Ustaz advice, finally, the Ulma leader will take any appropriate measure, based on
the Ustaz report on him/her. “All advice and measure are given alone with misbehaved Deressa,
this type of advice help to safeguard the privacy of the Deressa” [Admin. Interview, February 18,
2020]

The above explanation indicates that the Disciplinary management of the Abubeker Sediq Islamic
education center is based on democratic principles and values. Much concern was given for young
children as compared to the higher-level Deressas. The punishment and measure are simple and
more comfortable for the teaching-learning process in the institution rather than punishing the
Deressas through physical hitting. The punishment and measure of the institution on misbehaved

Deressas were Advice through (Amir, Ustaz, Ulema, and administrative leader), ranging from
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assigning responsibility for misbehaving Deressas, oral warning, and complete dismissal from the

institution. The same is true for modern education students. In relation to this, Deressas said that

I haven’t ever had a very serious punishment, in this institution. Besides this, Ustazs and
teachers in Islamic education and modern education create awareness about the wrong
perception of the corporal punishing of students. Currently, physically punishing is not here
at all. However, the Ustaz, teacher, Director, Amir, and representative of the students can
make an influence on students and Deressas behavior through discussion and advice with

them, instead of defeating or demeaning us. [Deri O1. Interview, February 16, 2020]

Deressas should not be physically punished to have had them disciplined character however
should be advised and giving responsibility related to their courses. Therefore, they can bring
behavioral change and teach themselves at the same time. Besides this much concern is given for
those Deressas and students they commit repeated mistakes so that we give special treatment for
them. “By assuming that children need a more comfortable situation in body and mind to learn
than that of elders”. [Usta02, Interview, February 15, 2020]

Correspondence to the above explanation Hussien (1988, 1993, 1998, 2001), Muhidin (2010),
Ibrahim (2012), (Yasin& Jani, 2013), and Sudan (2017), explained that Islamic education is the
result of the development of the whole person which is the physical, intellectual, moral, and
spiritual dimensions of the person. This can be demonstrated by Tarbiyah or the development of
the human personality and the nurturing and rearing aspects of education. Ta’lim refers to
instruction involving mental activity which develops reasoning and trains the mind and Ta’dib
refers to the training of the mind and soul in terms of proper behavior or ethical conduct.
Therefore, for the communities of the institution the educational practices by itself can bring

proper ethical discipline in all aspects of the teaching-learning process.

From the above excerpt, we can conclude that the institution strives to produce disciplined and
ethical citizens in all aspects of good personality of Deressas that have both revealed and earthly
knowledge and skills.
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4.1.6. The Lives of Deressas, Ustazs, and Administrator of the Abubeker Sediq

In Gondar Grand Mosque Abubeker Sediq Islamic education center, almost all of the regular, non-
regular attending Deressas are the residents of the city. There are some individuals of non-regular

Deressas who came from the surrounding districts.

There are several reasons why | join this institution. The first reason was, the institution provides
all types of Islamic education contents such as the Quran, Figh, Hadith, and Tafsir al-Quran.
[Amir 01, Interview, February 26, 2020] Similarly, the second reason was the institution provides
both Islamic education and modern education (KG1- 4). Because of this, “we and our families
prefer this educational institution comparatively than other Islamic education centers found in the
city”. [Deri.01, Interview, February 16, 2020]. In relation to this, Ustazs said that

Most of the lower-level Deressas are children’s came from the city so that they reside with
their families, however, they engage full-day classes both in Islamic education and modern
education, due to this, they brought food and water from their families. [Usta01, Interview,
February 10, 2020].

The higher-level Deressas were youngsters and elders, they came from civil servants and
merchant groups, they administer the family, business, and other service sectors in
different government offices such as Doctors from hospitals and so on...their living

standard is very good [Usta02, Interview, February 16, 2020]

The Abubeker Sediq Islamic education center has 12 Ustazs who served as teachers. Among those
three of them teach both Islamic education and modern education in the institution. There are 32
teachers in modern education and they get salary as per the scale of the Government of the

country. In relation to this, the leader of Mejlis said that

Most of the Islamic education Ustazs found in the center are specialists of the Shafi and
Hanafi schools of thought or Madhhab. This is because most of the Muslims found Gondar
city and its surroundings are the followers of Hanafi and some of Shaf’i. Their living
standard is highly dependent on the salary given by the institution and gift or Lilah from

the communities. [Admin. interview, February 18, 2020]
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We lead our life in the institution mainly based on the salaries given by the institution. We
all came from Wallo districts, in searching for jobs. Bypassing the institution criteria’s we
recruited as Ustazs, competing with the other applicants. “And now we have been serving
the institution since 2009. The institution paid 2000 Ethiopia birr per (ETB) month, the
salaries are not enough to administer and lead our families”. [Usta02. Interview, February
15, 2020]

Similarly, Ustaz has also disclosed that we haven’t house.....thanks to some volunteers in the city,
they gave us some necessary goods and services, and they permit their houses without payment
based on the principle of the Islamic religion Lilah or gift to someone else. However, “the gift is
not permanent, when they need it we depart and became homeless, so we are leading our life full

of uncertainty in the institution”. [Usta01, Interview, February 10, 2020]

The other important person in the Abubeker Sediq Islamic education center where the
administrative staff. There are different parts of administrative personnel found in the institution,
among those Ulema leaders, Mejlis leader, Director of modern education are the main actors in
leading the institution's overall activities. In relation to this, the Ulma and leader of Mejlis

respectively said that

We joined the Abubeker Sediq Islamic education center as Ulema leader and the Mejlis
leader since 2008. The communities select and represented us as the leader of Ulema and
Mejlis of the institution. Our responsibilities in the institution are administering and
leading the overall activities of the institution. Tuesday and Thursday were working days
of the week. [UIma, Interview, February 15, 2020]

We haven’t salaried given by the institution, they believed that serve the communities

without any payment by Lilah. [Admin. Interview, February 18, 2020]

Correspondence to this, Hussien (1998) explained that the life of Deressas, Ustazs, and other
personnel in Islamic education faced different types of living difficulties, due to these they live as
one of the hardship situation especially in rural parts of the country, this is purely different from

that of urban Islamic education institutions.
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Form the above except, we can conclude that the key personnel in Islamic education in Abubeker
Sediq Islamic education center faced different challenges to administer their families especially
Ustazs of the center because of the inadequate salaries paid in the institution. However, the lives of
Deressas were better as they lived in their families and this was also true for administrators.

4. 2. The Challenges in Practicing Islamic Education in the Abubeker Sediq

Education in Islam is considered as mandatory. The objective of education in Islam is directed at
developing a good and honest person who realizes the primary obligation of worshiping of Allah
(Hussien, 1993, 1988, 1998, 2001, Juma, 2001, Nasir, 2002, Khalif, 2004; Mujahid, 2007, Yasin&
Jani, 2013, Sudan, 2017). It also puts in perception the spiritual and the moral aspects of the
humankind. Though, the attainability of this goal has been faced by several challenges (Maina,
1993; Maina, 2003; Khalif, 2004; Mujahid, 2007). The challenges faced in practicing Islamic

education in the Abubeker Sediq Islamic education center discussed hereunder.

4. 2.1. Lack of Trained Manpower in Abubeker Sediq

Ustaz completed their studies before 10 years and back and they believed, they serve the
institution as voluntary workers with the minimum payment. None of the Ustazs received both
pre-service and in-service training related to how they perform their activities effectively in line
with the current updates. They did not receive any current training on how to teach Islamic
education. So that, the Ustazs did not have any update knowledge and skills of Islamic education.
They taught only based on their primary experiences. They were teaching Deressas the same as
they were taught in their schooling experiences. Some of the Ustazs believed that the profession of
Ustazs was not considered as a profession by the Deressas. “The profession was discouraged. No
one recognizes being Ustazs as a profession. We considered as not educated”. [Usta0l Interview,
February 10, 2020]. The training should be adjusted for us to facilitate Deressas learning
effectively. “Having current Islamic Knowledge is important for us” [Usta02. Interview, February
16, 2020]

Because of a lack of training in the Abubeker Sediq Islamic education center, the Deressas
believed that Ustazs haven’t any plan in leading the teaching-learning process. In relation to this,
Amir said that
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The Ustaz has no written plan which enables them to lead and monitor the overall
activities of the Abubeker Sedig Islamic education center and how to perform their
activities. Because of this inadequacy, every activity in the institution done mainly based
on Ustaze's interest. [Amir01, Interview, February 26, 2020]

In the observation, the researcher observed that The Ustazs came to the class to teach the Deressas
without written plan preparation on the topics to be provided. Deressas especially from the higher
-level asked the Ustaz current questions about Islam in the world, from what they heard from
international Islamic preachers. However, they repeatedly read what is written in the Holy Quran,
Hadith book only. When they faced this type of challenge, some Ustazs used mechanisms to
answer the question raised by the Deressas, they gave chance to other capable Deressas to

elaborate the answer to the whole Deressas in the classroom. [Observation, February 17, 2020]

4.2.2. Lack of Resources in the Abubeker Sediq Islamic Education Center

Teaching and learning resources are both human and material used to facilitate and run the overall
teaching-learning process in the Abubeker Sediq Islamic education center. “The institution has no
adequate and varied types of instructional devices that can assist the teaching-learning process”.
[Admin. Interview, February 18, 2020]. The instructional material found in the institution is the
“textbook of the Holy Quran and some reference materials”. [UIma. Interview, February 20,

2020]. In relation to this, Amir and Ustaz respectively said that

By the aid of the textbook found on our hand, the Ustaz gave one to one based lecturing
and we listen and discuss together until the contents of the topics are understood to read

and make generalization along very well. [Amir01, Interview, February 24, 2020]

This form of routine works would make Deressas/students the classroom session to be
unattractive and tedious, this also made the teaching-learning mostly Ustaz/teacher-
centered than learner-centered especially for those they haven’t basic materials. However,
thanks to the Deressas family they bought different books in addition to the Holy Quran for
their children. [Usta02, Interview, February 16, 2020]

In the field observation, no library opened to put only for the instructional materials, Holy Quran
and some Hadith and Figh books were sat on the Mosque shelf, the Deressas used these materials
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by the will of the Ustazs, no one could take out of the Mosque. [Observation, Februaryl17, 2020].
Regarding this, Bahola (2004) “even in the institutions where the books are available, they are

inadequate concerning the needs of Deressas/students” (P. 35).

Correspondence to this, literature in Islamic education showed that teaching and learning
resources are reference materials that are used to reinforce learning. It facilitates the teaching and
learning process and is used to support the Ustazs/teachers in his or her delivery of information
(Juma, 2001). There are several reasons for using teaching and learning resources. Among these
are that teaching and learning resources allow the Ustazs to use a wide range of learning
experiences (activities) with the learners. As to Juma (2001). Thus, the learner’s role in the
learning process changes from that of a receiver of information alone to that of an inquirer. When
the resources are there, the teacher’s role also changes. He/she becomes a catalyst, a guide, and an
assistant to the learning process. The teaching-learning resources make learning learner-centered
and resource-based.

4.2.3. Lack of Stakeholders Involvement

Lack of stakeholder’s commitment and involvement is a serious problem in the practices of
Islamic education. The Ustaz's role was leading the teaching-learning process effectively, based on
the required materials and facilities provided by the stakeholders. However, stakeholders were not
willing to cooperate with the Ustazs in the provision of the necessary materials. The lack of
commitment to involve among stakeholders in the provision of Islamic education for Deressas
affects the quality of Islamic education practices in the Abubeker Sediq Islamic education center.
The Ustazs believed that the Deressas attracted to learn more if the teaching-learning process
supported by different teaching aids that combines the theory with past practices. Because of the
lack of stakeholders’ commitment in the institutions lacks various types of teaching aids. The
serious problem is the lack of stakeholder’s commitment and involvement in the provision of
various types of teaching materials. If stakeholders become involved and committed to doing this,
Deressas will be motivated and inspired to learn more. “It is better being learned by more than one
Ustaz than a single Ustaz”. [UIma. Interview, February 14, 2020]. Similarly, “Deressas will be
bored taught by one Ustazs, this is true for learning by different teaching aids is better than
learning by only one textbook”. [Admin. Interview, February 18, 2020]

85



The Ustazs and the administrators explained that they reported the problem to their heads and
raised the problem of the commitment of stakeholders of practices of Islamic education in
different Shura/meetings but no resolutions made so far. Some Stakeholders even do not believe
that they have the responsibility in the provision of Islamic education materials in the institution.
They consider that delivering Islamic education is the only responsibility for Mosqgues.

Concerning this leader of Mejlis said that

No one gives a focus for Islamic education practices undertaking in the Abubeker Sediq
Islamic education center. Islamic affairs starting from the federal to the city do not give
attention. Now, it becomes the only responsibility of the Mosque and those families who
are sent their child to the institution. We raise in meeting always about the lack of
commitment and involvement of stakeholders but no change is being happened yet.
[Admin. Interview, February 18, 2020]

The Administrative of the Abubeker Sediq Islamic education center reported that the stakeholders
promised that they would be involved in the practicing of Islamic education in the institution to
the city and regional Islamic affairs. However, no stakeholders involved and committed to

participating in the institution.

All the stakeholders promised that they would mobilize the community and support to
participate in this institution. Nevertheless, no stakeholder discharge their responsibility in
the mobilization of the community and in supporting the institution in different aspects.
[Admin. Interview, February 18, 2020]

From the above excerpt, we can conclude that the institution faced different types of challenges in

practicing Islamic education.

4.2.4. Challenges Related to Administration

The institution of modern education branch is only up to KG1-4, however, the institution and the
community wants to expand its grade level up to primary and secondary level, “we apply several

times to whom it may concern but the city education affairs sector didn’t give us license till now”.

[Admin. Interview, February 18, 2020]
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4.3. The Perceived Contributions of Islamic Education in Abubeker Sediq

The main purpose of the study was to explore the practices, challenges, and contributions of
Islamic education. From the practices, there are certain elements of the education of the Abubeker
Sediq Islamic center that may help to improve the quality of education and other service delivery

sector of Ethiopia, discussed hereunder.

4.3.1. Contributions to Religion

Islamic education teaches about the five fundamentals of faiths of Islam that everyone must
perform. Every Deressas in Islamic education learn about how to declare faith (Shahada), the
actions of the person during his or her life must back up what has been declared. One should put
into practice what they have acknowledged. “How to perform Salah (prayer) is also covered under
Shurutu Swalah or conditions for prayer five times a day”. [Usta01, interview, February 08, 2020]
Similarly, Swalah/prayer teaches Deressas to be punctual and thus creates a sense of duty and
responsibility in a person whether in doing activities to gain income, to have trust on the political
position of the country or through different relations with the societies. [Usta02, interview,
February 15, 2020] Similarly, a person who performs his or her Swalah regularly feels a sense of
duty to God in all his or her actions. “Prayer trains self-discipline, self-control, teaches patience

and persistence”. [Former 02, Interview, March 10, 2020]. In relation to this, Ulma said that

Every Muslim is required to pray five times a day. These prayers are offered in stated
times. Therefore, punctuality must be strictly observed. On social benefits, Swalah instills
mutual help and cooperation, equality and brotherhood, unity, love, and affection. Deressas

learned about the issues indicated above. [UIma, Interview, February 15, 2020]

Correspondence to this, Islam is a complete way of life and has five basic pillars, which every
follower must perform. “The pillars are an essential basis in the teachings of Islam”. (Saman,
2004:24 in Juma, 2001). These are Shahada (the declaration of faith), Salah (the five compulsory
prayers), Zakat (the giving of alms to the poor or needy), Saum (fasting during the month of

Ramadhan), and Hajj (pilgrimage to Makkah), if one can afford the journey (Saman, 2004).

As shown above excerpt, Islamic education has a fundamental contribution to expand and

maximize the number of followers of Muslim through the teaching of Islamic knowledge of the
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Quran and Hadith and social and hard sciences at different centers. Therefore, religious leaders of
Islamic religion should use properly Islamic education as an instrument to equip the doctrines of

Islamic religion to followers.

4.3.2. Contributions to Literacy

Islam is the religion that gives much emphasis on knowledge of reading and writing. To attain this
Islamic education is key to make the followers knowledgeable enough in all aspects not only for
reading and writing but also to use them as a solution to their day to day lives. This situation helps
to create literate societies and they also use their knowledge of the problems they faced. At the
beginning of the lower-level of Islamic education, as to modern education, Deressas learned each
letter of the Arabic alphabet, before they start learning how to read them. This process is
commonly known as “the Tehaji, for the teaching of the Arabic letters and reading of the Quran”,
[Usta01, Interview, February 08, 2020]

Correspondence to this, the role of Islamic education teachers is to translate the subject contents of
Islamic education books into practice rather than a theoretical subject matter. The Islamic
education curriculum has been spirally developed in terms of themes and content coverage at each
level (Juma, 2001)

The study of the Holy Quran is important to Deressas both academically and spiritually because it
contains details of the articles of faith and pillars of Islam. But to understand well reading and
writing of the Arabic language is vital. By practicing this, literate citizens are important to the
social, political, and economic wellbeing of the society, and they also inculcate thus the
curriculum contents includes information about the past, present, and future, for instance,
knowledge on the creation of the heavens and the earth, botanical and zoological life. “The Quran
Deressa/students learn about the nations of the past, paradise, and hell simultaneously, with
teaching reading and writing”. [Admin. Interview, February 18, 2012] Similarly, former Deressas
has also disclosed that “Islamic education helps to teach the Deressas about how to read, write,

and how to practice them in their day to day activities”. [Former 02, Interview, March 10, 2020].

Correspondence to this (Sudan, 2017, P.24), explained that “Education bestows knowledge and
knowledge remains the ultimate priority in life”. For this purpose, Islam emphasizes to acquire

knowledge. The first verse revealed in the Quran says to mankind read, which directly combats
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illiteracy and encourages seeking knowledge in all fields. Hussien (1988, 1998, and 2001) also
explained that among the three objectives of Islamic education making all the followers of Muslim
literate is one. Due to these contributions, Islamic education of Islam and Church education of
Christian in Ethiopia are possessed highly developed working language and create literate
societies since their introduction. (Hail Gebreal Dagn, 2007, Muhidin, 2010, Ibrahim, 2012).

As shown above excerpt, one can conclude that Islamic education helps to create literate societies
that able to use their knowledge of reading and writing to the problem of the day to day activities

they faced.

4.3.3. Contribution to the Development of Mannered/Good Citizens

As the name indicated Islam means “peace”, to disseminate the Islamic values and principles to
followers of Islam, Islamic education has been using as the fundamental instrument to everywhere
in the world which Muslim communities inhibited. In relation to this, Ustaz and former Deressas

respectively said that

The Islamic education teaches Deressas/students about how to satisfy the mental, physical,
cultural, spiritual, and moral development of the society, as well as prepare its members for
the experiences of social living. Islamic education address society’s secular, religious, and

ethical concerns. [UstaOl. Interview, February 10, 2020]

Islamic education is expected to affect behavioral changes among the Deressas. The
knowledge acquired should lead us to a deeper commitment in their religious faiths to
enhance our morals and to have good disciplines in all aspects of social living. [Former 01,
Interview, March 08, 2020]

Correspondence to the above explanation Juma (2001) in the reports of RoK (2004), “Islamic
education knowledge is not effective if it is not practiced in people’s daily life-styles” (59). So that
the Deressas in Islamic Abubeker Sediq Islamic education center expected to practice good
manners in the community, such application includes worship, mode of dress, and general
mannerisms. “Religion has been a way of life with secular teaching at all times going hand in hand

with religious instructions”( P.53).
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Islamic education teaches that Allah brought the religion of Islam to all Muslims to deal with the
outstanding human problems of all times. Different contents of Islamic education discussed
spiritual and intellectual aspects of life. The Islamic concept of religion maintains that it is not
only a spiritual and intellectual necessity but also a special and universal need. Concerning this,
“Islamic Religion guides human beings and raises their moral nature”. [FormerQ1, Interview,
March 08, 2020] Similarly, the Islamic religion asserts that satisfies the spiritual and moderate
material needs, unties psychological complexes, sublimates follower’s characters and aspirations,
and disciplines of desires and the whole course of life. [Former 02, Interview, March 10, 2020]. In

relation to that Ulma has mentioned that

The teaching of Islamic education in the institution is expected to teach Deressas/students
to have a proper understanding of what is meant by a truly religious approach to life since
Islamic education is specifically taught by the use of both life and thematic approaches.
Islamic education curriculum has been drawn from principles and doctrines of Islam for
the spiritual and intellectual development of human beings in all aspects. [UIma, Interview,
February 15, 2020]

On the above idea, one can concluded that the contributions of Islamic education to religion as a
course contents in the Abubeker Sediq Islamic education center program cannot be downplayed in
the contemporary world where the moral, social, political, and economic life of nations and states
have come under study.

Correspondence to this Juma (2001) explained that Islamic education also important to equip the
Deressas/students with good character what most modern education students lost. Therefore, all
Deressas or learners who participated in Islamic education improve the social skills, to live with
others based on the tolerance principle and values, all in all, it is vital to create civilized citizens
that have respect for all human beings. Therefore, Islamic education is important to create

disciplined citizens.

4.3.4. Contribution to Social Responsibility

Among the fundamental five pillars of Islam religion Zakat is one, Deressas/students in Islamic

education of Abubeker Sediq Islamic education center learn about Zakat how to apply it following
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the rules and regulations of Islamic law. Zakat is a brilliant demonstration of the spiritual and

humanitarian spirit of responsive interactions between the individual and society.

It is an effective instrument in cultivating the spirit of social responsibility on the parts of the
contributor and the feeling of security and belonging on the part of the recipient. Therefore, the
practice of Zakat improves the economic and social integrity of the society at large. “It is an
obligation to all Muslims and it is fixed 20%-25% yearly usually practiced on the coming date of
Eid-Al-Adah Arefa festival in Ethiopia” [Usta02. Interview, February 15, 2020]. Similarly,
Deressas/students before starting Islamic education courses in detail we teach them about the five
basic pillars of Islam and the impact on the human being in general, this is also the obligation of

the parents to teach them in early age [Usta01, interview, February 08, 2020].

The other important aspect of social practice in the Islamic religion is Sadaga/voluntary
contributions of helping the poor and the needy and for other social welfare purposes. Concerning

this leader of Mejlis and former Deressas respectively said that

Several individuals were benefited from receiving zakat and sadaga for many years. They
said that most of the time the contributor gives in cash. [Admin. Interview, February 18,
2020]

The amount of Sadaga is not fixed and depends on the wish of the individual who is
contributing. Wheat flour, Sugar, Meat, Salt, Teff, meat, Temerr Rice, and Cereals are
common in Ethiopia. The practices of the Sadaga varies from country to country and
individual to individual because it depends on the willingness of the contributor. [Former
01, Interview, March 08, 2020]

As shown above excerpt we can understand that Deressas/students learn that Islamic education
inspires possession of wealth by lawful means and also orders for its just fair distribution or
sharing among the haves and the have-nots. They also learn how they accumulated wealth by the
guidelines of Islam, how to support each other, how to care others, how to participate in social
practice, how to live with others with harmonies relationship, and how to respect the rules and
regulations of the creator and even the ruling government. They also maximize their faith when
they give zakat since the Quran (Q. 2:277) says that “those who believe and do good deeds,

establish prayer and pay poor-due, their reward is with their Lord and there shall be no fear upon
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them, neither shall they grieve”. Here the Ustazes role is translating and practicing what the Quran
and Hadith say about the Zakat and Sadaqga. This situation helps the Deressas/students to teach
about how to create smooth economic and social practices in the society. Therefore, Policy and
decision-makers in economic and social affairs should use these opportunities to create a stable

economic system and to enhance social interaction through social practices.

Islamic education helps me to have good character and helps to discharge and realized
responsibilities in society. “It also improves my confidence to face the difficulties and issues of
the day to day personal and social activities”. [FormerO1. Interview, March 08, 2020]. Concerning
this, Ustaz has also disclosed that

The are several contents and courses in Islamic education that teaches the
Deressas/students how to improve and discharge social responsibilities such as funeral
ceremony, praying, Sadaga, Zakat, wedding, helping others, etc. here all Deressas/students
take part in the social responsibilities of their surrounding communities [Ustaz 02,

Interview, Interview, February 15, 2020]

Correspondence to this Hussien (1988,1998), Juma(2001), Muhiddin(2010), Ibrahim(2012), Yasin
&Jani(2013), and Sudan(2017) explained that Zakat is one among the social and religious
responsibility of Islamic religion, which is the third pillar of Islam, Islamic education teaches the
Deressas/student the types, conditions of paying Zakat, how it is payable, properties exempted
from Zakat, recipients of Zakat, differences between Zakat and tax among other valuable
information. Concerning this, former Deressa said that;

In simple terms, Zakat indoctrinates the Deressa/student, the ability to distinguish between
what is right and lawful and hence create a society based on mutual love and that which
observes honesty in its dealings with others. Zakat fosters economic and financial integrity
in the personality of the Deressas/student whose activities are geared towards pleasing

Allah and not human beings. [Former 02, Interview, March 10, 2020]

From the above excerpt, we can conclude that Islamic education in Abubeker Sediq Islamic
education center has a great impact on the Deressas/students live and teaches them to be very
useful individuals for their society and this process helps to create Deressas make aware of to

discharge various social responsibilities in the society. Therefore, to whom they concern should
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use these opportunities in creating awareness of how to discharge social responsibilities starting

from the early ages of child.

4.3.5. Contribution to Smooth Economic and Social Practices

Islam as a religion supports having a fair distribution of resources, those who have high resources
have the responsibility to share at least for food, shelter, and clothing, etc. “Islamic education
teaches Deressas to be honest, to keep others resources, to be hardworking and productive, to
share what we have, to be humbled, to do activities only by the fact”. [Former 02, Interview,
March 10, 2020]. Similarly, every Muslim is expected to be hard in keseb or work next to
Salat/pray, but there are works which are acceptable and forbidden by Quran and Hadith, among
the forbidden activities in Islam is participating in the alcoholic industry, etc. participating in
trade, the teaching of Quran and Hadith, medical and engineering fields are the most acceptable
without fraud to the customer and the ruling government in paying tax, participating in trade
activities is the most wanted and announcing the real income and expenditure usually before the
staring of Ramadan fasting, to offer their obligation stated under Zakat principle and pay tax to the
ruling government and paying fair tax reference to their income is an obligation to all Muslims.
[Former 01, Interview, March 08, 2020]

To have smooth economic development and to improve good social practices, Islam has practiced
Zakat and Sadaga as the major obligation to be performed by Muslims. Zakat is an important
economic solution to narrow the gap between the rich and the poor, on the one hand, it improves
the practice of engaging in social activities on the other hand. Therefore, the practice of Zakat
helps to narrow the gap between the rich and poor. Concerning this, Juma (2001), Muhiddin
(2010), Ibrahim (2012), and Yasin & Jani (2013) explained that Zakat is an obligation commanded
by Allah on Muslims who possess enough means to distribute a portion of their savings among the
poor and the needy Muslims. Therefore, Deressas/students in Islamic education learn about the
importance of Zakat in minimizing the poverty level of poor individuals and maintaining stabilize
economy of the countries. Generally speaking the practice of zakat helps to create a smooth
economic system and helps to maximize good social practices crates interaction of society, in

return social stability.
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As the above excerpt, we can conclude that Deressas/students learned in Abubeker Sediq Islamic
education center about the significance of hard-working habit, loyalty, to keep others resource,
sharing what we have to those do not have, to perform activities based on fact and acceptable ways
to engage in social practices. Therefore, Islamic education can contribute to the smooth economic

and social practices of one’s country.

4.3.6. Contributions to Modern Education of Ethiopia

The Islamic education system has immense practices that should be lessons to the modern
education system of Ethiopia. Among the lessons of Islamic education is multi-grade session one.
This session happened when the number of Deressas or learners are low from each level. During
this time, the attended Deressas from all levels joined together in the Abubeker Sediq Islamic
education center hall. This session has contributions to the Ustazs and Deressas itself. Concerning

this, Ustaz and Deressa respectively said that

For me it creates an opportunity to see Deressas performance based on what they learned,
this makes to improve the teaching-learning process. We can get access to revise the past
lesson, share experiences, opportunity to see teaching-learning updates, etc. [Usta02.
Interview, April 16, 2020]

Helps us to see the strong and weak sides of our teaching-learning process through revising
what we have learned in the past by correlating with other classmates of higher-level
Deressas, this session also applies in the modern education system and helps us to share
knowledge, best experience, to practice communication with others, to show and present

special skills. [Deri.01, Interview, February 16, 2020]

From the above excerpt, we can understand that a multi-grade session is being used to give
educational services under the lecture of one teacher or Ustaz to one large classroom learning. It
has the advantage to provide educational service with scarce inputs of human and material
resources. This indicates that using a multi-grade classroom system, one Ustaz or teacher may
offer Quran reading, Hadith, and Quran Tafsir for Deressas in one classroom or a teacher may
offer a first cycle (1-4 grade) in the modern education system. This can help to create learning
opportunities for children in rural parts of the country by expanding the number of schools with

the minimum amount of resource allocation near their home. This situation is important to the
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modern education system of Ethiopia because Ethiopia has a significant number of children that
are out of school in rural parts of the countryside. Whereas the reverse is true for urban areas.
Therefore, Multi-grade school's classroom arrangement may be the solution to expand and meet
the educational objective in rural parts of the country by using a minimum amount of resources to

the scattered and low enrolment rate of the students.

4.3.6.1. Improvement Strategies

In the Abubeker Sediq Islamic education center, Islamic and modern education, Deressas/Students
do not learn with the same pace of level of understanding and success. In relation to this, the Ustaz
said that

| and the assigned higher level Deressas play important roles in identifying each Deressas
ability because we have an opportunity to screen and assess the performance of Deressas
while engaging in assisting them in and outside the institution. [Usta0l, Interview,
February 10, 2020]

Based on the identified abilities of the Deressas the Ustazs decided to arrange special strategies
and assistance to satisfy Deressas needs. The institution also creates a conducive environment, to
make the teaching-learning process more effective. This is planned to test gifted Deressas by
assigning extra reading and interpretation assignments and self-governing study to make them
participate in different activities in the institution. in realation to this, the Ustaz said that

| arranged task-oriented strategies for talented Deressas.In addition to this, some Deressas
have different disability problem, based on their problem, we treat them accordingly. |
allowed and support all Deressas to finish their study based on their pace, we have no strict
schedule in the institution and also arranged a “pace learning strategy”. [Usta02. Interview,
February 16, 2020]

The other strategy and arrangement in the Abubeker Sediq Islamic education center is free of entry
and finishing time that is one can enter and terminate his/her education and study more than one
course. “The institution arranged free and open entry and exit, anyone can register throughout a
year, and quite anytime he/she needs. It was open and depend on Deressas/students’ interest”.

[Admin. Interview, February 18, 2020] Similarly, the institution allows for any capable Deressas
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to complete the program in less time or at an earlier age than the rest of them so that “individual
talent and right is respected”. [UIma. Interview, February 15, 2020]. Concerning this, Amir has
also disclosed that the Abubeker Sediq Islamic education center provides different learning
improvement opportunities for us, “to maximize our effectiveness and efficiency based on the
identified learning ability or talents of the Deressas/students”. [AmirO1, Interview, February 24,
2020]

The institution applies group discussion as a learning strategy as one method in the practice of the
teaching-learning process. The arrangement of the group is mainly divided into two categories.
The first is homogenous (Deressas which have nearest to the same abilities) groups. The second is
heterogeneous (Deressas which have different abilities in performance). In relation to this, the
Ustazs said that

| and the assigned higher level Deressas assessed lower level Deressas or students'
progress. Subsequently, different learning skills, abilities, talent, and experiences

identified, and finally, groups were organized. [UstaOl.Interview, February10, 2020].

Deressas/students in the homogenous group learn very quickly or need to be provided
more opportunities to go deeper than the average students to match instruction on the need
of their group based on the interest of the students. These are students of the upper end of
the ability continuum who need additional help to realize their full potential. These

students are called gifted or talented. [Usta02, Interview, February 15, 2020]

Correspondence to this, Muhiddin (2010) the success of students with different ‘abilities often
requires modified instruction and support from the teachers, if scaled-up and adapted, the
differentiation process in the institution seems a common-sense approach to addressing the needs
of a wide variety of learners, promoting the democratic right of individuals and equity and
focusing on practices instruction in mixed ability classrooms. Ibrahim (2012) by attaining self-
direction, exceptional pupils, not only the gifted but also those for whom teachers previously help

out little hope, can deepen their intents and increases their abilities to an unusual extent.

Tutorial teaching-learning strategy is common at all levels of Islamic education in the Abubeker
Sediq Islamic education center from the lower-level to the higher-level Deressas. Higher-level

Deressas usually give corrective feedback and measures in a one-to-one based interaction. The
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Abubeker Sediq Islamic education center inspires different tutorial approach for different Deressas

or groups mainly delivered by the higher-level Deressas. Concerning this, two Ustazs said that

We practice tutorial strategy as an important means to improve the teaching-learning
process of Deressas. First, we have been identifying Deressas they need it, categorize
individual needs, and distributing themes to assigned Deressas usually from the higher
level, then they start learning, and finally, the leader of the Tutorial service and me
evaluate their learning updates continuously until they understood well. [Usta02.
Interview, February 14, 2020]

Tutorial activities provided in the institution enable Deressas to learn in an individual or a
group setting, to develop their content of knowledge, and develop their effective learning
and thinking skills while delivering by the tutors. This comprises different activities;
modeling appropriate learning behaviors, supporting Deressas content of learning by
presenting ideas and insights, questioning, and answering fundamental concepts of the
lesson that they need it in the tutor. [Usta01, Interview, February 08, 2020]

Correspondence to this, Ferreira (2013), tutoring strategy plays a relevant role in the adoption and
reinforcement of the new approaches to teaching and learning. These teaching approaches result in
better in Abubeker Sediqg Islamic education centers that are involved in the reassessment of their
teaching methods. As shown above excerpt we can conclude that the Islamic education system has

an immense practice that helps to improve the quality of the modern education system in Ethiopia.

As shown above excerpt, we can conclude that Islamic education has various types of practices to

assured the quality of modern education of Ethiopia.
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CHAPTER FIVE

SUMMARY, CONCLUSION, IMPLICATIONS AND FURTHER
RESEARCH

This chapter explains the summary of the findings of this research, the conclusion made,

implications, and further research for future direction.

5.1. Summary

The purpose of this study was to explore the practices, challenges, and contributions of Islamic

education. The study was guided by the following basic research questions.

1. To what extent Islamic education practiced in Abubeker Sediq Islamic education center?
2. What are the challenges to practice Islamic education?

3. What are the perceived contributions of Islamic education?

Qualitative approach and case study design were employed to guide this research. The data were
collected from the Islamic education Ustazs/teachers, Deressas/students, the administration of the
Abubeker Sediq Islamic education center, and former Deressas using interview, observation, and
document review. The data obtained from the interviews, observations, and documents were
analyzed following the analysis procedures including preparing and organizing, transcribing,
coding and developing themes and sub-themes, using thematic analysis. The summary,

conclusion, implications, and further research for future direction were presented hereunder.

The Abubeker Sediq Islamic education center has a clear vision that was “to be one of the known
Islamic education centers in Ethiopia with serving the surrounding society by producing good
citizens that have both revealed and earthly knowledge”. The findings of the study showed that
Maintaining the Islamic legacy by giving emphasis on conformity to the revealed guidance and
preparing the Deressas/students to modern education to have both revealed and earthly knowledge
were the objective of the institution.

The institution is managed by the sum of the community member’s effort, in doing this every

community members have their role in the overall management system of the institution. The
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institution has been delivering both Islamic education and modern education (KG1-4). The
teaching-learning process of the institution is going on a full-day class. Modern education has
been given in the morning session. In addition to the morning session, afternoon, multi-grade,
non-regular, and session for talented Deressas were scheduled to meet the interest of the
Deressas/students. Lecturing, role-playing, energizing, question and answering, group discussion,

field visit, tutoring, and observation were teachings methods the Ustaz employed in the institution.

Textbooks and some other reference books were the instructional materials found in the
institution. However, Textbooks and reference books are obligatory that every Deressas must have
own to learn. Every Deressas knows that it is expected to possess his/her textbook that helps to run

the teaching-learning process in the institution.

The Ustaz tries to make Deressas/students self-directed and independent learners. Even though
they believed that the only source of knowledge was the Quran and Hadith. They made
Deressas/students independent on what they have taught in the classroom and they believed that
the Deressas/students need would go beyond what is dealt in the classroom. Most of the Ustazs
know self -directed learning. The Ustaz motivated Deressas through oral appreciation and
recognition by saying keep it up, be strong, and so. They take care to treat those Deressas who did

mistake.

Different improvement practices have been implementing to create a conducive environment for
Deressas/students. This improvement strategy practiced in line with the individual difference
among Deressas/students. Deressas/student’s needs, interests, abilities, and skills were examined
before starting the actual teaching-learning process started. The Ustaz did have a record of each
Deressas/student's background. Based on the identification, they provided different learning
course contents at the same time to the needs and interests of the Deressas. Therefore, most of the
time the learning course contents might fit with what the individual Deressas wanted to learn

within his/her level.

As the findings reveal, the learning classroom of the institution had unique characteristics. The
institution located inside the Grand Mosque of the city, it was attractive because the classrooms

were built and furnished primarily for children of the kinder garden. The Ustaz and the
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Deressas/students had a close relationship. The Deressas and the Ustazs and teachers™ relationship

were friendly, sisterly, and brotherly.

As shown in the finding, promotion from one level to the other was based on a continuous
informal assessment that the Ustaz and the assigned higher level Deressas collected and
interpreted detailed bits of information about Deressas' learning progress. Therefore, based on the

data gathered, the learning outcome can be monitored and corrective intervention can be designed.

The finding indicates that assessment and evaluation methods and procedures were selected and
determined by the Ustaz. The Deressas/students did not participate in the selection of assessment
and evaluation methods. However, they participated in the practice of the assessment when the
Ustaz assigned them as evaluators of the other Deressas/students but the final decision is made by

Ustaz itself. They also get the chance to evaluate themselves, before evaluating by their Ustaz.

As shown in the finding of the study, the disciplinary problem is not a major issue of concern in
the institutional administration because every Deressas has come to the institution, at least with
some basic level of Islamic knowledge, where disciplinary matters are a high concern for all

Muslims.

The findings indicate that Teachers and Ustaz were arranged different learning improvement
strategies both in Islamic or modern education, this was due to the assumption that
Deressas/students in the institution do not learn at the same pace as level of understanding and

success. Some Deressas are slow learners and others are quick ones.

As shown in the findings of the study, almost all of the regular, non-regular attending Deressas are
the residents of the city. There are some individuals of non-regular Deressas who came from the
surrounding districts. The findings indicated that there are several reasons why they join this
institution. The reasons were the institution provides both Islamic education and modern education
systems (KG1-4).

The finding of this study showed that Islamic education was not practiced in the Abubeker Sediq
Islamic education center as intended. This happened because of the lack of trained manpower, lack
of resources, lack of stakeholder’s involvement, and challenges related to administration faced in

practicing Islamic education in the institution.
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The findings of the study indicated that Islamic education has a contribution to religion, literacy,
development of mannered/good citizens, social responsibility; smooth economic and social

practices, and modern education.

5.2. Conclusion

As indicated in the findings of the study, Islamic education is being practiced in the Abubeker
Sediqg Islamic education center. The institution has been delivering both Islamic and modern
education simultaneously. Both Ustaz/teacher and Deressa/student-centered teaching-learning
strategies are employed. The institution has a flexible schedule so that Deressas can enter and
engaged their education without overlapping to modern education. The teaching-learning process
was practical and theoretical oriented. Deressas background was assessed before accepting them,
based on the assessment reports, the institution and Ustaz arranged different support mechanisms.
All types of Islamic education is being given in the institution. Islamic education has contributions
to create citizens aware of the religious rules and principles, to facilitate and enhance followers
literacy rate especially in the Arabic language, this can infer that Islamic education has
contributions to create ethical, disciplined, and aware of about social responsibility and to
maintain economic and political stability in the country.

Ustazs were not currently updated on their knowledge for the reason that they do not receive any
kind of pre-service and in-service training on how to relate the current teaching-learning process to
the past classical books. Hence, this concludes that it is understood by the stakeholders of Islamic
education that assisting learning in such type of institution that does not require additional training
because of their classical thoughts. Generally, the role of Islamic education to ensure the quality of
modern education, to create logical citizens (responsible for their actions, to support others, to
maintain economic and political stability in the country is emphasized by the residents and the
institution). As a result, it can be also concluded that Islamic education gets the attention of the

residents.

5.3. Implications of the study

Under this chapter, the implications of the research findings to policy and practices were discussed

in terms of implication to management, education, economic stability, and social stability, and
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Islamic education stakeholders were discussed briefly, and finally, further research for future

direction stated precisely.

5.3.1. Policy and Practice
5.3.1.1. Implication to Management

As shown in the previous section, the Abubeker Sediq Islamic education center is managed by the
sum of the community member’s effort, in doing this every community member has a role in the
overall management of the institution. To run the overall activities of the management of the
institution effectively and efficiently, the institution has delegation from different segments of the
community members, this helped the institution to run the overall activities at a low cost. They
earn and allocated their budgets from the sources gained through participating in the community’s
assets. Therefore, Policy designers and decision-makers in the management of any institution and
modern education should take this lesson to use the maximum efforts of the community to cover

its expenditure and to be independent.

5.3.1.2. Implication to Education

As shown in the previous section, the institution has been delivering both Islamic education and
the modern education system (KG 1-4). The teaching-learning process of the institution is going
on a full-day class. Modern education has been conducting in the morning session. In addition to
the morning session, afternoon, multi-grade, non-regular, and session for talented Deressas were
scheduled to meet the interest of the Deressas/students. Therefore, policymakers in the Ministry of
education should give special attention to expand and support such kind of institutions across the
country. To meet the needs and interests of the students.

As shown in the previous section, textbooks are obligatory that every Deressas/student must have
their own to learn. Every Deressas knows that it is expected to possess his/her textbook that helps
to run the teaching-learning process in the institution. The institution lacks reference books that
have vital importance to Deressas/students to make the teaching-learning process more effective
and efficient. Policymakers and implementers in modern education should take this lesson to

minimize the problem of the teaching material resources by participating student’s family effort.
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As shown in the previous section, the Deressas/students did not participate in the planning process
and the selection of learning contents and teaching methods. Hence, the institution should create a
platform for participatory planning and selection of learning contents in the teaching-learning
process, the Deressas/students should participate in every decision that will affect their learning.

As shown in the previous section, both Ustaz/teacher-centered and Deressas/students centered
teaching methods were employed which is correspondence with practical and participatory
learning approaches. The former teaching method practices make the Deressas/students passive in
the teaching-learning process that is practiced when the teaching of the Quran because they
assumed that it is fact and word of Allah, no one can change it. While the later makes the
teaching-learning process more participatory and active and this applies when Deressas reach the
level of Figih, Hadith.

Therefore, decision-makers, policy designers, and implementers of modern education should take
this lesson both the teacher-centered and student-centered strategies to apply in the teaching-
learning process. Facilitators and stockholders of adult education also should take this lesson from
the Islamic education center, because it can be one center to educate adult learners that have
already knowledge about practical learning session and it helps to apply the andragogy principles
of adult learning by applying participatory and practical session related with their daily lives and

experience. It also minimizes the illiterate number of citizens.

As shown in the previous section, the Ustazs examine the Deressas/students life experiences,
needs, and interests before accepting as a Deressas in the institution. There is a problem in
identifying and maintaining the needs, talents, and interests of students in the modern education of
Ethiopia. Therefore, Policymakers and implementers, especially in higher education, should take
this lesson to improve the quality of education, and to create interested and ability oriented

students in return, it improves the countries productivity capacity.

As shown in the previous section, teachers and Ustazs were arranged different learning
improvement strategies both in Islamic and modern education, this was due to the assumption that
Deressas/students in the institution do not learn at the same pace of level of understanding. Some
Deressas are slow learners and others are quick ones. There is a problem of consuming much time

without any value add in the existing modern education policy and there are also students still are
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not complete within the allocated time of calendar. As indicated above, the Islamic education
center made a solution to this problem. Therefore, decision-makers in modern education of
Ethiopia should take the lesson by applying a flexible strategy, no one can consume 12 years to
complete the contents as he/she can finish with less than 12 years, the same is true for a higher

education institution.

As shown in the previous section, the assessment conducted in the institution was to know the
Deressas' progress. The assessment also continued even after graduation from the institution, the
Ustazs has the right to cancel certification based on the performance report received from the
society he/she served. Teachers and decision-makers in modern education could take this useful

method of assessment type to modern education of Ethiopia.

5.3.1.3. The Implication to Economic Stability

As shown in the previous section, Deressas/students in the Abubeker Sediq Islamic education
center learn to inspire possession of wealth by lawful means and also orders for its just distribution
or sharing among the haves and the have-nots. Therefore, concerned bodies should take this
lesson, because they can get an opportunity to teach students about how they accumulated wealth
by the guidelines, how to support each other, how to care others, how to live with others with
harmonies relationship, and how to respect the rules and regulations of the creator and even the

ruling government.
5.3.1.4. The Implication to Social Practice and Social Responsibility

As shown in the previous section, Islamic education contributes to social responsibility and social
practice through satisfying the mental, physical, cultural, spiritual, and moral development of the
society as well as prepare its members for the experiences of a better and tolerated way of social
living. The Ministry of education and concerned stakeholders should use this opportunity to

inculcate and create disciplined citizens in all aspects of social life.

5.3.1.5. The Implication to Create Disciplined Society

As shown in the previous section, the disciplinary problem is not a major issue of concern in the
Abubeker Sediq Islamic education center administration because every Deressas has come to the

institution with at least some basic level of Islamic knowledge where disciplinary matters are a
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high concern for all Muslims. Humbleness, respectfulness, and submission to the will of the Ustaz
as well as higher Deressas are characteristics of all Deressas found in the institution. Therefore,
the Ministry of Peace and other stakeholders should use these practices in the modern education of
Ethiopia to create a stabilized political system in the countries.

5.3.1.6. The Implication to Islamic Education Stakeholders

As shown in the previous section, Islamic education has vital benefits to assure education quality,
to maintain political, social, and economic stability through understanding and practicing Islamic
education principles and values. Islamic education was not practiced in the institution as intended

in the program.

Due to this, the institution faced different types of challenges encountered in the practices of
Islamic education. Lack of trained manpower, lack of resources, lack of stakeholder involvement,
and administrative challenges were the main ones. Therefore, Islamic education centers should be
equipped with the necessary equipment and materials to practice Islamic education effectively and
efficiently. Furthermore, the necessary resources should be allotted to increase and improve the
effective practices of the program in the institution. A guideline that would govern the
stakeholder’s integration should be developed to solve the problem of involvement commitment of
stakeholders in the practice of Islamic education.

5.4. Further Research

This qualitative case study research is conducted on the practices, challenges, and contributions of
Islamic education: Gondar Grand Mosque; Abubeker Sediq Islamic education center, in one of the
Metropolitan city administrations in the Amara region. It is better to research quantitative design
at a regional level even at the national level because to know the relationship of Islamic education
and modern education, to compare the results of students they engage both Islamic education and

modern education, and modern education alone.

As shown in the previous section, one of the challenges in the practices of Islamic education is the
lack of involvement of stakeholders. There is a need to research how to enhance stakeholder’s
involvement in the practices of Islamic education. Further study should be also conducted on why

do not sufficient involvement of stakeholders in the practices of Islamic education.
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APPENDICES
Appendix (1): List of Respondents profile

(A): Demographic Characteristics of respondents of Ustaz/teachers

Pseudo Name | Institution | Age | Duration | Occupation | Institution | Level of | Date of
(Year) education Interview
Islamic | Modern
Usta0l Abubeker |45 |4 Teacher Lower Higher- | - February
Sedike level level 08-10;
Ustaz 2020
Usta02 Abubeker |48 |4 Teacher Higher- Higher- | - February
Sedike level level 14-16;
Ustaz 2020

(B): Demographic Characteristics of respondents of Islamic education Deressas/students

Pseudo Instit | Age | Durati | Occupation Positio | Level of | Date of
name ution on n education Interview
(Year) Islami | Moder
C n
Deri.01 | Abub |7 3 Deressa/student - Quran | KG-3 | February16;202
eker 0
Sedik
e
Deri.02 Abub | 8 4 Deressa/student - Quran | KG-4 | February
eker 20;2020
Sedik
e
Amir Abub |19 |9 Deressa/student( | Amir Figih |11 February
01 eker Fasildes 24,26;2020
Sedik Preparatory
e school)
Amir02 | Abub |18 |7 Deressa/student Vice Hadith | 10 February
eker (Fasildes Amir 30;2020&Marc
Sedik secondary school/ h 05
e
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(C): Demographic Characteristics of respondents of Former Deressas/students

Pseudo Name | Institution | Age | Duration | Occupation | Position | Level of | Date of
(Year) in the education Interview
institution | Islamic | Modern
Former 01 Abubeker |32 |5 Marin Fourth Figih MSc March
Sedike engineer engineer 08;2020
Former 02 Abubeker |38 |7 Medical Lecturer | Hadith | MSc. March
Sedike doctor 10;2020
Pseudo Instituti | Age | Duration | Occupat | institutio | Level of | Date of
Name on (Year) ion n education Interview
Islami | Moder
C n
Admin. Abubek |65 |5 Retired | Leader Highe | Degree | February
er teacher r 17,18;2020
Sedike
Ulma Abubek |58 |3 Religio | Leader Highe | - February
er us r 14,15;2020
Sedike leader
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Appendix (2): Interview guide for participants

Interview Starting Time: .............cooviviviiennannn... Finishing Time: ...
Place of Interview: ..........cooiiiiiiiiiii i, Date of Interview: ..............cccoeeennn..

Part 1: Research site identification and personal background of the interview.

1 Pseudo name ------------- 5. Marital status---------------

2. Kebele..................... 6. Educational Level ............
3 SEX i, 7.0ccupation ..................
4. Age oo

Interview topics:
1. The history of City and Abubeker Sediq Islamic education center
2. Practices of Islamic education
3. Challenges to practicing of Islamic education
4. Perceived contributions of Islamic education
(A). Interview with selected Ustazs of the Abubeker Sediq Islamic education center

Questions on the practices, challenges, and contributions of Islamic education

1. Tell me please about your age, marital status, and level of Education, Kebele, experiences,

duration, and position in the institution?

2. When did the Abubeker Sediq Islamic education center establish?

2. When did you join this profession and the Abubeker Sediq Islamic education center?
3. How did you join the profession of Sheik?

4. How is the profession of sheik?

5. Could you tell me about the objective of the Abubeker Sediq Islamic education center?
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6. Could you tell me how do you motivate Deressas?

7. How do you understand Islamic education?

8. Could you tell me about the type of Islamic education?

9. Could you explain how the teaching-learning process?

10. Which type of Islamic education given under this institution?

11. How many students enroll at different levels? How do you motivate Deressas/students?
12. Could you tell me about the instructional material used in the institution?

13. How do you explain your relationship with your students or Deressas?

14. Could you tell me about how do you manage student’s disciplinary issues?

15. Could you tell me about Deressas entry requirement?

16. How do you select and arrange the learning contents, planning process, and schedule?
17. How do you select the Amirs and vice Amir of the Deressas?

18. How do you assess learner’s performance?

19. How do you select the assessment and evaluation methods?

20. Can you tell me how the Deressa participate in the assessment process?

21. How do you promote Deressas from one level to the other level is there any certification

process? Is there any ceremonial program during the certification program?
22. Do you have any salary?
23. How do you lead your life in the Abubeker Sediq Islamic education center?

24. Do you believe that Islamic education has contributed to changing the modern education of
Ethiopia? Are there any contents related to contributions? If yes, could you explain it related to

education, social, political, and economic stability?

117



25. What are the challenges facing them in practicing Islamic education?

26. If you have additional ideas and questions, you can raise it.

(B). Interview with Deressa/students of the Institution

Questions on the practices, challenges, and contributions of Islamic education

1. Tell me please about your age, duration, and position in the institution?

2. When did you join?

3. Which level have you reached right now? Both Islamic and modern education?

4. What do you like about it?

5. How do your Ustazs treat you?

6. How do you see your relationship with your Ustazs and other Deressas?

7. How does your family support you to continue this education?

8. How many types of Islamic education do you know?

9. Could you tell me about the teaching-learning process the Ustazs employed in the classroom?
10. How do you see the learning content in supporting modern education?

11. How do your Ustazs assess yours performance, have you been participated in the assessment?
12. How do you know your promotion from one level to the other?

13. Could you tell me how do your Ustazes motivate learners?

14. Could you tell me about the certification? Are there any ceremonies?

15. How do you see the instructional materials?

16. Is there any library? Which have different instructional materials?

17. How do you get food, shelter, and other means of living?
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18. Do you believe that Islamic education has a contribution to improve your modern education? If

yes? Could you explain?

19. Could you tell me the challenges you face in the teaching-learning process?

20. If you have additional ideas, suggestions, comments, and questions, you can raise.
(C). Interview with Administration of the institution

1. When it established? Could you tell me about the vision and objective of the institution?
2. When did you join?

3. What is your educational level?

4. Your position in the Abubeker Sediqg Islamic education center?

5. Do you get any salary? Or how do you lead your personal and family life?

6. How do you manage the Abubeker Sediq Islamic education center's overall activity? Financial,

disciplinary issues, construction of classrooms, in a searching fund, etc.
7. How do you select and recruit the sheiks? Are there any criteria? If yes explain it?
8. Where do you get the instructional materials?

9. Do you have stakeholders that support the institution? If yes? Could you explain the type of

support and the stakeholder's name?
10. How do pay salary for Ustazs or teachers and other staffs?
11. What criteria’s you use to enroll students?

12. Is there any set curriculum, teaching methods, assessment, certification, promotion, the

inclusion of disciplinary/moral education issues in the Abubeker Sediq Islamic education center?

13. Do you believe that Islamic education can contribute to the education of Ethiopia? If yes

explain its contributions to education, political, social, and economic stability?

14. What are the challenges facing in accomplishing this task?
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15. If you have additional ideas, suggestions, comments, and questions, you can raise.

(D). Interview with former Deressas/students of the Institution

1. How is life? Tell me please about your age, marital status, and experiences?

2. When you engaged your education in this Madrassa? And when you finished or terminate?
3. Could you tell me about your educational level, both Islamic and modern?

4. Where do you do right now?

5. Which positions do you hold right now?

6. Do you believe that Islamic education contributes to your life? If yes? Could you tell me about

the educational, personal, community, be disciplined, or in general to lead your life?
7. What are the challenges faced during engagement in the institution?

8. Have you observed the Abubeker Sediqg Islamic education center right now? Have you made

any support before?

11. If you have additional ideas, suggestions, comments, and questions, you can raise.
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Appendix (3): Informed Consent

My purpose is to research a requirement for MA qualification at Bahirdar University, with your
cooperation for a better understanding of how the Islamic education system practices in Gondar
Grand Mosque: Abubeker Sedig Islamic education center, the challenges facing in practicing it,
and perceived contributions. The interview is select as one of the data collection instruments and
the participants in this interview are Deressas/students, Ustazs/teachers, former Deressas, and

administrators of the Abubeker Sediq Islamic education center.

The researcher’s role is asking the questions and your role is responding what you feel. The
maximum interview doesn’t exceed 50 minutes. Thank you for agreeing to be interviewed as part
of the above research project. This consent form is necessary for me to ensure that you understand
the purpose of your involvement and that you agree to the conditions of your participation. Would
you therefore read and then sign this form to certify that you approve the following?

I confirm that | have read and understood the information sheet and have the opportunity to ask

questions.

| understand that my participation is voluntary and that | am free to withdraw at any time without
giving any reason and without there being any negative consequences. Besides, should | not

answer any particular question, | am free to decline.

| understand that my responses will keep strictly confidential. | understand that my name will not
link with the research materials, and will not identifiable in the report or reports that result from
the research.

| do not expect to receive any benefit or payment for my participation. Have been able to ask any
questions | may have, and I understand that | am free to contact the researcher with any questions

if I may have in the future.

| agree with this interview to be audio-record. | understand that the audio recording made of this
interview will use only for analysis and that extracts from the interview, from which | would not
be personally will identify, may use in any conference presentation, report, or journal article
developed because of the research. | understand that no other use will be made of the recording
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without my written permission and that no one outside the researcher will allow access to the

original recording.

| agree that my anonymous data will keep for future research purposes such as publications related
to this study after the completion of the study.

| agree to take part in this interview.

Name of participant Date Signature

Name of Researcher Date Signature

Cell phone: +251918733402
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Appendix (4): Informed consent form for parents

My purpose is to research a requirement for MA qualification at Bahirdar University, with your
cooperation for a better understanding of how the Islamic education system practices in Gondar
Grand Mosque: Abubeker Sedig Islamic education center, the challenges facing in practicing it,
and perceived contributions. The interview is select as one of the data collection instrument. The
researcher wants to participate your son/daughter for an interview. Your son/daughter is under the
age of 18 so that based on the research agreement principle, no one can gather data unless
parents/guardians permit such a scenario. Therefore, the researcher needs your confirmation to
take part your son/daughter. The duration of the interview doesn’t exceed more than 50’ minutes.
Your son/daughter's participation is voluntary and that he/she free to withdraw at any time without
giving any reason and without there being any negative consequences. | do not expect to receive
any benefit or payment for my son/daughter’s participation. I agree with this interview to be audio-
record. The audio recording made of this interview will use only for analysis. The audio record
only in the hands of the researcher if others need, written permission from the interview is
mandatory. | understand that my son/daughter’'s name will not link with the research materials, and

will not identifiable in the report or reports that result from the research.

| agree that my anonymous data will keep for future research purposes such as publications related

to this study after the completion of the study.

| agree my son/daughter take part in this interview.

Name parents/guardians Date Signature

Name of Researcher Date Signature

Cell phone: +251918733402
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Appendix (5): Observation Guideline

Place: Abubeker Sediq Islamic education center, Gondar.

Date of Observation: -----------=-=-=---------

Length of Activity:

Descriptive Notes Reflective Data collection method

Notes

Teaching-learning process

Teaching methods

Multi-grade session

Classroom environment

Number of classes

Number of halls

Deressas/students enrollment

Number of Deressas at all levels

Instructional material

Library

Textbook

Reference books
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Appendix (6): Arabic Words with Meanings

Asur -Megrib - late afternoon prayer

Haji- pilgrim to Mecca and Medina

Harakat- it is a process of identifying vowels of Arabic letters
Hija- the process of reading the Quran

ljaza - Certificate of permission for teaching

IIm - Knowledge

Isha - night prayer

Juze - Part from the Quran

Kitma — Graduation

Kittab - Book

Lilah- Gift

Madrassa - School

Matn - Text

Mekteba - Library

Mosque- Place for praying

Murajaa - Personal revision

Mutallaa - Revision with friends

Sadaga - A name given for all forms of charity voluntarily.
Salat - Prayer

Shahada- Accepting the Allah as the only Creator and Prophet Muhammed as messenger
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Shura- meeting

Shurutu Salat- principles of pray

Subhi - early morning prayer

Sunnah- practices of Prophet Muhammed

Ustaz — Clerk or Teacher

Wutetu- the process of Harakat

Zakat - A type of charity which is obligatory upon the rich individuals with

Zuhur- mid-day prayer

Figih: refers to Islamic jurisprudence i.e. theory of law associated with the four schools of thought.

Hadith: refers to communications, narrations, words, or sayings of the Prophet Mohammad and his
companions. As a term, it denotes the record of whatever the Prophet and Messenger Mohammed

said, did, or tacitly approved.

Qur’an: refers to the Muslims’ religious Holy Book. There is only one official copy throughout
the world starting from the 7" century. The Qur’an has 114 Chapters. It contains a total of 6,236

verses in Arabic that is divided into 30 parts.
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